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About Pivot

Helping schools improve teaching practice, student
wellbeing and leadership with actionable, data-
informed insights.

Pivot Professional Learning (Pivot) is a leading educational company that provides insights on teaching practice
for teachers, school leaders and the sector. From our headquarters in Melbourne, we provide practical and
evidence-based support to schools and educators across Australia and New Zealand. Our support programs
and systems aim to enhance teaching and learning — primarily by harnessing the power of students’ voices and
providing actionable insights for schools. Our work is supported by international research and data gathered
from over 175,000 Australian classrooms.

Pivot’s Wellbeing for Learning tool is designed for schools to make it easy to measure, track and support student
wellbeing. Aligned with nationally and internationally recognised frameworks on wellbeing, the tool enables
targeted evidence-based interventions and broader strategies to support student wellbeing across schools.

Our flagship Student Survey on Teaching provides teachers and schools with reliable, timely and detailed
feedback to guide responsive teaching. Pivot’s reports are clear, incisive, and easy to digest. Our research-based
insights support continuous improvement in classrooms across the country.

Pivot is emerging as Australia’s leading survey instrument supporting the improvement of teaching practice. We
are now being used in over 700 schools around Australia and have strategically partnered with the following
departments and organisations:

e Northern Territory Department of Education

e Tasmanian Department of Education (Mathematics and Science intervention)

o New South Wales Department of Education

e Victorian Department of Education and Training (Professional Learning Communities initiative) and
Bastow Institute (Communities of Practice initiative)

e Sydney Catholic Diocese

e Edmund Rice Education Australia

e Catholic Education Diocese of Wagga Wagga
e Queensland Catholic Education Commission
e Teach for Australia

e Australian Association of Mathematics Teachers
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Executive summary

Introduction

The Pivot Wellbeing for Learning tool is a new, evidence-based application designed to help schools monitor
and support the wellbeing of their students. Developed in consultation with wellbeing experts, the tool provides
a comprehensive platform to enable schools to monitor their students’ wellbeing — and the factors that affect
their wellbeing — through surveys of students and other feedback mechanisms. Critically, the tool supports
schools to analyse and respond to student feedback — including, where needed, through direct intervention to
support individuals facing wellbeing issues.

In recent decades, a strong consensus has emerged among policymakers, practitioners and researchers about
the importance of student wellbeing. Multiple research projects and surveys underlined the critical importance
of addressing student wellbeing — particularly in the areas of safety, belonging and resilience. The COVID-19
pandemic has increased the urgency of these issues — particularly for children facing economic disadvantage
and/or living in marginalised communities.

The 52 schools that took part in this pilot over a 10-week period in late 2021 did so in a uniquely challenging time
with the majority of schools in remote learning for part of the implementation. These schools recognised that a
strong foundation of student wellbeing is essential both to support students through continued disruptions and
help them make up learning losses resulting from the last two years. The Wellbeing for Learning framework and
platform was designed for schools to embrace the inseparable goals of positive wellbeing and effective learning.

Schools came from across education systems and sectors, and from a variety of geographical backgrounds
across Australia and New Zealand along with two schools in Southeast Asia. The schools engaged with the
families in their school community to receive consent for participation and administered the tool over a
sequence of weekly check-ins with students. Over 30,000 student responses were recorded, which when
analysed serve to support the validation of the tool and provide key findings on student wellbeing.

Pivot’s Wellbeing for Learning tool

Wellbeing for Learning is a framework for measuring student wellbeing and refers to the quality of children’s
lives while they are at school. Specifically, it can be defined as a sustainable positive state involving students’
relationships with themselves and with others, and their experiences in the school environment that contribute
to their ability to thrive. The Wellbeing for Learning tool is the product of a rigorous design process, during
which Pivot conducted an extensive literature review, pre-testing, expert review, piloting and statistical testing.

Pivot interviewed teachers and students to identify potential issues with how respondents may interpret
survey questions, and with other experts including school psychologists, wellbeing staff, researchers and peak
bodies to assess content validity. This process resulted in an evidence-based, user-friendly tool for educators
and students with a focus on areas of wellbeing that provide a foundation for learning. Pivot developed the
Wellbeing for Learning framework underpinning the tool, which defines student wellbeing across three
domains: safety, belonging and resilience and a range of protective factors that affect student wellbeing and
readiness to learn.

How the tool works

The Wellbeing for Learning tool is a digital application that provides schools with a comprehensive platform

to monitor their students’ wellbeing (and factors that support their wellbeing) through a baseline survey and
weekly check-ins, including functionality to notify educators when students are in need of support. The tool also
provides support for schools to analyse and act on the feedback, where appropriate with a comprehensive set of
whole school and classroom resources.
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First, students answered a broad set of 15 questions in a baseline survey on resilience, belonging and safety,
making up the domains of the Pivot Wellbeing for Learning framework. Students then answered sets of five
questions in one to two minutes per week, over a cycle of 5 check-ins. Each weekly check-in included:

o A general wellbeing question, to gauge how students are feeling - at which point students could opt-
out, indicate they were struggling and/or ask to be connected to support from within or beyond the
school community

o Three wellbeing questions from across the domains of resilience, belonging and safety to provide a
comprehensive picture of student wellbeing across the cycle

e Six protective factors to track students’ attitudes towards areas that can support positive wellbeing

Findings on student wellbeing

The general wellbeing of students

The Wellbeing for Learning check-in survey monitored general student wellbeing each week with the
question, ‘How have you been feeling this week?’ on a 5 point scale (1. Struggling, 2. Not So Good, 3. Okay, 4.
Good, and 5. Great). Based on the analysis, the pilot revealed:

e On average, students every week were feeling somewhere between ‘okay’ and ‘good’ about their
wellbeing, with an average general wellbeing score of 3.56

e 11% of students indicated they were “struggling” or “not so good,” indicating a significant proportion of
students may benefit from wellbeing support each week

e The majority of students who indicated they were struggling with wellbeing were unique each week,
with only 15% of students reporting this more than once. This was seen as a key benefit by schools
taking part in the trial, who commonly shared their greater capacity to identify and support students in
need who had been ‘flying under the radar’.

e Of concern is the large proportion of students who both week-to-week and overall are not feeling
positively about their wellbeing (either struggling, not so good, or ok). When the three categories
reflecting nonpositive wellbeing are considered together, this equates to nearly half of all respondents
(47%) who are feeling less than good about their wellbeing.

Each school that completed a cycle had students that reached out for help through the tool’s distress
protocol.

Wellbeing areas of strength and concern for schools
Insights into different aspects of student wellbeing were gleaned from the baseline survey targeting the
Wellbeing for Learning domains — resilience, belonging and safety. The pilot showed:
e Resilience was the lowest scoring domain across the data set.
e The three lowest scoring items were:
e “l can talk to an adult at my school when | have a problem”
e “l look forward to going to school”
e “| can ask for help when | need it”

e Early intervention provides significant benefit for young people struggling with their wellbeing and so it
was concerning to note that two of the lowest three scoring items relate to students feeling able to ask
for help when they are in need.
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Additionally six ‘protective factors’ were rated during each Wellbeing for Learning check-in — family,
friendships, health, hobbies, schoolwork and sleep. The pilot revealed:
e 90% of students rated family and friendships positively (highest scoring protective factors)

e Schoolwork and sleep were the factors with the lowest proportion of positive responses. With more
than 1/3 of students struggling with sleep every week

e On an encouraging note, there is a positive correlation between positive ratings on protective factors and
general wellbeing scores

Differences in wellbeing across cohorts

Data from the baseline survey and the Wellbeing for Learning check in question: How have you been feeling
this week? revealed significant differences between girls and boys:

e Boys had a statistically significant higher average general wellbeing score of 3.69 on a 5 point scale,
compared with 3.46 for girls

e Boys also reported higher responses relating to the wellbeing domains (resilience, belonging and safety).
Across the domains, boys scored an average of 3.94 on the 5 point scale compared to 3.79 for girls.

Significant differences were also observed between students attending schools in communities with higher
socio-educational advantage (HSEA) and lower socio-educational advantage (LSEA):

e Students in HSEA communities had higher average scores in general wellbeing and across the three
domains — resilience, belonging and safety.
e Concerningly, across all individual survey questions, students from communities with lower socio-

educational advantage reported lower wellbeing, without exception.

