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1. EXECUTIVE SUMMARY
In April 2017, the Victorian Government announced it
would develop the Shepparton Education Plan – a plan
to transform education in Shepparton. The plan will look
at how education can be improved for young people
– from early learning, through primary and secondary
school, and beyond.
The Victorian Budget 2017-18 allocated an initial $1 million,
providing funding for the Department of Education and
Training to conduct community consultation, develop the
plan and undertake architectural planning.
This report presents the findings from Phase One of
community engagement, undertaken in June 2017.
Throughout the formal consultation period, and in the
preparation of this report:
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··

nine workshops and meetings were held, attended by
more than 200 people including students, parents,
educators, advocacy and support groups and
community members

··

185 people completed an online survey

··

more than 4,750 individual pieces of feedback were
reviewed and analysed.
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Feedback about education and outcomes in Shepparton covered a broad range
of complex educational and social issues. Overall, respondents indicated there
was a need to change the current approach to education in Shepparton. People
who participated in the process feel that students, families, teachers, principals,
community service providers and the Victorian Government must all come
together to make changes and improve opportunities for people in Shepparton.
It is clear that the Shepparton community wants its young people to aim higher
and pursue success in their chosen pathways, and there are clear ideas about
the kind of support needed to help every student reach their full potential.
This report presents the feedback under the following key themes, which
emerged across all feedback sources:
··

valuing and engaging with education and learning

··

collaboration to provide opportunities and give kids the best start in life

··

giving students a broad range of skills, experiences and options for the future

··

looking after our kids – recognising and providing the right support for
diverse needs

··

understanding and responding to local socio-economic factors

··

providing great learning spaces and facilities

··

models for school structures and education provision

··

empowering teachers to facilitate the best learning experience for their
students

··

views relating to the Shepparton Education Plan

The Department of Education and Training’s North Eastern Victoria Region, the
Shepparton Education Plan Strategic Advisory Committee and working groups
will now consider this feedback in developing the plan.
A second phase of community engagement will be held later in 2017, to further
inform the development and recommendations of the Shepparton Education
Plan.
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2.	ABOUT THE
SHEPPARTON
EDUCATION PLAN
In April 2017, the Victorian Government announced it would
develop a plan to transform education in Shepparton.
The Shepparton Education Plan will look at how education can
be improved for young people – from early learning, through
primary and secondary school, and beyond.
The plan will seek to boost educational outcomes by giving
young people more options and opportunities, helping them
transition through each stage of education, equip teachers
with training and resources, and improve school infrastructure.

EDUCATION STATE OBJECTIVES
The plan will be structured around the Education State objectives:
··

Learning for life: Excellence in reading, maths, science, critical and creative
thinking and in the arts – equip students with the broad range of skills they
need to reach their potential, and achieve success in school and in life.

··

Happy, healthy, resilient kids: Building resilience and increasing physical
activity in our kids and young people – focusing on building highly resilient
students that are equipped with skills and strategies to tackle current and
future challenges.

··

Breaking the link: Supporting more students stay in education and breaking
the link between disadvantage and poorer student outcomes – reduce the
impact of disadvantage on student outcomes, to ensure more students
develop the skills, knowledge and attributes they need to build healthy, happy
and prosperous lives.

··

Pride and confidence in our schools: We want Victorians to be proud of the
great government schools in their communities – improving outcomes for
every student, in every classroom, and for every community. Delivering a
broad range of initiatives will see more Victorians grow their pride in our
government school system.
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DEVELOPING THE PLAN
An initial $1 million, secured as part of the Victorian Budget 2017-18, will be used to:
··

develop the plan

··

conduct community engagement to help inform the plan

··

undertake architectural planning, with the initial focus on secondary provision.

The Shepparton Education Plan will be developed by the Department of Education
and Training, North Eastern Victoria Region.
A comprehensive governance structure has been established to oversee and inform
the development of the plan, including a Strategic Advisory Committee comprising
members of the community and local educators, and five working groups.
In June 2017, the Strategic Advisory Committee agreed the following success
statement for the Shepparton Education Plan:

All children and young people have a positive future, and
our community, families and schools will help them get
there through learning and caring.
The working groups will each focus on a specific aspect of the plan:
··

Education system design

··

Post-secondary transitions to tertiary and industry

··

School community interface

··

Early years

··

Student voice

COMMUNITY ENGAGEMENT
A range of information sources will inform the plan’s development. The Victorian
Government wants to give the local Shepparton community the opportunity to shape
and influence the plan.
The Victorian School Building Authority (VSBA) will lead the community engagement.
The VSBA has an established community engagement team, who will be responsible
for promoting, developing an approach and capturing community views and
feedback.
The VSBA has developed this report, which outlines the key findings from the first
phase of community engagement.
The purpose of this phase of activity was to understand the local community’s needs
and aspirations in relation to education in Shepparton. To do this, discussions explored
the perceived key issues, what is working well, and how education can be improved.
SHEPPARTON EDUCATION PLAN
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3.	ENGAGEMENT
APPROACH
HOW PEOPLE COULD GET INVOLVED AND
PARTICIPATION RATES
The formal consultation process for the Shepparton Education Plan began on
Monday 12 June and closed on Tuesday 4 July 2017. Eight workshops took place,
each tailored to the specific audience. We also conducted a small number of
one-to-one interviews, and used an online survey to capture community views.
Most of the workshops ran from 1.5 to 2 hours, with the primary students’
workshop running for an hour. The workshops all began with a presentation
about the Shepparton Education Plan, and then followed with small table group
discussions to draw out key issues and ideas for improvements. Below is an
outline of each of the engagement activities. More detail about participants at
each session is listed in Appendix 2.
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Community workshop
The VSBA held a community workshop on Thursday 29
June, 6.30pm – 8.30pm at the Quality Hotel Parklake in
Shepparton. More than 80 participants attended the
workshop, with a substantial number of these identifying
themselves as educators. Participants heard about the
purpose and approach to preparing the Shepparton
Education Plan from Bruce Armstrong, Deputy Secretary of
the Regional Services Group, Department of Education and
Training.
Workshop participants sat in table groups, and were
asked to identify what aspects of Shepparton education
were working well, and what most needs improvement.
We then asked them to select the top three priorities for
improvement.
Those priorities were grouped into themes and assigned
to tables. Participants moved to the table discussing the
priority of most interest to them, and considered ideas that
could address these priorities.

Principals and early learning centre
managers workshop
A workshop was held on Thursday 29 June, 1pm – 3pm
at McGuire College for primary and secondary school
principals, and early learning centre (ELC) managers.
Participants heard an overview of the Shepparton
Education Plan from Deputy Secretary Bruce Armstrong.
Sitting in table groups of six to eight people, participants
discussed key issues in the school community, and
identified the most critical. They then considered current
initiatives that are working well to address the critical
issues, and new ideas for improvements.
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Teachers and early learning centre staff
workshop
This workshop was held on Thursday 29 June, 10am – 12pm
at McGuire College. Participants heard an overview of
the Shepparton Education Plan from Cord Sadler, Area
Executive Director, Department of Education and Training.
It attracted 31 teachers from a variety of early learning
centres, primary and secondary schools. The teachers’
workshop was organised in the same structure as the
principals and early learning centre managers’ workshop
discussed above.

Primary students workshop
A workshop to gather feedback from primary students was
held on Tuesday 27 June, 9.30am – 10.30am at McGuire
College. Twenty-nine primary students from eight local
schools attended.
We asked students to talk about the really good things that
happen at school, and work in table groups to identify the
top five. They were then prompted to describe how primary
school has helped them to learn and develop as a person,
what they are most looking forward to at secondary school,
and how they hope secondary school will help with their
learning. They created a ‘wishes board’ with their top three
wishes for Shepparton schools.
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Secondary students workshop

Ethnic Council workshop

We held two workshops for secondary students. The first
was with 24 students from a range of year levels across
three local high schools on Tuesday 27 June, 1.30 – 3pm at
McGuire College. The second was with 12 students across a
range of year levels from Mooroopna College on Friday 29
June 9.30 – 10.30am at Mooroopna College. We originally
intended for students from all four schools to attend the
same workshop, but this was not possible.

We ran this workshop on Wednesday 28 June 10am
– 11.30am at the Ethnic Council offices. There were
eight attendees. The Ethnic Council is a not-for-profit
community organisation, working with Afghani, Congolese,
Chinese, Filipino, Samoan, Turkish and Sri Lankan groups.
Participants represented a diverse range of cultures and
varied from newly-arrived migrants to second-generation
Australians. Most of the participants had children currently
completing their education in Shepparton. Similar to the
above workshops, participants were asked to identify key
issues among the ethnic community in Shepparton. They
prioritised these issues into a top three and brainstormed
ideas to address them.

Students worked in pairs to complete an interview
questionnaire, gather ideas about personal future
aspirations and then report back to the group. This
questionnaire asked about the biggest challenges facing
young people in Shepparton and educational aspirations.
Students then reported back on what were the most
surprising answers they heard and any common themes
that emerged. They identified their top three wishes for
education in Shepparton, and added these to the wishes
board.

Disability services workshop
The workshop was held on Wednesday 28 June, 4pm
– 5.30pm at the Quality Hotel Parklake in Shepparton.
There were five attendees from different organisations.
Participants discussed key issues in delivering disability
services and identified the three most critical. They then
identified current initiatives that are working well to
address these issues, and any ideas for improvements.

Verney Road School parents workshop
Fifteen parents and caregivers of students with a disability
at Verney Road School attended this workshop on
Wednesday 28 June, 1.30pm – 3pm. Similar to the disability
services workshop, participants were asked to discuss key
issues in the school community, identify the three most
critical and pinpoint any successful current initiatives and
ideas for improvements.
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Koorie group meeting
We conducted one-to-one interviews on Tuesday 27 June
at the Rumbalara Aboriginal Co-operative in Shepparton.
Approximately 12 people participated in the informal
interviews, as part of an evening BBQ.
More information about workshop participation can be
found in Appendix 1.
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Online survey

Survey participation and demographics of participants

The online survey on the Engage Victoria website was open
for three weeks from Monday 12 June to Tuesday 4 July,
2017. Participants were asked to respond to 13 open-ended
questions and five multiple-choice questions. The questions
asked are listed in Appendix 2.

A total of 185 people completed the survey.
The majority of survey respondents were from the
Shepparton North, South and East areas, with some
respondents coming from smaller towns surrounding the
city, as seen in the chart below.

16%

Online discussion forum

3631

This discussion forum gave visitors the opportunity to make
a comment in response to the following question:

How can we transform education
in Shepparton so that every young
person can achieve their full
potential?
All comments posted could be voted up or down by other
visitors, and there were 12 comments in total.

