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“Schooling should exist not so much to answer questions  
as to refine and extend the process of questioning. It should seek to ignite  

the tinder of that fire that burns in pursuit of the true and the noble and the good.  
Its aim should not be to give certainty but that degree of doubt which  

can make of life a never-ending and exciting adventure.”
Dr David Wright, principal, IGS, 1994–2000
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growing up in a family where Greek was 
spoken, I was used to going to school every 
day and learning in a language and culture 

that was not the same as the one I went home to. 

In that sense, my story was a common one for 

children of migrants. From the beginning that had 

a huge impact on how I saw the world and how  

I saw my learning. I started kindergarten  

and I remember the teacher saying to us,  

‘I want everyone to bring in some matchboxes 

tomorrow’. As a small child I used to have this 

thing for Matchbox cars, and I didn’t know any 

other meaning for ‘matchbox’ than the car. So 

as a four-year-old, wanting to please my teacher 

in kindergarten, I dutifully packed up all of my 

Matchbox cars and took them to school and 

they were all stolen. The teacher asked, ‘Why did 

you bring all of your cars to school?’ and I said, 

‘Because you told me to bring matchboxes and 

that’s what they are.’ I was devastated, and even 

at four I understood that I had been working from 

a totally different assumption about meaning and 

context. So my whole school life then became 

hugely informed by that chasm, and I actively took 

to looking up every word I didn’t know because  

I didn’t want to have that sort of humiliation and 

loss again in my learning. 

I developed a very acute understanding of 

language and nuance and vocabulary, which 

propelled me. I was fortunate enough to secure 

a place in a selective high school where I was 

exposed to new languages. For the first time in 

my formal curriculum there was a place for a 

linguistic and cultural experience other than the 

one of the dominant paradigm.  

And although I was reasonable in English and a 
good mathematician, this was a new place that 
hadn’t existed in my learning before – and I loved it.  
I learnt that success was through assimilation 
and that the study of foreign languages was the 
one place in the curriculum that got close to my 
frame of reference as a person – bi-culturally, 
bilingually. I’d been doing it all my life – shunting 
between two languages and two cultures. 

When I finished my tertiary studies, I spent a 
couple of years in France, then, when I returned,  
I took up teaching.  
I was passionate about 
languages education 
and I was acutely aware 
that there was a great 
opportunity in being 
raised bilingually and  
bi-culturally, in that  
I was Australian but with 
these other frames of 
reference. I never really anticipated being a head of 
school. But what I’ve come to understand is that, 
while I’ve only headed two schools, both of them 
have valued the place of languages and diversity, 
and have a deep respect for people who come 
from other cultural backgrounds. I think that if  
I can be a role model to the students in this school 
of intercultural understanding, diversity and 
bilingualism, then I’m very proud to be  
that person.

I was drawn to this school therefore by the strong 
emphasis on languages. The other thing that 
really appealed to me was that the community 
was unique. Yes, it was an independent school 

but it wasn’t a traditional independent school. 
Having been the principal of a government 
school, and having worked for many years prior 
to that in the independent sector, what really 
appealed to me about IGS was that it sits so 
beautifully on the continuum. It was a downtown 
Sydney school that had small ‘L’ liberal values, 
was unpretentious, had a community feel and 
also had the freedom to seek out its educational 
pathway and to make those decisions  
as a community.

The first thing that struck me was just how nice 
the kids were. They are so willing to talk to you 
and believe in the right to their voice. They are 
respectful but certainly not intimidated. I found 
that when I went in to teach Year 11 French. The 
students still put me through my paces as a 
teacher – the fact that I was the principal was just 
an interesting aside. They needed to believe in me 
and value me as a teacher. And I like that about 
the kids. 

It gave me a sense that the kids were in an 
environment where they were deeply valued and 
where they were able to take risks and to grow 
safely. All good learning comes from stepping out 

MIchAel MAniskA  PRINCipal sINCE JAnuAry 2011 

“All gooD LeARNiNg is About StEppINg  
ouT of YouR CoMfoRt zone aNd knowing  
ThAt Taking Risks is enCourAged.”

Michael Maniska became principal of IGS at the beginning of 2011. Born to migrant 
parents, he is committed to intercultural exchange. A passionate linguist, fluent in 
English and French, and conversant in Italian and Greek, he is dedicated to bilingual 
education and developing students’ intercultural capacity.

“MAybE wE Can bE AT The fOrefrONt of ‘glOCAlISM’ 
as a fuTuRE ConCePT, one whEre pEople CAn stAy iN 
ThEiR COmMuNitIEs, but whEre thosE CoMmunitieS 
Have a deeP ANd sOpHIsTiCatEd uNdeRStANdINg of 
ThE IntErCoNneCTedNeSs of the woRld.”
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We’re really lucky at IGS, because the place of 
languages in the curriculum is right up there 
with maths and science. It’s the greatest of 
enriching experiences for our students – but 
they won’t know that, of course; that’s the great 
thing. And even though it’s never attributed 
directly to languages, our graduating students 
will be confident – able to engage with the world, 
able to embrace the world, and not be fazed by 
difference or different perspectives. I think the 
proof is in the pudding. 

Like all leaders, I will have a season. And in my 
time as principal, I hope to bring an educational 
and pedagogical consolidation phase. Here’s 
this great school, this great philosophy, this 
great commitment to the learning of languages 
and to diversity; here are superb student-
care structures in place. Now, let’s really look 
at how we can complement that with some 
programs. For example, I believe the International 
Baccalaureate (IB) Middle Years Programme 
will be perfect for the school. If I come back to 
the philosophy of the IB – respect for others, 
intercultural understanding and enquiry-based 
learning – that approach to learning will be ideally 
suited to our community.

I’d like to take IGS to the next place as a local 
school with a global perspective – and I use 
that language because even though we have 
‘international’ in our title we’re not a typical 
international school. We’re a local school with 
a global perspective. I think something that’s 
missing for us is international benchmarking. 

A school like ours should be preparing kids for 
global standards so we need to know where our 
students are sitting academically compared to the 
rest of the world. Obviously we need to prepare 
them for the demands of the local system but 
my vision would be to connect kids with global 
expectations. Because – again – it’s part of the 
need to push through self-referentialism. 

I’ve never been in a school that’s been so 
community-minded, where there’s a natural 
willingness for people to look out for one another. 
Where the IGS community is so marvellous is 
that exclusion just doesn’t happen here. I love 
the fact that on Wednesday morning scores of 
parents and carers and grandparents come to 
assembly to see the students perform. This is a 
very open community and it’s really affected me 
personally because my frame of reference when 
I was growing up was of being part of a fairly 
marginalised community. 

This job is at what 
I call the point of 
intersection, working 
with a formidable 
community that is well 

informed. What’s really 
exciting about being at 
the helm of this school is 
the sense of possibility. 
It’s there in all the great 
people in the community 
that I’m really privileged to work with and in the 
like-mindedness of these people who want to 
push all those boundaries for the kids and give 
them the richest experiences. 

If you rewound the tape to Randwick in 1984 
and asked someone what they believed IGS was 
capable of achieving, they wouldn’t have hoped 
or imagined that it could be what it is today. So, 
in the same way, I’d say the sky’s still the limit. 
Unlike other international schools in expatriate 
enclaves, the beauty and the uniqueness of our 
model is that we’re at home. So maybe we can be 
at the forefront of ‘glocalism’ as a future concept,  
one where people can stay in their communities, 
but where those communities have a deep 
and sophisticated understanding of the 
interconnectedness of the world.

of your comfort zone, knowing that taking risks 
is encouraged and making mistakes is a normal 
part of life. Our staff support and value the kids, 
and I saw a relationship there that transcended 
the normal teacher–student relationship. 
Sometimes, though, I had the sense that this 
strong bedrock of relationships was used, by 
some, as an excuse to avoid academic rigour.  
I can clearly see that there are kids here who are 
shining as bright as they want to but not as bright 
as they could, and part of the challenge is to give 
them the appetite to shine. 

What one does as a head of school is ask, okay, 
what are some of the givens in the culture? 
We all get that the house system is great, and 
that the kids love Arts Fest. We understand that 
International Day is integral to what we do and 
that the doors are wide open – we don’t want to 
touch that. But what can be done academically? 
I think that that’s where I would like to try to 
effect some change. It makes sense to me to 
reinforce all the good things and all the reasons 
people send their children to this school, and 
all the reasons the kids love this school, while at 
the same time bringing to the boil the academic 
dimension. Some of our recent HSC results have 
been phenomenal – and it’s not because we’ve 
been there singing an HSC success song to the 
students. It’s because we’ve been putting in 
structures, putting things in place, recognising 
the students’ progress and achievements so that 
they can go on to realise their potential.

When I first came here I asked the kids a lot about 
the school’s core values because it struck me: 

what makes us different if not our core values? 

I really like the notion of 

personal achievement as a 

core value. In some schools 

it’s ‘excellence’, but  

I like the notion that we 

support kids in their 

personal achievement 

whatever that might 

look like. Personal 

achievement is also a 

little bit about expectations. 

There are tonal or cultural ‘buttons’ in the school; 

sometimes people think it’s what happens 

in classrooms that is the sole determinant of 

student learning – but it’s far more than that. 

What happens in classrooms is critical but there 

are other things such as respect, 

presentation, timeliness to class – 

these are what I call tonal buttons. 

Having a global perspective means 

that we don’t view our lives in  

an overly self-referential way.  

I think we must be very careful in 

the English-speaking world not 

to default to a notion of English-

speaking superiority. It’s always a 

great source of concern when I see 

the numbers of students taking 

languages dwindling in this country – 

and when the arguments given 

to defend it are that there are no 

vocational incentives and that one 

can go anywhere in the world and 

speak English. That line of thought 

troubles me because I think it’s hugely insular 

and hugely inward-looking. It’s fine to be living in 

an English-speaking country as a native English-

speaker but the haughtiness of saying ‘my 

language will do everything I need it to do’,  
I think, is very dangerous.

I also think its important to teach kids resilience. 
We need to help them to understand that life 
is not always straightforward – and fostering 
cultural awareness is a great way of doing this. 
As they take on the challenges of the future and 
go on to be problem-solvers at a global level, 
they must understand that not everyone has 
come from their reference point; that there are 
different psychological landscapes, geographic 
landscapes, financial backgrounds. I was reading 
the other day that the future is going to be 
characterised and dominated by people who are 
intuitive and empathetic, and who understand 
other peoples’ frames of reference. Because, 
let’s face it, we’re not grooming our kids to live 
in Third World countries but we may well be 
grooming them to support Third World countries. 

I’m unashamed 
on this front – 
there’s nothing 
wrong with 
being middle class.  
What’s wrong is when  
we do nothing with it. 

COMMUNICATING
“Chatting with  
students is a  

highlight  
of my day.”

AT THE GATES 
”Being a presence  
at the front of the  

school helps me to  
engage with the  

school community.”

“i ReAlly LikE The NOtIoN of pErsoNAl aChieVeMenT As a 
coRe VaLue … that wE supPoRT kidS iN ThEiR pErsoNAl 
aChieVeMenT whATeveR that migHT Look Like.” 

FREQUENT FLYERS
“Aviation Club keeps 

me connected to  
the kids, and to my 
passion – planes.”

“it’S A VErY oPen ComMunItY And tHaT’S ReAlly 
affeCTed ME PeRSonallY because mY fRaMe of  
RefeRENCe whEN i was gRowing up was of beINg  
IN a fairly MaRginalIsEd coMmuNITY.”