Australian students reported higher levels of wellbeing than New Zealand students in each of the three
Wellbeing for Learning domains. Specific differences of note were:

e The safety domain proved to be the biggest difference with Australians students averaging 3.98, and
their New Zealand counterparts, 3.81,

e Additionally, the perception of bullying and respect for personal boundaries were significantly lower for
students in New Zealand who participated in the pilot.

The potential impact of the Wellbeing for Learning tool on student
wellbeing

The research shows that wellbeing support can have positive and lasting impacts when students reach out
and receive the help they need early. Along these lines there were a number of observations that suggest the
potential positive impact of the Wellbeing for Learning framework and tool based on the findings of the pilot:

e There was an upward trend across the weekly check-ins in student responses to the question on asking
for help. This may indicate growing trust and confidence, and warrants further investigation as students
engage with the tool over a longer period of time.

e Across the course of the pilot, the average general wellbeing of students increased and there were fewer
students identified as struggling from weekly check-ins.

e Schools indicated that the tool provided key data and insights about student wellbeing that were not
previously known
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Conclusion and Recommendations

The pilot of the Pivot Wellbeing for Learning tool has highlighted the profound challenges faced by students and
their schools and provided important insights into where future remedial efforts might be best focused. These
are the five key recommendations that emerged from the findings of the pilot.

o Recommendation: Identify students early who might be ‘flying under the radar’
Most students are between “ok” and “good” every week with just over 1 out of 10 students experiencing
negative wellbeing. With only 15% of students identifying they were struggling more than once, there
were many students in need of support that the schools were unaware of. Schools taking part in the
pilot commonly shared their positive experience of identifying students in need of support who had
been ‘flying under the radar’.

o Recommendation: Support students to identify trusted adults in their school lives
Many students didn’t feel they had a trusted adult at school they could turn to and weren’t sure how to
ask for help. Given the positive benefits of early intervention for good mental health, this represents
a potential barrier to students accessing help, but also an opportunity for schools to provide targeted
support at the point of need.

e Recommendation: Develop students’ understanding and strategies around protective factors like
sleep and schoolwork
Students who responded positively to protective factors like health, schoolwork and sleep also had
higher general wellbeing scores, which is another opportunity for schools to partner with students and
the school community to take targeted actions to improve student wellbeing.

o Recommendation: Explore wellbeing approaches that target cohorts who need additional support
There are significant differences in student wellbeing within and between schools. Of particular note,
girls had consistently lower levels of wellbeing than boys, and students from communities with lower
socio-educational advantage had lower levels of wellbeing across the board.

o Recommendation: Monitoring wellbeing using fit-for-purpose, evidence-based tools could have a
positive impact on student wellbeing
Even in complex times, schools are committed to measuring and improving student wellbeing and
have seen the benefit in having regular check-ins with a fit-for-purpose, evidence based tool. There is an
opportunity for tools like Wellbeing for Learning to have a positive impact on student wellbeing.

As the use of the survey increases in 2022, and data is captured over an entire school year, Pivot will use this

information to inform its ongoing research, to refine the survey details and processes, and to provide further
support and insights to schools as they emerge.
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Introducing the Pivot Wellbeing for Learning tool

The Pivot Wellbeing for Learning tool is a new, evidence-based application designed to help schools monitor
and support the wellbeing of their students. It was created in response to the COVID-19 pandemic, in which
students, educators and families across Australia experienced unprecedented stress. As the pandemic
unfolded, Pivot Professional Learning, a Melbourne-based educational technology and insights company,
engaged in survey research to understand the shifting landscape of Australian schooling. Pivot’s reports from
this time highlighted the negative impact of the pandemic on wellbeing in schools and furthered the national
conversation about the role of schools in the pandemic.! Through this research, Pivot recognised the need
for school-level tools and resources, especially tools that support a multi-modal, whole-school approach to
wellbeing.

At the height of the pandemic, experts advocated for schools to prioritise Maslow’s Hierarchy of Needs (i.e.,
the fundamentals of wellbeing) before Bloom’s Taxonomy (i.e., the cognitive challenges that drive rigorous
academic learning).2 However, as Australia’s vaccination program continues and a new normal emerges, it is
important for schools to pursue improvement strategies that blend Maslow’s and Bloom’s — both wellbeing
and academic learning. Pivot designed the Wellbeing for Learning tool to guide schools as they work toward
these inseparable goals.

Developed through an intensive, research-driven process in consultation with experts, the Wellbeing for
Learning tool takes an assets-based approach to wellbeing: it measures student and school strengths, such

as positive coping skills and a supportive climate. In addition, Wellbeing for Learning honours the diversity

of Australia’s schools, having been designed with an eye toward cross-cultural compatibility. The questions
focus on malleable factors that respond to school-based instruction and interventions so educators can target
wellbeing supports where they can make the greatest difference.

The urgency of student wellbeing

Over the last several decades, there has been increasing agreement among policymakers, practitioners and
educational researchers about the importance of student wellbeing,® including in Australia.* Many Australian
organisations have undertaken national surveys of wellbeing and safety, issuing comprehensive reports that
collectively illustrate urgent need for action.® There is ample research evidence demonstrating the critical
importance of addressing student wellbeing in the areas of safety, belonging, and resilience. For example:

e Between 2010 and 2014, the Longitudinal Study of Australian Children (LSAC) showed that about a
quarter of school-aged young people reported regular bullying and social exclusion.® Approximately 20%
reported experiencing online bullying.”

e In 2015, Australian students had lower levels of school belonging than their peers in 35 OECD countries.
School belonging has been declining in Australia since 2003.8

e According to the second Australian Child and Adolescent Survey of Mental Health and Wellbeing,
14% of school-aged Australian children experienced a mental disorder in 2013-2014.° Further, rates of
psychological distress and death by suicide among Australian youth increased between 2007 and 2016.%°

Now, more than ever, Australian students need support with their wellbeing. The COVID-19 pandemic has
intensified the urgency of understanding and addressing student wellbeing in Australia, particularly that of
children and youth facing economic vulnerability or living in marginalised communities. Emerging research is
showing how the pandemic’s unprecedented challenges have had negative repercussions for the wellbeing of
Australian youth:

o Many families with children have reported negative impacts on mental health." For example, a recent
survey of adolescents showed a decline in physical activity and measures of happiness.?
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e Kids Helpline reported that duty of care interventions, in which police or ambulance responds to a child
at imminent risk, were 99% higher across Australia in the first six months of 2021 than they were for the
same period in 2020; the most common reasons for intervention were suicide attempts and child abuse.®

e Pandemic restrictions have impacted the social connectedness of young people. Eighty per cent of
parents surveyed by the Australian Childhood Foundation reported that their children missed seeing their
friends, and two-thirds said their children missed seeing extended family.*

Pivot’s research from the past two years suggests that teachers and school leaders in Australia may be more
concerned about student wellbeing than academic learning loss during the disruption of the pandemic.®

Schools recognise that a strong foundation of student wellbeing will be essential both to support students
through continued disruptions, and to make up for any learning losses resulting from the last two years.

The Wellbeing for Learning design process

Pivot’s process in designing the Wellbeing for Learning tool adhered to best practices in survey development,
including literature review, extensive pretesting, expert review, piloting and statistical testing.’ Pivot
emphasised validity during early development to maximise the quality of the tool.”

Figure 1 The Wellbeing for Learning Design Process

Literature review

Question development

Pretesting & expert feedback

Field testing

Statistical testing Wellbeing for Learning survey

While designing the Wellbeing for Learning tool, Pivot’s research and development team engaged in a
comprehensive literature review that focused on:

o the essential factors that influence student wellbeing
o the effectiveness of school-based interventions in addressing wellbeing

o the impact of student wellbeing on academic and non-academic outcomes.
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Pivot conducted cognitive interviews with teachers and students during pretesting to identify potential issues
with how respondents may interpret the survey questions.” Pivot also consulted with panels of experts with
relevant experience including, school psychologists, wellbeing staff, researchers and peak bodies to assess
content validity.”

This process resulted in an evidence-based, user-friendly tool for educators and students with a focus on areas
of wellbeing that provide a foundation for learning. As more schools implement the tool, Pivot’s team will
continue to gather feedback and conduct rigorous statistical testing to inform future improvements.