12%
3629

7%
3616

3%
3634

3%
3614

43%
3630

Postcode

Suburb

3630	
Shepparton, Shepparton South, Branditt,
Dunkirk, Colliver, Caniambo
3631	
Shepparton North, Shepparton East, Pine
Lodge, Kialla West, Orrvale, Cosgrove South,
Gahamvale, Karramomus, Arcadia, Arcadia
South, Cosgrove
3629	
Undera, Mooroopna North, Morroopna,
Coomboona, Ardmona
3616	
Girgarre East, Harston, Cooma, Gillieston,
Tatura East, Waranga, Moroonpna North West,
Tatura
3634	
Katandra, Katandra West, Bunbartha,
Tallygaroopna, Zeeurst, Marionvale, Marungi
3614	
Toolamba

SHEPPARTON EDUCATION PLAN
PHASE ONE COMMUNITY ENGAGEMENT REPORT

3. ENGAGEMENT APPROACH
P 12

Aboriginal or Torres Strait Islander participants

Reasons for interest in education in Shepparton

Five percent of survey respondents identified as Aboriginal
or Torres Strait Islander.

Participants were invited to select up to two options
expressing why they were interested in Shepparton
education. There were 283 selections to this question. As
the graph (below) indicates, most survey respondents were
parents or guardians of school-aged children or educators
(61% of selections). Other responses not listed included
research, manager at TAFE, for career advancement,
retired secondary teacher.

Languages other than English spoken at home
Survey participants were asked to identify if they spoke
other languages at home. The majority (90%) identified
that they did not. A few (2%) spoke Italian, and a small
percentage spoke Arabic. Other responses included Swahili,
Lingala, Latvian, German and Yorta Yorta.

Reasons for interest in education in Shepparton

94

a parent / guardian of school aged children

82

an educator

40

community member

25

other

18

a school student
a tertiary student (enrolled in TAFE, university, or
further studies)

6

local business owner

6

an employer

6

a job seeker

6
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How participants found out about the opportunity to get
involved
There were 228 responses to this question. Many
participants heard about the Shepparton Education Plan
through their local school (27% of responses), social media
(23%) and/or a postcard in the mail (16%). This is consistent
with promotional activities we implemented, which
included:
··

communication and printed materials for local schools,
early learning centres, 83 community groups and
stakeholders

··

social media posts and advertising through VSBA’s
Facebook page, and encouraging schools to share posts

··

a postcard mailed to more than 21,000 residents in the
wider Shepparton area

··

two press advertisements placed in the Shepparton
News.

How did you hear about the Shepparton Education Plan

Postcard in the mail

38

Advertisement in
local press

13

Poster

4

Website

16

Social media

53

Information stand

2

Event

3

Local school

63

Early Learning Centre

3

Other

33

More information can be found in Appendix 3.
Other responses not listed below included emails from a
former colleague, the Lighthouse Foundation, a school
council, and news coverage.
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Satisfaction with the current engagement process in terms
of opportunities to get involved and provide your views
There were 149 responses to this question. The majority of
survey respondents stated that they were very satisfied or
satisfied (59% of responses) with their opportunity to get
involved in the Shepparton Education Plan consultation.
Only a few were not satisfied with the process as seen in the
graph below.

How satisfied are you with the current engagement process
in terms of opportunities to get involved and provide your
views?

62

44

26
14

ne
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FEEDBACK ANALYSIS METHODOLOGY
Participants provided feedback in their own words for the online survey and
in most cases for workshops. At student workshops, table hosts worked with
students to ensure discussion was written down. A mixture of this studentrecorded feedback and summary notes were captured from these sessions.
More than 4,750 individual comments were analysed. Feedback captured in
the workshops and online survey was analysed using Nvivo content analysis
software. Themes were drawn from the transcribed notes / survey data and
each individual comment was allocated to a theme and further categorised into
subthemes.
The themes presented here were drawn from this themed and quantified data.
A matrix of the overarching and sub-themes can be found in Appendix 4.
Note: where quotes are included in this report, they are entered verbatim.
Spelling errors have been corrected in some instances and words in [brackets]
have been edited for meaning.
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RELEVANT PRIOR CONSULTATION
Marrung Plan: 2016
Marrung is an Aboriginal education plan for 2016-2026, with a vision to deliver
the ambitious Education State targets. It underpins the state’s strong and
steadfast commitment to close the gap in educational outcomes between Koorie
and non-Koorie Victorians.
As part of the Marrung Plan development, in June 2016, the North East Victorian
Region consulted with Indigenous leaders and students in Shepparton to
understand the strengths within the current situation, challenges that need to
be overcome and opportunities for providing greater support. Approximately
100 people, including key local leaders, attended these community engagement
sessions.
The key issues centred on common themes and a need for a shared strategic
direction that is underpinned and supported by the Education State reforms.
There was a lot of positive engagement and a widespread view that more
resources and funding are needed to enable the desired outcomes.
It emerged that the role of Koorie Engagement Support Officers (KESOs) and
senior advisers within the education environment and community are trusted
and valued. Some repeated themes were the belief that more resources across
all levels of education, including early years would have a positive impact on
participation and long-term engagement. If children and families are engaged
and invested in the outcome earlier, attendance will be better over the life of the
education / workforce span.
There was strong backing for KESOs to provide a variety of support to teachers
as well as students and families. Critical support to the regions, principals,
teachers, families, carers and students were highlighted as essential for tackling
current issues and alleviating pressure points.
Increased resourcing to support schools and students could add value by:
··

setting up high-quality Individual Education Plans (IEPs) for every child, that
are tailored individually and linked into education plans and pathways – not
a one size fits all approach

··

linking IEP pathways to partnerships with local groups like the Academy of
Sport, Health and Education and the Ganbina program that are achieving
success

··

empowering students and families to be active participants in creating IEPs

··

re-engaging disengaged students; seeking feedback on why they are
disengaged
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··

conducting student groups in regions and within schools that facilitate
conversations, idea sharing and support

··

assisting transition across education levels, higher education and
employment

··

establishing support networks for families to encourage early engagement
and participation in education

··

providing feedback to schools and principals on how to improve engagement

··

supporting teachers to develop greater cultural awareness

··

building confidence in all parent/carers/families/students/teachers/mentors
to support an inclusive environment.

Session participants suggested that incorporating cultural history into the
school curriculum would increase belonging, understanding and engagement
with cultural traditions, as well as greater respect for them within schools and
the wider community. Participants felt that curriculum inclusion would allow
all students to embrace a historically-rich Indigenous culture and open up
opportunities to engage with parents/carers/elders as part of school activities.
This could be by way of traditional owners’ skills programs, welcome to country
ceremonies and country-based learning experiences.

The Lighthouse Project
The Greater Shepparton Lighthouse Project describes itself as a ‘placebased initiative to support the wellbeing and outcomes for young people from
conception to career in the City of Greater Shepparton. It is being driven by
business, community and sector leaders committed to a 20-year plan to improve
the education and other outcomes for the region’s young people.’
In 2015, the Lighthouse Project published the report One Thousand
Conversations. The project team spoke to one thousand Greater Shepparton
residents, with at least one quarter of participants aged under 25 years. Sessions
were held with a maximum of 10 people and four standard questions were asked.
Below is a summary of the key themes that arose in response to each question:
1. Tell me what you know to be important for raising happy, healthy children
who do well at school, go on to study, work and lead productive lives.
··

Stable family environment

··

Raising children seen as a priority within the family

··

Adults/parents being actively involved with children/young people

··

Strong communication skills within the family unit

··

Successful friendships overall wellbeing
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2. What is out there in our community already that helps this to happen?
··

Shepparton has a significant number of services, service agencies and
community groups, however awareness is limited

··

Cost of participation is a barrier – e.g. sporting clubs

··

Schools were seen as hubs within the community

3. What do you think gets in the way?
··

Education:
–– disconnect between secondary school education, careers advice and
support provided by schools and the options for pathways provided to
students
–– students expressed they were not given enough options and access to
alternative educational opportunities early enough

··

Role models: lack of positive role models available to support families and
work with young people

··

Money: while Shepparton has many service agencies, clubs, sporting facilities
and activities, for families the financial cost is prohibitive

··

Negative community perception: perception that Shepparton has a number
of significant issues, including drug use, violence, crime and racism

··

Agency silos: while Shepparton has a large number of agencies, each of the
agencies operate in isolation of each other

4. What would it take for every kid to thrive in the Shepparton community, what do
we need or need to do?
··

Community facilities: hub for agencies, youth space, cultural centre

··

Programs: youth activities, low cost activities, mentoring, parenting programs

··

Education: offer VCAL earlier, links with industry/business, work placements,
match tertiary courses with local need, community programs at schools

The full report is available on the Lighthouse Project website.
In late 2016, the Lighthouse Project published the report Failing Through the Cracks.
Part of developing this report involved interviewing 83 young people. The purpose
was to investigate why large numbers of young people were not participating in
work or study. The report found youth disengagement can be attributed to a range
of factors including trauma, breakdown of the family unit, abuse, anxiety, absence
from school, anger/violence issues and substance abuse.
The full report is available on the Lighthouse Project website.
The work of the Lighthouse Project was acknowledged a number of times by
community engagement participants, and has been outlined in this report.
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4. WHAT WE HEARD
Feedback about education and outcomes in Shepparton covered a broad range
of educational and social issues. The data indicates a complex environment, in
which students, families, teachers, principals, community service providers and
the Victorian Government must all come together to affect change and improve
opportunities for local people to achieve success throughout their lives.
The overarching sentiment of the feedback was one of aspiration and a desire
to do better – to do better in supporting children and families, particularly
those with diverse needs, to better engage people in learning and education, to
provide stronger pathways for students, for students to set and pursue higher
goals, for schools to be able to attract and retain excellent teachers, and to
improve the quality of life and lifelong opportunities in Shepparton.
Underpinning all feedback was a notion that any new approaches or changes
must be made with consideration of local circumstances, needs and issues. A
common thread to feedback regarding keeping students engaged in learning
and valuing the importance of education was the notion that ‘mainstream’
schooling options may not be the only solution and that young people need
support to pursue a range of post-compulsory schooling avenues in Shepparton.

This is our once in a life time opportunity to
offer something meaningful to our children that
demonstrates we care about how they develop to be
productive members of our community now and into
the future.
Online survey participant
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1.

LEARNING FOR LIFE

1.1 Valuing and engaging with education and learning
Many responses across all feedback methods relating to lifting student
outcomes referenced engagement with school and learning as a key issue.
Responses suggested that a broad, community-wide attitudinal shift is
needed to instill an appreciation for the importance of education and a
sense of self-belief in students, to encourage and support them to aim high.
Feedback indicates that families, the community and students all need to
be more engaged with schools and learning. It was recognised that this is a
shared responsibility – schools and educators need to be proactive and create
welcoming environments, and parents, carers, students and the community
need to hold themselves to account.
The role the broader community can play in supporting students to remain
engaged and thrive was a popular topic. Many respondents suggested that
mentors, buddy programs and strong role models were important factors in
seeing students set higher aspirations and achieve goals.
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1.1.1 Engaging parents, carers and families is a critical
aspect of improving outcomes for children
Engaging with (and providing information to) parents,
carers and families was commonly suggested as a way to
improve outcomes for students across a range of areas,
including increasing physical activity, building resilience
and encouraging students to remain committed to
education and setting higher aspirations.