“LIke all LeAdeRs, i wiLl Have a 
SeAsoN. AnD iN mY tIme as PRINCipaL, 
i HoPe To bRINg An EducaTionaL AnD 
PedagogiCAl ConSoLidation phase.” 
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He put his idea to the NSW Department 

of Education and was asked by the then 

education minister, Eric Bedford, to prepare a 

feasibility study into the establishment of such 

a school within the state government system. 

Backed by the Ethnic Communities Council 

and the NSW Teachers Federation, and with the 

help of linguists, primary school principals and 

department inspectors, Reg St Leon completed 

the feasibility study and presented it to the 

education department in 1980. It was met with 

stony silence – officially at least. Unofficially, 

word got out that the idea of a bilingual school 

was political dynamite and could be viewed as 

discriminatory. Undeterred, Professor St Leon  

decided to pursue the idea as a private venture.  

On February 3, 1984, the International 

Grammar School, Sydney opened its doors in 

Stanley Street, Randwick, with forty-four pupils.

australia is a very polyglot country. We have 
the most polyglot and diverse population 
of any country in the Western world. It’s a 

country of immigrants. People have come from 
all over the place, and to pretend that Australia 
is monolingual is ridiculous. A lot of children who 
go to schools like this one have parents who can’t 
speak English; that’s a very sad state of affairs 
when you grow up preferring to speak a language 
your parents don’t understand.  

We thought that there were all sorts of purely 
social reasons for the existence of a school like 
this, where parents from non-English speaking 
backgrounds would be happy to send their 
children because they knew that, firstly, the 
children would integrate much more quickly than 
they would elsewhere, and that, secondly, it would 
bring them closer together. 

There were two original 
ideas. First, that the 
teaching of foreign 
languages in New South 
Wales schools started 
much too late – at the 
very worst time actually, 
when kids were just entering adolescence and 
they had all sorts of other things on their mind. 
At that age they’re terribly self-conscious and 
they don’t like making fools of themselves. That 
was one reason. The other was that children 
who start learning languages very early, say at 
preschool age, just absorb them as if they were 
sponges, whereas later on it becomes sort of an 
academic chore and that’s counterproductive. 
If children learn a second language, it teaches 
them a lot more about their own. I think it was 
Winston Churchill who once said, ‘He who has two 
languages is twice a man’. Well, I believe that. If you 
can talk somebody else’s language then you’ve 
made a great step towards proper education. 

The great and very justified criticism that was 
directed at the old style of language teaching 
was that children were taught about the second 
language, they weren’t taught the language itself. 

Very early in the piece I decided – and this is 
really what the basis of this school is – that the 
best way to teach the language was to use the 
language to teach the curriculum. I would go 
into classes that were being taught their normal 
daily lessons and I would ask the teachers to 
leave their work up on the blackboard, which of 
course was in English. I would then go through it 

with the children in German. Since they already 
knew what was there, they had no real trouble 
understanding it, but their German vocabulary 
just exploded. It’s a well-known fact that once 
you’ve learnt one foreign language, learning a 
second one or a third one is much, much easier. 
To give an example: my wife is German, and we 
decided before our children were born, that she 
would speak only German to them and I would 
speak only English to them. My son is now thirty-
seven and he’s so totally bilingual in English and 
German that he never knows from one minute 
to the next which language he’s talking. He 
never mixes them up, but if we’re having dinner 
together and he starts to tell my wife something, 
he’ll tell her in German, and then if he decides he 
wants to include me, he’ll switch language in mid 
sentence – and he doesn’t know he’s doing it. 
Well, that’s total bilingualism. 

reg st leON  SChool foundEr & firsT PrInCipAl 

“igs is tHe ConsumMation of An idea ThAT PeoPlE  
origInaLly didn’T belIeve could bE ImpLeMENTed.  
i couldN’T Count tHE nuMbeR of TiMEs peopLe Said  
To me, ‘You Can’T do IT’. it’S AlwaYs A Challenge  
whEN PeOplE say YOu Can’T do SoMethIng.” 

“it’S been The mOst sAtISfYing ThIng I’Ve done in My 
life … EVEN in mY MosT oPtimIStiC moMenTs, i dIDn’T 
ThiNk iT wouLd Develop inTo a SChool LikE ThIs.” 

In 1973, Professor Reg St Leon, a lecturer in the Department of Germanic Studies at 
the University of Sydney, started a pilot program in bilingual teaching at Paddington 
Primary School in Sydney. The success of this program, in which very young students 
were introduced to German, inspired in Professor St Leon a bold plan to set up a fully 
bilingual school, something never before attempted in Australia.
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I am gobsmacked by the progress that IGS has 
made. What I feel particularly pleased about is 
the fact that the concept took off. That people 
enrol their children here because they know 
that it’s a unique school and that this is what 
they want for their children. It’s not a school 
for everybody, but the ones who are enrolled 
here are enrolled here because that’s what their 
parents want for them. IGS is the consummation 
of an idea that people originally didn’t believe 
could be implemented. I can’t count the number 
of times people said to me, ‘You can’t do it’. It’s 
always a challenge when people say you can’t do 
something: to turn around and show them that 
you can! To look at the school now and know that 
it has waiting lists and that it’s doing so well ... It 
performs well academically and does very well 
in examinations. But also, from a much broader 
view of education, what the kids get out of it apart 
from the academic side is something you can’t 
put a price on and which I think very few  
schools offer.

So it’s been the most 
satisfying thing I’ve 
done in my life, not 
just because I got a  
lot of fulfilment out  
of it, but because  
I came to understand 
that what I did with 
the school was going 
to have an impact 
on hundreds of 
parents and children 
and that therefore it was a great responsibility. 
When you realise you carry that responsibility, it 
motivates you to do the best that’s in your power 
to make sure the school works. IGS is unlikely to 
be replicated anywhere. The children should be 
encouraged to realise just what an educational 
opportunity they are getting. I think you can feel 
it, almost as soon as you come into the place. 
There’s a sense of purposefulness and, without 
being braggards about it, they’re saying we are 
doing something different. And they’re glad 
they’re doing something different. 

We realised that this is what the children 
expected us to do. You used a language to do 
things with; it wasn’t just an academic exercise 
or another school subject. You talked and you did 
with the other language what you did with your 
own. They took to this quite automatically – we  
had no problems. The extraordinary thing  
I learnt was that you don’t have to teach them 
pronunciation. I always started teaching 
completely orally, and then when the children 
were comfortable with that I would start writing 
things on the blackboard and they would 
automatically know that the letters made 
different sounds in German from the sounds  
they made in English. 

I’ve never been able to 
see the reason why, at 
the end of Year 6, at the 
end of primary school, 
you had to go to another 
school. The ‘one school’ 
concept – where you 
start in preschool and 
you go right through 
to matriculation – is 
something that I have 
always been very 
enthusiastic about.  

At IGS I insisted that all 
the teachers, whether 
they were secondary 
teachers or not, did a 
stint in the preschool 
to get an overview of a 
child’s education. I still 

believe that 
where that  
can be done,  
it ought to  
be done.  
I know from 
my experience 
as a university 
teacher that 
education 

begins when you are four years old and it ends 
when you matriculate, although you continue 
to be educated for the rest of your life. It’s 
important that anybody who is actively involved 
in education should have an overview of what 
is involved right from preschool through to 
matriculation. You can’t build a house without 
foundations. You have to know what those 
foundations are before you try to put the roof on. 
I’m still convinced of that.

Teachers are very important people – very 
important for children. If they have good teachers 
they are happy; if they don’t have good teachers, 
they’re not. They sense which teachers are 
good and which are not very early in the piece. 
It’s from the kids you learn what your staff are 
like. I think the ‘one school’ principle, with all 
the teachers knowing what happens right from 
preschool through to matriculation, is the ideal 
set-up for any school institution. A private school 
like IGS enables you to put into effect all sorts of 
innovative ideas that you could never dream of 
putting into the public system. 

In a place of honour in my house I still have 
a photograph of myself meeting one of the first 
pupils up the driveway of the old novitiate,  
the Little Sisters of the Poor, where we  
started in Randwick. It gave me probably  
the greatest feeling of satisfaction I’ve ever  
had about anything. 

If anybody asks me what’s the most worthwhile 
thing I’ve done in my life, I would say founding 
the school – partly because it is unique, and 
partly because of the problems we had to 
overcome to get it up and running. The school 
was unique and still is. Which is why it’s still so 
worthwhile supporting it. It’s certainly exceeded 
my expectations. I couldn’t foresee some of the 
innovations that have been introduced here and 
it’s just gone from strength to strength as far 
as I’m concerned. Even in my most optimistic 
moments, I didn’t think it would develop into a 
school like this. It hasn’t been my doing; it’s been 
other people’s doing.

“wHat tHE kidS get out of igs, aPaRT from The  
aCAdemiC sIDE, is somEtHINg you CAN’T Put a pRICE  
oN anD whICH i ThiNk vEry fEw SChools offER.”

FIGHT FOR  
YOUR RIGHT

Reg St Leon and IGS 
students outside the 

Supreme Court  
May, 1986

“wHAT i feEl PaRtIcuLaRlY plEased 
abOut is tHe fAct tHat tHE ConcePt 
ToOk off. THat peopLe ENRol theIR 
childRen HErE BECAusE They kNow  
ThAt This Is wHat tHEY wANt  
foR tHeir childREn.”

A CLASS ACT
St Leon and the IGS 

teachers in 1984.  
Note: Rita Morabito, 
Manuela Bachmann, 

Rita Fin and  
Michelle Weir.

NEWS  
INTERNATIONAL

Reg and students talk  
to waiting media at  

the Surry Hills lockout.  
Note: Rita Fin  

in doorway.
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uNity througH 
adveRSiTY
The International Grammar School was born out of one 

man’s big idea. It was a simple dream that Professor  
Reg St Leon nurtured, but it turned accepted educational 
theory and practice on its head. 

What St Leon didn’t foresee was that his vision of a 
multilingual school would spark a series of battles against 
bureaucracy – battles which on many occasions threatened 
to sink the school. That IGS persevered – and finally thrived 
– is thanks to a small group of determined and dedicated 
teachers, parents and students who were there at the 
beginning. This is the story of a tiny, brave school  
committed to pushing the boundaries and offering 
something new in education. 

Left: IGS students campaigning for their school. Riley Street, Surry Hills, 
September 1986    Photo by Patrick Riviere for Time magazine



1974-1983 
Reg St Leon, professor of Germanic 
studies at the University of Sydney, 
runs a pilot program teaching German 
at Paddington Primary School. St 
Leon is inspired to establish a bilingual 
school. In 1980, with the backing of 
educational heavyweights, he presents 
a feasibility study into setting up such 
a school within the NSW education 
system. Despite earlier interest, the 
department shelves the idea, giving 
no official reason. Unofficially, such a 
school was considered to be a political 
hot potato. In a letter to then education 
minister Paul Landa, Reg St Leon 
writes: “I now have no alternative but 
to report back 
to all interested 
parties that the 
proposal, at 
ministerial level, 
has met with a 
combination of 
indifference and 
ill manners.”

St Leon goes it 
alone. In 1983 
he contacts 
the Schools 
Commission 
for advice. He’s 
advised to test  
public interest.

