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Introduction 

Topic 

This report will be focused on the Indigenous Education Gap (the Gap) and its consequences 

at a national and local level. The Indigenous Education Gap is a culminative term used to 

describe the qualitative and quantitative disparities between Australian Indigenous Peoples 

and the non-Indigenous population in terms of educational results, outcomes and 

environment. Specifically, this report will investigate the Indigenous Education Gap through 

answering three Inquiry Questions, those being:  

1. Explain the nature of the Indigenous Education Gap 

2. Investigate the impacts of the Indigenous Education Gap in economic, social, 

cultural and political contexts at a local and national level. 

3. Evaluate attempts to rectify Indigenous Disadvantage.  

Location 

The Indigenous Education Gap, in the context of this report, refers exclusively to the Gap 

seen within Australian communities, and hence the location for this project is the entirety of 

the Commonwealth of Australia. This report also investigates the Gap on a local level, 

specifically International Grammar School of Ultimo, Sydney, NSW.  
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Figure 0.1 – Spatial distribution of Indigenous populations by remoteness 
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As demonstrated in figures 0.1-2, the spatial distribution of Indigenous Peoples follows the 

overall trend in Australia, where most people are concentrated in coastal state capitals, mostly 

on the Eastern Seaboard. The highest concentration of Indigenous Peoples in a single area is 

the Western Sydney region.  

Figure 0.2 – Spatial distribution of Indigenous populations by geographical region 
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Figure 2: Geographic distribution of the Indigenous population, 30 June 2016
State or 
territory Remoteness area

Indigenous 
population 

Non-Indigenous 
population 

% of population 
who are 

Number of 
Indigenous males

Number of 
Indigenous 

Number of 
Indigenous 

Number of 
Indigenous 

Major cities 123,099 5,677,317 2.1 61,323 61,776 41,599 5,403
Inner regional areas 91,618 1,362,319 6.3 46,013 45,605 33,311 4,230
Outer regional areas 41,229 401,230 9.3 20,593 20,636 14,562 2,411
Remote areas 7,311 22,848 24.2 3,535 3,776 2,472 465
Very remote areas 2,428 3,459 41.2 1,244 1,184 671 130
Total 265,685 7,467,173 3.4 132,708 132,977 92,615 12,639
Major cities 30,312 4,756,007 0.6 15,185 15,127 9,502 1,307
Inner regional areas 20,062 1,116,843 1.8 10,031 10,031 7,536 1,008
Outer regional and Remot   7,393 242,555 3 3,589 3,804 2,882 361
Total 57,767 6,115,405 0.9 28,805 28,962 19,920 2,676
Major cities 75,148 2,998,195 2.4 37,244 37,904 26,290 2,678
Inner regional areas 49,149 911,650 5.1 24,664 24,485 18,995 1,950
Outer regional areas 60,402 622,781 8.8 29,849 30,553 21,620 2,518
Remote areas 13,281 60,143 18.1 6,674 6,607 4,513 616
Very remote areas 23,296 31,107 42.8 11,560 11,736 7,992 980
Total 221,276 4,623,876 4.6 109,991 111,285 79,410 8,742
Major cities 40,433 1,951,121 2 20,135 20,298 14,050 1,310
Inner regional areas 7,722 213,582 3.5 4,169 3,553 2,633 247
Outer regional areas 14,172 172,562 7.6 7,049 7,123 4,975 645
Remote areas 13,634 72,465 15.8 6,716 6,918 4,476 544
Very remote areas 24,551 45,736 34.9 12,148 12,403 7,449 1,002
Total 100,512 2,455,466 3.9 50,217 50,295 33,583 3,748
Major cities 21,940 1,235,765 1.7 10,776 11,164 7,568 803
Inner regional areas 4,582 214,918 2.1 2,316 2,266 1,701 205
Outer regional areas 9,520 167,600 5.4 4,728 4,792 3,384 485
Remote areas 1,687 42,925 3.8 914 773 590 54
Very remote areas 4,536 9,370 32.6 2,193 2,343 1,263 155
Total 42,265 1,670,578 2.5 20,927 21,338 14,506 1,702
Inner regional areas 16,032 333,728 4.6 7,968 8,064 5,507 770
Outer regional areas 11,653 145,785 7.4 5,764 5,889 3,969 739
Remote and Very remote a  852 9,464 8.3 432 420 245 65
Total 28,537 488,977 5.5 14,164 14,373 9,721 1,574

ACT Total 7,513 395,591 1.9 3,802 3,711 2,389 216
Outer regional areas 17,465 129,637 11.9 9,281 8,184 5,301 641
Remote areas 16,932 31,315 35.1 8,439 8,493 4,638 911
Very remote areas 40,149 10,180 79.8 19,948 20,201 12,188 1,142
Total 74,546 171,132 30.3 37,668 36,878 22,127 2,694
Major cities 298,430 17,013,352 1.7 148,454 149,976 101,393 11,717
Inner regional areas 189,414 4,153,852 4.4 95,288 94,126 69,745 8,427
Outer regional areas 161,792 1,879,114 7.9 80,832 80,960 56,683 7,794
Remote areas 53,507 239,895 18.2 26,614 26,893 16,902 2,637
Very remote areas 95,222 106,329 47.2 47,225 47,997 29,610 3,437
Total 798,365 23,392,542 3.3 398,413 399,952 274,333 34,012

Source:  ABS (Australian Bureau of Statistics) 2018. Estimates of Aboriginal and Torres Strait Islander Australians, June 2016. ABS cat. no. 3238.0.55.001. Canberra: ABS. Viewed 22 October 2018.

Tas

NT

Australia

NSW

Vic

Qld

WA

SA

 

Figure 0.3 – Tabulated data regarding the spatial distribution of Indigenous Peoples organised by 

remoteness. 
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As demonstrated by Fig. 0.3, in every state and territory aside from the NT, the largest 

concentrations of Indigenous Peoples were seen in regions defined as Major Cities, and in 

Australia overall, the single most populated regional category 

 

 

 

 

Figure 0.3 – Map of the Commonwealth of Australia 
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 Figure 0.4 – Location of International Grammar School within the Greater Sydney Area 

 

 

Figure 0.5 – International Grammar School within the Sydney CBD 
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Scope 

The scope of this investigation includes all areas of the Australian educational system in 

which Indigenous populations are somehow involved. It also includes areas which may not be 

a part of the educational system but are directly affected by its processes. This includes areas 

such as employment opportunities, quality of life, political participation and average income. 

The population this report studies concerns all Indigenous Peoples within in Australia, with a 

sample size encompassing all peoples covered by collected data, including Indigenous 

students at IGS.  
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Aims & Hypotheses  

Aims 

The aims of this report are to answer the three previously stated inquiry questions. These 

include: 

1. Explain the nature of the Indigenous Education Gap 

2. Investigate the impacts of the Indigenous Education Gap in economic, social, cultural 

and political contexts at a local and national level. 

3. Evaluate attempts to rectify Indigenous Disadvantage 

 

Hypotheses  

1. The Indigenous Education Gap, being the academic achievement disparity between 

Indigenous and non-Indigenous persons is of shrinking yet still pronounced nature. In 

the Australian school system, many Indigenous students lag behind their non-

Indigenous contemporaries. Many of the issues which coalesce to form this particular 

metric of Indigenous disadvantage stem from initial colonisation and sever hundred 

years of assimilatory policies, which have only recently begun to be rectified. Hence, 

the Education Gap is shrinking, but at a regrettably slow pace, and only in certain 

areas.  

2. While difficult to answer prior to the analysis of research, the hypothesis for this 

inquiry question is that Indigenous Educational Disadvantage is the stem of most 

other issues and prejudices faced by Indigenous Peoples in contemporary society. 

Education, being the foundation of most people’s entire lives, heavily impacts the rest 

of one’s life and the circumstances they find themselves in. Therefore, with a good 
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education, most od the disadvantages faces by Indigenous Peoples could be 

overcome, however most Indigenous Peoples do not have access to these quality 

educational experience.  