In addition, Pivot is developing parallel surveys for teachers and school leaders in order to provide schools and
systems with a comprehensive suite of wellbeing tools that can drive a whole-school approach to wellbeing.
Research suggests that comprehensive, whole-school approaches to wellbeing initiatives are more effective
than siloed interventions.?* Complementary tools for students and educators will support schools communities
to partner around wellbeing and implement a consistent approach across schools.

Defining Wellbeing for Learning

Wellbeing for learning, or student wellbeing, refers to the quality of children’s lives? while they are at school.??
Specifically, it is a sustainable positive state involving students’ relationships with themselves, relationships with
others and experiences in the school environment that contribute to their ability to thrive. The dynamic nature of
student wellbeing is one reason why ongoing monitoring is important.® Student wellbeing is strongly linked to
academic learning.?*

Protective factors are strengths or resources that contribute to a positive state of being.?* Some of these factors
are external to students (e.g., family cohesion, social support, safe environment) and others are internal (e.g.,
social skills, coping skills, strong moral/religious beliefs, cultural identity).2¢ The Pivot Wellbeing for Learning
framework encompasses internal and external protective factors for wellbeing at school across three domains:
safety, belonging, and resilience and a general wellbeing measure. Research shows that each domain influences
student learning in the school setting.

Figure 2 The Pivot Wellbeing for Learning framework

Wellbeing for Learning

General wellbeing

Resilience Belonging

e Self-advocacy e Peer belonging e Emotional safety
e Growth mindset o Close friendships e Physical safety

e Optimism e Trusted adults e Online safety

® Perseverance e School identification e Respect for diversity
o Grit e Engagement e Safe environment

WELLBEING FOR LEARNING | EVIDENCE FROM A PILOT IN SCHOOLS | 2022

10



|;| Pivot

e Resilience, which relates to mindsets for wellbeing and learning, involves being able to adapt to adversity.

e Belonging, which addresses relationships at school, refers to feeling accepted and valued by peers and
the wider school community.

o Safety, which relates to the school environment, involves feeling and being physically and emotionally
safe at school and online.

This framework is broadly consistent with the Australian Student Wellbeing Framework to recognise the
connections between student safety, wellbeing and learning outcomes. In addition, the framework aligns with
many of the World Health Organisation’s global standards for health-promoting schools, recognising the role
schools play to provide “a healthy setting for living, learning and working.”*

Resilience

Resilience is the ability to adapt or maintain a positive state of being after experiencing adversity.?® The
Wellbeing for Learning resilience domain measures five interrelated elements of resilience.

Figure 3 Elements of the resilience domain

Resilience

e Self-advocacy — Asking for help when needed

e Growth mindset — Belief in the elasticity of one’s self and academic abilities and the power of continued
effort in cultivating learning success

e Optimism — Expectation that things will work out positively
o Perseverance — Continuing efforts in the face of challenge

e Grit — The ability to bounce back from difficulties

Resilience is a key part of student wellbeing.?® Research shows that the presence of protective factors for
resilience is associated with better mental health outcomes® and reduced academic stress® in children and
youth.

Resilience is also associated with better academic performance.? When students manage challenges
constructively, they can reach their academic potential.>® For example, the adoption of a growth mindset,
which is an element of student resilience, is linked to positive academic achievement.3* In addition, self-
advocacy is positively correlated with motivation.3s

Research increasingly recognises resilience as a dynamic construct, rather than a static personality trait.3® Many
of the internal factors that support resilience (e.g., growth mindset, optimism, and self-advocacy) are malleable.
Thus, school-level interventions can help to cultivate student resilience. Tracking measures of resilience
empowers school leaders to identify, implement, and evaluate such interventions.

Belonging

Students’ sense of belonging, or connectedness, at school relates to feeling accepted and valued by peers
and the wider school community. The extent to which students feel included, respected, and encouraged are
important aspects of this.>”

The Wellbeing for Learning belonging domain measures five interrelated elements of school belonging.
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Figure 4. Elements of the belonging domain

Belonging

o Peer belonging — feeling accepted and valued by peers

e Close friendships — Having one or more trusted friends at school in whom one can confide

e Trusted adults — The presence of at least one trusted adult in whom one feels comfortable to confide
e School identification — Feelings of connectedness with the school community

e Engagement — Active involvement in learning activities

School belonging is fundamentally important to student wellbeing and learning.3 Overall, feeling connected
to the school community is associated with better student outcomes and fewer internalising and externalising
problems.*® Conversely, low levels of school belonging have been linked to future problems with substance
abuse and mental illness.*°

More specifically, trusting, supportive relationships with adults at school are associated with better student
adjustment,* subjective wellbeing*? and academic performance.*® Trusting relationships are likely to support
intellectual risk-taking and encourage students’ openness to learning.** Similarly, peer belonging is linked

to positive academic outcomes,*® and engagement is positively associated with attendance and academic
performance.*® Engagement with school can also provide protection against early school leaving, participation
in risky behaviours and mental illness.*” For these reasons, it is essential that school leaders continuously track
feelings of belonging among their students.

Safety

A safe school is one in which students feel and are safe from harassment, aggression, unwanted physical
contact, and bullying. The school community values student diversity, and community members feel respected
and included. In addition, students are confident that they will be supported if and when there are threats to
their safety or wellbeing.*®

The Wellbeing for Learning safety domain measures five interrelated elements of school safety.

Figure 5 Elements of the safety domain

Safety

o Emotional safety — Safe from feeling deliberately left out, having rumours spread about oneself, and/or
being teased or called names.

o Physical safety — Safe from bodily hurt, injury, or unwanted physical contact
e Online safety — Safe from cyberbullying

e Respect for diversity — Safe from bullying relating to one’s identities, including gender, race, ethnicity,
and language

o Safe environment — General safety of the school environment
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School safety is foundational for student wellbeing.*® A systematic review of academic literature found that

not feeling safe at school was linked to being victimised and to mental health challenges.*® In addition, feeling
unsafe at school can undermine student academic performance.* Even perpetrators of bullying are at increased
risk of low wellbeing and poor academic performance.? For these reasons, it is critical for school leaders to
engage in ongoing monitoring of the safety of their school’s environment.

Protective behaviours for wellbeing

The Pivot Wellbeing for Learning tool also enables schools to monitor protective behaviours, areas of students’
lives that affect their wellbeing and their readiness to learn. The last question of each Wellbeing for Learning
survey features a checklist of protective behaviours: family, friendships, health, hobbies, schoolwork and sleep.
Students indicate whether they are feeling positively or negatively about each of the five protective behaviours.

Family

Relationships with family are an important factor in the overall wellbeing of children.* Close, positive
relationships have a protective effect that supports resilience.®* Understanding how a student’s assessment of
their family life correlates with their wellbeing in a learning environment may help schools identify effective
support strategies.

Friendships

Social relationships with peers are a critical element of child wellbeing.5® Research shows that high-quality
friendships support students in identity development and navigating challenges such as bullying and academic
stress.%® Monitoring whether students have a positive or negative assessment of their friendships can assist
schools in cultivating social and emotional skill development.

Health

Health and healthy behaviours are protective factors that can preserve and enhance wellbeing. Physical activity,
for example, has been shown to be positively associated with good feelings and life satisfaction.” However, as of
2018, the vast majority of Australian children were not getting the recommended amount of physical activity.*®
Consumption of fruits and vegetables was also low for children.® Understanding how students are feeling about
their health is important for developing a full picture of their wellbeing at school.

Hobbies

Participating in fun hobbies and social activities in leisure time outside of school (e.g., play, clubs, sports,
religious gatherings and community events) can support positive wellbeing.®® Tracking how students feel
about their hobbies and leisure activities can lead to insights about school-based interventions for enhancing
wellbeing, such as afterschool programming.

Schoolwork

Academic stress can have a negative impact on wellbeing® and academic performance.®? By tracking students’
attitudes toward their schoolwork, the Pivot Wellbeing for Learning tool helps schools understand who is
experiencing academic stress, how that may be impacting their wellbeing and develop solutions.