What’s working well
··

Some individuals commented that school-parent
engagement is working well, but this was not a widely
shared view.

··

Principals and ELC leaders commented that family
engagement works well when they make themselves
available to parents and families outside school/session
times, and recognised that a friendly, flexible and
welcoming environment is key.

Participants commonly noted that there is a need to
engage parents who have not had a positive educational
experience, which may impact on their views of the
importance of education for their children. Poor
attendance rates – from early learning through to
secondary college – was widely raised as an issue that
needs to be addressed.
The importance of the home environment and parental
/ family engagement was often framed in relation to the
limits of what educators can achieve on their own, when
students are only at schools for a percentage of their time
each day and week. Broadly, feedback recognised the
‘two-way street’ of engaging parents – the parents need
to be motivated to be engaged in their child’s education,
and schools need to be proactive and welcome parents to
become more engaged. It was also noted that parents and
families may need more information about their children’s
progress and options, to equip them to support and guide
their children.

Being available to parents and
families outside session times
including school pick- up times
– continuity of relationships with
families
Principals and ELC managers session
participant

Opportunities for improvement
··

It was strongly suggested across all feedback sources to
provide information, support and practical tools to help
parents engage with their child’s learning, appreciate
the importance of education, and understand how their
child should be progressing through their education.
Specifically:
–– a number of respondents commented that they
would like to know what their child should be
doing at each grade level, and have a year-byyear checklist
–– the Ethnic Council also highlighted the
importance of support for culturally and
linguistically diverse (CALD) families. They need
help to assist their children with homework. Such
support could also benefit all parties (students,
teachers and parents) to better deal with
differences in how different cultures approach
education.
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··

··

Another area of strong feedback, particularly through
the survey and community workshop, was a view that
two-way communication needed to be increased and
that schools needed to do more to create open and
welcoming environments for parents, families and the
community more broadly. Participants in the disability
services workshop commented on parents feeling ‘left
out’.
The importance of parental engagement was
also raised in relation to futures and pathways,
with participants in the online survey in particular
highlighting the need for parents to be aware of (and
take part in) discussions around options. A number of
participants commented that parental engagement and
involvement often drops away during secondary school
years.

··

Online survey participants were asked specifically
about increasing and encouraging physical activity in
children. Home environments and parental involvement
in children’s activities outside of school was commonly
raised as core to the solution.

··

Poor attendance rates were noted as a key issue
impacting education and future opportunities for
students.

More opportunities for families to feel
comfortable in school setting.
Teacher workshop participant

Support and encourage parents
to enable their kids to succeed.
Encourage parent involvement, when
all parties are working towards the
same goal success is more likely.
Online survey participant

A guide for parents (on what is taught
in the classroom per year – my son is
currently at primary school.)
Online survey participant
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1.1.2 The community has a role to play in changing
perceptions about the value of education

What’s working well
··

The Lighthouse Project was consistently mentioned as
one of the few areas in which community engagement
with education is working well. Participants referenced
the success of its programs in bringing the community
into the school environment, and in creating links
between school-based learning and industry
opportunities for students.

··

It was felt that where community involvement in
education is already occurring, success is being seen,
but also that this is largely reliant on volunteer effort.

Feedback suggests that community involvement in,
and support for, education is another critical aspect of
improving outcomes in Shepparton.
Feedback suggested that educators and members of the
community consider the community has a role to play in
improving educational outcomes and helping young people
to reach their full potential.
Comments indicated that the community’s value of
education, and the perception of government schools in
Shepparton, needs to shift to ensure negative views do
not perpetuate. It was suggested that schools and the
government needed to be more open with the community
– both in terms of welcoming the community into the
school environment and in being frank regarding the issues
educators are facing – to enable the community to be a
part of the solution.
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Opportunities for improvement
··

A pervading view was that community perceptions of
schools and of the value of education needs to shift, and
that a whole-of-community effort is needed to affect
significant and lasting change. A common sentiment
was that the community needs to ‘raise the bar’ when it
comes to setting expectations for achievement.

··

The concept of role models and mentors was a prevalent
theme. Many respondents highlighted the importance
of positive role models for young people and suggested
community members could take an active role.

··

Sport was commonly listed as a key link between
schools and the broader community. It was felt that
strengthening links between sporting organisations and
schools – and providing support to enable children to be
part of community sport – would be of great benefit.

··

A number of suggestions regarding community
involvement focused on forming links and partnerships
with the community to provide ‘real-life’ opportunities
and transitions for students.
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··

The Ethnic Council specifically highlighted the need
for migrant communities to be engaged in education
to build trust and provide assurance that cultures
won’t be lost. It was suggested that leaders from these
communities could be more involved in schools and
education. It was also suggested that cultural officers,
who could work across schools, could develop a deeper
understanding of the culture and experience of new
students, and bridge the gap between expectations –
for the student, family and teachers.

Whole of community wrapping
around its young people by
volunteering or connecting with
schools to offer real life links to the
region and community.
Online survey participant

Every student needs one adult in the
world who thinks they can achieve
great things and who will guide them
along that path. For kids whose
parents don’t fill this role, they need
a role model who they can look up to
and who cares about their education.
Online survey participant
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By ensuring that we have a whole of
community approach to learning that
starts from birth.
Online survey participant

The general attitude is that a "pass"
is "good enough". This community
attitude devalues education, and the
work that educators do. Furthermore,
it has become so entrenched in
some parts of the community that
many believe school is unnecessary,
as nothing learnt is of value in later
life… Without a change in community
attitudes towards education, you’ll
never improve student motivation or
engagement.
Online survey participant
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1.1.3 We need to lift students’ aspirations and empower
them to take ownership of their futures
Naturally, discussions regarding student engagement
with learning considered the role students themselves
should play to improve outcomes. Comments noted that
students are disengaged with learning and while a range
of suggestions for addressing this were made, many
responses simply stated that we need to ‘keep students
engaged’.
A common sentiment was that there needed to be an
overarching uplift in expectations and aspirations – both
students’ own expectations of themselves and of others’
expectations of students – which spanned parents,
families, community members, students and educators.
What’s working well
··

A number of online survey participants stated that
relationships between teaching staff and students
were one of the most positive aspects of education in
Shepparton. The importance of, and link between, good
teacher relationships and student engagement was a
common thread throughout feedback.

··

In the teachers’ and principals’ forums, participants
commented that the ‘student voice’ – involving students
in decisions about their schooling and school-based
activities – was considered to have a positive effect.
Fun activities driven by students were considered to be
working well. Examples include movie nights, a school
disco, lunchtime Lego and code clubs.

Opportunities for improvement
··

One of the most prevalent themes relating to improving
student outcomes was to provide positive reinforcement
and encouragement. Many participants suggested that
children hadn’t been encouraged to strive to achieve
their best or to think that they can be successful. It was
felt that genuine, constructive praise would be helpful in
lifting student outcomes.

··

Resilience was an emerging theme in relation to
increasing student engagement and raising aspirations.
Participants suggested that embracing failure and
providing encouragement to ‘have another go’ was part
of keeping students engaged.

··

A number of participants raised an issue regarding
students being held to account, particularly at a senior
secondary level. Comments relating to this theme
included supporting students to take ownership of
their performance and results, and of their own future.
Participants also suggested that helping students set
realistic goals, and a focus on growth, would help to
keep students engaged and striving to achieve.

…if they are encouraged and shown
that their ideas and opinions matter
then they are more likely to succeed.
Online survey participant

Raise the bar and narrow the gap.
Community workshop participant

Earlier identification (and appropriate
action) regarding disengagement.
Online survey participant
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1.2 Collaboration to provide opportunities and give kids the
best start in life
Collaboration and improved connections between early learning facilities and
schools, across the year levels, and with industry and tertiary institutions, are
seen as critically important to giving kids the best start in life and helping them
move successfully through school and on to work and tertiary education.

SHEPPARTON EDUCATION PLAN
PHASE ONE COMMUNITY ENGAGEMENT REPORT

4. WHAT WE HEARD
1. LEARNING FOR LIFE
P 27

1.2.1 Transitioning between early learning, primary school
and secondary school
Supporting students at transition points and the factors
that support or limit successful transition were topics
that generated significant feedback, particularly through
the online survey. Many participants highlighted the
importance of early learning foundations, with early
learning options seen as a strength of the area. However,
there were concerns that some parents do not access
these opportunities for their children. While transition is
perceived to be well managed by some, others shared
observations of students who are not ready to move up
and are sometimes significantly behind the expected
level, particularly as they transition to secondary school.
Participants suggested a range of initiatives, including
different school grouping models and the need for
additional transition programs such as orientation days.

··

Concerns were raised that some children are
significantly behind and not ready to progress to the
next stage of education. It was reported that this is
particularly noticeable amongst students starting
secondary school.

··

The transition to secondary school is seen as a critical
phase, with some respondents concerned that early
year secondary students are disengaging due to
challenges with transition, readiness, ability and
educational attainment.

··

Approaches which reduce problems at transition points
were suggested. Some examples provided in the online
survey and community workshop included co-locating
early learning and primary schools, P-12 schools, or
junior/middle/senior models.

··

Disability services participants highlighted challenges
with funding gaps as students transition between early
learning, primary and secondary levels, and emphasised
the importance of well-planned and extended transition
approaches.

··

Principals and teachers reinforced the importance of
information sharing between year levels and school
stages to enhance student transitions.

What’s working well
··

··

In general the transition between early learning and
primary school is seen as an area that is working well,
supported by an established program of discussion
between early learning educators and foundation
teachers in some areas which should be extended more
broadly.
The availability of early learning options was highlighted
as a strength in the area, with some respondents
suggesting that they should be further supported and
resourced.

Opportunities for improvement
··

Many responses highlighted the importance of early
learning as a foundation for transition to primary school.
Some respondents indicated a concern that not enough
children are attending early learning, which is seen as
even more important for disadvantaged children.

··

Many believe that the transition from early learning to
primary is an opportunity to identify needs for early
intervention.

··

The need for more transition activities – and much
more than just one day – was a frequent request across
engagement activities.
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More transition days and more
information about what to expect
Online survey participant

The very large numbers of kids
arriving in Year 7 with skills in core
subjects at grade 3…level
Online survey participant

Value placed on quality education
in the early years. We need to listen
to the research and support children
from birth, not wait until they start
having problems at school.
Online survey participant

4. WHAT WE HEARD
1. LEARNING FOR LIFE
P 28

1.2.2 Collaborating with tertiary providers, industry and the
community
Partnerships and collaboration between education and
industry were seen by many participants as critical to
maximising young people’s opportunities as they transition
from school to further education or the workforce. Tertiary
options in the area are generally well-regarded. Some
students feel they are not able to pursue their postsecondary education within the Shepparton area. Links
with high-quality universities was seen as lacking and
some felt that the available courses could be more relevant
to the local area. TAFE and alternative learning pathways
were also highlighted as important for the area, not just
university options. There was a strong sense that there
are great opportunities to connect local businesses with
schools so that students have a better understanding of
working life and expectations.