3. Attempts to rectify Indigenous Disadvantage have been lacklustre over the past few 

years across Australia. The “Closing the Gap” campaign has largely been ineffective, 

and Indigenous Disadvantage remains a critical issue. At IGS, however, attempts to 

rectify Indigenous Educational Disadvantage have been more successful, with 

Indigenous scholarship programs and initiatives like the “Koori Club” all help with 

efforts.  
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Methodology 

Primary 

Source  What Who Where/When 

1 An interview conducted 
via telephone. The 
purpose of the interview 
was to gain insight into 
the nature of the 
Indigenous Education 
Gap, its ramifications and 
its causes. Questions 
regarding the 
effectiveness of 
government responses 
and initiatives to the Gap 
were also asked.  

The interview was 
conducted with Dr. Laura 
Perry of Monash 
University, Perth. Dr. 
Perry is a researcher and 
professor within the area 
of educational 
disadvantage, and 
specialises in Australian 
educational 
disadvantage, whilst also 
investigating 
international 
communities.  

The interview was 
conducted remotely via 
telephone on Wednesday, 
May 13th. The interviewer 
was situated in Sydney, 
NSW whilst the 
interviewee was situated 
in Perth, WA. 

2 Interview conducted via 
email. The purpose of this 
email was to investigate 
whether attempts to 
rectify Indigenous 
Disadvantage at IGS had 
been successful. 

The interview was 
conducted between 
Daniel O’Shea and Jade 
Carr, head of Indigenous 
Studies at International 
Grammar School, Ultimo, 
NSW. 

The interview was 
conducted on Wednesday, 
20 July 2020 in Sydney, 
NSW. 

2 Primary data analysis and 
interpretation, from raw 
NAPLAN scores and 
averages. This data will be 
analysed, interpreted and 
presented to an extent so 
as to fit the requirements 
for Primary Research.  

The data pertains to 
NAPLAN results achieved 
by both Indigenous and 
non-Indigenous students 
in a variety of Year Groups 
within one sample year.  

The NAPLAN results 
utilise results from the 
2019 calendar year for 
students attending 
International Grammar 
School, Ultimo, NSW.  
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Secondary 

Source  What Who Where/When 

1 Closing the Gap biannual 
report, 2020. The Closing 
the Gap Policy 
Framework was an 
initiatives of the Rudd 
government adopted in 
2008 with the purpose of 
reducing quality of life 
disparities between 
Indigenous and non-
Indigenous Australians 
over the next 10 years. It 
assessed its progress 
towards achieving its 
aims using seven 
different targets, each 
pertaining to a different 
aspect of socioeconomic 
disadvantage. Of 
relevance to this report 
are the targets pertaining 
to education and 
educational outcomes, 
such as Year 12 
attainment rates, pre-
school attendance rates, 
employment outcomes 
and average income.  

Closing the Gap bears 
relevance to a variety of 
groups across Australia, 
including all Indigenous 
Peoples, government and 
the Australian Public 
Service (APS).  

The original Closing the 
Gap Framework expired 
in 2018, with only two of its 
seven targets being on 
track to completion. 
Hence, a “Closing the Gap 
Refresh” was announced 
by the Morrison 
government within that 
same year, with a new set 
of targets and extended 
deadlines. In a locational 
sense, Closing the Gap 
includes the entirety of 
Australia within its scope; 
analysing all  

2 

 

 

 

 

Australian Institute of 
Health and Welfare “fact 
sheets”. These fact sheets 
illustrate important 
statistics and facts 
regarding a certain area, 
and present it in a way 
which is engaging and 
easy to follow. This report 
has used resources from 
the AIHW pertaining to 
Indigenous employment 
outcomes, educational 
performance, average 
income, life expectancy 
and drug and alcohol 
abuse.  

These fact sheets are 
published by the 
Australian Institute of 
Health and Welfare on 
behalf of the Australian 
Government, of which the 
AIHW is a subsidiary.  

The scope of AIHW’s 
research extends to the 
entirety of Australia, and 
concerns all of its people. 
However, for the 
purposes of this report, 
data mainly regarding 
Indigenous Peoples will 
be used, with non-
Indigenous standpoints 
included to act as points 
of contrast, and to provide 
context to data.  

3 The Australian Bureau of 
Statistics (ABS) publishes 
a wide variety of data and 
statistics gained from 
sources such as the 
quinquennial Australia 

The ABS’ work concerns 
all Australians, but the 
data used in this report 
concerns predominantly 
Indigenous Australians, 
yet, as with source 2, non-

Similarly to other 
secondary sources, the 
scope of the ABS’ work 
extends to all regions in 
which they have the 
authority to operate, that 
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census and the National 
Aboriginal and Torres 
Strait Islander Health 
Survey.  This report cites 
a variety of information 
from the ABS. 

Indigenous perspectives 
are included for contrast 
and contextual purposes. 

is, all areas under the 
governance of Australia 
and areas in which 
surveys such as the 
Australian Census are 
conducted. Whilst the ABS 
conducts its work all year 
round, the data being used 
in this report, for example 
the census, is conducted 
on a regular basis. For 
example, the census is 
conducted in a 
quinquennial fashion.  

4 An evaluation article 
relating to the Northern 
Territory National 
Emergency Response. 

The article was written by 
a Mr. Korff of the Creative 
Spirits website, an 
Aboriginal centred site 
which provides insight 
into contemporary 
political issues and 
policies from and 
Indigenous perspective. 

The article was made in 
Australia, being last 
updated in April, 2020.  

5 Australian Parliamentary 
Report into Closing the 
Gap 

Written by Haughton, J on 
behalf of the Dept. of 
Prime Minister and 
Cabinet 

Published and presented 
to parliament in 2017. 
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Findings 

Inquiry One: Inquiry Question One is to explain the nature of the Indigenous 

Education Gap. This answering of this question includes the analysis of rate, 

distribution and size of the Gap, and to determine to what extent said Gap even exists 

within the Australian Educational System. The results of this inquiry will be 

contrasted with those hypothesised in the Hypotheses section of this Report.  

 

Firstly, for the purposes of this Inquiry Question and all others proceeding herewith, 

the Indigenous Education Gap is defined as the qualitative and quantitative disparities 

present between Indigenous and non-Indigenous Australians within the educational 

system, and other systems which are dependent on, or heavily correlated with, the 

educational system in regards to outcomes both positive and negative (e.g. 

employment opportunities). To answer this Inquiry Question, both secondary and 

primary research was conducted in a variety of areas, using both quantitative and 

qualitative datasets. As outlined in the Methodology section of this report, research 

used includes such forms as interviews, raw data analysis, secondary data presentation 

and excerpts of government reports.  

 

To begin, an interview with Dr. Laura Perry of Murdoch University was conducted to 

establish a general outline of Educational Disadvantage in Australia, including its 

causes, consequences and how the educational system supports Disadvantage in a 

structural manner. In regards to how Educational Disadvantage manifests within 

Australia, Dr Perry said the following: 
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“ there are three kinds of groups in Australia that suffer these educational 

inequalities the most, that [being] Indigenous students, low SES (Socioeconomic 

Status) students and rural and remote students. And so those are the three groups and 

oftentimes those three can overlap and compound on each other. So if we think about 

the groups in Australia that are like the group of students that would face the most 

disadvantage, it would be low SES indigenous students in remote communities. So it's 

that compounded disadvantage.” 

 

Dr. Perry also noted that the way in which federal and state funds are allocated to 

schools across Australia produces a “stratified” system whereby funds are not 

equitably distributed according to need, hence reinforcing environmental factors 

contributing to, and being caused from, socioeconomic disadvantage within 

vulnerable communities.  

The above points illustrate that unless decisive, systemic action is taken, negative 

patterns in Educational Disadvantage will continue to be reinforced by the system 

itself, irrespective of outside influences.  