Sleep

Despite their developmental need for more sleep than in early and middle childhood,®* many adolescents do
not get enough sleep at night, and this has a deleterious effect on their daytime functioning.®* Sleep deprivation
is associated with an increased risk for mental health problems,® lower academic achievement and low self-
esteem.®® Tracking whether students have a positive view of their sleep habits and helping them to develop
better sleep habits may positively impact wellbeing for learning.
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13



|;| Pivot

The Wellbeing for Learning tool

Developed in consultation with experts, the Wellbeing for Learning tool provides a comprehensive platform

to enable schools to monitor their students’ wellbeing — as well as the conditions that support it within an
education context — through surveys of students at weekly intervals. Critically, the tool also supports schools to
analyse and respond to student feedback — including, where needed, through direct intervention for students
who may benefit from wellbeing support.

A baseline is set when students answer a complete set of questions from across the three domains of the Pivot
Wellbeing for Learning framework. Then each week, students answer a short set of five questions that rotate
over a five-week cycle. This allows schools to monitor a broad picture of their students’ wellbeing over time. The
students themselves spend just one to two minutes per week answering five simple questions covering general
wellbeing, the three wellbeing domains: safety, belonging and resilience, and protective behaviours.

Q1: General wellbeing

The first question, which is the same each weekly check-in, enables school staff to regularly gauge how students
are feeling. It functions as a screening question that helps schools confidentially identify and support students
who are struggling with their wellbeing and to respond at the point of need.

Q2 - Q4: Safety, belonging and resilience

Questions two through four are a rotating subset of a 15-item instrument that measures wellbeing for learning in
three domains: safety, belonging, and resilience. These questions rotate over the five-week cycle and cover five
elements in each wellbeing domain.

Q5: Protective behaviours

The last question is a checklist that tracks students’ attitudes toward six protective factors that can support
positive wellbeing. This checklist is the same every week, allowing schools to track change over time. This can
be useful in the planning and evaluation of wellbeing interventions.

Figure 6 A question in the Wellbeing for Learning baseline student survey

L2

v

Hi LI,

Please answer the following questions based on how often
the following statements are true for you.
If you are unsure about any question, click on the
information symbol for an explanation.

1. | ask for help when | need it ©

O Mever
() Rarely

(O Sometimes

() Often

(O Almost always
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Student wellbeing is enhanced when schools adopt evidence-based practices and interventions in partnership
with families and communities.®” Pivot’s Wellbeing for Learning tool has been designed to provide insights that
help schools to create a learning environment where students thrive. Comprehensive evidence-based resources
for supporting student wellbeing are integrated into the platform to support schools to take actions informed by
evidence.

Each week, the Wellbeing for Learning platform provides school staff with clear visualisations of real-time
survey results, a snapshot of how students are feeling, and a list of students needing support. In addition, the
platform generates insights about which student groups have had the most pronounced changes in their general
wellbeing compared to the previous week.

Schools can also track trends in student wellbeing over longer periods of time, including before and after
implementing specific wellbeing interventions. At the end of each five-week cycle, staff receive a cumulative
trends and insights report. Reports can be filtered so schools can identify specific groups of students who may
need targeted support in particular areas.

Insights from the pilot of Wellbeing for Learning

Pivot conducted a pilot of the Wellbeing for Learning tool between August and October 2021. Fifty-two schools
took part in the pilot, and over 30,000 responses from students were received. The results provide insights to
the baseline and point-in-time wellbeing of students in Australia, New Zealand, Singapore and Vietnam.

Schools showed considerable commitment to their students by opting to pilot the survey at the end of the

2021 school year in a time of extreme complexity. Many schools were navigating significant disruption to
normal teaching and learning routines caused by the pandemic, and held additional concerns for the safety and
wellbeing of their students during this time.

The findings from this pilot are explored in four sections:

1. The schools and students involved in the pilot
2. An exploration into the data related to the validity of the survey design

3. The key findings and insights that were drawn from the pilot including general findings, and findings
related to specific areas of comparative interest (socio-economic, gender and year levels differences)

4. An exploration of the experience of schools administering the tool

Schools and students in the pilot

Survey responses

A total of 30,040 surveys were completed across the course of the Wellbeing for Learning pilot. Of the 52
schools who engaged in the pilot:

e 38 schools collected data for the baseline survey and all 5 of the subsequent weekly check-ins
e 10 schools completed the baseline and a smaller number of weekly check-ins

e 4 schools completed the baseline survey only.

In all, 9,756 students completed the baseline survey, with completion rates for the baseline and weekly check-
ins below.
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Table 1 Survey completion rates

Baseline Check-in 1 Check-in 2 Check-in 3 Check-in 4 Check-in 5

69.66% 56.53% 45.81% 46.24% 42.15% 38.13%

Schools who did not complete all surveys may in part be explained by disruptions with on-site schooling in 2021.
Lower completion rates may also relate to the non-mandatory nature of the survey design.

Two of the 52 schools carried out a complete second cycle of surveying, taking their total check-ins to 10, but
given this small sample size data from their second cycles has not been included in the analysis for this report.

Timing

The majority of schools who completed the pilot conducted their initial baseline testing around the beginning
of Term 3 in 2021 (late August to early October). For many Australian schools this corresponded with the final
few weeks of remote learning and the physical return to school sites. While the influence of these events are

not clear at this level, interviews with schools inferred that transitions between remote and on-site schooling

impacted completion rates and the number of check-ins that schools were able to administer.

Demographics

Students from Australia, New Zealand, Singapore and Vietnam were involved in the pilot. Given small
numbers from Singapore and Vietnam (one school in each jurisdiction), these schools were not included in the
comparative analysis.

Table 2 Geographic location of schools and % students

Country # Schools % Survey respondents (students)
Australia 38 81.3%

New Zealand 12 1.5%

Singapore 1 54%

Vietnam 1 1.8%

59.2% of the respondents were girls, in part because of a number of single-sex girls schools within the pilot.
Over half (57.8%) of respondents were students at secondary schools, with 23.9% primary students and the
remainder comprising students from special, P-12, or middle schools (years 4-8).

Survey validity and design

The pilot of Wellbeing for Learning provided an opportunity to explore the validity of the survey design.

Confirmatory factor analysis (CFA) modeling was conducted on the data, yielding an acceptable fit, as evidenced
by the following fit statistics: Root Mean Square Error of Approximation (RMSEA) = 0.071; Comparative Fit Index
(CFI) = 0.917; Tucker-Lewis Index (TLI) = 0.899, and Standardized Root Mean Squared Residual (SRMR) = 0.046.

Analysis conducted to understand the construct validity of the survey design found positive correlations between
the Wellbeing for Learning domains and questions, particularly questions 8, 9, 12 and 15 (see Appendix B), which
spoke to the interrelated nature of the belonging and safety domains. These positive correlations and the above
CFA supported the face validity of the tool. Two questions stood out as having slightly weaker correlations (7 and
11). These two questions featured higher means, and a change of question wording was completed for post-pilot
administration to align them more closely.
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Further detail on the validation process can be found in Appendix A.

Possibilities exist for the further refining and alignment of the tool, to be considered based on the CFA modeling
and further administration of the Wellbeing for Learning tool which will provide a larger sample of data and
enable questions to be explored over longer periods of time.

As the number of cycles and responses increases, Pivot will look to develop a set of norms around change,
to inform principals and teachers in understanding when a drop or rise in a students wellbeing score (or the
average for a group), might sit outside of what is expected.

Key findings and insights

The pilot of Wellbeing for Learning monitored both general wellbeing and domain-specific areas of student
wellbeing relating to resilience, belonging, and safety. Students responded to each of 15 wellbeing questions on
a five-point frequency scale to establish a baseline, with higher responses indicating stronger wellbeing. After
the baseline was set, the tool also monitored general wellbeing and protective behaviours at weekly check-

ins. Each Wellbeing for Learning check-in survey captured students’ feelings about their general wellbeing,

and asked students to respond either positively or negatively to indicate how they were feeling about family,
friendships, health, hobbies, schoolwork and sleep.

General student wellbeing

Each Wellbeing for Learning check-in survey contains the question, ‘How have you been feeling this week?’
to capture students’ feelings about their general wellbeing. Students respond on a 5 point Likert scale from
struggling to not so good, okay, good and great, as shown in Figure 7. The general wellbeing measure supports
schools to respond in a timely manner when students need help, and to monitor wellbeing trends over time.

The average general wellbeing score from across the weekly check-ins of all students in the pilot was 3.56 on
the 5 point scale, corresponding with ‘ok’ to ‘good’ on the Likert scale.