What’s working well
There is a reasonable range of tertiary options, with student
services improving and more relevant courses being
offered over time. This can be expanded and continue to
ensure learning options relevant to the area are available.
Opportunities for improvement
Building stronger partnerships and understanding between
schools and industry in the area was a key highlight of
feedback related to preparing students for life beyond
school. Better matching of curriculum and learning with
capabilities needed in the workplace is seen as important,
with suggestions for involving industry in curriculum
development.
··

While the existing tertiary institutions offer students a
chance to continue learning locally, there is a view that
many leave Shepparton for further study, resulting in
family dislocation and financial hardship.

··

Some suggested offering courses which provide work
pathways that are more relevant to the local area.
TAFE and alternative pathways should continue to be
supported.

Establishment of a greater variety of
short courses at TAFE such as Cloud
Virtualisation, real estate, music and
other location-relevant courses.
Online survey participant

I would like to see more big
organisations…included in some kind
of work program to assist kids with
exploring careers and gaining skills
and knowledge.
Online survey participant

Tatura Primary School has a program
where students spend a day visiting
local workplaces and learning about
post-school options. This is doing a lot
for building links and inspiring kids.
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1.2.3 Collaboration and resource sharing between schools
The online survey captured significant feedback relating
to the importance of cooperation between schools.
Some suggested that more can be done to build on the
success initiated by the Better Together Alliance – a
partnership between the four secondary schools. The
sense of competition between the schools was raised
as a significant issue throughout engagement. This
specifically related to enrolments, which in turn limits
information sharing, efficiency and student outcomes.
Greater cooperation is seen as essential for shifting this
culture and maintaining a shared sense of responsibility for
students’ outcomes, regardless of which school they attend
or their year level. The sharing of student data, education
strategies and expertise between schools and teachers was
a recurring suggestion. The creation of a central repository
of information (such as an online portal) was one tangible
idea offered by participants.
What’s working well
··

··

Several comments highlighted the success of the
Better Together Alliance in improving cooperation,
collaboration and resource sharing across schools,
which in turn broadens choices for students. The
Alliance events program is well regarded.
The growing availability, types and quality of
complementary specialised education organisations in
the area is valued.

Opportunities for improvement
··

Opportunities to further share resources, particularly
specialist teachers and administration support,
was suggested as a key improvement area that
could improve efficiency and benefit more students,
regardless of which school they attend.

··

Shifting the culture of competition between the
secondary schools was highlighted as an important
area for improvement.

··

Some participants felt that schools and teachers
needed more time for effective collaboration, and more
support for successful programs they’ve developed
which could be shared more broadly across the school
system.

··

The sharing of information (including professional
development, teaching and learning strategies) between
schools was nominated as an idea for consideration.
Participants listed online platforms (among other
mechanisms) through which schools could pass on
information and knowledge.

··

Some respondents suggesting that the differences
between the schools could be celebrated and be a
positive through greater specialisation.

Setting up alliances between schools
has been a great start. This needs
to continue. Great alliance between
secondary and primary schools is
needed, with a specific Year 6 – Year 7
transition program.
Community workshop participant

Sharing of expertise is vital. Great
teachers should not just be appointed
to one school they should be available
across the network.
Principals and ELC managers workshop
participant

Virtual spaces to share PD/Network/
specialist knowledge/resources/
learning strategies/teaching
strategies/links for both students and
staff
Teachers workshop participant

Central administration of knowledge
and resources
Teachers workshop participant
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1.3 Giving students a broad range of skills, experiences and
options for the future
Key areas of feedback related to choices about curriculum, how it is delivered
and what aspects should be emphasised. There was a strong focus on
establishing the right foundations and ensuring students have the right
academic and life skills as they move through school and beyond. A range of
responses emphasised the importance of making learning fun and engaging,
in order to maintain student interest. Providing more choice in subjects, and
pathways to work or further study, were also seen as critical for preparing
students for life after school.
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1.3.1 Addressing fundamental skills such as numeracy and
literacy
Survey respondents and some community workshop
participants raised the fundamental role of literacy and
numeracy to ensure students have the right foundations
for learning. Much of this feedback indicated a desire to
‘get back to basics’, and ensure that students have the
building blocks for later learning.

What’s working well
··

Some participants suggested the renewed focus on
reading, such as promotion of reading time ‘before the
bell’ was resulting in a stronger culture of literacy.

Opportunities for improvement
··

Early intervention in literacy and numeracy was seen
as critical. Some participants felt that some of the
attainment and behavioural challenges experienced in
secondary schools can be traced back to inadequate
literacy and numeracy capabilities.

··

Some participants felt that the curriculum needed to be
simplified or ‘telescoped’ to hone right in on these core
skills, alongside a view that there is too much content to
get through in the curriculum.

··

Targeted literacy programs were seen as important by
some, although others said the number of programs
introduced too much complexity. Some felt they knew
what programs were needed, but wanted more support
to implement them in the classroom.

··

One participant suggested establishing a coordinated
plan between schools to ensure students’ literacy and
numeracy skills are actively supported as they transition
through the levels.

Students with low numeracy, and
especially with low literacy skills are
disadvantaged in every area of school
and life.
Online survey participant

…ensuring all students achieve at a
minimum state average grades in
core subjects such as English and
maths. The students are identified,
we lack the capacity to give them
enough one on one help.
Online survey participant
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1.3.2 Making learning engaging for students

What’s working well

Making learning fun in order to build student engagement,
and support their learning, was raised by several survey
participants. “Interactive, appealing, stimulating,
enjoyable, relevant, and inspiring” were recurring words.

··

Several participants highlighted that the increase in
play-based learning and hands-on approaches in
early years is proving to be highly effective in keeping
students engaged.

Opportunities for improvement
··

Building on the strengths of early learning approaches,
play-based, hands-on and action learning were seen
as great opportunities to keep kids engaged and use
modes they enjoy throughout their school career.

··

The need for more flexible curriculum and education
models and programs which help students see the
value and relevance of their subjects and learning were
highlighted.

··

Other ideas included reducing structure and giving
students more free time to share their own thinking
with teachers and other students, enabling students to
work not just individually but in groups, and involving
them more in decisions about curriculum and their own
education.

··

Connecting with, and learning about, the natural
environment was also suggested as a hands-on way to
deliver the curriculum.

Increasing active learning, hands-on
experiences.
Online survey participant

By making learning more hands-on
and fun, children can learn so much
without even realising it.
Online survey participant

Provide subjects they are really
interested in and make subjects
they just have to do interesting and
entertaining.
Online survey participant
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1.3.3 Equipping students with skills for life
While the building blocks of literacy and numeracy skills
were seen as an area requiring improvement, extensive
feedback was received on the importance of practical
‘life skills’ for preparing young people for the future. This
feedback was particularly prevalent through the online
survey. Helping kids feel more proficient working with
technology was seen as a foundation for success in the
knowledge economy. There was a strong sentiment about
the value of not just academic subjects but building
capabilities in health, nutrition and managing money.
Others suggested encouraging more opportunities for
students to experience failure so they can learn from this
and build resilience for life’s later challenges in a supported
environment.
What’s working well
··

The focus on building resilience is seen as a positive
step, and some schools are seeing success with a
greater emphasis on emotional intelligence. This is
explored further under the objective ‘2. Happy, Healthy
and Resilient Kids’.

··

Some participants suggested that practical projects,
such as setting up a small business, establishing a
kitchen garden, or science projects monitoring local
wildlife, could build a range of practical skills, as well as
providing a vehicle for delivering key subjects.

··

More opportunities to work in groups were also
suggested as a way to build skills such as teamwork,
communication, empathy, confidence, emotional
intelligence and problem solving.

Integrated learning – life skills mixed
with the curriculum content.
Community workshop participant

More useful real world education
in classes (i.e. teach about money,
nutrition, health and wellbeing,
interpersonal skills).
Online survey participant

Opportunities for improvement

To help build resilience do classes
that are not education based but self
confidence, leadership and life skills.

··

Online survey participant

··

There were multiple suggestions about areas of
‘real world’ or life skills which should be taught more,
including health and nutrition, and interpersonal skills
such as self-regulation, building respectful relationships
and adaptability.
Some participants suggested that students may benefit
from skills in financial management, in particular –
budgeting and saving, setting up a bank account, and
how to pay bills. Some students in the secondary school
workshop also raised a desire for this knowledge.
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There’s always going to be
disadvantages, we need to teach
young people strategies on how to
overcome all the obstacles and how
to be resilient.
Online survey participant
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1.3.4 We need to do more to support student pathways and
prepare them for life after school – whatever that may be
Giving kids choices, helping them understand their options
and connecting them with relevant work and study were
key steps for preparing students for employment and life
beyond school. Many participants noted that a range of
pathways to work and further study are needed, not just
university, and the VCAL/VET program was seen as a
positive option for many students. Maintaining diversity in
subject choices and giving students exposure to a range
of subjects and experiences were seen as important in
helping students understand the options available to them.
Some participants felt that career counselling and advice
needed to be improved to make it more relevant for the
area, both for the students and for employers.

Opportunities for improvement
··

Several comments suggested that more could be done
to improve career advice and counselling resources,
with more specialist staff who are able to advise about
locally-relevant pathways.

··

Some participants called for more opportunities for
work experience, suggesting that much more than a
week or two is needed. Others suggested more could be
done to help students see the connection between their
studies and the workplace.

··

Some participants felt more could be done to connect
schools with industry, ensuring students have the right
skills to be employable and understand what will be
expected of them in the workplace.

··

A number of participants noted that measures could
be improved to ensure students are equipped with
fundamental skills to be ‘job ready’.

··

Participants in the disability services workshop felt
that more support and funding were needed to support
students with disabilities with post-school transitions.

What’s working well
··

··

Several survey responses highlighted the diversity of
course options available, and that the wide choice of
subjects helped keep kids engaged and gave them
pathways to study and work.
The VCAL/VET program is well regarded for giving
students choice and a constructive pathway that
matches their needs, interests and skills. A number of
participants noted that VCAL and VET should be more
highly regarded as options for students.

Provide pathways in secondary
colleges that are based on student
need and interest rather than what
has always been offered as courses
and subjects.
Community workshop participant

The VCAL program gives kids a great
option to stay in school if they don’t
want to go to university.
Community workshop participant

Concern about literacy and numeracy
levels on entry into trade education.
Community workshop participant
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2.

HAPPY, HEALTHY AND RESILIENT KIDS

2.1
Looking after our kids – recognising and providing
the right support for diverse needs
Feedback provided a very strong message that to lift educational outcomes
for students, their wellbeing and welfare must be a priority and better
supported. The data painted a picture of complex home environments; issues
of intergenerational disadvantage in some families; experiences of trauma,
particularly for students who have arrived in Australia as refugees; a lack
of support and services in schools for students with mental health issues,
learning disorders, disabilities; and a need to provide flexible, alternative and
individualised programs to keep students engaged in learning.
The feedback also recognised the challenging circumstances these issues
present for educators, families, children and the community more broadly, and
service integration was identified as being critical to the solution.
References were made repeatedly to a ‘holistic approach’ to education and
student welfare, through the provision of integrated services and through
teaching students not only academically, but also about social issues, health
and wellbeing, mindfulness, kindness and cultural diversity.
A number of responses also indicated the importance of early identification and
intervention, ensuring that services and support can be put in place as early as
maternal child health.
It is important to note that some of this feedback aligns with the themes
identified under the objective ‘3. Breaking the Link’. These objectives are
inextricably linked, and cannot be addressed in isolation. The themes outlined in
the section below are broader and are considered to affect all young people, and
their families.