 

In terms of data from which findings about Indigenous Educational Disadvantage can 

be drawn, the Closing the Gap reports provide a near comprehensive overview of 

educational performance among Indigenous communities from a national perspective, 

usually using data such as that gathered via NAPLAN or rates of Year 12 attainment. 

This report will analyse this data, and investigate the nature of Indigenous 

Educational Disadvantage through a variety of datasets, including school attendance 

rates, Year 12 attainment rates and performance in literacy and numeracy tests.  
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Figure 1.1 illustrates a gap in school attendance which worsens as year level 

increases. Senior years of school, especially Year 10 and Year 12, are among the most 

critical in regards to future employment opportunities, and so failing to achieve these 

basic qualifications can put individuals at significant disadvantage later in life. 

Figure 1.1 - School Attendance Rates; Semester 1, 2019 

(National Indigenous Australians Agency, 2020) 



20 | S e n i o r  G e o g r a p h y  P r o j e c t  
 

 

 

 

 

 

 

 

 

 

 

 

 

As seen in Figure 1.1 and 1.2, the gap in school attendance rates between Indigenous 

and non-Indigenous Australians is striking, and whilst it appears that disparity 

between Indigenous and non-Indigenous scores  had stagnated for several years, 2017 

saw attendance rates slightly dropping. 

Figure 1.2 - Average School Attendance Rates; 2014-19 

(National Indigenous Australians Agency, 2020) 
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Figure 1.3 - Percentage of Students at or Above National Minimum Testing Standards for 
Literacy; 2008-18 

(National Indigenous Australians Agency, 2020) 

Figure 1.4 - Percentage of Students at or Above National Minimum Testing Standards for 

Numeracy; 2008-18 

(National Indigenous Australians Agency, 2020) 
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Literacy and Numeracy Proficiency is one of the defining metrics by which Australian 

Educational Achievement is evaluated, namely through the NAPLAN testing regime. 

In Fig. 1.3 and 1.2, the gap between Indigenous and non-Indigenous proficiency is 

clear, with gaps of around 30 percentage points being recorded.  

The gap in Literacy and Numeracy Proficiency is closing, albeit slowly, in the early 

years of school, with Year 3 and Year 5 results both trending positively, however 

Year 7 and Year 9 results appear to have stagnated. 

Interestingly, the NAPLAN proficiency scores of Indigenous and non-Indigenous 

students seem to mirror each other in regards to peaks and troughs within the data, 

however these changes are exaggerated within the Indigenous dataset, giving swings 

in proficiency scores more impact than in non-Indigenous cases. 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1.5 – Year 12 Attainment Rates; 2008-19 

(National Indigenous Australians Agency, 2020) 
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Year 12 attainment rates have been one area of the Closing the Gap campaign that 

have actually been on track to their targets, with the Gap shrinking dramatically 

between 2008 and 2019. However, while Indigenous Year 12 Attainment rates have 

been growing, their rate of increase has appear to slow in recent years, and are still 

overall nearly 30% lower than that of the non-Indigenous population.  

 

A baseline of Indigenous Educational Disadvantage also needed to be established for 

the local area being studied, in this case International Grammar School. Whilst the 

Closing the Gap reports provide a generalised overview at the national level, more 

data was needed regarding localised performance and statistics. Hence, primary 

research was conducted in the analysis of raw NAPLAN score data and the 

interpretation of said data to produce the following outlines for Indigenous 

performance. 

 

The following figures are a result of averaging the Assessment Scaled Score for 

students in Year 9 at International Grammar School completing the 2018-19 

NAPLAN exam. The results are differentiated by Aboriginality and  any personal 

identifying information regarding students withheld from the report.  
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Whilst at face value the above results show a clear disparity between non-Indigenous 

and Indigenous results in NAPLAN, an important data limitation that needs to be 

considered is the fact that Indigenous scores make up only a small portion of the 

dataset’s population, hence meaning that the above averages may be unfairly skewed. 

However, this limitation has been considered in the authoring of this report, and the 

data from which the above figures are derived is tabulated within the Appendix 

section of this report.  

 

To conclude, the findings of this Inquiry Question indicate that at both a national and 

local level, the nature of the Indigenous Education Gap is one of a slightly 

accelerating rate, with minor discrepancies in certain areas of education. Nationally, 

the Closing the Gap reports indicate that there is a clear disparity between Indigenous 

and non-Indigenous Australians in a variety of areas, and that this Gap has neither 

significantly improved or worsened in any areas. Locally, the Gap between 

Indigenous and non-Indigenous students is, statistically speaking, profound however 
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due to issues with reliability within the dataset, it is unclear whether these disparities 

are born out of race, or are rather a by-product of individual students having their own 

educational performance issues outside  

 

 

Inquiry Two: 

It is often said that education is the foundation for life, and whilst this may be sound 

nice in an anecdotal sense, statistical patterns also show a direct correlation between 

one’s educational achievement and their outcomes in various areas later in life, all of 

which can be broadly defined as being economic, social, cultural or political in nature. 

This inquiry question aims to investigate the impacts of Indigenous Educational 

Disadvantage on each of these areas, and whether the Gap impacts other areas of 

socioeconomic wellbeing outside of education.  

 

The answering of this Inquiry Question will use data such as publicly available 

statistics and websites, as well as government reports, with census data being 

especially useful in investigating areas such as employment outcomes, average 

income and life expectancy. The findings for this Inquiry Question will be broken 

down into different sections for the economic, social, cultural and political findings 

respectively.  

 

Economically, the Indigenous Education Gap manifests issues through the way in 

which it influences the future employment opportunities for those affected by it.  

The Australian Institute of Health and Welfare publishes “snapshots” of different 

aspects of Australian Health and Welfare, including Indigenous finances and income. 
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These help illustrate the ongoing effects of the Indigenous Education Gap, especially 

when contrasted with non-Indigenous datasets.  

 

 

 

 

 

 

 

 

 

 

 

Figure 2.1 - As Above 

(Australian Institute of Health and Welfare, 2020) 
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Fig. 2.1 demonstrates the disparities in income levels between Indigenous and non-

Indigenous people, with the gap widening dramatically in relation to remoteness of 

the community in which data is collected. 

 

Figure 2.2 illustrates the dependency of Aboriginal Peoples have on government 

welfare programs, inferring a lack of secure, non-government income to rely on, such 

as a salary. Indeed a reliance on government programs, whilst not only perpetuating 

Figure 2.2 – As Above 

(Australian Institute of Health and Welfare, 2020) 
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negative stereotypes surrounding Indigenous Peoples limits opportunities to become 

financially literate and further discourages business development in Indigenous 

Communities, owing to a lack of private investment via wages, benefits etc. 

Summarily, the Indigenous Education Gap has an impact on the economic wellbeing 

on Indigenous Peoples via negative influences on employment outcomes and financial 

independence. In turn, a lack of income and job skills means that parents may be 

reluctant or unable to send their children to school, furthering the cycle of 

disadvantage to the next generation.  

 

Social Issues include all physical, mental and social health issues pertaining to an 

individual and communities at-large. Indigenous social issues are pronounced, and are 

often cited as defining characteristics of Australian Indigenous Disadvantage.  

The University of Virginia states that  

 

“an [job] applicant with more education is more likely to be employed and land a job 

that provides health-promoting benefits such as health insurance, paid leave, and 

retirement. Conversely, people with less education are more likely to work in high-

risk occupations with few benefits.” 

 

Hence, education, or a lack thereof, impacts health through the exclusion of 

opportunities given to those who are impacted by a lack of education which could 

provide a healthier lifestyle for those who receive them.  

 

 

 



31 | S e n i o r  G e o g r a p h y  P r o j e c t  
 

 

Dr Perry noted that education as a system may be seen as hostile to minorities, stating: 

 

“When people are from oppressed groups in society, education is considered kind of 

like a middle class institution that maybe doesn't really have much to do with them 

and maybe even oppresses them. Marx would talk about this as well as how education 

is part of the superstructure that's used by the ruling classes to maintain order and 

keep their own status.” 