August 1983 
After seeing ads in local papers, several 
hundred people turn up to hear St Leon 
explain his “educational experiment” –  
a school that 
not only teaches 
languages but 
teaches the regular 
curriculum in those 
languages. Forty 
families sign up 
on the spot. It’s 
enough for St Leon, 
who issues a press 

release announcing that 
the International Grammar 
School, Sydney, will open 
the following year. The 
search for premises begins.

februaRy 
1984 
IGS opens its doors 
to forty-four pupils. 
A week later, NSW 
deputy opposition leader 
Rosemary Foote officially 
opens the school. 
Within days financial 
difficulties loom; the first 
Commonwealth payment 
is withheld because 
Federal education 
minister Senator Susan 
Ryan is concerned about 
potential impact on 
neighbouring schools.  
This affects IGS’s operating 
budget and its plan to buy  
the Randwick site.

tHE EIghTiEs 

JAnuAry 1984
St Leon enters a lease 
purchase agreement for a 
site on a former convent 
in Randwick, the property of the Catholic 

Order “Little Sisters of 
the Poor”. IGS signs a 
twelve -month lease, 
during which the option 
to purchase must be 
exercised. Rent costs 
$6750 per month and 
the purchase price is 
$2.75 million. On 25 
January, the district 
inspector checks the 
new premises and 
curriculum documents; 
IGS is granted 
provisional certification 
to operate, entitling it to 
Commonwealth funding 
and a loan guarantee to 
purchase the property.

JunE 1984 
On Saturday, 23 June, St Leon calls a crisis 
meeting, announcing that without government 
funds the school cannot honour its agreement to 
purchase the Randwick property. Worse, it may 
not be able to continue at all. Within two days 
parents have pledged $1.2 million in guarantees 
to the school’s bank. St Leon brings action 
against Senator Susan Ryan in the Federal Court 
for her failure to grant funds. Ryan withdraws 
from the action and later grants funding and a 
loan guarantee of $1.5 million to purchase the 
site. But it’s too late. Contracts have already 
been exchanged for the sale of the property 
to Emanuel College. IGS needs to vacate the 
property by 15 December and the hunt for new 
premises begins.

July 1984 
Following a second inspection, the primary school 
receives full certification until December 1989, but 
high school receives only provisional certification until 
December 1985. Full certification for high school is 
dependent on setting up a science lab and library, but 
plans for these are scuttled by the imminent move. 
In his report, district inspector Jim Hogan, writes: 
“The school functions smoothly. The pupils are happy 
and respectful; there is a good tone in the school. The 
school is providing a beneficial learning environment …” 
Until both primary and high school are fully certified, 
however, the school cannot be registered by the 
education department and cannot 
present students for public exams.

februaRy 1986
The school is inspected again, and secondary school still denied 
certification. Inspectors outline six conditions that must be 
fulfilled for certification to be granted. Continued refusal to grant 
IGS official recognition is seen as a tacit accusation that it fails to 
meet educational standards.

OCTobeR 1986
IGS issues a press release – “Sydney’s International Grammar School faces imminent 
closure as a result of what was described today as a carefully orchestrated campaign by 
elements in the New South Wales Department of Education to force it into bankruptcy. 
The Metropolitan Eastern Regional office of the Department, acting against the advice 
of thirteen of its inspectors, is recommending that the Minister of Education refuse full 
certification to the school. The school’s inquiries indicate this will be the first time a 
positive recommendation has ever been overturned. This decision effectively cuts the 
International Grammar School off from all State and Commonwealth funding and its last 
hope for survival. It [is] final proof that … the Department [is] determined to make good 
their threat, of which the school has evidence, ‘to close the school down by Christmas’.” 

noveMbeR 1984
A lease/purchase agreement is 
signed on a property in Surry Hills 
in an old cosmetics factory once 
operated by Elizabeth Arden. 
Architects draw up plans to convert 
the building into  
a school.

apRil 1986
The Director-General of Education orders IGS to tell students 
under the age of fifteen that they are liable to prosecution if 
they continue to attend the uncertified high school. Within 
weeks he writes again, warning Year 10 and 12 students they 
will be ineligible to sit public exams if they remain at school 
past first term. This is the first year that IGS will sit the HSC. 
The school initiates action in the Equity Division of the NSW 
Supreme Court and secures the services of James Farmer QC.

21 oCtobeR 1986
IGS takes further Supreme Court action against a NSW Board 
of Senior Studies decision that four of the school’s five HSC 
students are not eligible to sit for HSC exams, due to begin 
the following week. IGS claims the decision is unreasonable, 
The Board of Senior Studies maintains these students have 
not demonstrated a satisfactory degree of participation in its 
prescribed courses in the period the school was unregistered.

DeCeMbeR 1984 
The move to Riley Street, 
Surry Hills. In a mad 
six-week blitz, parents, 
friends and staff turn the 
old factory into a school. 
Spending $650,000, they 
finish just in time for the 
new school year. IGS aims 
to buy the property as soon 
as possible.

februaRy 1985
IGS opens in its new home in Riley Street, Surry Hills.  
Student population is 380 with a staff to student ratio  
of 1:9.

mAy 1986
There is a mass exodus from 
the school. Some 40 per cent 
of students leave with the loss 
of tens of thousands of dollars 
in fees.

7 May: IGS’s case against the 
education department and 
statutory boards responsible 
for public examinations is heard by 
Justice David Yeldham in a courtroom 
overflowing with staff, students, parents 
and media. James Farmer QC tells the court 
the department’s refusal to grant full certification 
may result in the school’s closure. He criticises the 
decisions made and the processes used in making them. 

13 May: Justice Yeldham rules in favour of IGS, saying the 
decision not to certify and register the school is “null and 
void and of no effect”. The education department appeals 
against the ruling, further delaying funding.

29 May: Education minister Rodney Cavalier 
writes to St Leon granting provisional 
certification for Years 7 to 12 until the 
beginning of 1987, as ordered by the court. 
His letter is written in such a way that it 
precludes the school from receiving the 
Federal funding that should follow. 

23 oCtobeR 1986
Three hundred students, parents and teachers gather outside 
Parliament House in Macquarie Street to protest the education 
department’s treatment 
of their school and its 
imminent closure. Reg 
St Leon tells attending 
media that the school 
will close on Friday 
because it can no 
longer go on without 
government funding.

augusT 1985
A special meeting of 
parents votes 169–1 that 
IGS keeps its doors open 
for a third term despite 
the dire financial situation. 
Following this, new fees 
for 1986 are announced: 
$800 per term for years  
K to 6 and $950 for 
years 7 to 12 (compared 
to $450–600 per term 
when the school opened 
eighteen months earlier).

juLY 1986
IGS takes education minister Cavalier back to the Supreme 
Court in protest. Justice Yeldham finds that the minister’s 
letter of 29 May constitutes recognition for funding purposes. 
He describes the minister as behaving “petulantly”.  

apRil 1985
With the lease at $21,000 per 
month and IGS not fully certified, 
financial struggles intensify. St 
Leon writes to parents saying, 
“The point has now been reached 
where further delay will cause 

the collapse of the school, with attendant public 
scandal.” A rescue plan is devised. Parents are 
invited to make a tax-deductible donation of $1500 
to the building fund as well as an interest-free 
refundable loan of $2000 per family. The school 

needs close to $1 million 
just to service its 
ballooning debts. 

SePtembEr 1986
9 September: Staff, students and parents 
arrive at school for the first day of third term 
to find themselves locked out. The NSW 
Supreme Court has ordered the closure 
and return of the property to its owners 
due to $120,000 arrears in rent. IGS enters 
negotiations with the landlord, and by late 
that night the crisis is averted: a parent puts 
up one month’s rent, and continued tenancy 
is granted until February 1987 with an option 
to then buy the building for $1.845 million.

10 September: Classes resume. As well as 
$120,000 in rent, IGS owes $800,000 in 
mostly unsecured loans to Westpac. The 
school asks 
the Federal 
Government 
for $250,000 
in emergency 
funds and a 
Commonwealth 
loan guarantee, 
to encourage 
banks to lend 
more money.

OCTobeR 27 1986
NSW education minister Rodney Cavalier announces 
that he has certified IGS after reading the report by 
the inspector of schools. He is quoted in the Sydney 
Morning Herald as saying, “I do not believe that [in 
making this decision] I have been influenced by the 
public criticism and demonstrations that have taken 
place in recent weeks.”

The Sydney Morning Herald on 28 October hints at 
the personal bitterness behind the scenes, printing 
part of a letter written by education minister 
Cavalier to Reg St Leon, in which he refutes any 
bias or hostility. He calls such claims “wicked 
falsehoods”. 

The school is finally assured of full government 
funding and must now start raising funds to buy 
the Riley Street building the following year.

Five Year 12 IGS students begin their final exams,  
four of them still unsure whether they are eligible  
to receive the HSC.

DeCeMbeR 1985
After another inspection, certification is granted for 
primary but not secondary; school inspectors cite 
deficiencies in some of the facilities and teaching 
programs. As a result, the school still lacks grants for 
high school.

SePtembEr 1986
24-25 September: A panel of thirteen 
inspectors carry out an intensive 
inspection to again determine 
suitability for certification. The team, 
led by chief inspector Jim Hogan, 
unanimously recommends full 
certification from kindergarten to Year 
12. But the department overrules this 
recommendation and instead proposes 
provisional 
certification 
until 30 June 
1987. The 
funding, so vital 
to the school’s 
survival, is 
thus once 
again denied.
Furthermore, 
this has the 
effect of 
cancelling 
out the full 
certification 
of the primary 
school, granted 
in December 
1985.

DeCeMbeR 1986
The NSW Supreme Court finds in favour of 
the school’s HSC students, acknowledging 
participation in the courses set by the Board of 
Senior Studies. This was the sixth court battle 
fought and won by the school in 1986.

All five students pass their HSC exams, with 
one – a Polish refugee who’d arrived barely a 
year earlier – in the top 10 per cent of the state.

apRil 1987
The Riley Street building is 
purchased,  thanks to parent 
donations, emergency 
government assistance and a 
loan guarantee of $1 million. With 
the premises now secure, and 
certification and registration 
finally rubber-stamped, 
celebrations for the entire school  
community are planned.

januARy 1987
Having now been granted the title of  
“Founder” of IGS by the school board, as  
well as lifetime board membership, Reg  
St Leon steps down. At the age of just  
twenty-seven, music teacher and deputy  
principal Rita Fin is appointed the new principal.

DeCeMbeR 1988
In her speech day 
address, principal Rita 
Fin tells the school 
community that the 
great achievement 
of 1988 has been 
the huge increase 
in secondary school 
enrolments – now 
up to 130 compared 
to just forty in the 
troubled days of two 
years earlier. 

Facilities were 
lacklustre, but at  

Surry Hills, IGS was 
already a happy,  

tightly knit  
community 

1974-1983 
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WARD PARK,  
SURRY HILLS

Nicknamed “Dog Poo 
Park” by the staff.  
The kids, however, 

adopted it as 
their playground.
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THE FIRST IGS
A beautiful sandstone 
former convent, light, 
airy and perfect. But 

IGS was to be there for 
less than a year. 
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LOCK OUT
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THE ResTlEss YEaRs 
In 1979, flush with the success of a groundbreaking program teaching German to children, 
Professor Reg St Leon approached the NSW Education Department with a plan to set up a 
bilingual school within the state system. The department’s initial enthusiasm turned first to 
indifference and then to stone-cold silence. By the early 1980s the proposal had been officially 
shelved. Unsure why but spurred on by a crystal clear vision, Reg St Leon resolved to establish 
Australia’s first multilingual school – whether the authorities backed him or not. 

it seemed almost too good to be true when a 
truly magnificent property became available in 
Randwick at the former Little Sisters of the Poor 
Convent for the start of the school year in 1984. 
It had very big grounds, with trees and grass and 
a tennis court, and large buildings in good order.

In February 1984, our daughter Joanna 
commenced on the first day of the school.  
Little did I know that IGS was going to come  
to dominate my life for years.