Holistic model of care to be a priority[,] then education
can be a priority if the young person is healthy,
culturally strong, resilient, housed, fed, clothe[d] and
has access to transport.
Online survey participant

[Feel] safe – in classroom and outside.
Primary school student workshop participant
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2.1.1 Enhancing and integrating community, maternal and
child health and welfare services
In discussing the link between educational outcomes and
student welfare and wellbeing, participants commonly
suggested that integrating services to provide holistic
support would be helpful. A number of participants
suggested that schools could act as these hubs, giving
students access to services they otherwise might not
receive.

What’s working well
··

A number of participants raised Dr Peter Eastaugh’s
work as an example of a successful approach.

··

The Youth Foyer (which provide accommodation for
up to 40 young people aged 16-24 years studying at
GOTAFE) was mentioned in a number of responses, with
participants commenting how well this initiative works
in providing support and opportunities for vulnerable
youth.

··

A number of comments acknowledged the positive
effect existing services are having.

Opportunities for improvement
··

Many participants commented that services need to be
provided at schools, and specific references were made
to paediatrics, psychology / therapists, speech therapy,
social services, physiotherapy and occupational
therapy. There was a view that schools can become
hubs for holistic care, providing access to services for
children and families who otherwise wouldn’t, or aren’t
able to, access this support.

One-stop shop in schools where
various services can be offered.
School hubs.
Community workshop participant

School is more of a hub, not just
for learning but for assistance and
necessities for each child. Sad but
true.
Online survey participant
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2.1.2 Better in-school support for students with disability
and learning disorders
The needs of students with disabilities and/or learning
disorders, their families and educators was a common topic
of discussion. While there was specific feedback about
funding and additional facility needs for Verney Road
School, much of the discussion was focused on what was
needed in ‘mainstream’ school settings to enable children
of all abilities to participate, be included and achieve. It was
also identified that Berry Street could be expanded.

··

Autism Spectrum Disorder (ASD) was specifically
referenced in a large number of responses on this
topic. While some participants referenced the need for
separate schools for children with ASD, the majority
focused on the need for education and support relating
to ASD. It is important to note that this topic received
a high proportion of media coverage during the
engagement phase, following political comments.

··

Early intervention, a theme prevalent across this
broader topic of responding to diverse needs, was
raised specifically in relation to disability and learning
disorders and seen as an area for improvement. Early
intervention was linked to being able to provide suitable
support early, as well as enhancing future prospects and
education outcomes for these children.

··

Though not a highly prevalent theme, the relationship
between specialised education services for children
with disabilities and cultural differences was raised
in the disability services workshop. It was noted that
parents, and particularly people from different cultural
backgrounds, can struggle to accept that their child
has additional learning needs, which can impact early
intervention and provision of appropriate support.

Commentary on this topic explored the impact a lack
of awareness and understanding of disability has on all
children in a school setting, the impacts on teachers and
the opportunities that are being missed.
A number of participants referenced the new disability
funding model, wondering if it will help to address some of
the issues raised.
What’s working well
··

A number of participants noted that there are some
programs and services in place to support students with
disabilities, but that these could be increased to better
support students, families and teachers.

··

Feedback suggests Verney Road is highly regarded,
but that more needs to be done to support the school
and also to ensure children who don’t require the highly
specialised services of Verney Road stay in mainstream
schools.

Opportunities for improvement
··

A large number of the comments on this topic focused
on the need to provide greater training, awareness,
support and services related to disability and
learning disorders. It was recognised that teachers
can’t shoulder this responsibility alone and require
specialised support. Awareness training could be better
provided for teachers.

… particularly [for] those on the
Autism Spectrum … public schools
need to be optimised to cater for
people with additional needs …
Tolerance and acceptance should
be learned in school - our school
curricula should reflect these same
values.
Online survey participant

Verney Rd was established to cater
for children with significant physical
or developmental disabilities, not to
be a dumping ground for what the
mainstream sector can’t cope with.
Online survey participant
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2.1.3 Ensuring health and wellbeing are a core part of
education
Participants’ responses suggested that education
providers have a role to play in supporting students’ health
and wellbeing, and that teaching children about how to
live healthy and happy lives should form a core part of
education. As discussed in the section relating to parental
engagement, home environments were often mentioned
in relation to students’ wellbeing, though there was a large
proportion of comments relating to the role early learning
centres, kindergartens and schools can play in providing a
nurturing environment for students who may not otherwise
have one.

Opportunities for improvement
··

Provision of healthy food for breakfast and in canteens
to ensure children are eating well and their basic needs
are met to enable them to learn and improve overall
wellbeing was suggested.

··

The vast majority of comments simply stated that
wellbeing needed to be integrated into schools,
highlighting the important role the community sees
schools playing in nurturing children and teaching them
skills for life. A number of participants noted that this
needs to start early, from kindergarten.

··

Financial constraints were commonly raised as
barriers to children being healthy and physically active.
Closely linked to the prevalent theme of the impacts of
disadvantage, respondents suggested that funding and
community support were needed to enable children to
participate in sport. Suggestions included transport
provision, uniform subsidies or donations, and fee
reductions or assistance.

··

Participants in the Koorie group meeting also raised
the importance of considering the holistic needs of
students (food, stress, etc.) and the impact this has on
concentration.

Wellbeing and a caring environment was also discussed
in the primary and secondary school workshops and
relationships with teachers were seen as an important part
of student wellbeing.

Wellbeing looked after, which will help
with learning
Secondary school student workshop
participant

Integration of wellbeing and
education as hand in hand way of
supporting the whole student
Online survey participant
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2.1.4 Mental health and resilience are seen as core aspects
of teaching children how to live happy and healthy lives

··

Feedback specifically relating to resilience suggested
that a culture of rewarding children for any effort or
result was not helpful in building resilient children. While
participants acknowledged the importance of providing
positive reinforcement and building self-esteem, many
also countered that we need to teach children that
failure is part of life. Creating environments where
children can see the consequences of their actions, and
learn from mistakes, was considered by many to be
central to building resilience.

··

The need to address bullying was a prominent topic
of discussion in the Ethnic Council and Koorie group
workshops, with participants suggesting a ‘zero
tolerance’ approach was needed.

Online survey participants were asked specifically
about ways to help build resilience in young people.
Discussions regarding resilience raised emotional support
and wellbeing, coping strategies and mechanisms, and
teaching children about the realities of life.
Mental health was an area of specific focus, with
respondents noting the prevalence of mental health issues
in the community. Feedback suggested that awareness
of mental health is critical in ensuring students can look
after themselves and one another, to schools identifying
and supporting students experiencing these issues, and to
ultimately reduce the negative impact poor mental health
can have on educational outcomes.
Students also spoke about factors relating to their
wellbeing and emotional care. Bullying was mentioned
predominantly in the primary school workshop, where
students noted that friends help them feel safe and that
teachers are supportive. A school pet / therapy pet was
also mentioned by a number of primary school students in
relation to things that create the best school environment
for kids. Secondary school children also spoke of the
importance of supportive and friendly relationships with
their teachers.

Help them learn and create a safe
space for learning that to fail is OK
and not giving up is key. The concept
of everyone wins or is awarded is
ridiculous, life doesn’t work that way.
Building a safe culture of learning
from your mistakes is key.
Online survey participant

Opportunities for improvement

Teach mindfulness, help them to
recognise, acknowledge and be
comfortable with their emotions.

··

Online survey participant

Discussions relating to mental health focused on the
importance of:
–– equipping students with strategies, information
and life skills to cope with stressful or difficult
circumstances
–– providing access to support and treatment for
students experiencing mental health issues
–– increasing awareness about mental health issues
among students, educators, families and the
broader community.

Depression and anxiety are quite
common in our population. I think
programs within schools are a must.
To learn mindfulness at a young age.
I think Beyond Blue and Lifeline could
bring some great programs into
schools via apps.
Online survey participant

Teachers – make learning fun/care
Secondary student workshop participant
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2.1.5 Teachers want to be better equipped to support
students who have experienced trauma
Trauma was a topic of discussion in the community,
teachers’ and secondary students’ workshops. Suggestions
were made specifically relating to ‘trauma-informed
pedagogy’ and education, helping teachers to understand
and implement practical strategies to support and engage
with students who have experienced trauma in the past or
suffered a traumatic event.

What’s working well
··

One participant referenced the services provided by
Kildonan and primary care in connecting services for
refugees who have experienced trauma.

Opportunities for improvement
··

There were calls for teachers to be educated about
trauma through professional development and to gain
a deeper understanding of trauma-informed care and
education. This was reinforced in the Koorie group
workshop.

··

A small number of references to trauma were also
made in the secondary school students workshop. One
comment stated that more monitoring of trauma was
needed, and that this is ‘deeper than school – drugs and
alcohol’.

More resources within schools
(specialised) to help with trauma
Teacher workshop participant

Trauma informed training – for
classroom teachers and well-being.
Community workshop participant
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2.1.6 Shepparton is a culturally diverse community – and
this needs to be supported and celebrated

Opportunities for improvement
··

Cultural awareness and inclusion were raised
throughout feedback as issues needing to be addressed
in Shepparton. Participants commented that cultural
differences are not appreciated or understood, and
that there is an undertone of racism in the community.
Participants suggested that if teachers, other students
and the community more broadly had a greater
appreciation of cultural diversity, the needs of students
from different backgrounds could be better supported
and educational outcomes, for everyone, would be
improved.

··

Providing support for new migrants was an area of focus
in the Ethnic Council workshop, and across feedback
more broadly. Participants commented on the amount
of practical support that is needed to assist students
and families who are learning English.

··

Participants in the Koorie group workshop strongly
advocated including Australian history in the curriculum
and while many of the suggestions in this group related
to Indigenous culture, participants also commented that
learning about all cultures would be beneficial.

Discussion on this topic raised the need to provide greater
support for families and students who have recently
arrived in Australia, to help them feel comfortable and
welcome at school and in the broader community. Cultural
differences and language barriers present challenges for
everyone involved in a child’s education, and participants
raised the need for support in these areas in particular.
Recognising and supporting the Aboriginal and Torres
Strait Islander community in Shepparton was a prominent
topic of discussion, particularly in the online survey.
What’s working well
··

Lulla’s Children and Family Centre was mentioned
by a number of participants as being a place where
Indigenous culture is celebrated and nurtured, and is
considered a ‘safe place’.

··

Koorie representatives commented that engagement
with Aboriginal people on Aboriginal issues has
improved, and that in-school programs such as the
provision of KESOs/ALOs has helped students.