Continuing, Dr Perry emphasises how “working class” persons can have a prejudice 

against education as an institution, stating: 

“Young people from that group actively kind of have an oppositional attitude towards 

schooling because their experience in school is one of being patronised, being 

condescended to, being stigmatized and being pushed away.” 

 

 

 

A ‘gap’, like the one present in educational datasets, is also seen in health statistics.  

Figure 2.3 - As Above 

(Australian Institute of Health and Welfare, 2020) 
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Fig. 2.3 illustrates a life expectancy gap between Indigenous and non-Indigenous 

peoples of up to 14 years for those living in rural areas.  

There have also been numerous studies linking a lack of education to crime, with a 

2014 study finding that one additional year of schooling can reduce conviction rates 

by 6.7%, and two additional years by 15.5%.  

 

The Indigenous Education Gap, along with the plethora of other disadvantages faced 

by Indigenous Peoples, has been the subject of an ongoing political debate in 

Australia surrounding the equitability or treatment of Indigenous Peoples.  

As mentioned previously, the 2008 Coalition of Australian Governments’ program, 

the Closing the Gap Policy Framework was, during the 10 years since its inception, 

the premier policy framework through which all levels of Australian government 

shaped policies impacting Indigenous Disadvantage, with the common goal of 

Closing the Gap. Whilst the effectiveness of this program is discussed in Inquiry 3 

Findings, the mere fact that it was even agreed to by governments marks a significant 

turning point in the history of Indigenous-Government relations, with policies in years 

prior being focused on ideologies of  assimilation and protectionism. So, whilst not 

specifically pertaining to Indigenous Educational Disadvantage, the Closing the Gap 

program marks a significant change in Australia’s political culture. 

 

Summarily, the Indigenous Education Gap impacts economic, social and political 

contexts via the direct and indirect effects that education and its subsequent outcomes, 

or lack thereof, can have on communities at all levels, from the individual to society 

at-large.  



33 | S e n i o r  G e o g r a p h y  P r o j e c t  
 

Inquiry Three: 

In recent years, the attitudes of Australian governments and authorities at all levels 

have seen a shift in the way in which they deal with Indigenous affairs and Indigenous 

matters. Specifically, attitudes have shifted in such a way that Indigenous Peoples are 

no longer a people who are at best ignored and at worst excessively penalised, but 

instead are a people in need of assistance, and that government organisations have an 

important role to play in the removal of disadvantage from Australian society.  

 

Hence, this Inquiry Question will evaluate the effectiveness of attempts to rectify 

Indigenous Disadvantage at a local and national level. 

 

Nationally, initiatives to rectify Indigenous Disadvantage have included a wide 

variety of policies and legislative packages. Notably, the Closing the Gap program as 

discussed in previous sections has been the framework through which many if not all 

government policies relating to Indigenous Disadvantage have been made.  

 

Beginning in February with then Prime Minister Kevin Rudd’s famous speech, The 

Apology, the government of the day announced a campaign to “close the gap” 

between Indigenous and non-Indigenous Australians in regards to a number of 

socioeconomic indicators, most notably life expectancy, where ATSI Australians lag 

behind the Caucasian population by almost 14 years in some areas. The campaign 

mentioned in this speech was later codified by the Coalition of Australian 

Governments’ Close the Gap Statement of Intent, which in turn led to the Rudd 

government producing the Closing the Gap Strategy, a document outlining the targets 

which were to be achieved by the campaign; including: Life expectancy, child 
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mortality, access to early childhood education, literacy and numeracy proficiency, 

Year 12 attainment, school attendance and employment outcomes (Haughton, 2017). 

 

As time progressed from those early years however, the public perception of the 

program soon began to sour. In 2018, when the last of the Closing the Gap targets 

were due to expire, a 2018 Australian Human Rights Commission review stated that  

 

“the Close the Gap Statement of Intent has to date only been partially and 

incoherently implemented via the Closing the Gap Strategy” 

 

Indeed by 2018, only two of the seven Closing the Gap targets had been achieved, 

those being access to early childhood education and Year 12 attainment rates 

(National Indigenous Australians Agency, 2020). While it may seem that this is a sign 

that Indigenous Educational Disadvantage is seeing more positive results in other 

fields, an important caveat remains in that Indigenous students still fare far worse than 

their non-Indigenous contemporaries in reading and numeracy scores, and so lack 

equality when it comes to tangible educational outcomes, or at least those determined 

by standardised testing regimens.  

 

In terms of structural issues within the educational system itself, it would appear that 

there has been little done on the part of government to change the way in which 

education is deal with to yield better results amongst ATSI communities.  

Dr. Perry argues that the nature of the Australian education system in itself reinforces 

negative environmental influences on socioeconomic outcomes, resulting in low SEO 

students being concentrated in schools which are underfunded and not fit for purpose. 
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Hence, a “vicious cycle” of poverty and “compounded disadvantage” can form which 

perpetuates low socioeconomic outcomes across generational boundaries.  

In terms of what needs to be done, Perry argues that educators and policy makers need 

to include Indigenous perspectives in how they operate. She cites an example of 

increased community engagement furthering educational outcomes in a rural 

Queensland primary school, stating: 

 

“I was at a conference and someone was talking about how he had become the 

principal of a school in remote, very remote, Queensland. This school had very low 

levels of attendance for four years, there was a lot of disengagement and, of course, 

very low outcomes [were being achieved] because of this. 

So his strategy was to talk to the elders and talk to the community and say: 

 

‘What do you guys want from school here? What do you guys want your school to 

look like?’” 

 

Perry continued by agreeing with the notion that Australia’s education system very 

much functions in a way similar to technocracy, with little room for community 

engagement. However, the school in question altered its policies to accommodate for 

its predominantly Aboriginal student base, with Perry continuing: 
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“When he (the principal) met with the elders of the community, they were like: 

‘Well listen, back in the day a lot of us used to work with cattle. We were stockmen 

and have always had horse riding skills. We would love for our kids to be able to 

develop those skills as well. We can see lots of value in it.’ 

So the students began learning health through the horses, learning about nutrition, 

through the horse program and all kinds of stuff. 

 

And school attendance started to go up. Kids were getting more engaged, parents 

were getting more engaged, there was a lot of positive energy; it was going great.  

 

And then the [Queensland State] Government, came in and said you’ve got to stop 

this right now. You need to have x amount of hours devoted to literacy each week, x 

amount of hours devoted to numeracy each week, and this horseback program is 

getting in the way of all that. 

 

So just stop it. 

 

And, you know, I just thought that was such a shame.” 

 

In addition to a focus on community engagement, Perry also highlights the critical 

role that the structure of the education system plays in how disadvantage manifests 

among Indigenous communities. Perry argues that in order to provide more equitable 

outcomes to students experiencing environmental disadvantage,  the educational 

system needs to cease operating in a “stratified” manner whereby all schools are 

provided with “basic” facilities, but it is encouraged that those who can afford it to 
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improve their own conditions, hence or otherwise. This system allows a process of 

paying to get ahead, proportionately advantaging those of affluence when contrasted 

with low SEO peers. A comparison cited is the Australian Health Insurance system, 

whereby all Australians receive basic Medicare, but are encouraged to improve their 

own personal insurance by means of financial instrument. 

 

With the above in consideration, Dr. Perry argues that Australian Educational 

Disadvantage and hence Indigenous Disadvantage can only really be fixed if the 

education system goes through a process of comprehensive reforms to deliver more 

equitable outcomes to all.  

 

Another government initiative to receive significant media attention was the Northern 

Territory National Emergency Response Act. The NTNER is an example of a 

government response towards Indigenous Disadvantage that aimed to combat 

alcoholism and child sexual abuse in the Northern Territory. The NTNER faced 

immense scrutiny when it was introduced, and its passage even required the 

suspension of the Racial Discrimination Act so that the Government could start a 

program which targeted those of a specific race.  