Figure 7 Student’s view of the general wellbeing question

Hi Orli
How have you been feeling this week?
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—
.- - - A4
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I'm struggling good I'm feeling ok Fm feeling good 'm fealing great
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Wellbeing across domains and areas with lowest and highest scores

The average score for wellbeing across the three domains at the baseline was 3.76. Of the three domains
(resilience, belonging, safety) in the baseline survey, safety had the strongest overall average score of 3.97 on
the 5 point scale, with resilience proving to be a greater challenge for students, with a score of 3.63. Belonging
was not far behind with an average baseline score of 3.67.

Table 3 Averages by Wellbeing for Learning domain from the baseline survey

Resilience (Q1-5) Belonging (Q6-10) Safety (Q11-15)

3.63 3.67 3.97

Individual questions with the highest and lowest average scores are shown in Table 4 and include questions
from all three domains. The full list of questions in the Wellbeing for Learning survey is in Appendix B. The three
highest average scoring questions included two questions relating to safety and one to belonging. The lowest
average scoring question related to resilience and the other two lowest scoring questions related to belonging.

Table 4 Highest and lowest average scoring questions from the baseline survey

Highest average questions Lowest average questions

Belonging - | have a friend at school | trust (4.43) Resilience - | ask for help when | need it (3.41)

Safety - | feel safe online (4.23) Belonging - | look forward to going to school (3.36)

Belonging - | can talk to an adult at my school when |

Safety - | feel safe from bullying at my school (4.00) have a problem (3.36)

Further analysis of specific Wellbeing for Learning domains is presented in the following section of
this review (p. 21).

General wellbeing over time

Weekly check-in surveys allow students’ general wellbeing to be monitored with the question: How have you
been feeling this week? The average response for this question across the five check-ins was 3.56.

Figure 8 reflects the general wellbeing of students at the five check-ins completed throughout the period of
the pilot, with a slight increase over time. The general wellbeing of boys was notably higher than was reported
for girls. While both showed a slight increase across the first four check-ins, an interesting change between
boys and girls occurred at the fifth check-in, where the average scores for girls deviated from the emerging
trend. While these changes were small, it provides a source of further investigation once more data is available.
Further exploration of these changes by gender is contained within the cohort-specific findings section (p.28).
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Figure 8 General wellbeing across check-ins
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The general increase in general wellbeing shown in Figure 8 was also supported by a decrease in the number
of students who reported that they were struggling across the five iterations, however when adjusted for

proportion, the percentage of students struggling each week proved to be fairly consistent, with a slight peak
during the third and fourth check-ins, see Table 5 below.

Figure 9 provides further insight to the change in reported general wellbeing over the five check-ins. It shows
the decrease in completion rates of the check-in survey. It highlights that the majority of students reported

consistent levels of wellbeing, with some movement up or down one point, and very little change by more than
one point week to week.

Figure 9 Movement in general wellbeing across the check-ins
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Students struggling with wellbeing

Students had the option to indicate that they were ‘struggling’ with their wellbeing when answering the
general wellbeing question, reported as a score of 1 on the 5 point Likert scale from ‘struggling’ to ‘great’.

Across the pilot period there were a total of 24,844 responses to the general wellbeing question, including
688 who indicated they were struggling with their wellbeing. Of these 688 students, only 105 (15.3%) reported
they were struggling on more than one occasion. The larger majority of these reports were unique responses
to that week (84.7%).

A further 2049 responses across the check-in surveys indicated a student was ‘feeling not so good.” When
considered together with students indicating they are struggling this represented 11.02% of responses
indicating they may benefit from wellbeing support.

Of concern is the large proportion of students who both week-to-week and overall are not feeling positively
about their wellbeing (either struggling, not so good, or ok). When the three categories reflecting non-
positive wellbeing are considered together, this equates to nearly half of all respondents (47%) who are feeling
less than good about their wellbeing.

Table 5 Proportion of students who may benefit from wellbeing support across

check-ins
Check-in 1 Check-in 2 Check-in 3 Check-in 4 Check-in 5
n=6539 n=5577 n=4957 n=4254 n=3517
I’'m struggling 2.65% 2.82% 2.88% 2.87% 2.64%
Feeling not so good 8.44% 8.12% 8.37% 8.39% 7.73%
Combined 11.09% 10.95% 11.26% 11.26% 10.38%

These students ‘struggling’ and ‘feeling not so good’ are further explored in the section containing cohort-
specific findings.

The Wellbeing for Learning tool provides follow up questions for students who report feeling distressed

to help them access support from within or beyond the school, see Figure 10. Notifications are sent to key
school staff (e.g., wellbeing team members, pastoral care leaders) so that they can follow up directly with the
students and offer support. Information is offered to students about support available beyond their schools
(e.g., Kids Helpline or Headspace). At this point the tool also gives students the option to opt out of the
remaining survey questions.

As the tool continues to be administered, Pivot will look to analyse how schools are responding to students
indicating that they are struggling, and which supports are most effective in improving students’ wellbeing.
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Figure 10 A student’s experience of reporting distress through the Pivot
Wellbeing for Learning tool.

@ ASK FOR HELP

If you need help, please choose one of
the following options

Would you like to reach out for help from your
school’s wellbeing team?

Would you like to reach out for help from your
teacher Marcy Erlingur?

Would you like some help from outside your
school?

Close

Many students in the pilot used the Wellbeing for Learning check-ins as an avenue to seek help. There is
significant potential to support cohorts of students who might not otherwise have been identified as struggling
with wellbeing. A number of school leaders shared that use of the check-ins led to the identification of students
in need who had been travelling ‘under the radar’ and could then be connected with support. For these schools,
the tool presented an opportunity to ensure students were supported by the right people, and in a timely and
responsive manner. The lower proportion of students who repeatedly report that they are struggling suggests
that wellbeing support may be needed by many and varied students at any one time. It may also suggest
wellbeing can be improved when schools respond at the point of need, even when a student’s wellbeing is very
low at that point in time.

Domains of wellbeing - resilience, belonging and safety

The following section explores the three Wellbeing for Learning domains (resilience, belonging and safety).
Students in the pilot answered 15 questions in the baseline survey (average score 3.78), with five questions on
each domain. Responses were given on a 5 point Likert frequency scale from never to rarely, sometimes, often
and always. Students answered a single question from each domain for a second time at weekly check-ins, with
questions changing each week across a five week cycle. Over time, further check-in data will enable longitudinal
analysis against the baseline data and provide further insight to baseline findings.

Resilience - baseline survey

Resilience was the domain of most concern for student wellbeing within the baseline data with an overall
average resilience score of 3.63, the lowest of the three domains. The averages for each resilience question
asked at the baseline are in Table 6.
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Table 6 Average score for resilience questions in the baseline survey

Wellbeing for Learning - Resilience questions Average baseline student score
Q1: | believe | can learn things that are difficult 3.76
Q2: | keep trying even when my schoolwork is difficult 3.90
Q3: | bounce back quickly after something bad happens 3.52
Q4: | ask for help when | need it 3.41
Q5: | believe things will work out for the best 3.57

Students were most likely to report wellbeing difficulties in the area of asking for help when they needed it with
an average score of 3.41 for Q4. This was among the three lowest scores across all 15 domain-specific questions.
Another of the lowest scoring questions (Q10 discussed below) indicated many students also didn’t feel they
have a trusted adult at the school they can turn to and this may have had an impact on whether they felt able to
ask for help.

As Wellbeing for Learning provides a way for students to reach out, it was of interest to determine whether
students felt better able to ask for help over the course of the pilot. An upward trend was observed in student
responses to Q4 across the weekly check-ins: check in-1(3.34), 2 (3.36), 3 (3.61), 4 (3.55), 5 (3.64). This may
indicate growing trust and confidence, although variation in completion rates and the much smaller sample
size for the third check-in should also be considered: check-in 1 (n=1,902), 2 (n=1,410), 3 (n=271), 4 (n=1,228), 5
(n=715). These numbers reflect the method of surveying, noting that only a single question from each domain is
asked at each check-in and that not all schools administered all five check-ins.

Belonging - baseline survey

Belonging had a slightly higher score than resilience with an average baseline student score of 3.67. The
averages for each belonging question asked at the baseline are in Table 7.