··

A number of responses affirmed support for
Shepparton’s culturally diverse community, noting that
there is strong diversity from early years at school. Some
participants commented that children will now grow up
with a different perception of other cultures than the
generations before them.

Do we make everyone feel welcome?
Community workshop participant

Multicultural – recognise that
everything is different
Primary student workshop participant
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2.1.7 There is a strong view that flexible, individualised and
alternative learning approaches are needed
Feedback about the importance of assessing individual
strengths, weaknesses, interests and tailoring education
and pathways accordingly was very strong. Respondents
across the community workshop and online survey
consistently raised individualised learning as an approach
to lifting educational outcomes, keeping students engaged,
minimising disruption in the classroom and reducing
negative impacts of disadvantage.
Teachers noted that there are some children whose needs
are so highly complex that individualised and specialist
options are not meeting needs. The myriad of abilities and
individualised approaches needed presents a significant
challenge for teaching staff, requiring additional support.
A large number of funding comments were specifically tied
to individual and alternative learning programs.
What’s working well
··

··

Positive commentary about individualised learning,
and catering for all abilities, was significant. Responses
suggest that there have been gains made in this regard,
and this is something that is highly valued – a sentiment
reinforced in the Koorie group workshop.
Streaming was also mentioned by a number of
participants, with responses indicating that providing
different opportunities and pathways for students
based on their strengths and abilities was a positive
approach.

Opportunities for improvement
··

Online survey participants particularly reinforced
a belief that individualised, flexible learning and
educational approaches are needed to improve
education in Shepparton. It was suggested that this will
help all students to learn and is particularly important
for those experiencing difficulties.

··

Alternative education programs and pathways were
also raised. As was suggested in the discussion
regarding keeping students engaged in learning,
participants commented that a ‘one size fits all’
approach is not successful and that alternatives to
traditional education and pathways should continue to
be pursued and supported.

··

Funding was raised as critical to providing individual
and alternative learning programs, with participants
recognising that this approach requires additional
resources and time.

Schools willingly evolving and
improving the way students are
taught rather than a one size fits all
approach.
Online survey participant

Flexible school system – blended
model – different models to aid
learning – not just F2F
Community workshop participant

Identify what the kids are good at,
and stream them into those areas
giving them every opportunity to
advance at their own level while still
maintaining a grounding in other core
subject areas.
Online survey participant
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3.

BREAKING THE LINK

Perhaps the most prevalent of all themes, reducing the impact and breaking
the cycle of disadvantage was the underpinning issue for the majority of
discussions. It is widely regarded that students in Shepparton come from a mix
of backgrounds and can have complex home environments, playing a large
role in their educational engagement and outcomes. Participants also noted
that breaking the cycle of disadvantage is a challenge in Shepparton, where
disadvantage is considered intergenerational.
Survey participants were specifically asked about ways to reduce the impact
of disadvantage for students. The majority of responses highlighted the
importance of ensuring students’ basic needs are met to enable them to attend
school and participate. Suggestions included food programs and ensuring
children have access to medical treatment and welfare services so they are safe
and healthy.
Responses to this question, and feedback more broadly, suggested that through
schools there is a real opportunity to reduce the impact of disadvantage –
where the provision of opportunities and support can put students from all
backgrounds on a more equal footing.

If we want to break the cycle of disadvantage, we need
to help kids where and when we can and the best place
and time is whilst they are in education.
Online survey participant
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3.1 Understanding and responding to local
socio-economic factors

Opportunities for improvement
··

Fee reduction was a common suggestion, with
respondents noting that participation in sport, school
excursions and extracurricular activities is limited for
some students due to financial barriers.

··

Participants suggested that community support and
funding, could help provide school and sports uniforms
and transport.

··

Many respondents more generally stated that there
needed to be more funding to support disadvantaged
students. Comments suggested that funding was
needed to give basic resources to children from poorer
families.

3.1.1 Removing financial stress is considered to be a
significant part of reducing the impact of disadvantage
Most commonly, participants highlighted the role financial
disadvantage plays in students being able to engage in
education and extracurricular activities, as well as access
to basic needs. To ensure children are safe and healthy,
suggestions included food programs, uniform donations,
subsidised community sport, and access to medical
treatment and welfare services.
Secondary school students raised money and financial
support as an issue and concern, citing it as an area of
stress.

Allow [disadvantaged students]
to have the same opportunity
e.g. cheaper education, uniforms
provided.
Online survey participant

Financial support for families
struggling with school supplies &
uniform costs
Online survey participant

More school specific donation
programs, such as donating back
uniforms that are no longer needed.
books, bags etc. Fundraising
programs that are specifically
designate[d] to help underprivileged
students.
Online survey participant

SHEPPARTON EDUCATION PLAN
PHASE ONE COMMUNITY ENGAGEMENT REPORT

4. WHAT WE HEARD
3. BREAKING THE LINK
P 45

3.1.2 Getting kids to kindergarten and school is seen as a
key challenge in Shepparton
Poor attendance rates were seen to be at the heart of poor
education outcomes. Many respondents simply stated
that kids can’t get an education or be engaged in learning
if they aren’t coming to school or kindergarten. Low
attendance rates were linked to an intergenerational cycle
of disadvantage. Few respondents offered solutions to this
problem, with a participant in the principals’ session noting
that the full story behind truancy isn’t well understood and
needs investigating.
Attendance rates were closely linked to discussions
regarding parental engagement, with participants sharing
a view that parents are largely responsible for their
children’s attendance.

Opportunities for improvement
··

A number of participants who suggested ideas for
increasing attendance advocated a financial penalty for
recurring non-attendance, from early learning through
to secondary school. Others more broadly suggested
there needed to be a ‘consequence’ for perpetual nonattendance.

··

Kindergarten attendance in particular was highlighted
as needing enforcement.

··

A number of participants commented that truancy
officers were in operation during their school years and
that these were effective. In a similar vein, a number of
respondents suggested that poor attendance needs to
be investigated and followed-up.

Making school attendance a priority,
parents should be made accountable
for truancy. Regular school
attendance builds confidence and
a self-belief to aspire to a working
future rather than welfare
Online survey participant

Checking in on the kids who are not
at school – what do they need to get
back to school.
Community workshop participant

Attendance – we don’t know the story
behind individual truancy
Principals’ workshop participant

Start earlier; ensure playgroup/
kindergarten attendance is regular
and valued
Online survey participant
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3.1.3 Access to schools is seen as a challenge in Greater
Shepparton

Opportunities for improvement
··

Changes to the school bus system were most commonly
referenced as a solution to improving accessibility.
Many cited the provision of free school buses as a way
of engaging students in education, particularly those
from disadvantaged backgrounds, and to connect
students to schools across the broad geographic region.
The need for improved transport was also raised in the
Verney Road School parents’ workshop and in the Koorie
group meeting.

··

While enforcement of zones was suggested by some
respondents as a way to address families avoiding
schools based on negative perceptions, a number of
participants raised zoning as an issue for those who
live further afield. Having to attend the school closest
to them means choice is limited for some families in the
greater area.

The school bus network and transport to school was
widely regarded as a barrier to school attendance and
engagement. Participants commented that the school bus
network was ineffective and that geographical distances
to schools limited choice, or meant very long trips for some
students.
What’s working well
··

The only positive feedback received about accessibility
of education was that close geographic proximity to
schools helped parents, families and students to feel
engaged in their school and/or kindergarten.

Inability to choose your school due
to where you live … and no child no
matter what school they attend
should have to pay for a bus.
Online survey participant

The school bus network is broken. It
is a regular occurrence for students
to walk in excess of 1km to get to the
school bus stop. School buses have
to wait for extended periods of time
to enter interchanges, as they are
full and sometimes causing gridlock.
More interchanges are needed
and the whole system needs to be
redesigned. It is too far to walk 4.8km
to and from school each day with
school bags weighing at least 6kg
every day, the school bus conveyance
allowance distance must be lowered,
to at least 3km.
Online survey participant
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3.1.4 Opportunities for students and families in the region
are considered an integral part of the solution
Many survey respondents, when considering the cycle
of disadvantage and opportunities for prosperity in
Shepparton, considered the opportunities available to
people in the area. A lack of post-secondary options and
high levels of unemployment were considered fundamental
to the issue, with many indicating that higher performing
students leave school and leave Shepparton to pursue
opportunities in another town, or in Melbourne.

What’s working well
··

The Lighthouse Project was commonly referenced as
a great example of an initiative focused on improving
opportunities and raising the prospects of the Greater
Shepparton community. Many responses that praised
Lighthouse suggested their work was a foundation that
should be built upon.

Opportunities for improvement
··

Many participants considered that an appreciation of
the differences in education and life between cities and
country areas was necessary to enhance opportunities
and outcomes.

··

Enhancing post-school options within Shepparton was
a common suggestion on this topic. Enhancing tertiary
options was also mentioned on a number of occasions.

··

Largely, comments relating to this issue were focused on
generating a sense of pride and improving perceptions
of life in Shepparton.

If we want Shepparton to grow and
flourish, we need reasons for our
students and families to stay.
Online survey participant

Instilling in them the value of life in
this region after school
Online survey participant

Try and remove the attitude that this
is a stepping stone to greater things
in the big city.
Online survey participant
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4.	PRIDE AND CONFIDENCE IN OUR
SCHOOLS
Feedback suggests there is a strong link between disengagement with
education, poor educational outcomes and a lack of pride and confidence in
Shepparton’s public schools. Negative perceptions of secondary schools in
particular, whether real or perceived, are impacting parents’ decisions to send
their children to private and independent schools, or to take their children out of
Shepparton all together.
Participants raised concerns of a ‘class divide’ between public and private
schools, and between individual public secondary schools. There was a belief
that unenforced zoning means parents can choose to send their children to
what is perceived to be the ‘better’ of the schools. Participants suggested that
these perceptions, and freedom of choice, perpetuate a cycle of disadvantage –
they believe there are schools where disadvantaged children are clustered, and
schools where higher-performing children are clustered.
A number of comments raised the importance of advertising and marketing
to break down these perceptions and demonstrate the capabilities of schools
and their students. Others suggested that change would only come about by
recalibrating the schools model and enforcing geographical boundaries to
ensure a diversity of students in each school.
The physical quality of schools was also an area of feedback, with participants
commenting that students need better learning spaces and resources in order
to thrive. A number of participants commented that schools need upgrading,
to provide more aesthetically welcoming and pleasing learning environments,
and to present a positive image to families. Feedback indicated a belief that
Shepparton’s regional location plays a part in funding decisions, and that city
schools are of a much higher standard than small regional schools.
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4.1 Providing great learning spaces and
facilities

Opportunities for improvement
··

Participants suggested that even minor improvement
works would make a difference, such as painting
buildings.

··

Funding was commonly cited as a key part of improving
school buildings. It was noted that many schools
can’t provide the funds required for maintenance and
upgrades and that ongoing funding was needed.

··

Primary and secondary school students raised the
need for improving sports facilities, with primary school
students focusing on outdoor spaces, the ovals and
football facilities.