Rita Morabito, foundation teacher: The first 
day we arrived at Randwick, there were no 
desks, there were no pens, there were empty 
rooms – and a core group of us who were very 
excited at the prospect of creating a new type 
of school. There were forty students and a real 
buzz of excitement because it was something 
new in education. I was employed first as the 
Italian teacher. By Term 2 the school had already 
grown enormously, and I had students from 
preschool to Year 10 all in the one class, learning 
Italian. Larissa Streeter was in that class; the 
person whose name is attached to the Streeter 
Language Prize. We were in beautiful grounds 
at Randwick and Reg lived there in the stone 
cottage, and we would stay there till late and  
have gatherings, dinners, and parties.  
It was like a dream.

Larissa Streeter (now McInnes), foundation 
student: I started in 1984 at about age thirteen 
because of my parents’ foresight. When I was 
eighteen months old I would sing Frère Jacques 
over and over again, accent-perfect. So when 
we heard of IGS opening up with a focus on 
languages, they enrolled me and I turned up in 
my previous school uniform. Initially it was seven 
students in Year 7, and me in Year 8, and that 
was it. That was the high school. I still remember 
being taught by Rita Fin in combined classes.  
I learnt Latin at first, one-on-one with Reg St 
Leon, sitting in the principal’s office.

Rita Fin, foundation teacher: It was mostly 
primary in the very early days – mainly kids 
with a multilingual background with one Aussie 
parent and one European parent. But some 
families were Aussies who wanted their kids to 
have the opportunity to learn another language. 
Then, as it grew during that first year, we had a 
lot of composite classes. The school’s reputation 
spread and more people became interested, so 
we had to create more and more classes. Then 
high school kids started coming, and I think we 
were up to Year 10 by Term 3 of that first year.

Eddie Jones, teacher: It was nothing like a 
normal school. But it was a great place to work 
because it was something completely new. Reg 
was a fantastic sales person. He had a vision: to 
create a kind of education that had never been 

done in Australia; where kids could not only do 
well academically but also do well academically 
through a second language. It was just so exciting. 

Rita Morabito: We knew that this was so 
important. There was a lot of freedom to try ideas 
out. Because it was groundbreaking, we were 
setting the agenda; there was no curriculum 
so everything we did was almost experimental. 
And that was challenging and exciting; a lot 
of possibilities came from that. But there was 
already a lot of negativity out there, with people 
saying it couldn’t be done, that it was impossible, 
that there weren’t the teachers trained to do this. 
And Reg, too, encountered a lot of negativity from 
the Department of Education.

Reg St Leon: If you start anything new you’ve 
got problems, but just how many problems we 
would have, I didn’t know then. I suppose it’s 
encapsulated in a phone call from someone I 
knew who warned me that the powers that be 
had said they were either going to break me or 
send me bankrupt. 

Richard Matthews: Before 1984 was out, there 
were a couple of kindergarten classes, classes 
from Year 1 to Year 6, and a nascent high school. 
Many of those classes only had a few students 
but they all had teachers. The overheads involved 
in paying the rent and the staff were not being 
met by the fees and the school had not attained 

Reg St Leon, school founder: In August 1983, 
I held a meeting to find out how many parents 
might be interested in allowing their children 

to take part in an educational experiment. We had 
unanimous support, and that encouraged us to go 
ahead. From the outset, though, we struggled with 
a lot of opposition from within the department. It 
was the general bureaucratic mindset they had. 
We persisted, and we had the parents on side, 
which was a great advantage.

Richard Matthews, parent: Our daughter 
was due to start school in 1984, and we saw an 
advertisement about the meeting. It was very 
persuasive. Reg was a very persuasive man. He 
espoused the theory of immersion so that you 
did not just learn the language, you actually learnt 

in the language, and thus absorbed it in the same 

way that you’d absorbed your mother tongue. It 
seemed to be the sort of thing we were looking 
for and we were determined to give it a go. 

Dorothy Harding, parent: At that meeting Reg 
explained the philosophy behind his school and, 
coming from a European background, I was 
very interested. He explained that if you teach 
someone bilingually from the age of two his 
research showed that they would become quite 
gifted mathematically as well as musically. At 
that stage my daughter was two and a half, so I 
immediately signed her up. 

The philosophy behind having half your day 
spent in the languages you chose and the other 
half in English was quite fascinating. It was 
revolutionary when you think about it. I heard 
enough to be excited by it and then to actually 

do a little bit of research of my own to see if 
Reg’s stats were actually true, and whether 
bilingual kids actually did learn in a different way 
– and that was all borne out. 

Richard Matthews: Places at the school could 
be secured by a $250 non-refundable deposit 
and I was convinced that this school would be 
flattened in the bun rush. So I went straight 
home and wrote out a cheque and stuck it  
under Reg St Leon’s front door.

In retrospect the public meeting had the flavour 
of a Billy Graham crusade because you were 
being sold a place in a school that didn’t exist. 
At that time it didn’t even have a site, so the idea 
was very blue sky. But it certainly raised a lot 
of enthusiasm and we all waited eagerly for the 
site to be found. After a number of false starts 

“THE fifTY-fIVe CHIldren AttENding The NEw syDNEY inTeRNATiONAl gRamMaR sChooL, AT RAndwiCk, aRe moRe likely To 
begin theIR sCHooL daY wITh a ‘guTen mOrgEn’ oR A ‘bonjouR’ than witH ‘g’daY’. THE sCHooL, whiCH will be offiCIaLly 
opENeD ThIS MoRNIng, is tHe fIRsT fulLY biLinguAl SChool iN AuStRalIA.” 
Sydney Morning Herald, Friday, 10 February 1984 

Richard Matthews Dorothy Harding

 
Reg St Leon Rita Morabito Larissa Streeter Rita Fin
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salary cheques. The school was relying solely 
on fees for it’s revenue and still had no access to 
funds because it lacked the formal certification 
and registration. The principle issues around 
certification were to do with the physical amenity 
of the building, and the fact that, in all honesty, it 
did not meet the appropriate standards. 

Reg St Leon: Up until now I had been using my 
own money to keep our heads above water.  
I called a meeting of the parents one Saturday 
afternoon and I said, “I have to tell you this, 
and it’s very hard for me to do, but because of 
the opposition we are striking with the NSW 
Department of Education, we’re going to have to 
discontinue the school.” I said that I was going 
to the bank on Monday but because I had no 
security to offer them, I was totally pessimistic 
about whether they would let us continue with 
our overdraft. 

Richard Matthews: That was when I first became 
involved in the school’s financial affairs. I went with 
Reg St Leon to the bank manager’s officer and they 
agreed to pay that month’s salaries on the basis 
that I guaranteed the money by way of a second 
mortgage over my home. 

Reg St Leon: I I turned up at Westpac and there 
were three of our parents sitting there with deeds 
for their own houses to pledge to the bank. I still 
can’t talk about that without having a lump in my 

throat. I mean, they were taking a terrible risk. 
They could have lost their own houses. I still find 
it unbelievable, but it’s a story that should be 
told because it shows what lengths people are 
prepared to go to when they believe in something.

Richard Mathews: We needed some working 
capital to keep the school going. So we structured 
an arrangement [known as the Derbenture Issue] 
whereby parents could make a tax deductible 
donation to the building 
fund and, further, could 
make the school a loan 
of $2000 per family. We 
raised a considerable 
amount of money, 
which went into the operating account. 

IGS should never have survived – what made it 
survive were emotion and luck. Emotion drove 
the parents to put money into something that, 
if they had considered it in the cold hard light of 
day, they probably wouldn’t have. I should also 
say that many of the teachers agreed to forgo the 
next month’s salary and that was a considerable 
hardship for some.

Reg St Leon: The staff worked without pay for 
several weeks. But they believed in what we were 
doing. My experience with human beings is that 
when they think they are being treated unjustly, 
they really dig their toes in, and that’s what they did. 

Rita Morabito: I remember the Teacher’s Union 
saying that, by working without pay, we were 
plunging the movement back in time and that 
it was a breach of union rules. We stood by the 
decision nonetheless as it meant keeping the 
school open. The school was fuelled by a passion 
from young staff, parents who were taking 
risks, and a clear and articulate vision. It felt so 
incredibly rich and I remember thinking that this 
was the place I wanted to be.

Rita Fin: We didn’t care about money. We worked 
for free because we wanted this concept of 
education to go ahead. And we were angry that it 
wasn’t being given a fair go.

Dorothy Harding: It wasn’t until halfway through 
1985 that we found out that the NSW Government 
was trying to close IGS down because it didn’t have 
the necessary accreditation to operate.  
We all believed absolutely in everything that  
Reg was doing. While he might have been a great 
educator, he wasn’t a great administrator, but 
as a parent body we were still very strongly in 
support of what he believed in. I suppose it’s like 
all revolutions. If you believe in it, you’re going to 
stay there regardless. 

the full certification and registration from the 
NSW Department of Education needed to receive 
both state and commonwealth funding. Because 
of that, and because it was a business that had 
commenced without capital, we didn’t have the 
funds to purchase the Randwick site as required 
by the lease, so we ended 1984 extremely happy 
with the way in which our children were being 
taught but without knowing where the school 
would open the following year. 

Rita Morabito: When we were first told that we 
were in danger of losing Randwick, I remember 
how devastated we were. Rita Fin and I went to 
the Little Sisters of the Poor across the road and 
pushed through the clothes lines filled with black 
washing – the nun’s garments – found the front 
door and pleaded and cried to the nuns, begging 
them to let us stay. In that first year Reg had a 
capacity to make us feel calm and at ease, no 
matter what the reality of the situation. We truly 
believed that we would be safe and would return 
to Randwick the following year. It was not to be. 

Dorothy Harding: In 1984, when we discovered 
Reg had had the option to purchase the site and it 
had lapsed, the school needed to find somewhere 
else to move very, very quickly. 

Richard Matthews: After a lot of telephone calls 
over the holidays, eventually a site was found and, 
unlike the previous site, it was far from ideal. It was 
in the middle of inner-city Surry Hills, a disused 
former Elizabeth Arden cosmetics factory.

Reg St Leon: When we took over the 
building, it was at the stage where it 
should’ve been condemned. There was 
no security, so I slept on a mattress on 
the floor for about two weeks, with rats 
running all over me. Once in the middle 
of the night I heard a noise at the back 

of the school, so I got up to see what it was. 
Apparently the Elizabeth Arden people had put 
in a security system, which was operated by an 
electric current and I had broken through it. The 
next thing I knew, the front doors opened and 
two blokes with pistols walked in. They asked, 
“Who are you?” and I said, “Well, I’m temporarily 
living here but I run the school”. It took a lot of 
talking to convince them. Eventually they bought 
the story, put their pistols away and went back 
home. That was one of the funny things that 
happened in that place.

Rita Fin: The first time I saw the Surry Hills site  
I couldn’t believe that we were going to be able to 
turn it into a school! We had about six weeks to get 
the job done. We had working bees every weekend; 
there were parents coming in to do painting, 
building, hammering, putting up blackboards. 
Even my father, who was a builder, was involved 
in the transformation. It was an incredible team 
effort from the parents and the staff. 

Dorothy Harding: We all got in there: we painted, 
we pulled out walls, we built walls, we worked 
with a skeleton staff of actual builders to put it all 
together. We had to create the preschool and we 
worked literally all through that summer. And we 
opened at the end of January 1985. 

Larissa Streeter: There were classes in the 
basement with a garage door to close it off. We 
used to call it The Dungeon because it was so 
cold, especially with the cement floor on winter 
mornings. Upstairs was just a massive area with 
pillars, and over the holidays they converted that 
into classrooms and toilets. It was very hard to 
visualise how it was going to turn into a school, it 
was like an empty shell, almost. The assembly area 
was carpeted and they just taped off a section of 
the carpet and said, “That’s the stage!” 