Table 7 Average score for belonging questions in the baseline survey

Wellbeing for Learning - Belonging questions Average baseline student score
Q6: | look forward to going to school 3.36
Q7: | have a friend at school | trust 4.43
Q8: Students at my school care about me 3.84
Q9: | feel like | belong at my school 3.79
Q10: | can talk to an adult at my school when | have a problem 3.36
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Variation was observed within the belonging domain, containing the questions with the highest (Q7) and lowest
(Q6 and Q10) average scores at the baseline. Wellbeing support can have positive and lasting impacts when
students reach out and receive the help they need early. The low student responses relating to having a trusted
adult at school represent a significant opportunity for schools, especially when considered alongside the low
response to students feeling they can ask for help (Q4).

One interesting observation on the lowest scoring question was the inconsistency between students in primary
and secondary schools. Q10, for example, was low scoring for both cohorts reflecting the consistency of the
issue with students feeling confident they have an adult to talk to about problems they may be having. On

the other hand, Q6 ‘/ look forward to going to school’ only stands out for secondary students and the larger
secondary sample (n=7867), compared with primary (n=1832) pulls the overall average down considerably. These
differences are further explored in the cohort-specific findings section.

The much higher score for Q7 was possibly due to the wording which emphasised only a single trusted friend as
being important for wellbeing. This question has been subsequently adapted to “I have friends at school | can
trust” for future administration of Wellbeing for Learning.

Safety - baseline survey

Safety was the strongest area within the baseline, with the highest average student score of 3.97. The averages
for each safety question asked at the baseline are in Table 8.

Table 8 Average score for safety questions in the baseline survey

Wellbeing for Learning - Safety questions Average baseline student score
Q11: | feel safe online 4.23
Q12: My school is a safe place for me 3.94
Q13: | feel safe from bullying at my school 4.00
Q14: People at my school respect my personal boundaries 3.83
Q15: | can be myself at school 3.83

Across safety questions, online safety (Q11) had the highest average (4.23) with boundaries and the ability to
‘be myself at school’ rating lowest. Some differences appeared in unpacking cohorts within Q11 with averages
slightly lower for primary students (4.12) than for secondary school students (4.24), and slightly higher for boys
(4.32) than girls (4.19).

There are notable differences relating to safety questions between communities with higher or lower socio-
educational advantage. These differences are further explored in the cohort-specific findings section (p.27).

Some individual safety questions (Q12 & 15) had strong correlations with questions within the belonging domain.

With further data available from future cycles of Wellbeing for Learning, it will be possible to consider how
these questions are reported in relation to the three domains.
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Protective factors

Table 9 shows the average proportion of positive responses in the baseline survey, in order from most to least
positive.

Table 9 Proportion of positive responses to protective factors in the baseline

survey
Thumbs up

Family 91.3%
Friendships 90.4%
Health 85.9%
Hobbies 82%
Schoolwork 751%

Sleep 63.5%

Family and friendships are the protective factors which received the highest proportion of positive responses.
Schoolwork and sleep were the factors with the lowest proportion of positive responses, with sleep significantly
lower than all other protective factors.

Protective factors were an area that differed between cohort groups and so individual protective
factors are explored further in the cohort-specific findings section.

The significance of sleep as a protective factor

Sleep was by far the lowest rated of the protective factors, with only 63.5% of students giving sleep a positive
response. This low proportion of positive responses was highly consistent throughout the pilot, as seen in the
data from weekly check-ins shown in Figure 11.

With close to 40% of students feeling negatively about their sleep behaviours at each weekly check-in, this data
adds to the body of research literature identifying sleep as a significant issue for young people. It also represents
a significant opportunity for schools to provide targeted support for improving sleep behaviours and attitudes,
and a mechanism to evaluate the impact of sleep interventions from within schools.

Protective factors over time

Students could respond to a question about protective factors at each check-in, allowing analysis of any change
in these indications over the period of the pilot. The average positive response for protective factors was
consistent across the check-ins. The consistency of each protective factor across the check-ins can be seen in
Figure 11.
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Figure 11 Proportion of positive responses to protective factors over time
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Matched student data indicates high consistency in their responses, with very little variation between instances
of protective factor questions. Where there was movement, it was usually in one category only, and more often
than not this was in a positive direction.

Schoolwork was the protective factor that changed the most over the course of the check-ins. The increase in
positive responses relating to schoolwork may be explained by the time at which the survey was delivered, with
many schools transitioning from remote to on-site learning. The transition back to schools may have been well
received by a number of students and reflected in that check-in question.

There was some indication of very small overall increases in protective factors across the five check-ins, and
this would warrant further investigation as additional data is collected. Use of the tool by students, and actions
schools take in response to the data may support student wellbeing factors to improve across cycles and this
data will be of interest to support use of the tool as a developmental as well as an evaluative instrument.

Protective factors and general wellbeing

Data was analysed to consider any connection between protective factor responses and general wellbeing
scores. A moderate positive correlation was found between the ‘thumbs up’ responses to protective factors and
scores related to the general wellbeing question (how are you feeling this week) asked at the beginning of each
check-in survey.

The strongest positive correlation between a protective factor and general wellbeing was with schoolwork
followed by health and sleep. This indicates that by altering the state of these protective factors (such as
increasing sleep quality, or decreasing stress around schoolwork), schools can have a direct effect on the
wellbeing of students.

These correlations between general wellbeing and protective factors represent strong opportunities for schools
to provide targeted support around protective behaviours with the potential for positive influence on general
wellbeing. This may be especially important in the area of sleep given the high proportion of students who

feel negatively about it, and the connections between sleep issues and mental health issues identified in the
research literature.
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Cohort-specific findings and insights

Wellbeing among differing community socio-educational advantage

Data from Australian and New Zealand schools was analysed to consider differences in student wellbeing
amongst school communities with varying socio-educational advantage. Australian schools with an Index of
Community Socio-Educational Advantage (ICSEA) of less than 1000 and New Zealand schools in Deciles 1- 5
were considered as communities with lower socio-educational advantage (LSEA) for this analysis. Other schools
were considered as communities with higher socio-educational advantage (HSEA).

General wellbeing was considered with reference to the question: How have you been feeling this week? For
students attending HSEA schools, higher general wellbeing scores were apparent from the check-in surveys
(p < .001)%8, shown in Figure 12. This appears to be a pattern across all of the data, however it should be noted
that approximately two thirds of students who completed the surveys come from schools with higher levels of
community socio-educational advantage (HSEA n=14,942; LSEA n=7426).

Figure 12 Distribution of general wellbeing by category of advantage
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Note. The five-point scale of Wellbeing for Learning was collapsed into three categories for the purposes of
visual clarity (e.g., “I'm struggling” and “I'm feeling not so good” collapsed into “Not so good”).

Differences in wellbeing between these HSEA and LSEA communities were consistently evident across all

three Wellbeing for Learning domains (resilience, belonging and safety). Across all individual survey questions,
students from communities with lower socio-educational advantage reported lower wellbeing, without
exception. This pattern can be seen in Figure 13, showing the average wellbeing scores from the baseline survey
are consistently lower in students from LSEA schools.
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Figure 13 Average wellbeing domain question responses by level of advantage
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For students attending LSEA schools, safety is evidently a notable concern. The difference in responses between
LSEA and HSEA communities were most evident in the following questions, from greatest to least difference:

o Q13:/ feel safe from bullying at my school, a question related to safety with a difference in scores of 0.41
e Average LSEA 3.67 | Average HSEA 4.08

e Q8: Students at my school care about me, a question related to belonging with a difference in scores of
0.39
e Average LSEA 3.58 | Average HSEA 3.97

e Q14: People at my school respect my personal boundaries, a question related to safety with a difference in
scores of 0.36

e Average LSEA 3.63 | Average HSEA 3.99

Online safety (Q11) follows this trend too with lower scores in students from LSEA schools, but the average is
higher than for other questions relating to safety (Q12 to Q15).

There are notable differences between reported wellbeing in LSEA and HSEA communities with regards

to protective behaviours, shown in Table 10. A lower proportion of students from LSEA schools responded
positively to all protective factors. This is particularly evident for sleep where there is a difference of 5%, and
schoolwork, where there is a 7% difference. Hobbies present the lowest difference, with only a 1% difference in
positive responses between the two cohorts.
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Table 10 Community differences in the proportion of students responding
positively to protective factors

USEA LSEA
Family 92.59% 88.65%
Friendships 91.41% 88.31%
Health 87.42% 83.41%
Hobbies 82.20% 81.20%
Schoolwork 77.36% 70.43%
Sleep 65.13% 60.95%

Gender

General wellbeing data from the Wellbeing for Learning check in question: How have you been feeling this
week? revealed notable differences between girls and boys averaged across the five check-ins. Boys had an
average general wellbeing score of 3.69, compared with 3.46 for girls, a significant difference (p <.001).