··

A number of respondents, including secondary school
students, raised heating and cooling specifically as
needing improvement.

··

Many comments stated a desire for better infrastructure
and resources generally.

4.1.1 School facilities need upgrading
The quality of school buildings and learning spaces was
raised across all feedback methods, with this also being
important to students. Feedback indicated participants
believe that the quality of physical spaces was linked
to students’ enthusiasm and engagement in learning.
Respondents also suggested that the aesthetic appeal of
schools was an important factor in where families choose
to send their children and that if schools don’t appear to be
maintained and cared for, parents will look elsewhere.
The importance of great sports facilities was raised
widely, with students in particular focusing on this at their
schools. Online survey participants in particular noted the
connection between availability and quality of facilities
and increasing children’s levels of physical activity.
A large proportion of comments relating to funding
suggested facility and resource improvements, indicating
that participants see government funding increases as
central to improving learning facilities in Shepparton.
What’s working well
··

While the majority of comments about facilities
suggested vast improvements were needed, there were
a substantial number of comments praising the quality
of school facilities, and sports facilities in particular.
Some respondents suggested that fostering pride in
these facilities is what is needed.

Spend money on them. A school
that looks like rubbish, that is
uncomfortable and depressing tells
the kids that they are not worth
investing in. The built environment
sends a message. Invest dollars into
these schools.
Online survey participant

There is an enormous need for capital
works in the public senior colleges.
It absolutely breaks my heart as a
parent and teacher that they are
building yoga studios in Melbourne
and MSC basketball courts look like a
youth detention facility.
Online survey participant

More building and facilities for more
elite classes.
Secondary school student workshop
participant
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4.1.2 The use of technology is welcomed, but there is a
balance to be struck
Technology as a learning resource was raised in a
number of comments, though it wasn’t a prevalent theme.
Respondents suggested that integrating technology
was key to preparing students for the future, but this
was balanced with views that too much screen time and
use of technology could be distracting for students and
encourage poor behavior.
Technology was also seen as a way of removing barriers to
learning and providing flexibility in learning opportunities
for students.
Opportunities for improvement
··

A number of participants, including students, suggested
that technology such as internet access needs
improving as part of providing world-class facilities.

4.1.3 Rethinking the way spaces are used for learning
A smaller, yet common, area of discussion was focused on
learning spaces and other places where learning takes
place. Flexibility of learning spaces and the equipment
used in classroom settings was raised, with calls for a
‘modern’ approach.
Opportunities for improvement
··

While linked to individualised learning and views on
curriculum, respondents suggested that spaces that
encourage curiosity, creativity and cater for different
learning styles were important.

··

A small number of participants, particularly primary
school students, raised the importance of using outdoor
space and getting kids out of their chairs.

Outdoor learning

··

Overuse of technology, particularly in primary school,
was raised as a concern.

Primary school student workshop participant

··

A small number of participants suggested that online
education options could help to encourage learning,
and provide a setting that children today are more
familiar and comfortable with.

Bigger and different spaces to learn

Overemphasis on technology for
students – too much screen time –
rather focus on teaching one on one.
Wasting time and so easily distracted.
Online survey participant

Provide state of the art technologies
and internet access.
Online survey participant
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4.2 Models for school structures and providing education
How schools are set-up, and promoted, generated a significant amount of
discussion among participants. Several referenced alternative secondary
school models, in particular when discussing how educational outcomes can be
improved.
Predominantly, commentary indicated that government schools in Shepparton
are not highly regarded and participants offered a number of reasons for
this. While some felt the perception doesn’t reflect reality, many cited a sense
of ‘competition’ among the four secondary schools due to an inequitable
distribution of students, driven by a ‘self-select’ model of enrolment.
In offering suggestions for improving perception of government schools in the
area, respondents recommended that the schools model be re-thought, and
Bendigo was frequently referenced as a model to follow. Respondents suggested
that tiering secondary education, by providing junior and senior schools, would
be advantageous and there were a substantial number of comments stating a
desire for tech schools to be reinstated.
Participants also suggested that schools could help change unfounded negative
perceptions with more promotion of their students’ achievements and school
offerings. Some suggested that building students’ pride in their schools was
central to this approach.
Alternative learning settings also formed part of the discussion around school
provision, with a number of participants highlighting successful outcomes being
achieved in these environments.
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4.2.1 Influences on school choice
A range of feedback highlighted the inequitable
distribution of students across schools, with a concern that
this may be entrenching disadvantage and exacerbating
behavioural challenges. While some suggested there are
schools which are poorly perceived or don’t offer high
quality education, others felt these perceptions were
unfounded given the programs and achievements in these
schools and that successes needed to be better shared.
Feedback, particularly through the online survey, raised
concerns that students are being enrolled in schools which
are further away but are perceived to be higher quality.
This is leading to a sense of division and competition
which does not support cohesion in Shepparton’s
diverse community and is seen to perpetuate a cycle of
disadvantage.
What’s working well
··

Some of the schools which are perceived as more
disadvantaged are delivering successful programs that
provide a choice of pathways for their students.

Opportunities for improvement
··

Several survey responses indicated a view that there
were significant issues of social disadvantage which
play out in schools. Many respondents referenced
zoning, and the need to remove ‘self-selection’ and to
ensure a more even distribution of students. Comments
also indicated this would help to break the cycle of
disadvantage, giving students from all backgrounds a
different perspective.

··

There is a need to improve perceptions of the
public school system and build a sense of pride and
confidence. Some suggestions included showcasing
what schools are capable of by getting students out
into the community, and by delivering marketing and
advertising campaigns – engaging with local media to
share success stories.

A system that funnels advantaged
students into certain schools and
disadvantaged students into other
schools is a system that entrenches
inequity and results in poor outcomes
for society
Online survey participant

We need to try to get families using
their local schools, not driving past on
the way to what they see as a better
school.
Online survey participant

Student pride in their schools needs
to be fostered and then publicised.
Online survey participant

From what I’ve seen and heard ...
There are few high quality options in
the region and the divide between the
best and most vulnerable is huge.
Online survey participant

Reputation of some schools is poor
but that incorrect poor reputation
does not reflect the quality of the
school.
Online survey participant
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4.2.2 Rethinking school structures and models for
education provision
A large number of comments about secondary education
suggested the Years 7-12 model in its current form doesn’t
enable the best outcome for Shepparton schools. Some
comments suggested that having four secondary colleges
that don’t offer a point of difference, and are essentially in
‘competition’ with one another, shouldn’t continue.

Opportunities for improvement
··

A number of participants referenced the Bendigo
education model, suggesting a split of Years 7-9/10 and
Years 10/11-12 campuses.

··

Offering a slightly different approach, some participants
suggested a model whereby each of the schools offers
specialisations – such as in academic studies, sports,
arts or tech – reducing competition, offering a point
of difference and giving students options according to
strengths and interests.

··

A number of participants stated a desire to see
technical schools return.

··

The needs of students with a disability were raised,
with a small number of comments on the need for an
expanded Verney Road or second special school.

··

Participants in the Koorie group meeting suggested a
Koorie classroom with more hands-on work and greater
options for Koorie kids.

What’s working well
··

The Better Together Alliance was referenced, with
participants noting that the alliance provides choice of
classes.

··

ASHE was mentioned by a number of participants,
commenting on the success of its programs and
services for Indigenous students.

Further build upon the specialisms
of the Shepparton Alliance by having
Year 7-10 campuses or schools
specialising in academic and
technical studies.
Online survey participant

Tech schools back.
Community workshop participant

Variety of educational options - four
schools providing identical services
should perhaps be specialised and
not zoned.
Online survey participant
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4.2.3 Alternative education models to meet diverse needs

What’s working well

Given the concerns raised about perceptions of some
schools and the challenges some experience with
achievement, behaviour and transition, a range of
suggestions were made about providing more alternative
education models. It is believed these models may better
meet the diverse needs of students in the area.

··

The pathways program offered at Shepparton High
School was identified as successfully demonstrating the
range of choices available to students.

Opportunities for improvement
··

Several suggestions were made about having a greater
variety of education models which can provide options
for students who are less academic, those who find
mainstream school challenging but for whom the
special schools are not the right fit, and those with
behavioural challenges.

··

Targeted programs or school settings for Indigenous
students or a centre of excellence in Indigenous learning
were also highlighted as important for fostering pride
and achievement.

··

Shifting to a model in which each secondary school
offers a specialisation was suggested as a way of
attracting more students and providing settings which
meet diverse needs.

Improve flexible learning options and
approaches for students who are
unable to attend mainstream.
Online survey participant

Improving alternative options for
students who are currently schoolrefusing or who are posing a safety
risk when at school.
Online survey participant

Bring back the old tech school for
those students who are more inclined
to learn in this manner.
Online survey participant
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4.3 Empowering teachers to facilitate the best learning
experience for their students
The online survey and community workshop revealed an overwhelming regard
for the quality of teachers in Shepparton and the importance of the role they
play. While teachers are generally seen as passionate and student-focused,
they need time and easier access to resources to improve their capabilities.
They need better support and skills to work with students with different needs,
and greater resourcing within the classroom to manage behaviour, learning
and student welfare challenges. It was seen that greater support and a focus on
professional development will help improve teacher retention.
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4.3.1 Teacher capability and capacity to work with their
students

··

Teachers would like more support and skills to introduce
flexible, individualised learning which is more tailored
to student needs. It was also suggested that more
specialist teaching of skills relevant to the area, such
as trades or agribusiness, would be important for
Shepparton students.

··

Some respondents felt more needs to be done to help
teachers equip students to work in the knowledge
economy and ensure they have the broader skills to
adapt to uncertainty and change.

··

Some teachers may need greater support to improve
their own literacy or to reinvigorate their engagement
with teaching, or pathways to transition out of teaching
where appropriate.

··

Teachers would like more time and improved access to
professional development and current research.

With the importance of quality teachers well recognised,
there was a focus in feedback on increased efforts to build
teacher capabilities and support them to meet students’
changing and diverse needs.
What’s working well
··

The engagement program identified strong support for
teachers, with recurring feedback that there are many
passionate, hard-working and energetic teachers in the
area.

··

Teachers are highly involved with their communities and
focused on the students’ needs.

··

Some teachers are good at connecting early with a
student’s area of interest and fostering that passion.

Opportunities for improvement

Hard working and passionate
teachers and educators.

··

Community workshop participant

There were extensive calls for greater support and
training to help teachers work effectively with students
with special needs or learning difficulties, such as
ASD, and those with mental health or trauma issues.
These challenges were repeatedly raised in the online
survey and at the community workshop, and were often
coupled with concerns about class sizes and disruptive
classroom behaviour.

Some children aren’t academic
learners but have real life skills.
Community workshop participant

Give them time and resources
to undertake more professional
development and research.
Online survey participant

Better care for educators’ welfare,
in regards to financial stability and
mental health.
Online survey participant
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4.3.2 Support to manage classroom challenges

What’s working well

Classroom sizes, students with diverse needs, and
managing disruptive behaviour were raised by several
respondents as key challenges facing teachers.