A Creative Spirits article states that some measures introduced by the Response 

included: 

-  removed the permit system for access to Aboriginal land, 

- abolished government-funded Community Development Employment 

Projects (CDEP), 

- subjected Aboriginal children to teaching in a language they don't speak for the first 

four hours at school, 
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- quarantined 50% of welfare payments, 

- suspended the Racial Discrimination Act (RDA), 

- expected Aboriginal people to lease property to the government in return for basic 

services, 

- compulsorily acquired Aboriginal land and 

- subjected Aboriginal children to mandatory health checks without consulting their 

parents, and against the sacred oath of doctors 

 

As well as the goals surrounding tackling child abuse and alcoholism, the NTNER 

also sought to extend its influence into a number of areas of Aboriginal life, including 

the reform of welfare, limiting the viewing of pornographic material and the process 

of “reforming community living arrangements”, a goal which was attempted to be 

achieved via the government’s forcible acquisition of entire townships and ensuring 

that  

“Community members on income support will be required to participate in 

community clean-ups and basic clean-ups of public housing on a ‘Work for the Dole’ 

basis” 

(Brough, 2007) 

Even though the NTNER was declared in response to the Little Children are Sacred 

Report, detailing child sex abuse in rural communities, only 2 of the report’s 97 

recommendations were actually implemented by the NTNER. (Korff, 2020) 

 

In regards to whether the NTNER actually achieved its goals, a 2015 report from the 

CASTAN Centre for Human Rights Law reached the conclusion that the Intervention 

had not been effective in achieving nearly any of its goals, aside from a small drop in 
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per capita alcohol consumption. Hence, the NTNER cannot be said to have been 

effective in achieving its stated goals of rectifying Indigenous Disadvantage.  

 

The NTNER still survives to this day, with some minor adjustments, under the 

Stronger Futures Act, introduced by the Rudd-Gillard Government.  

 

To gain a more local perspective, an interview with Jade Carr, head of Indigenous 

Studies at International Grammar School was conducted on the question of whether 

initiatives at International Grammar School had been effective in rectifying or at least 

counteracting the wider Australian trend of Indigenous Disadvantage within the local 

environment.  
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“IGS started a great thing when they Initiated the Indigenous scholarship program about 14 

years ago to provide quality education for Indigenous students in the local areas whose 

circumstances (financial and personal) would have otherwise not allowed them to have such 

an education. This allowed for many families to have equality of access to education. In some 

cases, however, the students were often "selected" to attend the school at age 4-5 with no 

indication as to the learning needs that they may have. The school does not have a big 

learning support unit so this has often left some of the students who struggle with literacy and 

numeracy to fall a bit behind their peers if they are not completely keeping up in the 

classroom. 

 

More recently, when it has been identified that these issues exist for some students, the school 

also provides external support therapists such as speech therapists and occupational 

therapists who come into the school to work with these students. This is a very fortunate 

program for those who need it. Luckily the school also employed me in my role 5 years ago to 

directly target the wellbeing and academic care of these students to make sure that they are 

having the best experience that they can at school and get the most out of their education or 

to provide them with alternate pathways to employment etc. 

 

I still think there is educational disadvantage and disparities in some circumstances, however 

wider socioeconomic factors contribute to this that we as a school cannot control.” 

 

Whilst Carr’s comments perfectly encapsulate the extent and effectiveness of attempts 

to rectify Indigenous Disadvantage in Australia, she notes that, importantly, that there 

is “educational disadvantage and disparities in some circumstances” but she concludes 
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that the factors contributing to this disadvantage are, in large part, outside of the 

school’s sphere of influence.  
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Conclusions 

Inquiry One: 

Hypothesis: The Indigenous Education Gap, being the academic achievement  

disparity between Indigenous and non-Indigenous persons is of 

shrinking yet still pronounced nature. In the Australian school system, 

many Indigenous students lag behind their non-Indigenous 

contemporaries. Many of the issues which coalesce to form this 

particular metric of Indigenous disadvantage stem from initial 

colonisation and sever hundred years of assimilatory policies, which 

have only recently begun to be rectified. Hence, the Education Gap is 

shrinking, but at a regrettably slow pace, and only in certain areas.  

Inquiry Question One of this report was concerned with explaining the nature of the 

Indigenous Education Gap. The answering of this question involved the use of a wide 

range of quantitative and qualitative data, which was analysed and presented in the 

findings section of this report.  

Firstly, a “baseline” was established using information from both an interview and 

various statistics. The purpose of this baseline was to establish what Indigenous 

Educational Disadvantage is, how it manifests in terms of disparate educational 

outcomes between Indigenous and non-Indigenous people, in what way Australia’s 

education system supports a system of disadvantage and how Educational 

Disadvantage comes about within all of Australian society, whether those in question 

are Indigenous or otherwise.  

Once the above had been established, a more in depth look at individual statistics was 

conducted, referring to both the national and local level. 
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In regards to all of the above, the findings for Inquiry Question One found that the 

nature of the Indigenous Educational Gap is one which remains fairly consistent in 

scale across many different indicators. The Gap, whilst overall remaining fairly 

stagnant, has either shrunken or grown slightly in different areas. All of these results, 

however, indicate a reality which is far from ideal in regards to Indigenous 

Educational Disadvantage, with a pronounced and important Gap still being present in 

a number of key metrics.  

In regards to the disadvantage in itself, Dr. Laura Perry of Murdoch University argues 

that disadvantage in Australia works in a compounding fashion, with negative 

influences combining and working with each other to produce an increasingly 

negative result for those affected by it. This in turn can produce a cyclical effect or, as 

Perry phrased it, “a vicious cycle” whereby trauma, disadvantage and poor outcomes 

in general can take on a hereditary nature, being passed from parent to child.  

 

The Hypothesis for this Inquiry Question has been mostly true to findings, with one 

important caveat. In the Hypothesis, it is stated that “the academic achievement 

disparity between Indigenous and non-Indigenous persons is of shrinking yet still 

pronounced nature”. However, there is little evidence as analysed within this report to 

suggest that any meaningful shrinkage if the Indigenous Education Gap is occurring. 

Rather, results have either stagnated or, as stated previously, slightly improved or 

worsened in some areas, with the overall trend, however remaining one of stagnation 

and a lack of progress.  
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Inquiry Two: 

Hypothesis: While difficult to answer prior to the analysis of research, the  

hypothesis for this inquiry question is that Indigenous Educational 

Disadvantage is the stem of most other issues and prejudices faced by 

Indigenous Peoples in contemporary society. Education, being the 

foundation of most people’s entire lives, heavily impacts the rest of 

one’s life and the circumstances they find themselves in. Therefore, 

with a good education, most of the disadvantages faces by Indigenous 

Peoples could be overcome, however most Indigenous Peoples do not 

have access to these quality educational experience.  

Inquiry Question Two concerns the impact that the Indigenous Education Gap has on 

different areas of the lives of affected people. Specifically, this Inquiry Question 

investigated the effects of the Indigenous Education Gap within social, political, 

economic and cultural contexts at a national and local level. 

The findings for this question demonstrated a wide range of correlations across 

different the different contexts as stated above, linking a lack of education to later-in-

life problems such as job opportunities not being as readily available and dependence 

on government welfare payments. The interview with Dr. Perry was also utilised in 

the findings for this question, with her making a number of claims regarding how the 

educational system in itself can be seen as “hostile” to minorities, making any attempt 

to break the cycle of disadvantage even harder. The answering of this questions found 

that Gaps in income levels and life expectancy still remained pronounced and remain 

an ongoing issue into the future.  
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With the Inquiry Two findings in mind, the hypothesis as stated above has, for the 

most part, been true. The evidence exhibited in Findings appears to support the 

notion that Educational Disadvantage can serve as a stem for many of the other 

inequities that Indigenous Peoples face later in life, and that the Indigenous Education 

Gap is pervasive and wide-reaching in its effects on the quality of life for Indigenous 

Peoples across Australia.  

 

Inquiry Three: 

Hypothesis: Attempts to rectify Indigenous Disadvantage have been lacklustre over  

the past few years across Australia. The “Closing the Gap” campaign 

has largely been ineffective, and Indigenous Disadvantage remains a 

critical issue.  