The same pattern of higher reported wellbeing amongst boys was seen in responses related to the wellbeing
domains (resilience, belonging and safety). Average scores from across the wellbeing questions were higher

for boys (an average score of 3.94 on the 5 point scale) than girls (with an average score of 3.79) (p <.001%).

The differences in wellbeing between girls and boys were particularly evident in the questions outlined in Table
11. Of the fifteen questions, girls scored lower on 11 items, had similar scores on 3, and were only higher in one.

Table 11 Questions showing the most variation between boys and girls

Girls average score Boys average score

Q3. | bounce back quickly after something bad happens 3.44 3.62
QO. | feel like | belong at my school 3.72 3.86
Q11. | feel safe online 417 4.30
Q15. | can be myself at school 3.75 3.91

The notable exception to the pattern of higher wellbeing for boys related to Q14: People at my school respect my
personal boundaries. On average, girls were more likely to report that people at school respect their personal
boundaries with a score of 3.89 for girls and 3.77 for boys.

The pattern of higher wellbeing of boys was also evident among the students reporting they were struggling
with their wellbeing, and this was generally the same across a range of age groups. Table 12 represents the
individual general wellbeing responses seen across all five check-ins, where students reported that they were
struggling. The number of students reporting that they are struggling is relatively proportionate to the total
number of students responding. Even when population is controlled for, girls consistently reported that they
were struggling more than boys (2.82% and 2.44% respectively).
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Table 12 General wellbeing responses by gender

Response Girls Girls Percentage Boys Boys Percentage
I'm struggling 398 2.87% 247 2.68%

I'm not so good 1278 9.21% 565 6.13%

I'm Ok 5412 39% 2852 30.96%

I'm good 5047 36.37% 3572 38.78%

I'm great 741 12.55% 1976 21.45%

Across year levels, girls were far more likely to report that they were struggling, with one exception seen at Year
6 where slightly more boys indicated this. Year 6 presents an outlier within the otherwise consistent pattern seen
across the year levels. While the sample is large, the number of students within this year group is small (n=600)
and will therefore be of interest to review once data from future cycles is available.

Table 13 Students reporting distress (I'm struggling) by gender and stage of
schooling

Gender School Level Number of Percentage of Responses
Girls P-12 24 1.84%
Girls Primary 60 2.20%
Girls Secondary 312 3.20%
Boys P-12 30 2.64%
Boys Primary 55 1.99%
Boys Secondary 150 3.00%

Figure 14 explores the spread of general wellbeing scores for boys and girls, further demonstrating the higher
reported wellbeing for boys, with 60% reporting that they are feeling good or great, as compared with only 49%
of girls.
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Figure 14 General wellbeing by gender
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Note. Five-point Likert scale collapased into three categories for the purposes of visual clarity (e.g., "l feel like
I'm stuggling" and "I'm not doing so good" collapsed into "Not so good", "I'm feeling okay" as "OK" and "I'm
feeling good" and "I'm feeling great" collapsed into "Good".)

When asked specifically about the protective factors in place, the differing experience for boys and girls was
also clear. In no area did girls report higher ‘thumbs up’ for protective factors, and this was consistent across the
cycle of check-ins, as shown below in Table 14. Hobbies and sleep are the protective factors in which boys and
girls reported the most different experiences.

Table 14 Percentage of students responding positively to protective factors

Boys Girls
Family 92.9% 90.2%
Friendships 91.6% 89.6%
Health 87.9% 84.9%
Hobbies 86.7% 79.2%
Schoolwork 76.3% 74.2%
Sleep 66.8% 61.7%

Year level

Non-significant differences were seen between year levels at an overall wellbeing level, by examining the
average score from across the three domains of resilience, belonging and safety. It appears that across all
domains the highest scores are recorded at Year 3. Wellbeing across the domains, and particularly resilience,
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trend slightly downwards as students get older, and this presents an opportunity for further research. As shown
in Figure 15, trends emerge in the analysis of the domains - scores highest in safety, followed by belonging and
resilience. Only one exception appears at Year 3, where belonging is highest (4.11) of the three domains.

Figure 15 Wellbeing by year level and domain at baseline
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Safety is the one domain which doesn’t follow the same downward trajectory in secondary school - with
students at years 8, 9 and 10 reporting lower levels of wellbeing through this lens than younger or older
students. This is only a minor difference and may benefit from further exploration through additional
administration of the Wellbeing for Learning tool. In exploring variation between primary and secondary
students, the questions with lowest average show some differences in their experience, all of which reflect the
belonging and resilience domains, and these are shown in Table 15. Conversely, there was consistency in the
highest rating questions (Q7 & 11), however, the averages were higher overall so this may not accurately reflect
the differences as sensitively.

Table 15 Lowest average scores for wellbeing questions at primary and secondary

Lowest average questions (primary) Lowest average questions (secondary)

Resilience - | bounce back quickly after something Belonging - | look forward to going to school (3.28)

bad happens (3.49)
Belonging - | can talk to an adult at my school when

Belonging - | can talk to an adult at my school | have a problem (3.30)

when | have a problem (3.60)
Resilience - | ask for help when | need it (3.35)

Resilience - | believe things will work out for the
best (3.62)

Further investigation into wellbeing trends will be completed as data sets become more robust, representing a
larger number of students (particularly Years 3 to 6), and on completion of additional cycles which will allow for
the tracking of domain specific wellbeing over time.
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Australia and New Zealand

Given the sample size from Australia (N=7932) and New Zealand (N=1122), some comparisons can be made. At
the baseline, Australian students reported higher levels of wellbeing in each of the three Wellbeing for Learning
domains. Safety proved to be the most different between the countries with Australians students averaging
3.98, and their New Zealand counterparts, 3.81. Resilience, the lowest of all domains for both countries, showed
very little variation (Australia 3.64 and New Zealand 3.63).

Within the safety domain, two questions (Q13, Q14) highlight the different experiences of students in the two
countries. The perception of bullying and personal boundaries as barriers were markedly more concerning for
students in New Zealand who participated in the pilot. While this sample of students in itself is relatively large,
it is possible that the sample of schools which these students are drawn from doesn’t accurately represent the
wider population. Cultural differences that exist may alter students’ interpretation of the questions, although
this could occur within as well as between countries.

Table 16 Averages at baseline survey- safety domain

Australia New Zealand
Q11: | feel safe online 4.24 414
Q12: My school is a safe place for me 3.94 3.84
Q13: | feel safe from bullying at my school 4.03 3.73
Q14: People at my school respect my personal boundaries 3.86 3.58
Q15: | can be myself at school 3.83 3.77

There are observable differences within the protective factors between the two countries, and unlike in the
gender analysis, there is no common pattern as shown in Table 17. Sleep was a greater challenge for the students
who took the survey in New Zealand (60% compared with 64% in Australia), however hobbies was where the
largest difference was seen (87% compared with 81% in Australia). Whether this remains consistent in future
data is a point of interest, given hobbies could have been negatively affected by Covid-19 restrictions for
students in New Zealand and Australia to differing degrees.

In both countries, family appears to be a strong protective factor, New Zealand (92.0%) is only slightly higher

than the experience reported by Australian students (91.3%), and similarly a difference of less than one percent
appears relating to health (81.6% and 86.2% respectively).
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Table 17 Percentage of students responding positively to protective factors

Australia New Zealand
Family 91.3% 92.0%
Friends 90.9% 871%
Health 86.2% 85.6%
Hobbies 79.0% 87.1%
Schoolwork 77.3% 81.4%
Sleep 64.2% 60.0%

Insights from schools

Throughout the pilot, focus groups and regular calls with educators at Pivot captured the experiences of schools
using the Wellbeing for Learning tool. A number of themes emerged from these conversations, illustrated with
examples from a pilot school leader.

The most commonly cited benefit related to the ability to identify students in need of support. The function that
allowed students to indicate they are struggling with their wellbeing identified students who were previously
‘under the radar’ within schools and was seen as a key benefit.