Richard Matthews: Crisis two occurred when 
the school’s overdraft deteriorated to the point 
where the bank refused to honour the monthly 

“we used tO CalL IT ‘THE dungEon’ bECAusE IT was sO Cold, 
EsPeCIaLly on wINTeR mOrnINgs wiTh ThE CEmENt fLoor.” “in that firsT YeAR Reg had a CAPaCity To 

make us feEl CAlm anD At eASE, NO MatTeR 
whAt ThE REaLity Of ThE sItuatIon.” 

ThE REsTleSs YeaRS

Eddie Jones 
Here, left and right: Reg St Leon, students, staff and  
families locked out at Riley Street, Surry Hills 
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After days of uncertainty, pupils return to school. On September 9, a deal was signed  
to allow continued tenancy and the purchase of the building the following year.HistoryFrazer Hunt

Larissa Streeter: There was a TV crew – I think 
they were just trying to talk to the students and 
the parents and get reactions. I don’t know how 
they’d come to be there, whether somebody 
tipped them off or if one of the teachers had 
called them, saying, “You’ve got to come, they’re 
trying to close us down!’ But I said to them, “I’ve 
been at this school since the very first day and 
I’m not prepared to leave it now!” and I walked off. 
I was about sixteen.

Richard Matthews: Again luck played its part. 
There was a new parent, a senior figure in the 
real estate industry, whose daughter was due to 
start that very day, and he knew the owner of the 
building, a fairly major property developer. So 
we were able to enter into a negotiation with the 
owner about what was to be done. We negotiated 
from something like ten in the morning until 
about nine at night and finally we managed to 
reach an agreement about a more reasonable 
rent and payment schedule. And the next day the 
children were back in the building. 

Dorothy Harding: The school had no ability to 
borrow because it had no assets, so we decided to 
let Reg use our house as surety to borrow money 
to buy into Surry Hills. I agreed to it on the basis 
that the school would not dishonour the mortgage 
and that my house was going to be safe. We had 
to move really, really quickly but that was the only 
option at that stage. At the time everyone was 

convinced that nothing would go wrong, that the 
school would prosper and the money would be 
repaid. Down the track it didn’t pan out quite like 
that, and so other steps had to be taken. There 
were a lot of tears, I can assure you, especially at 
the stage when I thought I was going to lose the 
house. But it’s what you do, isn’t it? 

Reg St Leon: The parents felt so strongly that 
they formed a delegation to go to Canberra and 
talk to the Federal education minister, Senator 
Susan Ryan. I went with them. As a result of that 
mission, we were granted a one-off, interest-free, 
non-repayable $300,000 lump sum to tide us 
over our problems, and that made an enormous 
difference. That was purely a parent initiative. 
They were prepared to do it because they wanted 
to see the school survive.

All of this was very much publicised. On one 
particular Saturday the Sydney Morning Herald’s 
main editorial was about us, and the main feature  
was all about our problems with the department. 
And that got us a lot of public sympathy. 

Sydney Morning Herald, Tuesday, 28 October 
1986: “After months of controversy, the Minister 
for Education, Mr Cavalier, decided yesterday 
to grant full State Government funding to the 
beleaguered International Grammar School … 
The atmosphere in the school this afternoon 
has been fantastic,” [Mr St Leon] said. “We still 
have to raise money to buy the school building 
but with full funding restored it makes the future 
very different.” 

Rita Fin: Apart from the financial pressures, 
trying to get the documentation and the correct 
paperwork was the most overwhelming aspect 
of the early days; writing programs, policies, 
procedures – all those mandatory requirements 
that were constantly under scrutiny by the 
Department of Education. I can’t recall how many 
inspections we had, but we had lots of them. 

The paperwork just hadn’t been properly put in 
place because IGS was still a ‘work in progress’. 
We couldn’t just make it up. It had to be stuff that 
we were actually doing, and that didn’t quite fit 
with what the inspectors were used to because 
no other school was teaching that way. 

Richard Matthews: The education department 
was conscious that the school had been operating 
for over two years and that a decision not to grant 
the certification and registration would have 
significant repercussions. So they sent one of their 
most senior inspectors with a team of twelve –  
which was pretty unusual, if not unprecedented –  
and they went through the resources, the 
curriculum, the teachers, and the amenities. 

While the chief inspector had complimentary 
things to say about many of the teachers, he 
had some unflattering things to say about the 
curriculum development. As a result, in early 
1986, the school was again refused certification 
and registration. That meant IGS could not legally 

continue to operate and, in particular, could not 
present candidates for public examination. 

We really thought that was the end. But we were 
advised that it was possible to take action for 
denial of natural justice, and so off we trooped to 
the Supreme Court.

Reg St Leon: We appealed against the decision 
and it was heard by Justice David Yeldham. James 
Farmer, our barrister, put nine points to him and 
Yeldham found in our favour on all nine points. 

Richard Matthews: Justice Yeldham formed a 
view that the school had been denied natural 
justice and his judgment famously described the 
then Minister for Education, Rodney Cavalier, as 
being “both peevish and petulant in his behavior”. 

Reg St Leon: It was a great loss of face for the 
department. There were two sources of funding 
for private schools at the time: State and Federal. 
You had to get state approval before you got 
federal approval, so the decision effectively cut 
off our federal funding as well. 

Frazer Hunt, solicitor: I was a very junior solicitor 
in a law firm called Ebsworth & Ebsworth, which 
acted for the school. We had several battles with 
the Department of Education through various 
different tribunals. It was my first exposure to 
government bureaucracy playing dirty tricks. 
There would be one hurdle and we’d get over 

that, and then the department would come up 
with another hurdle, dragging the school back 
before the court. It was total stonewalling. I think 
it became personal in the end. I remember the 
Department of Education’s in-house lawyer 
gleefully telling me that they’d close us down 
by Christmas. That was sort of the big bullyboy 
tactic … it’s not as though I haven’t seen those 
sorts of tactics since in my career, but that was 
the first time. That was my baptism by fire.

Reg St Leon: Every time we won a court case the 
department would pull a rabbit out of their hat to 
prevent us from doing what we wanted to. We won 
seven out of seven court cases which cost the New 
South Wales taxpayer over $300,000, and that 
was a lot more money in those days than it is now. 
It was scandalous, absolutely scandalous.

Richard Matthews: The next crisis was the great 
landlord crisis where the owner of the building, 
somewhat distressed that we were in arrears 
with the rent, entered the building on the very 
last Sunday of the school holidays [in September 
1986]. Reg St Leon was sleeping in the building 
at the time, so they picked up Reg, still sitting 
in his chair and carried him out into the street, 
and changed the locks. The following day, all the 
students and parents returned for a new term 
to find themselves locked out and the street 
completely blocked by motor vehicles, mothers, 
children – hundreds of people. 

“AfTeR MoNThs of CoNTroVeRsy, the 
MInisteR foR EduCAtIon, MR CAVaLier, 
DeCidEd YeStErdaY to gRanT full 
statE goVeRNMENT fuNding To tHE 
beLeAguEreD inTeRNATiONAl  
gRamMaR sCHoOl …”
Sydney Morning Herald, 
October 28, 1986

“An undISCLosEd puRChasE PrIce wAS AgREed on LasT nigHt foR The 
TrOuBleD syDNEY inTeRNATiONAl gRamMaR sCHoOl building …  
PARents hOpe tO solve ThEiR pRoBleMs bY buying ThE BuiLdIng.” 
Sydney Morning Herald, Wednesday, 10 September 1986

ThE REsTleSs YeaRS

Students are locked out and unable to attend school, Riley Street, Surry Hills, September 1986
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ThE nINEtIes 

MID 1990 
As student numbers climb, Riley Street 
overflows. A second location is needed for 
Years 11 and 12 and an ex-Catholic college  
in Thames Street, Balmain, is found.

maRch 1993
The school loses its bid to purchase the 
former Police Academy site in Bourke 
Street, Redfern, and the hunt for new 
premises resumes.

deceMbeR 1990
For the first time IGS is in financial surplus. 
Principal Rita Fin departs to become 
director of music at Sydney Grammar 
School. As a parting gesture she launches 
IGS’s inaugural whole school yearbook, 
writing: “I feel sure of at least two things 
– firstly, that the International Grammar 
School will be one of the greatest educational 
institutions that this country has ever known 
and, secondly, that I shall look back in the 
years to come with great fondness for the 
time I spent here.”

August 1993
Dr David Wright, the founding headmaster 
of Oxley College in Bowral, is appointed 
the new principal of IGS. 
A Rhodes scholar who 
spent his formative years 
in Zimbabwe (formerly 
Rhodesia), he will take up 
his post in January 1994.

AprIl 1991
The Balmain campus 
for senior students 
is opened by NSW 
Minister for Education, 
Virginia Chadwick. 
It becomes fondly 
known as “The  
Country Club”.

deceMbeR 1, 1993
IGS Ho Chi Minh City is officially opened 
by the Minister for Foreign Affairs, Gareth 
Evans. Former Prime Minster Bob Hawke 
– the new school’s patron – joins the 
celebrations via phone link-up from IGS 
Sydney. IGS HCMC has forty-five students 
representing a dozen nationalities. Several 
IGS Sydney  teachers have relocated there 
to take up posts, including Peter Gittens as 
principal. The school still flourishes today.

JAnuAry 1991
Marika McLachlan becomes 
principal. 

August 1993
Having fought off fierce 
competition from educational 
institutions 
around the world, 
IGS is selected 
by the People’s 
Committee of 
Ho Chi Minh City, 
Vietnam, to set 
up and manage 
an international 
school there 
for a three-year 
contract. It 
will cater for 
the children of 
expatriates, with 
classes from 
preschool through 
primary. 

1990
1991 1993

1992 1994

MID 1991
Even with the senior campus, IGS has 
outgrown Riley Street and finding more 
suitable premises is a priority. The school 
board commissions a fundraising business 

plan to generate funds for a larger 
site. The target is $2 million in two 
years, preferably from outside the 
school community. 

JAnuAry 1994
David Wright begins as principal. Starting 
at the same time in the role of deputy 

principal is Stephen Laurence, 
formerly head of languages 
at Newington College. The 
student population is now 560 
– 80 in preschool, 320 in  
primary and 160 in high school.

june 1992 
Principal Marika McLachlan leaves. Eddie 
Jones, assistant principal in the high school, 
becomes acting principal. 

keLly sTreeT
 A predominately female team of architects, 
led by Diane Jones, Adjunct Professor, 
UNSW, designs the Kelly Street building. 
Diane recalls: “Our aims were to create 
spaces that foster a sense of collegiality, 
spaces in which the individual student, 
member of staff and visitor can find their 
special place, and spaces and architectural 
form that provide a sense of warmth  
and delight.”

1992
As the year ends, IGS enters negotiations 
with the NSW Police Department to 
purchase the former Police Academy 
premises in Redfern. The aim is to relocate 
in 1994 reuniting the school and restoring 

Reg St Leon’s original vision of 
preschool to Year 12 on  
one campus.

apRIL 1994
Having missed out on yet another 
property, IGS places notices in 

newspapers about the search 
for a suitable site. Former 
acting principal Eddie Jones is 
appointed project director to 
head up the hunt. Meanwhile the 
Riley Street property is valued at 
$2.5 million.

August–OCTobeR 1994
IGS Ho Chi Minh City’s enrolments have 
increased by 500 per cent in its first 
nine months of operation. A NSW school 
inspector has visited the Vietnam campus; 
the school is officially accredited and can 
present students for HSC examinations. 
According to Eddie Jones, a regular visitor 
to the school: “The school stands out as 
one of the most successful joint ventures in 
Hi Chi Minh City since Vietnam opened up 
its economy.” 