Inquiry Question Three regarded evaluating whether government policies had been 

effective at reducing Indigenous Disadvantage. The findings for this question 

analysed a variety of policies, including the Closing the Gap program, the NTNER 

and other attempts at attempting to change the educational system in a structural 

context. Most information used in the answering of this question was from secondary 

sources, as extensive research has already been completed on these topics, however 

the interview with Dr. Perry also contributed a significant amount towards gaining an 

insight into structural shortcomings within the education system itself.  

To summarise, findings for Inquiry Question Three found, that of the government 

policies studied, neither had been effective in rectifying Indigenous Disadvantage to 

any significant extent. The Closing the Gap Program failed to reach nearly all of its 

targets, and its strategy was poorly implemented with it drawing a number of critics. 
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The NTNER fared no better, with no credible evidence being produced that the 

NTNER had actually succeeded in its said goals of reducing child sexual abuse in the 

Northern Territory.  

In regards to the educational system itself, and what needs to change, Dr. Perry noted 

that Indigenous communities need to be involved in decision making processes 

regarding the course content at schools, and how the stratified funding system through 

which education operates in Australia serves to further entrench the already deep-

seated issues faced within Indigenous Educational Disadvantage.  

Jade Carr noted that attempts to rectify Indigenous Disadvantage at IGS have been 

good, yet some disparities still remain in educational outcomes, although much of this 

can be attributed to external socioeconomic factors outside the school’s control. 

 

In regards to the hypothesis, it has been the most accurate prediction thus far. 

Government programs have certainly been ineffectual to a large extent, and the 

Closing the Gap program has failed to achieve its initial goals in nearly all areas.  
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Evaluation 

This report has, to the best of the author’s ability, maintained a neutral viewpoint 

when it comes to investigation and evaluation of issues. The research process for this 

report largely concerned the consolidation of pre-existing reports, statistics and other 

mediums into a usable, presentable format for the end consumer.  

The research conducted was relevant and of high quality with a comfortable degree of 

reliability, ensuring the validity of this report’s findings.  

However, some limitations in primary data used does exist and needs to be declared in 

order to maintain reliability. The NAPLAN results for Indigenous students, as shown 

in the Findings section of this report may have some issues surrounding skewed data, 

owing to a sample size of self-identifying Aboriginal People that was small when 

compared to the total population used to produce those graphs. Hence, a possibility 

remains that any one individual’s score could disproportionately affect the group 

average, in a way that a similar outlier would not among  the non-Indigenous sample.  

In regards to the interview conducted with Dr. Laura Perry, the information gathered 

from that exercise proved to be hugely beneficial to the overall report, providing an 

expert opinion which otherwise would have been difficult to come by. 

 

Overall, the evaluation of this report resolves in the positive, with data used being 

relevant, topical and fit for purpose. The report was conducted so as to maintain 

reliability and validity in results to the greatest extent possible.  
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Ethical Considerations  

Over the course of research and production of the report, ethical considerations were 

taken into account to ensure that the report was being written in a manner that 

reflected the wishes of the community and didn’t serve to cause any unwarranted 

duress amongst those who may be involved with it.  

 

When acquiring the NAPLAN data, names and student identifiers were erased from 

the records, so as to prevent a impediment on any student’s right to privacy.  

Ethical permission was sought with the local Aboriginal Education Authority to 

research Indigenous Peoples for purely educational reasons 
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Appendix 

Interview with Dr. Perry 

I just have a couple of questions. I promise I won't take too long. So basically, I just tell you 

exactly what I'm researching. I'm doing an assignment it's called the Senior Geography 

Project. It's part of the year eleven coursework for senior geography. And I'm basically 

researching the indigenous education gap, which, you know, it's it's clearly it's clearly present 

you know, through Closing the Gap reports since that first started you can see it's still 

pronounced and, it's even growing in some respects if you look at the data from those reports. 

So I guess my first question is, what would you say is the nature of the indigenous education 

gap in in 2020? And how is it evolved since the Closing the Gap program was first 

introduced?  

You know, I'm not sure that I have a real good answer for that  

What is the nature of an indigenous educational disadvantage?  

 

Yeah. Well, I guess I would just. First of all, let me just kind of preface things by saying I'm 

not in indigenous education expert. My expertise is more generally about educational 

inequalities, just kind of first up. But of course, there are three kinds of groups in Australia 

that suffer these educational inequalities the most that indigenous students, low SES 

(Socioeconomic Status) students and rural and remote students. And so those are the three 

groups and oftentimes those three can overlap and compound on each other. So if we think 

about the group, the groups in Australia that would face the most disadvantage it would be 

the lowest SES indigenous students in remote communities. So it's that compounded 

disadvantage. And so I guess I could maybe say a couple of different things. So one is that, 
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and this is not to excuse the disadvantage at all that indigenous students face, but just to kind 

of put it a bit into context, and that is that, you know, from its sociological perspective 

students, young people's experiences in school and their outcomes, their educational 

outcomes very often reflect their status in society, and this is a kind of a basic sociological 

concept and understanding. So if we look at indigenous student, anywhere in the world, so 

not just Australia, but New Zealand, Canada, United states. Indigenous students, American 

Indians, First Nations, peoples, Maori or whatever, always have lower outcome than their 

non-indigenous peers. Always. On average, you know, if we look at them as an average 

group, obviously there are individual exceptions. There’s a sociologist of education, very 

important one whose name was John Ogbu. O. G. B. U and one of the things he talked about 

was voluntary minorities' versus involuntary minorities. And his argument is that involuntary 

minorities always face these kind of educational gaps and inequalities and it's a reflection of 

their status in society. And so if you look at indigenous people. And all these different 

countries they were made involuntary minorities when European contact happened, 

colonization and all of that. And for long for a long time, they even had official second class 

status.  

 

 Oh, yes, they were considered animals until the referendum.  

 

So, you know, all of that gets reflected in then in education. And so what we faced with now 

has a huge history that leads up to it. And that's part of it. And that, you know, is. CEEP it 

shapes these things in so many different ways and in including in the mindset of of people 

themselves. But also another kind of sociological. Insight looks at. When people are from 

oppressed groups in society, education is considered kind of like, you know, it's it's it's it's a 
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middle class institution that maybe doesn't really have much to do with them and maybe even 

oppresses them. You know, and Marx would talk about this as well as how education is part 

of the superstructure that's used by the ruling classes to maintain order and keep their own 

status.  

 

[00:07:12] And so there's no work that's been done by like, for example, over the really 

seminal work about working class males in the United Kingdom. And it's called Learning the 

Labour by Paul Willis. And he basically talks about how young people from that group 

actively kind of have an oppositional attitude towards schooling because, you know, their 

experience in school is one of kind of, you know, being patronised, being condescended to 

had been stigmatized and being pushed away.  

 

[00:07:48] And the paradox is, is that so on the one end, maybe a little bit natural that they 

adopt this oppositional attitude. It's a kind of it's self-defence mechanism. You know, I'm 

going to f you to the people that aren't treating me well and with respect. But of course, the 

paradox is then they don't do well in school. And so they maintain their kind of, you know, 

lower class status in society. And then they just get into this vicious cycle. And I think, you 

know, if we want to understand indigenous disadvantage, that's part of it. In Australia and 

anywhere else.  

 

[00:08:23] So already think that it would be fair to say that education is the way that these 

communities can break out from that vicious cycle. Well, on the other category.  
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[00:08:36] That's exactly it. So so what? So what educators need to do is policymakers need 

to do is try to think about how can schooling become don't work against that very natural 

kind of dynamic and tendency that's totally explainable and that any of us would would fall 

into or would do if we were in those shoes. You know, we mean it. It's not like any kind of 

genetic failure or anything like that. It's like completely from a sociological perspective, 

completely understandable. So so then it's a matter of what can we do differently? And, you 

know, this was years ago, but I was at a conference and there was someone there talking, 

giving a presentation. And it was so fascinating. He was talking about how he had become a 

principal of a school in an indigenous community in rural, very remote area of Queensland. It 

had very low levels of attendance for four years. There was a lot of disengagement. And, of 

course, you know, very low outcomes because of all this. Right. And so his strategy was to 

come in and talk to the elders and talk to the community and say, what do you guys want 

from school here? What would how would you like your school to look at look like? What 

kinds of things would you like your kids to be learning in school instead of this kind of top 

down? We know what's best. You know, do what we say you do. And if you don't do it, then 

you're going to get in trouble.  