“Touching base regularly, starting the school morning every morning helping our students be their best and
give their best and really looking at their wellbeing is important for us”

The avenue for students to notify teachers and signal their need for help was cited by teachers as a starting
point for discrete and effective follow up conversations.

“Information from surveys is managed in a very confidential way. Schools can manage who gets
information about the student responses so they can respond.”

The regular monitoring and timebound nature of the questions helped schools to provide early intervention,
in comparison to their previous experiences of one-off wellbeing surveys. Having a consistent method for
monitoring student wellbeing and reporting to wellbeing teams and individual educators helped ensure
students’ needs were responded to during busy times at the school and when teacher workloads were high.

“Getting to know our students as a whole student, as a whole person, is paramount for our school. It’s
really important to make sure that they have a trusted teacher they can go to, and that can possibly help
them get started on the right foot.”

Aggregated data and insights reported for educators using Wellbeing for Learning can be seen in Figure 15.
These reports and the resources in the platform were used by groups of leaders and teachers in schools to
underpin professional conversations about student wellbeing and to plan for how to meet students’ needs from a
more informed perspective.
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“The resources are very beneficial for understanding and putting in actions to support these behaviours,
and the data supports discussion around actions. Students have started to think about protective
behaviours and are beginning to understand why it might be impacting how they are feeling overall, and
how they can work to improve.”

In essence, two key benefits were identified by schools.

The ability to identify and respond to struggling students

Many of these key themes pointed to the importance of the general wellbeing question which captured
struggling students efficiently and provided tangible and actionable recommendations to intervene in a way
that is responsive to the students preferences. This appeared to offer greater sensitivity than existing processes,
identifying students who may otherwise have been overlooked or not used traditional avenues to seek support.

Gathering accurate data to inform decisions
Additionally, schools recognised the benefits of having data that was reflective of the current student

experience and the importance of this data for having staff conversations. Professional learning conversations
were found to be productive given the immediacy and relevance of the tool and subsequent insights provided.
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Conclusion

The pilot of the Pivot Wellbeing for Learning tool has highlighted the profound challenges faced by students
and their schools and provided important insights into where future remedial efforts might be best focused.
These are the five key recommendations that emerged from the findings of the pilot.

e Recommendation: Identify students early who might be ‘flying under the radar’

e Most students are between “ok” and “good” every week with just over 1 out of 10 students experiencing
negative wellbeing. With only 15% of students identifying they were struggling more than once, there
were many students in need of support that the schools were unaware of. Schools taking part in the
pilot commonly shared their positive experience of identifying students in need of support who had
been ‘flying under the radar’.

e Recommendation: Support students to identify trusted adults in their school lives

e Many students didn’t feel they had a trusted adult at school they could turn to and weren’t sure how to
ask for help. Given the positive benefits of early intervention for good mental health, this represents
a potential barrier to students accessing help, but also an opportunity for schools to provide targeted
support at the point of need.

e Recommendation: Develop students’ understanding and strategies around protective factors like sleep
and schoolwork

e Students who responded positively to protective factors like health, schoolwork and sleep also had
higher general wellbeing scores, which is another opportunity for schools to partner with students and
the school community to take targeted actions to improve student wellbeing.

e Recommendation: Explore wellbeing approaches that target cohorts who need additional support

o There are significant differences in student wellbeing within and between schools. Of particular note,
girls had consistently lower levels of wellbeing than boys, and students from communities with lower
socio-educational advantage had lower levels of wellbeing across the board.

e Recommendation: Monitoring wellbeing using fit-for-purpose, evidence-based tools could have a
positive impact on student wellbeing

e Even in complex times, schools are committed to measuring and improving student wellbeing and have
seen the benefit in having regular check-ins with a fit-for-purpose, evidence based tool. There is an
opportunity for tools like Wellbeing for Learning to have a positive impact on student wellbeing.

This report highlights significant differences in student wellbeing that exist within and between schools.
Reported wellbeing is significantly and consistently lower for students from school communities with lower
socio-educational advantage, and for girls. This provides an opportunity for further research, and for schools
to design their responses to improve student wellbeing from an informed perspective, and to target their
responses for particular cohorts to the areas they need support the most.

The validation of the tool itself has been supported by data from this pilot, and additional data will provide
opportunities for the refinement of alignments for greater construct validation, accuracy and simplification.

As the use of the survey increases in 2022, and data is captured over an entire school year, Pivot will use data
from the Wellbeing for Learning tool in its ongoing research and to provide schools and systems with insights
into questions like:

e Does use of the tool to monitor and report on student wellbeing have an impact on students feeling
able to ask for help?

e How do the patterns in students’ feelings of general wellbeing change over the course of a school year?
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e What are the relationships between general wellbeing and the specific domains of wellbeing (resilience,
belonging and safety)?

e How do targeted interventions to develop protective behaviours impact on students’ general wellbeing?
e How do protective factors correlate with other wellbeing domain items within the survey?

e How do changes in the nature of family and peer relationships impact wellbeing for learning?

e At what times of year do different student cohorts experience the most stress around their schoolwork?
e When are students most likely to experience poor sleep? How does this affect their wellbeing?

e How predictive are the protective factors in relation to students reporting that they are struggling in
subsequent weeks?

e Does the gap seen in the safety domain remain between Australia and New Zealand with larger samples
from New Zealand?

e Which supports offered to struggling students are most effective in improving the wellbeing of
students?

Additionally, for schools using both the Wellbeing for Learning tool, and Student Perception Survey on
Teaching Effectiveness, possible investigations may explore the link between the two at either a school or
cohort level.

Wellbeing for Learning represents an opportunity to support student wellbeing as both a developmental

and an evaluative instrument. As more and more students use the tool, and schools take actions to respond,
the data can be used by students, teachers and leaders, schools and beyond. This data will be beneficial to
consider how best to support student wellbeing in the immediate term at the local level. It can also provide
much broader insight, giving a line of sight from students up to the level of education systems and sectors,
and providing a means to learn about common student wellbeing needs and the impact of interventions being
taken to address them.

For more information about the Pivot Wellbeing for Learning Tool, please contact us at:
hello@pivotpl.com
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Appendix A: Survey Validation

The pilot was administered in the second half of 2021 across 52 schools. The fifteen domain specific wellbeing
items had a Cronbach’s alpha of 0.88, which was well above the minimum threshold of 0.7 for internal
consistency reliability™. An EFA indicated that a three factor solution was optimal (see Table 11), with the
opportunity to increase the fit of groupings in future. The CFA determined the Root Mean Square Error of
Approximation (RMSEA) of 0.071, Comparative Fit Index (CFI) of 0.971, Tucker-Lewis Index (TLI) of 0.899, and
Standardized Root Mean Squared Residual (SRMR) of 0.046, all indicating acceptable fit.

Figure 16 Correlation matrix for survey items
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Figure 17 shows that all questions are positively correlated to some degree which was expected given the nature
of the survey design. Factor loadings, shown in Table 16, demonstrate the correlations for the wellbeing for
learning items against the three factors identified during analysis.
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Table 18 Factor Loadings - Domain specific wellbeing questions

Factor 1 Factor 2 Factor 3
Q1 0.701
Q2 0.724
Q3 0.541
Q4 0.506
Q5 0.519
Q6 0.485
Q7 0.603
Q8 0.700
Q9 0.767
Q10 0.375
Qn 0.458
Q12 0.505
Q13 0.699
Q14 0.350 0.434
Q15 0.551
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Appendix B: Wellbeing for Learning survey items

The Wellbeing for Learning survey includes items on general wellbeing, three specific wellbeing domains
(resilience, belonging and safety), and six protective factors (family, friendships, sleep, hobbies, health and
schoolwork).

All questions are asked during the baseline survey, with a small number representing the three domains asked in
each check-in survey:

Resilience

Q1: | believe | can learn things that are difficult

Q2: | keep trying even when my schoolwork is difficult
Q3: | bounce back quickly after something bad happens
Q4: | ask for help when | need it

Q5: | believe things will work out for the best
Belonging

Q6: | look forward to going to school

Q7: | have a friend at school | trust

Q8: Students at my school care about me

Q9: | feel like | belong at my school

Q10: | can talk to an adult at my school when | have a problem
Safety

Q11: | feel safe online

Q12: My school is a safe place for me

Q13: | feel safe from bullying at my school

Q14: People at my school respect my personal boundaries

Q15: | can be myself at school
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