LAtE 1994
The search for new premises settles on the 
fire-ravaged Dalgety’s woolstore in Kelly 
Street, Ultimo, and a deal is struck with its 
owners, South Sydney Council. SCC will 
fund the renovation and conversion of the 
woolstore as well as the construction of 
a new five-story building on an adjacent 
vacant site. Works are expected to cost 
some $10 million and this outlay is built into 
the first twenty years of the lease.  
SCC believes IGS fits with its aim to create 
an education precinct in Ultimo along with 
UTS and the University of Sydney. 

The school also leases another council 
property, in Mountain Street, Ultimo, to house 

high school students while  Kelly 
Street  is being developed. SCC 
funds a speedy refurbishment and 
the building is transformed into 
classrooms, ready for 1995.

GO WEST
Years 11 & 12 get  

new space in 
Balmain

GROWING PAINS 
IGS outgrows  

the Riley Street  
campus and  
searches for  

new digs

MOVING ON UP
The official opening  

of the Balmain  
campus for senior 

students 

IGS 
Ho Chi Minh 

DESIGNING  
WOMEN

The predominantly 
female team of  

architects, led by  
Diane Jones, sister  

of Eddie Jones

DREAM TEAM
Stephen Laurence 
and David Wright
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januARy 1995
The high school is reunited in Mountain 
Street bringing together Years 7 to 10 
from Surry Hills and Years 11 and 12 from 
Balmain. It’s a dramatic improvement on 
the Surry Hills “dungeon”. Year 7 numbers 
double and school enrolments total 550. 

sePtEmBeR 1995
The Surry Hills campus is put up for sale. By 
October it is sold and contracts exchanged 
bringing more than $2 million which will 
significantly reduce the school’s debt. 

OCTobeR 1995 
The Board of Studies reviews IGS. 
According to the inspectors, there are 
other well regarded schools that do not 
“come within cooee” of what IGS is doing. 
They believe that within five years the 
school will be widely recognised as a 
very good school. 

JAnuAry 1996
Building work begins on the Kelly Street 
site. Fees for 1996 range from $5850 
(preschool) to $6600 (Years 11–12) per 
year. Projected enrolments are on target 
with just under 600 students.

MAy 1997
Official farewell to Riley Street with the 
performance of The Journey, an ambitious 
play created by drama teacher Rita 
Morabito, and performed by students from 
across the years at school. A travelling 

performance that has both cast 
and audience moving around the 
Riley Street campus, it charts 
the school’s progress from the 
darkness of Surry Hills to the 
brightness of Ultimo. 

juLY 1997
On the first day of Term 3 – and six 
months behind schedule – staff and 
students move into Kelly Street. Although 
the works are not quite complete the 
entire school is reunited, together again 
for the first time in six years. 

ThE nINEtIes 

KELLY STREET 
 Construction  

begins

KELLY STREET
The fire-ravaged 

Dalgety’s woolstore  
in Kelly Street

1995
1996 1998

1997 1999

August 1997
On 9 August, the new school is officially 
opened by Councillor Vic Smith, the mayor 
of South Sydney Council, in front of 1800 
staff, students, families and guests. 

5 August 1997
In the Sydney Morning Herald, architecture 
writer Elizabeth Farrelly notes that: 
“Sydney now has at least one building from 
a predominantly female design team … 
Fortunately the building is terrific.

The new International Grammar School 
(IGS) building simply reads as a fragment 
of inner-arrondissement Paris dropped 
unsuspectingly into Kelly Street, Ultimo. 
Goodness 
knows, Ultimo 
could do with a 
leg-up in the chic 
department.”

August 1998
Kelly Street’s first birthday. Dr Charles 
Perkins presents IGS with a work from the 
noted Aboriginal artist Dave Pwerle Ross, 
furthering the reconciliation process through 
art. The painting, Morning Star and Kangaroo 
Rat Story remains on proud display in the 
school’s entrance to this day. 

sePtEmBeR 1999
The school board signs an agreement 
with Martin Biggs to lease a building 
in Bay Street, Ultimo, adjoining the 
Kelly Street campus. As the school 
continues to grow, the new building 
will be remodeled to provide extra 
classrooms and a drama space.  

It will become the Wright building. 

OCTobeR 1999
With under a year to 
go to the Sydney 2000 
Olympics, SOCOG holds 
a major media event 
at IGS, launching the 
Olympics torch relay 
schools’ program in the 
school hall. Present is 
actor Geena Davis, here 
to launch a pre-Olympics 
archery event.

BURNING BRIGHT
The launch of the 

Olympic torch  
relay

SCHOOL’S IN 
The new  

Kelly Street  
entrance

NUMBER 
CRUNCHING 
The unofficial  

record of student 
enrolments

loOkIng to the fuTuRE
At the entrance of the new IGS 
home is a landmark piece of public 
art. Entitled Seeds of the Future, 
the mosaic is by artists Lloyd and 
Jenny Kelemen. It incorporates 
pieces made by the IGS students 
and reflects the local Indigenous 
community and the remnants 
of painted signs on the retained 
wool-store building.

KELLY STREET 
OPENING

Accolades and 
celebrations

TAKING PART
Students participate  

in the creation of  
the Kelemen mosaic 
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Maureen Gill, teacher and parent: There was 
always a sense that it was not supposed to be 
easy. Whenever our kids said something was 
difficult, we would always say, “Yes, it’s difficult 
but the only thing we can guarantee you is that it’s 
worthwhile”. So we had that sense that there was 
a battle because it was such a worthwhile thing 
to pursue. I think in that situation, when you know 
you have something worth fighting for, you have 
to engage a whole lot of like minds who want to 
pursue the same thing. And I think, fortunately, 
that’s what happened. The first parents were there 
because they were so passionate about the idea 
that their kids were going to get language and 
music and activity and the regular curriculum. 
They were going to start their own school – and 
they just swept people along with them. 

Richard Matthews: The parents were pivotal in 
keeping the school going. During that critical time 
back in 1985 and 1986, people asked, “If I pay my 
school fees for next term, how will I know that the 
school will be open?” We’d calculated carefully 
but what we had to say was, “If you pay your 
school fees for next term we can guarantee you’ll 
get next term. We can’t guarantee you anything 
after that.” A very significant cohort stuck with it 
through thick and thin and paid their fees and put 
up with some pretty terrible conditions and a lot 
of uncertainty. And they continued to send their 
kids – no parents, no kids, no school!

But it was absolutely clear that if the school was 
to go on and be a success, the Surry Hills site was 
totally inadequate and that no amount of money 
could ever make it an adequate site. The struggle 
to find a new site started. 

Stephen Laurence, deputy principal:  
The basement where the high school was 
situated was terrible. It was the old car park. 
There were no windows. It was damp and dingy. 
The high school was very small in those days. 
At that stage there were only 100 students from 
Years 7 to 10, all down in this basement we called 
“The Dungeon”. There was a science room and 
an art room, a classroom and a staff room. So we 
all went up to Ward Park at lunchtime just to get 
away. The kids loved it, but we used to call Ward 
Park “Dog Poo Park”. Every time we’d bring them 
back after lunch the kindy kids would have to 
leave their shoes outside because they had dog 
poo on their shoes. And we had to look out for 
needles – and the stranger types of people there. 

David Baker, parent and board chair: Surry Hills 
was an appalling place for a school. I was invited 
onto the board because I had a background 
in banking. At that time there was a threat to 
foreclose on the mortgage on the Surry Hills 

place because the school was trying to sell It 
and find new premises. So I got involved and 
we managed to fight the bank off. We had a 
couple of false starts in terms of the buildings we 
hoped to be able to move to. There was a lot of 
disappointment when we weren’t able to move 
to what was the mounted police headquarters in 
Surry Hills. It looked like a deal could be done but 
then the state government put it to a competitive 
tender and a religious group paid a lot more than 
we were able to. We had to go back to stage one.

David Wright, principal: Miraculously a deal was 
able to be struck with South Sydney City Council 
in which the school would move into the site of 
a burnt-out wool store in Ultimo. It fortunately 
also happened that the Surry Hills premises were 
sold for a very good price. It meant that IGS could 
begin life anew, the burden of debt lifted.

Reg St Leon: I then handed the school over 
 to Rita Fin, who’d been my deputy. I thought 
 that I could withdraw and just be the grey 

eminence. It appeared to me the school was 
now going to live on. I got the department’s back 
up because the more opposition I ran into the 
more intransigent I became and I wasn’t a bit 
diplomatic, unfortunately. Whereas Rita realised 
that it was now time to pour oil on troubled 
waters. Basically I thought things would be 
easier for the school if I weren’t involved, 
because, really, the opposition to the school was 
largely dictated by personal animosity to me.  
I think that was the right decision because 
things have gone very well since then. 

Rita Fin: I’m proud to say that in my first year 
as principal, we did get registration. We pulled it 
off. It was a team effort of people working hard 
and making sure that things were right so that 
we could get the registration and the subsequent 
funding and all those other things that enabled the 
school to go on a straight path from thereon in. 

Eddie Jones: Rita Fin had this incredible work 
ethic. And the staff could be there from seven 
in the morning until eight or nine at night, but 
during that registration period there was so 
much to be done. We had to write the whole 
curriculum and make sure that everything was in 
place. It was a lot of hard work. The parents were 
incredibly supportive because they wanted their 
kids to continue at the school. 

Richard Gill, parent: They were incredibly 
difficult days. There was all sorts of opposition 
from all sorts of people and I think that was 
based on the fact that it was a good idea and lots 
of people hate good ideas. But there were also 
people who really supported the school and did 
extraordinary things. In my view there is no such 
thing as a good school, there is only a building 
in which you find teachers and students. If you 
have a high ratio of good teachers to students the 
chances are you’re on the way to having a good 
school. This school had a big collection of good 
teachers, committed teachers, and that’s what 
kept it alive. They wanted it to work; there was a 
will. And there’s nothing more powerful.

“IN tHat sITuAtIon, when YOu kNOw you HavE somEtHINg worTh fightINg  
foR, YOu Have To engage a whole loT Of like minds who want To puRsue 
ThE samE thIng. AnD i ThiNk, fOrtuNAtelY, that’S whAT hapPened.” 

Against the odds

By 1987, IGS had been through multiple court battles with education authorities, both 
state and federal – and won. It had moved premises and endured numerous unsuccessful 
inspections by the NSW Department of Education, forcing it to operate unregistered, 
uncertified and unfunded. This caused catastrophic financial and operational hardship 
that threatened to sink it over and over again. IGS hung on. Finally the education 
authorities relented; the school was certified and registered by the state education 
department and that gave it full government funding.

History HistoryStephen Laurence David BakerMaureen Gill David Wright Ward ParkRichard Gill
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everything above you – to something like this, 
that was just wonderful. Because the light, and 
the newness of it, gave everyone a real lift. It was 
a new beginning. It was a very exciting time but 
also a bit of a nervous time because that’s when 
the school started changing sheerly because of 
the numbers.

IGS couldn’t keep going the way it was. When 
I first joined, basically the school was hand to 
mouth, and I know there were a couple of years 
where aftercare was keeping it afloat, because 
aftercare was making quite a good profit. So, to 
survive, IGS had to get bigger. 

Maureen Gill: When we learnt that we were 
finally going to be able to grow, the big thing was 
that we had to be prepared to reduce the teacher-
to-student ratios. It was just not financially viable 
to have one teacher to four or six children in a 
language class, which is what it had been. But 
if you grow that much, how do you keep the 
sense of family? How do you keep the sense of 
connectedness? In moving to the larger space, 
and therefore becoming a larger school, the 
challenge was to maintain all of the good things 
that were there when that little group of people 
battled so hard to get its philosophy in place.