 

[00:10:05] So not yet, because I kind of like that sort of technocratic, technocratic, 

bureaucratic approach is kind of a hallmark of indigenous policy in Australia. If if you're you 

know, if you look at it, it's all sort of about what can we do to. It's like our duty to help these 

people, not not listening to them. We're not going to we're not going to take into account into 

account what they say, because we know what's best for them, because we looked at these 

scores and so on as that sort of.  
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[00:10:34] That's right. That's it. That's very much it. And at the same time, again, you kind 

of understand a little bit that mentality when you see that indigenous kids, you know, on 

average are three years behind their non-indigenous peers. And you see these really massive 

inequalities deal. So to not be concerned with changing that in some way, you know what, 

BCB be a failure as well. So, you know, it's complicated. I guess that's what I'm trying to say. 

Ed, going back to this this school principal, what he was talking about is so when he was 

when he met with the elders in the community, one things that came up and they were like, 

well, listen, we used to have like back in the day, a lot of us worked with cattle and we were 

stockmen and we had always horse riding skills. And we would love for our kids to, like, deal 

to develop those skills as well. And we could see lots value in them. And this principal just so 

happened to have horses himself like his own personal worth as he had two of them. And he 

was an avid horseback rider. And he had he had what had also been in the military. So he was 

like music to his ears. He's like always be traffic, you know. And so he kind of built this 

whole curriculum approach around horse courses. So they were learning like health through 

the horses merely about nutrition around the horse program and all kinds of stuff. And school 

attendance started to go up.  

 

[00:12:00] Kids were getting more engaged. Parents were more engaged. There was a lot of 

positive energy. It was going great. And then the government, you know what? Maybe it 

wasn't Queensland, maybe was their own territory into the map. One of those states, the 

government came in and said, you've got to stop this right now. You need to have, you know, 

X amount of hours devoted to literacy every week, X amount of hours devoted to numeracy 

every week. And this horseback program is like getting in the way of all of that. So just stop 

it.  
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[00:12:30] And, you know, I just thought that was such a shame. So I guess.  

 

[00:12:36] I would I would like to see what I think is a good approaches. Is this very much 

this community led approach? It's in the process, in consultation with the community. Of 

course you're going to have professional educators that bring in their approach as well. But it 

should be done together in a collaborative thing, Ed. And having those guidelines about 

targets and net plan results in whatever. I'm not saying get rid of those either, but but maybe 

they have a lighter hand and to be thinking about, OK, that's one thing we're we're we're 

working towards. But maybe instead of trying to see, you know, judging schools and whether 

they make a dramatic change in two years, which is impossible. Let's take a longer approach 

and let's also look at these things in context, in a holistic approach and not just in isolation. 

You know, I think that would be fantastic approach. And I guess the other thing I would say 

is that if we think about indigenous education, I mean, I don't I don't know the exact number, 

but I think it's about 80 percent of indigenous students live in big cities or live in regional 

cities. They don't necessarily live in rural and remote areas.  

 

[00:13:49] Yeah, a lot of people seem to think that indigenous people live in my group 

communities, you know, like how they're portrayed in a lot of media and stuff. But it's 

actually just like over non-indigenous people in Australia are heavily concentrated in the 

capital. Cities are rehearsed.  
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[00:14:07] That's right. That's right. So, Gil, and oftentimes in those schools where there are a 

lot of indigenous kids, you know, it's rare that. I mean, I'm speaking for a first Pentax maybe 

it's different in New South Wales, but I mean, certainly there are parts of Perth where there's 

larger concentrations of indigenous families, but it's never like 100 percent. You know what 

you mean. So they're going to school with with non-indigenous peers, which is fantastic.  

 

[00:14:42] I think even so, you don't think that the segregated schooling approach has been 

that's been you know, because that's something that's been trialled around Australia, where 

you have where the indigenous people, particularly in primary school, they have their own 

thing. They have they got separated from non-indigenous people. They start giving. That's a 

bad version there.  

 

[00:15:05] I guess I would I wouldn't want to say it's a bad approach. I think it could be a 

good approach if done well. I wouldn't want to see it done as like it has to be done for all 

indigenous students. I wouldn't want it to be seen as the only approach for indigenous kids. 

But I think it could be a definitely a good approach for some. It really just kind of depends. 

But I do like the idea generally of of. I mean, I guess my my natural inclination is to kind of 

shy away from from segregation, even if it's considered a good thing. But I can see that there 

could be some good outcomes of it if it's done thoughtfully and well. So I wouldn't say I'm 

against that. But I guess I guess what I would would one of the things I would say is that the 

Australian educational system generally is quite segregated by socioeconomic status, by 

income. And how would you say?  
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[00:16:08] I would say so. Like what? What aspects are segregated by socio economic 

standards?  

 

[00:16:15] Yeah. So so, for example, if you look at OECD countries, you know, it's always 

[illegible] 

 

[00:16:21] Oh, yeah. Yeah. Yeah.  

 

[00:16:24] Yeah. So if you look at other O.E.C.D. countries, the proportion of low SEO kids 

that are segregated in schools are concentrated in schools that are largely attended by other 

low SEO kids. And conversely, at the other end, I see as kids, wealthy kids going to school 

with kids just like themselves. That's what we mean. Made segregation, in Australia. 

Australia is one of the most highly segregated, socially segregated school systems among 

OSCE countries. So a much bigger percentage of low FCF kids are going to schools. Other 

Lewises kids in Australia compared to Canada compared to the United States compared to the 

United Kingdom. So compared to other English speaking country, Australia is more 

segregated.  

 

[00:17:17] In all of that. Segregation.  

 

[00:17:21] By Socio economic status or income, social class. You know, all these different 

ways we can think about this. But when you segregate kids like that, it leads to lots of 



59 | S e n i o r  G e o g r a p h y  P r o j e c t  
 

negative. [00:17:36] Dynamics and outcomes. [00:17:39] Another. Another way to think 

about it is Australia has one of the highest resourcing inequalities between schools that 

mostly serve poor kids in schools that mostly serve wealthier kids in the O.C.D.. So in most 

O.C.D. countries, the differences in material and human resources between those highest 

schools in Melissia schools is smaller, a lot smaller.  

[00:18:06] And in some places in cities like there's no differences really, whereas in Australia 

the differences are quite market. Ed? Just anecdotally, we can see that if I think about PERS.. 

There are two 50 metre pool outdoor heated pools. And they're both operated by the city, by 

their by their respective shires that sell to the river north of the river. You know, there's 

probably. You know, heaps, heaps, heaps more, and many of them are operated by private 

school. Itself. I mean, that's just it that's just a kind of you don't really. Maybe a little bit of a 

silly example, but you know, you have schools that that you know, I have a friend to be 

principal at aloysia School, a public school. Ed Dito they struggle. They would love to have 

more counselling services for academic and social and learning all those kinds of stuff for 

their students because they see so many their students really struggle. And there are long 

waitlists for them to be seen by professionals. And there's only so much that the school can 

do. And then, you know, there are other schools that have their own wellness centres and 

there all their own, you know, I.T. staff and all other like, you know, school counsellors and 

nurses that work there full time and are at their, you know, available pretty much, you know, 

whenever it's needed. So there's really huge. Inequalities. In terms of resources that are 

available to support students. In Australia, more so than in other countries and indigenous 

students spirit bear the brunt of it because by and large they're on the lower STF side of 

things. And they're going by March going to schools that are much less funded than other 

schools. Of course that the amount of funding that their schools get is quite high because 

there are loadings available for for indigenous students, which is wonderful. But nevertheless, 



60 | S e n i o r  G e o g r a p h y  P r o j e c t  
 

those extra loadings don't really compensate and don't really lead to a qualitative evening of 

that kind of resource gap. Does that make sense?  