··

During the engagement period there was discussion
in the media about ‘difficult to manage’ students, with
some suggesting that students should be removed from
‘mainstream’ classrooms.

Many respondents recognised the developmental and
social challenges underlying some of the disruptive
behaviour experienced in Shepparton schools.

Opportunities for improvement
··

Stronger discipline was seen by several respondents as
essential to address existing problems with disruptive
behaviour, while some focused on a proactive approach
of intervention before incidents occur.

··

Several respondents expressed a view that large class
sizes are a barrier to supporting student learning and
exacerbate challenges with disruptive behavior. This
feedback was accompanied by suggestions to increase
availability of teacher aides, or to pair graduates
with experienced teachers to improve the ratio while
enabling mentoring. This was a concern raised across
feedback methods, including in the Koorie group
workshop.

Being better able to manage
disruptive behaviours
Community workshop participant

Consequences that have purpose
and meaning and help students grow,
learn and take responsibility.
Online survey participant

More supports in schools to prevent
issues and occurrences of challenging
behaviour, rather than as a reaction
to an incident.
Online survey participant
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4.3.4 Retaining quality teachers

What’s working well

A small number of respondents suggested there are
difficulties retaining quality teaching staff. Additional
resourcing, team teaching approaches, improved support
and capability building were seen as key to retention.

··

A general view that there are many excellent teachers in
Shepparton and a significant amount of experience and
capability which can be shared more broadly.

Opportunities for improvement
··

Building teacher capability to work with students with
diverse needs, and supporting them to deal with student
behaviour, learning and welfare challenges were seen
as key to retaining good teachers in the area and within
the teaching profession.

··

It was suggested that additional resources such as
educational support staff or teacher aides would help to
reduce stress and improve the quality of teaching and
individualised student support.

··

Leadership roles are seen as particularly challenging,
with significant pressure and workload, warranting
additional incentives so that teachers benefit from
strong and empowered leaders within their schools.

Having good teachers and more of
them, with adequate support.
Online survey participant

…every class needs to have two
qualified teachers…reducing class
sizes is not practical….
Online survey participant
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VIEWS RELATING TO THE SHEPPARTON
EDUCATION PLAN
Development of the plan – hopes and aspirations
The online survey and community workshop feedback revealed a diverse range
of ideas that could be considered for developing the Shepparton Education Plan.
The key themes to emerge from participant comments were based around the
role of parental figures as mentors, the need to incorporate life skills in to the
curriculum, and improve links with the community and industry.

Vibrant interface with community and built innovation/
connections
Community workshop participant

Making parents aware of ways they can get involved in
high school
Community workshop participant
General comments about the Shepparton Education Plan included references to
previous attempts to regenerate education in the region.
Comments were generally supportive of the education plan, and hope it will
address the disparities between enrolment figures and external perceptions of
different schools in the region.

…there are unequal amounts of students across the
four secondary schools. An effort to equalise the
schools in the eye of the public would be beneficial.
Online survey participant

Every school in Shepparton deserves to be a great
school.
Online survey participant
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While participants supported the idea of a long term education plan, many
responses suggested the plan be segmented in to ‘annual achievable targets’ to
ensure objectives are met.

The plan should have progress measures in place
that identify black holes, red flags and gold stars. This
progressively identifies potential failures as well as
noting what is being done well. Regular reviews such as
six monthly will ensure the greatest possible success of
the plan.
Online survey participant

[It] is a wonderful initiative. I hope it is attached
to a robust outcomes framework where strategies
and actions are monitored and measured. The
community should be kept informed of progress
and be encouraged and given ideas on where they
can contribute - even if it is only one small thing to
contribute to the bigger change.
Online survey participant
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A key theme emerging in online survey participant comments was the need
to ensure disadvantaged community members have voiced their views and
have been reached via various community engagement sessions and feedback
channels.

When looking at other models, always remain mindful
of the uniqueness of the wider Shepparton community.
We have a diverse population, both culturally and in
terms of socio-economic status. We have an industry
built around agriculture and food production. What has
worked elsewhere may not be best for us.
Online survey participant

As a community we need to develop a plan that is
appropriate to the whole Greater Shepparton student
body. All people need to be open to the suggestion
their preference may not be best. We need identify the
problem and develop a solution, rather than develop a
solution and impose that on the problem, regardless of
whether it addresses the problem.
Online survey participant

…Spend time talking to the kids who have disengaged
from school. Spend time with the most vulnerable
families in the community; indigenous families,
refugees and the CALD community….
Online survey participant
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5. NEXT STEPS
We will come back to the Shepparton community to seek further feedback and
provide updates as we develop the education plan.
Specifically, we want to talk to the community in more detail about issues they
have raised for secondary schools in Shepparton.
We’re working with local and international education experts, and an advisory
committee made up of local representatives, to develop some options. We’ll put
these to the community for feedback.
We’ll finish writing the plan after testing the options and analysing your
feedback.
We expect to share the draft Shepparton Education Plan with you early next
year.
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1. 	BREAKDOWN OF PARTICIPATION BY
METHOD
Engagement activity sought to reach as many people in Shepparton as possible,
and gather a broad range of views from different segments of the diverse
community.

Community Workshop

Thursday 29 June
6.30pm – 8.30pm
Venue: Quality Hotel Parklake

Principals and ELC
managers workshop

Thursday 29 June
1 - 3pm
Venue: McGuire College

81 people attended this workshop,
with a number of these participants
identifying themselves as educators.
Participants from the following
schools and ELCs registered to
attend this session:
McGuire College, Shepparton High
School, Mooroopna Secondary
College, Wanganui Park Secondary
College, Mooroopna Primary School,
Mooroopna Park Primary School,
St Georges Road Primary School,
Bourchier Street Primary School,
Grahamvale Primary School, Orrvale
Primary School, Shepparton East
Primary School, Wilmot Road
Primary School, Kialla West Primary
School, Goodstart Early Learning,
Arthur Dickmann Childcare Centre,
Arthur Mawson Children’s Centre,
Isabel Pearce Kindergarten, Kialla
Children’s Centre, Save the Children
Kindergarten.

Teachers and ELC
staff workshop

Thursday 29 June
10am - 12pm
Venue: McGuire College
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31 participants from the following
schools and ELCs attended this
session: McGuire College, Shepparton
High School, Mooroopna Primary
School, St Georges Road, Bourchier
Street Primary School, Orrvale
Primary School, Save the Children
Kindergarten, Goodstart Early
Learning, Better Together Alliance,
Grahamvale Primary School.
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Primary students
workshop

Tuesday 27 June
9.30 – 10.30am
Venue: McGuire College

Secondary students
workshop

Tuesday 27 June
1.30 – 3pm
Venue: McGuire College
Friday 29 June
9.30 – 10.30am
Venue: Mooroopna Secondary
College

Disability Services
Workshop

Wednesday 28 June
4 – 5.30pm
Venue: Quality Hotel Parklake

29 primary students from eight
different primary schools attended.
These schools were: Willmot Road
Primary School, St Georges Road
Primary School, Shepparton East
Primary School, Mooroopna Primary
School, Grahamvale Primary School,
Guthrie Street Primary School,
Bourchier Street Primary School,
Orrvale Primary School
24 students from three different
schools attended: Shepparton
High School, McGuire College and
Wanganui Park Secondary College.
Due to a scheduling issue, a separate
session for Mooroopna Secondary
College students was held at their
college and 12 students from Years 7
– 12 attended.
Participants included:
Jason Watts – Manager, Aged
& Disability Services Greater
Shepparton City Council
Manager for Children’s Services
Greater Shepparton City Council
CEO for Shepparton Access
Manager for ConnectGV
Manager for Scope

Verney Road School
parents workshop

Wednesday 28 June
1.30 – 3pm
Venue: Verney Road School

Ethnic Council
workshop

Wednesday 28 June
10 – 11.30pm
Venue: 158 Welsford St
Shepparton

Koorie Group meeting

Tuesday 27 June
Venue: Rumbalara Aboriginal
Co-operative in Shepparton
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Attended by 15 parents and
caregivers of the students at Verney
Road School
8 attendees from various ethnic
groups. The Ethnic Council of
Shepparton and District is a not-forprofit community organisation which
relies on grants from government
and industry to provide settlement,
refugee brokerage, volunteer support
and information and advocacy
services.
One-to-one interviews with Koorie
community members.
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2. ONLINE SURVEY QUESTIONS
The five multiple-choice questions related to demographic information and satisfaction of the
consultation process. The 12 open-ended online survey questions were:
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··

Thinking beyond the day-to-day, what are the TOP
THREE aspects of education you are MOST satisfied
with?

··

Thinking beyond the day-to-day, what are the TOP
THREE aspects of education you would MOST like to see
improved?

··

What are your main ideas for improving education?

··

How do you think we can help young people build
resilience to deal with challenges?

··

How do you think we can support more young people to
continue in education?

··

How do you think we can reduce the impact of
disadvantage so that young people develop the
knowledge and skills to live healthy, happy, and
prosperous lives?

··

How do you think we can equip students with the skills
they need to reach their potential and achieve success
while they are at school?

··

How do you think we can equip students with the skills
they need to reach their potential and achieve success
in the pathway they choose after school?

··

How do you think we can improve integration between
schools and help young people transition at each stage
of learning?

··

How do you think we can improve learning facilities in
Shepparton?

··

How do you think we can get young people in
Shepparton to be more physically active?

··

How do we improve connections and collaboration with
the community to improve school participation and
achievement?

··

Are there any other issues or improvements that should
be considered in preparing the Shepparton Education
Plan?
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3. PROMOTING THE ENGAGEMENT
COMMUNITY WORKSHOP AND ONLINE PLATFORM
Local newspaper advertising

Press ads: featured in Shepparton Adviser (14 June),
Shepparton News (16 June)

Social media

There were three Facebook posts and two Facebook ads to
promote the engagement period. A total of 49,425 people
were reached.
The engagement activities were also promoted through
our stakeholder channels on social media.

Website

There were 2,124 visits by 1,622 people to the engagement
website.

Postcards, posters and fact sheets

Postcards, factsheets and posters – distributed to schools
and early learning centres. Factsheets and posters went
to 83 community groups/sporting groups and major
employers.

Mail-out

Postcards: went out to 21,300 addresses

Media release

The Victorian Government issued a media release on 26
April to announce the new Shepparton Education Plan
consultation process.
Link to media release

Local media

Victorian member for Shepparton Suzanna Sheed and the
Lighthouse EO were interviewed for the Shepparton News
and promoted the workshops

Emails and phone calls

Email kits with information and advice of opportunities to
be involved in workshops were sent to community groups/
sports groups and major employers.

ALL OTHER WORKSHOPS
Personal invitations
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The DET Region directly emailed, and posted materials
to schools and early learning centres to invite people to
workshops.
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4. THEME MATRIX

Further information
You can contact the Victorian
School Building Authority via:
Email: vsba@edumail.vic.gov.au
Phone: 1800 896 950
Weekdays from 9am to 5pm

/victorianschoolbuild
@VICSchoolBuild
www.schoolbuildings.vic.gov.au