Rita Morabito: It’s been our lives. It’s been 
a huge investment. I did not imagine that I 
would still be here after so long, but I have 
loved teaching students of all ages and in so 
many different contexts, all in this one special 
environment. I am very proud to have been here 
from the start and to have helped the school to 
grow into what it is today. 

Eddie Jones: The big thing for me 
is having vision. If you have a vision, 
something exciting, people generally 
will follow. Most people want to be 
part of something special. And there 
was– and still is – something very special at 
IGS. To create a school out of nothing, with no 
finances and no proper facilities … to be able to 
actually make a school out of that. Reg created 
that vision and it’s something I will remember the 
rest of my life.

Dorothy Harding: There are things that happen 
in a traditional, conventional school that did not 
happen at IGS, and there were a lot of things 
that were overlooked because the resources 
weren’t there. But then when I look at all the kids 
that I know have come through that IGS system, 
they’re all the most rounded, beautiful children. 
There are all these kids who are really good 
ambassadors for Reg’s original philosophy.

The school has a reputation now because of its 
languages but there are very few people who 
would be aware of the early fight and the energy 
that went into making that school a success, 
and making it survive. I mean we didn’t just 
have issues with money, we had issues with the 
government. No one wanted that school to exist.

Richard Matthews: One thing you have to say 
about the whole endeavour was that it was 
definitely worthwhile. The idea that you could 
offer a non-denominational, multilingual school 
that also specialised in music was absolutely 
groundbreaking at the time. Reg St Leon was an 
innovative revolutionary who had an absolute 
passion for what he was doing. You wouldn’t put 
money on it surviving, but it did.

Stephen Laurence: Vic Smith, the mayor of South 
Sydney Council at the time, very generously said, 
“Well, we’ve got this old warehouse down in Kelly 
Street …” It was a burnt-out shell originally owned 
by Dalgety’s. You can still see the façade. We said 
we want to keep that because it’s history – you 
can’t knock down history. The council agreed to 
pay for the renovations, which would have been in 
the millions, because IGS didn’t have any money. 
Why on earth would they agree to do this? Because 
they liked our philosophy and knew we could really 
grow the school if given a chance. I suppose they 
also saw it as a good business proposition. 

David Wright: The council agreed to fund the 
development of a design of the school’s choosing, 
and this gave me the opportunity to discuss with 
our architects what I saw as a key condition: the 
need for architecture to mirror the fundamental 
purposes of any enterprise. The U-shape 
reflected both the integrity and the openness of 
the style of education that I hoped would always 
characterise the school. The primary school would 
be accommodated in one arm of the U, the high 

school in the other, and art, music and the library, 
being common to all sections, would be the bridge 
between them. 

Richard Matthews: Once the deal was done 
on Ultimo we began a specific renovation, very 
carefully done, with appropriate architects as 
opposed to volunteers banging gyprock together. 
The new facility was the final part of the journey, 
along with financial stability. By the time I left the 
board, around 1998, you could confidently say 
that, barring the absolutely unexpected, this was 
now a school that was going to continue forever. 

I think there was only one risk – that as it became 
successful it would become mainstream. 

David Baker: There was a period during 
renovation when the school was spread around. 
The bulk of the school was still at Surry Hills, the 
building in Kelly Street was being built, and we had 
a two-year lease over another building in Mountain 
Street where the high school was. So that created 
a lot of stress for people running all over the place 
and teachers travelling between campuses. 

Paul Galea, teacher: It wasn’t uncommon at all 
that sometimes you had to get from Ultimo at 
the beginning of recess and be at Surry Hills by 
the end of recess. It was a bizarre set-up. And we 
had a separate campus at Balmain for Years 11 
and 12, so it was the same thing: you had to get 
from Balmain to Surry Hills in a certain time. So 
for a while it was – well, it was like this school has 
always been! If you can’t improvise and innovate, 
you can’t last here!

David Baker: Eventually we did move into Ultimo 
and that was of course the transformational 
moment for the school. 

Stephen Laurence: In July 1997, we finally 
reunited the high school, the preschool and the 
primary school. The move to Kelly Street was 
the great saviour of the school. I think there 
was excitement that we were going to get back 
together again, and the school gradually started 
to grow. We could go up to people and say,  
“Look this is what we are doing. We’re building 
a new school – go and have a look”. Oh, we were 
happy – it was bright and colourful, and it was 
unique with the rooftop playing area. 

Paul Galea: When we moved we had 50 billion 
boxes of things and it was chaos – but moving 
from where we were, which was like being in 
a dungeon where you could hear the water 
from the toilets flushing through the pipes and 

“whEN i loOk at all The kids that i kNOw Have 
coMe ThRough tHAT igs sYstEM, they’Re all The 
most RouNdEd, bEauTiful ChildREn.” 

“a deAl was able tO BE stRuCk AT ThAT TiME witH soutH syDNEY CIty 
CouNCil in wHiCh ThE schOol wOulD vaCatE tHE surRy hIlls pReMiseS 
aNd MovE IntO tHe sITe of a buRNT-out wool storE In ultImO.” 

Road to RecoveRy

Paul Galea Here and left: Kelly Street construction Kelly Street opens
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ThE noughtIes 

deceMbeR 2000
After seven years at IGS and forty-two years 
of teaching David Wright retires. He goes on 
to help establish a new secondary school, 
Clifton College, in Francistown, Botswana, 
in Januray 2011.  David has seen IGS grow 
from 560 students and sixty staff to nearly 
900 students and eighty staff brought 
together in a new, purpose-built school. 
This growth, and accompanying stability 
and security, is one of his greatest legacies. 
He is still remembered with enduring 
affection at IGS. 

JAnuAry 2003
The IGS Indigenous 
Scholarship Program begins 
when Tjarani (TJ) Barton-
Vaofanua enters Year 2.

JAnuAry 2001
Kerrie Murphy becomes principal, having 
spent many years as a teacher and then 
deputy principal at St Catherine’s school in 
Sydney’s eastern suburbs. 

februaRy 2004
IGS’s twentieth anniversary. An assembly 
is held with Reg St Leon as guest of honour. 
The year will be marked with a series of 
events including a photo of  
the entire school and a birthday 
dinner for 600 staff, parents  
and former students.

DeCeMbeR 2004
Contracts are signed for the purchase of a 
new property in Mountain Street, Ultimo. 

2000 2004 2008
2001 2005 20092003 2007

2002 2006

inDigenouS sCHoLaRShips
Kerrie Murphy: “When I came to the 
school, there was a particularly European 
context to the language 
program, but very little 
understanding of our 
Indigenous heritage. We 
began the conversation of 
introducing the Indigenous 
scholarships.”

David Baker, board chair: 
“It’s deeply appropriate 
that connectedness 
and heritage be respected 
and celebrated at the school. 
It resonates strongly with 
what we’re about – this idea of 
being a local school in a global 
environment. It’s a tremendously 
important initiative.” 

DeCeMbeR 2001
By the end of Kerrie Murphy’s first year, the 
student population is nudging 1000 and the 
school is in a solid financial position.

SePtembEr 2005
The senior annexe opens in a 
converted warehouse in Mountain 
Street, providing purpose-built 
facilities for Year 11 and 12 students.

augusT 2002
International Day is held to coincide with 
World Indigenous Day. Special guests 
include twenty-six Aboriginal and Torres 
Strait Islanders, who give performances, 
workshops, storytelling sessions and a 
smoking ceremony. 

mAy 2009
The twenty-fifth anniversary gala concert 
is held at the Angel Place Recital Hall. The 
centerpiece of the event is “Symphony 
of the Child”, written for the occasion by 
Australian composer James Humberstone.

noveMbeR 2009
IGS cookbook, 
Recipes from the 
Heart, is released. 
A PTF initiative 
produced by school 
parents, the book 
goes on to raise 
some $75,000 for 
the school.

june 2001
In the first European tour undertaken by 
IGS, thirty students visit world war battle 
sites in France and Turkey with Stephen 
Laurence and David Miller. 

2008
IGS approaches Sydney City Council hoping 
to purchase 4–6 Kelly Street. The answer is 
a definite “No”.

UNITY
Kerrie Murphy  

with members of 
the local Indigenous 

community

DIVERSITY 
Performances at 
International Day

CONNECTED
The celebration 
 of Indigenous  

culture is central  
to IGS values

TestIng tImeS
HSC 2005 Fifty-seven IGS 
students achieve their High School 

Certificate, with twenty-four attaining 
Band 6 grades (90 per cent or more) 
across thirty-six subjects.

HSC 2006 Eighty-two students 
receive their HSC, with forty-nine 
of those students gaining a total of 
115 Band 6 grades. Thirty-four per 
cent of IGS students receive a UAI 
(Universities Admission Index) in the 
top 10 per cent of the state and 20 
per cent have a UAI over 95. Several 
students from younger years sit HSC 
exams in their second language and also 
achieve Band 6.

HSC 2007 Eighty-two IGS students 
complete their Higher School Certificate 
and 60 per cent of them are in the top 20 
per cent of the state.

HSC 2009 The school’s best HSC results 
yet: eighty-eight students complete their 
HSC, and 35 per cent achieve an ATAR 
(Australian Tertiary Admission Rank) in 
the top 10 per cent of the state. Overall, 
66 per cent of IGS students finish Year 12 
in the top 20 per cent of the state.

SILVER  
ANNIVERSARY 

25-year  
celebrations  

get underway

kerRIE’S vision
During her ten years at IGS, Kerrie Murphy’s 
vision brings together programs and 
strategies including:  high school tutor 
groups, expansion of student welfare,  
student leadership roles, development 
of core values, the inter-house Arts 
Festival, technology upgrades, links with 
local Indigenous communities and the 
establishment of the Indigenous  
Scholarship Program.

VIBRANCY 
Students embrace  
Arts Fest, one of 
 Kerrie Murphy’s  
many initiatives 

9 August 2001
David Wright returns to officially open the 
Wright Building in Bay Street. After extensive 
remodeling, this newest building to be added 
to the Ultimo campus houses six new primary 
classrooms and a performance space.

SAY CHEESE
The entire school  

comes together for 
a commemorative 

photograph 
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ThE noughtIes 

2010
The Indigenous Scholarship Endowment 
Fund is established to seek philanthropic 
donations in order to expand the program. 
There are now eleven Indigenous 
scholarship recipients at IGS, which will 
increase to thirteen by 2013.

juLY 2010
Construction of a new primary school 
building gets underway thanks to a  
$3 million 
government 
grant.

augusT 2011
The Kerrie Murphy Building is 
officially opened in Macarthur 
Street, Ultimo, by local MP 
Tanya Plibersek, with Reg 
St Leon and Kerrie Murphy 
present. The building receives 
an award for commercial 
energy efficiency and is 
admired for its iconic design, 
which pays 
homage to 
the traditional 
landowners, 
the Gadigal 
People.

januARy 2011
IGS’s sixth principal, 
Michael Maniska, 
begins. He is a former 
French teacher and 
former head of Le Lycée 
Franco-Australien de 
Canberra, also known as 
Telopea Park School.

augusT 2013
The International Baccalaureate 
consideration study is finalised, with the 
board recommending adoption of the IB 
Middle Years Programme (MYP). IGS hopes to 
be authorised as an IB MYP school from 2016.

2011
The NSW Board of Studies conducts its five-
yearly inspection of IGS, looking into the 
school’s policies, curriculum, assessment 
regime and facilities. The school passes 
with flying colours and its licence to operate 
is renewed until 2016. 

Michael Maniska launches the consideration 
study of the International Baccalaureate’s 
Primary and Middle Years Programmes.

2012
With enrolments sitting at 1195 – the 
capacity for the campus – IGS now enters a 
period of consolidation after three decades 
of establishment and growth. 