 

[00:20:23] Yeah. Yes. Right. So are you saying then that like. This educational disparities 

between indigenous and non-indigenous people. Do you think that a lot of it could be fixed if 

the resources were more equitably distributed to people, to people who actually needed them? 

And do you think that it's a deliberate effort by governments or it seems that is a pretty, you 

know, market inequality and disparity between the fundings at these different schools get you 

know, that's the funding that they get is up to government. So do you think that there is no 

preference by these governments towards white or wealthier communities and high school 

funding?  

 

[00:21:11] I think there is a preference that we put it this way. I think the government, not 

just the government, but the Australian public, Australian society more generally. There's a 

very strong orientation towards. Embracing school choice and embracing a kind of a stratified 

educational system, almost like the health care system like that kind of thinking I think is 

common where people say, well, you know, you get what you pay for and everybody's 

guaranteed something basic.  

 

[00:21:46] And if you want more and you pay more than you should be able to get more. It's 

that kind of thinking, which is a little bit strange to people outside of Australia, that that's not 

necessarily a normal way of life. We can assume that then all people in all countries think 

that way. It's kind of unique to Australia. And I think there's, you know, a really long history 

of non-government schooling.  
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[00:22:10] And then through a series of historical events and things that have transpired as 

long as well as a very strong kind of comfort level of having these, you know, stratified kind 

of offerings, you know, basic better. Great. And having those come at different price points. I 

think that it all meshes together to create this kind of comfort with having a system that 

allows schools have followed in that way. You know, where we have today, for example, one 

of things I struggle with is why do schools, non-government schools that charge a lot of 

money in school fees? Why do they also get public money from the state and the 

government? The federal government? Why did they get money? I don't understand that. And 

the reason why is. I think because there's a sentiment that everybody pays taxes and 

everybody should get at least a little bit. And obviously public schools get a lot. They get the 

majority of public funding as they should, but non-government schools should get some, too, 

because they're part of the system and, you know, follow a bubble bath. Ed, it's so when you 

kind of are open to that way of thinking, then it's not that far too to say, well, you know, we're 

going to have a system that's vertically stratified where you have some they have amazing 

facilities and some that have kind of basic ones. And that's OK. And parents are free to 

choose which when they're they want to come in it. So I guess it's that kind of thing. I mean, 

what I would like to see instead is something more like what Britain has done and what the 

United Kingdom has done is they've said to their government school. And they did this a 

while ago. They said, OK. Non-Government schools, you have two options. You can. 

Continue to charge fees. And in which case you will receive zero public funding. And you 

can go your happy way and you can be fully independent or you can receive public funding 

in the same amount that public schools will get for operational costs. Which is like the huge 

majority of their budget. So teacher salaries, all of that. And in return, you cannot charge any 

fees. So it's kind of a, you know, charge fees. No public money or get public money in no 
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charge fees. And so you have a whole bunch of Catholic schools, you have a whole bunch of, 

you know, kind of independent schools that are actually they don't charge fees. And then you 

have a much smaller number of private schools, which paradoxically to call public schools. 

But whatever. And they're quite expensive because they don't receive any public subsidies. 

Add a much smaller number of students go to them than in Australia, for example. And so 

what they've done there is they've kind of reduced the differences between schools. A lot. It 

doesn't mean they've gotten rid of their elite schools. And I'm sure there are still some schools 

that really struggle, but they've kind of are working towards the notion of let's try to make 

schools not so stratified. We can differentiate them horizontally. You know, maybe some 

specialise in this and some specialise in that. But we're not going to have this kind of basic 

good, better kind of mentality. Or we're not going to publicly subsidize that that type of thing. 

You know, it still might exist. But we're not going to use public money to support it. Does 

that make sense?  

 

[00:26:00] And you would say that that is happening in Australia right now, but that's not 

happening. Well, no, that's all I'm saying. In Australia, they have the basic that. Ah, yeah, 

that's sort of like the vertical thing. Yeah. Yes.  

 

[00:26:14] Yes. And I. Yes and no politician wants to tackle that. I mean, even with the 

Gonski review. Julia Gillard was saying no school is going to go backwards. No school is 

going to lose any money. So the only way to implement Gonski is to increase the pie the size 

of the pie. And of course, that's politically difficult to do. So, you know, we kind of went 

nowhere with it. And we still have this very kind of stratified educational system that that is 

driven in part by the way schools are funded. It's driven in part by this kind of sectorial 
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competition that we have that we've embraced. And it's led to an instant. Well, it's associated 

with and I would say it's led to a heightened level of segregation between schools by socio 

economic status. And we know that that's the best. Like the obesity data shows that.  

 

[00:27:20] And so then, you know, the socio economic status of all that is reflected with 

indigenous people, not necessarily because of their race, but quite simply because they're 

raised in situations where they don't get access to the better schools because of the stratified 

approach that that's in Australia.  

 

[00:27:43] That's right. That's right. So they are kind of in that same situation as is low SGA 

students generally. But I think there's a double whammy for them because of their Dito 

Australia's history, racism and all of that. So, I mean, it's I wouldn't say it's exactly the same, 

but it's you know, they're kind of in the same boat, but even worse. Ed, you know, Louisiana 

schools like, you know, they have committed teachers, many of them, most of them. You 

know, it's just that when you have a concentrated group of kids from poverty backgrounds, it 

makes learning and teaching much more difficult. And there's heaps of research about this. 

Like, you know, decades worth of research. And this is another reason why the OCD. Argues 

that policymakers and educational systems should try to reduce school segregation. It really 

makes things a lot more difficult than they need to be. And the fact that we have so much 

school competition and school choice just makes it harder to tackle. So if you if you go to 

like a regional town, like, I don't know, let's say Kalgoorlie in Western Australia, you know, 

there's there's the public school. But it's so residual residuals. It's so segregated. It's so 

concentrated with indigenous students and low income white students that pretty much any 

middle class family is going to choose to send their child to the Catholic school. Or what 
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happened? A lot of time is families leave those regional towns and moved to the capital city. 

When it gets time for their kids to get older and go to secondary school, or if they're from a 

farming family, a well-off farming family, they might send their kids to board at a private 

school in a major city. And, you know, all of that is so naturalised here, it's just normal. But 

it's not that way in other places, like you can probably hear about my accident from the U.S., 

Ed. In the U.S., where I grew up, for example, there was a town of 10000 people. There was 

one high school and everybody went to that one high school. They hit the doctors ducted, 

kept the doctors, had kids of lawyers. Had kids of factory owners who had kids of factory 

workers who had kids of farmers all in the same school.  

 

[00:30:13] Oh, so it doesn't have that Australian you if you want to go somewhere that you 

can pay, that you can, you know, pay to make it happen. Sort of thing. That's right. And I 

guess that I guess that that sort of kind of kind of just denies those freedoms in those 

communities, access to better opportunities in the future, regardless of how the schools are 

funded and things, because they say they cannot afford to go and access the trade, better 

education, medicines.  

 

[00:30:50] That's right. And also, you don't. We learn from we learn from our peers, right? 

It's still when you're when you're in a classroom or you're in a school. And most kids. Are 

from families where maybe the parents didn't finish Year 12. Maybe they're working. Maybe 

not. You know, that that's kind of normal, right? But when you go to school, when some kids 

are like that, but other kids have parents that have professional jobs, well, then that opens 

your eyes a bit, too, in terms of what's possible. Ed, Ed, so those are those are what 

researchers called peer effects. So it's that the that the things that happen when you go to 
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school, you know, with with your peers and those rub off in different things in terms of what 

you think is possible and what is considered normal and an all of it.  
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