“The board’s made the decision that that’s 
the right number; we’re not intending to get 
any more students because there’s a clear 
understanding that growing the school too 
much would impact on our core values.”

Dharma Murugiah, head of commercial 
services since 2010

deceMbeR 2010
Kerrie Murphy is 
farewelled after a  
decade as principal. 

mID 2012
With the end of its twenty-year lease in 
sight, IGS again approaches the Sydney 
lord mayor about purchasing the Kelly 
Street site. Owning the property will  
give the school an increased sense  
of long-term stability and improve its 
financial position. Discussions  
are continuing.

OCTobeR 2013
The first IGS Indigenous Scholarship 
student, Tjarani Barton-Vaofanua (TJ)  
graduates from Year 12. 

 During her time at IGS she was also the 
recipient of a Future Leaders Indigenous 

Award for 
academic and 
leadership 
potential, and 
a Zonta Highly 
Commended 
Achievement 
Award for a 
Young Indigenous 
Woman.

februaRy 2014
IGS reaches its thirtieth birthday. School 
celebrations include a whole-school 
barbeque (with Paul Galea at the grill 
continuing a grand IGS tradition), an IGS 
community party at Sydney’s The Ivy, and 
publication of this book, Learning Journeys 
– 30 years of International Grammar School 
1984–2014. For the first time in many 
years, the 
book’s launch 
in March 2014 
reunites the 
staff, students 
and families, 
who made the 
existence of the 
school possible. 

2010 2012
2011

2014
2013

TJ: “There is an amazing, supportive community at this school. I’ve  
been at IGS for ten years and I have absolutely enjoyed my learning  
journey here. There have been so many great experiences and ‘opportunities  
of a lifetime’ for me – for instance at the beginning of the year I went on exchange to Germany.”

Michael Maniska: “People often think, erroneously, that the benefits of scholarships are one-way, 
flowing only in the direction of the participants. The truth is that the whole community is enriched 
by the presence of our Indigenous scholarship students. In a school that so values diversity, having 
Indigenous students and their families as part of our community is in fact an imperative if we are to 
live out our diversity charter in a meaningful way.”

MEN AT WORK
Construction on  

the Kerrie Murphy  
Building begins 

KMB
The striking facade  

of the Kerrie Murphy 
Building

SUCCESS
TJ – our first  

Indigenous Scholarship  
graduate – completes 

Year 12

IGS EXPANDS
Tanya Plibersek
opens the Kerrie 
Murphy Building

BEHIND THE 
SCENES

Learning Journeys 
in production
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l anguages. That was the thing that drew us to 
IGS. We loved the bilingual semi-immersion 
program. But the thing that tipped us over 

the edge was seeing the school for the first time, 
when it was in Surry Hills. In those days the big 
kids would take the little kids up the road to the 
park, so here were these massive unkempt-
looking kids, each escorting two or three little 
ones by the hand, which was a lovely image. 
It just seemed to be a place that really did live 
its values – the acceptance of difference and 
celebration of diversity; it just resonates  
through the school. 

Learning at IGS is about empowerment, self-
belief and self-esteem, and that arises from the 
values that underpin the place. The students are 
learning about themselves fundamentally, and 
how they can fit into, and prosper in, this strange 
and weird world. And a big part of that is having 
good self-esteem and good self-belief. Not all our 
students will excel academically from the earliest 
age but I have no doubt that they’ll eventually 
harness their skills and convert them into things 
that lead to happier lives. We equip them with the 
self-belief and the skills to learn because it’s a 
lifelong thing. Again, that resonates with the lack 
of insularity: not recoiling from the unexpected 
or the unusual. This acceptance of difference and 
celebration of diversity gives them a sense of how 
lucky they are without the sense of entitlement 
that you sometimes see, I think, in other schools.

I don’t think there’s another school that runs a 
language program like we do, nor another school 
that is coeducational, from preschool to Year 12, 
secular, wholly independent and inner city. We 
used to have a significant influx of new students 
in Year 7 because a lot of our kids would leave at 
the end of Year 6. For a long time we were seen 
as a great primary school but when parents got 
serious they sent their kids to a ‘real’ school, 
the one they’d attended or their parents had, or 
both. But that’s changed a lot. Now the waiting 
list to get into Year 7 is very long because fewer 
students are leaving.

There’s an emphasis on discipline but that’s 
about respecting others, not just conforming to 
rules. Again, it comes back to the acceptance of 
difference. We’ve had a number of interesting 
and unusual kids at IGS who have been very well 
accepted and successful in the school, certainly 
not excluded or victimised. One of my favourite 
stories about IGS, going back a few years, is about 
the senior boys basketball team playing an eastern 
suburbs school. One of the kids on our team, 
a good basketballer, had joined us from South 
Africa. When someone on the other team made 
a remark that racially vilified him, our boys just 
looked at each other and walked off the court. It 
was such an IGS reaction. It wasn’t ‘Let’s go beat 
up on the person who 
said it’; it was just, ‘We’re 
out of here. We’re not 
going to play basketball 
with people who say 
stuff like that’. All schools 
have their wonderful moments but there’s an 
unselfconscious coolness about IGS. 

I prefer to use the word ‘acceptance’ rather  
than ‘tolerance’ because it’s a higher order word. 
Whether or not there are ethnic differences, 
differences in sexual orientation, or quirky 
eccentricities, our school is a place where  
non-conformists tend to thrive – more so,  
I suspect, than they would in a more traditional 
school. I remember a young man who wore a 
red sash throughout high school because he 
liked the military thing. He was one of the few 
students who ever wore the blazer, a blazer 
with the red sash, and he liked to call his fellow 
students, ‘Sir’. This very interesting young man 
was elected a student leader. There are lots of 
those sorts of stories. I think they provide pretty 
strong anecdotal evidence that the values that 
are important to us are lived and breathed 
throughout the school. It conveys respect 
for others, honesty, integrity – all the human 
qualities we admire and that are allowed to 
flourish because of our celebration of diversity.  
 

When I meet IGS students, they have this 

wonderful willingness to look you in the eye 

and engage with you. There’s an openness and 

a sense of inquiry. They’re not frightened by 

difference. There was a period where we were 

going to the twenty-first birthday parties for 

friends of my daughter and son, and you would 

look around the room and see kids with spiky 

hair and all that stuff. But they’re balanced and 

mature young people; worldly, with the global 

perspective you get through learning languages. 

As a consequence of going to IGS, our kids travel 

a lot. It has changed their lives and it’s pushed 

them in directions they wouldn’t necessarily have 

followed otherwise. 

I care about the school deeply. As one of its 

guardians, I feel a sense of responsibility because 

we have no external institution supporting us, 

so the decisions that the board makes with the 

principal and the senior management are the 

things that will determine whether the school  

is still there in five, ten or twenty years. 

IGS is like a young adult – growing in confidence 

about who it is and where it’s going. So where do 

I see the school in twenty years’ time? Financially 

stable, ideally owning our own premises, with 

fees as low as possible and as diverse a school 

community as possible. Education is becoming 

more commoditised. There’s an increasing 

expectation that ‘I pay, I want stuff delivered to me’. 

And while that’s not an unreasonable expectation, 

it would be very sad to see our school made into 

just another one of those private schools. I hope 

we can maintain its ‘IGS-ness’ and preserve, 

enhance and build upon that wonderful sense of 

difference in the school, as well as the way our 

kids think about themselves, their confidence in 

themselves, and their skills in the way they  

interact with the world.  

dAvID bAkeR 

“igs is lIkE A YOung Adult – grOwIng in CONfIdENCe  
abOut who It is and whEre IT’S goIng.” 

“leArnINg AT igs is About EmPowErMent,  
SeLf-beLief ANd sElf-esteEM, and ThAt arises  
frOm ThE Values that undeRpiN ThE plAcE.”

joiNeD sCHool board In 1993.  
CHaiR sINCe 2001. igs pArenT
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l ike most IGS families, ours is multicultural 
and multilingual. We often describe 
ourselves as one of Australia’s great ‘fruit 

salads’ and are extremely proud of our unique 
Aboriginal identity (Darumbal country) and 
our Tongan and German heritage. We have two 
children at IGS; Mi-kaisha and Kyliric (aka Kiki). 

We are pleased to share our IGS journey. We call  
it Nerimbera. It is the Darumbal word that means 
‘where the mountain meets the river’. We see 
our family as the mountain: strong, resilient 
and connected to country; and IGS as the river: 
carving out new pathways, influencing and 
reflecting. Our story focuses on our experience 
as an Aboriginal family of IGS.

For many years, the inner city Aboriginal 
community has been an important and valued 
part of the IGS community. We are very proud of 
this. Local Aboriginal children attend the school, 
Aboriginal community leaders share their culture 
through dance, storytelling, language and art, and 
local Aboriginal history, culture and perspectives 
are embedded in students’ learning. Aboriginal 
Elders regularly visit to perform traditional 
Welcome to Country, speak to children, and to 
take part in special events. The local Aboriginal 
community is very much a part of everyday 
school life at IGS. 

We are also proud that the IGS community 
celebrates and respectfully acknowledges its 
local traditional owners, the Gadigal people, one 
of the oldest surviving peoples and cultures in the 
world. IGS truly values this unique and vibrant 
local Aboriginal people. 

As an Aboriginal parent, I have been so proud 
to see IGS lead the way in building true and 
respectful partnerships with its local Aboriginal 
community. I have worked in Aboriginal Affairs for 
more than twenty years, including in the education 
sector, and have seen firsthand many schools’ 
attempts to incorporate Aboriginal people, culture 
and knowledge into school life, with varying levels  

of success. Many have failed because the intent 
was not genuine. I feel very reassured that my 
children at IGS are growing and learning in an 
environment that will not only respect their 
Aboriginality, culture and ‘different ways of doing 
things’, but will also value and celebrate them! 
IGS doesn’t just ‘talk the talk’ when it comes to 
leadership and respect, it ‘walks the walk’.

I first walked through the large iron gates of 
IGS with my hopes, dreams and aspirations for 
my children held tightly in one hand, a nervous 
lump in my throat, and slung over my shoulder 
a heavy and weathered swag of mixed feelings 
and thoughts, with the added burden of my own 
skewed perceptions about school in general, and 
of private schools in particular: a fear of being 
different and inferior, of being in the wrong place;  
a fear that we were starting from scratch,  
or maybe even from a deficit 
compared to other IGS families.

I left IGS that first day, after only 
a few hours, with even greater 
hopes for my children, bigger 
dreams and bigger aspirations 
for them, and that heavy swag 
had been gently taken off my shoulder. I had just 
met the principal and learnt about the world of 
IGS – a world of celebrating difference, respect 
for culture and people, of dignity, compassion 
and responsibility, of no tolerance for racism or 
prejudice of any kind; of high achievement, high 
expectations and endless opportunities. A world 
where we were considered to be ‘value-add’ 
people who had – and have – something very 
precious and unique to share.

I grew up in a regional country town, with a 
large and happy extended family in a very proud 
Aboriginal community. I went to the local school 
and survived the system. I experienced racism 
most days at school. Most of the teachers and 
other kids also had very different expectations 
of me and my ability to learn and achieve. They 
were, of course, lower, very limited expectations. 
I never quite understood why, and I never 
questioned it. But I never accepted it. 

When I started thinking about my children’s 
education and the options that were available,  
I remembered my ‘not so great’ experiences.  
I was terrified for my children, anxious and even 
a little angry. I started off on a quest. I wanted an 
amazing school for my children. A school that 
embraced them as young Aboriginal people, 
that wanted to know and share their culture, 
that valued them as individuals, that had the 
highest, if not higher, expectations of them as 
young Aboriginal people. I wanted a school that 
delivered exceptional results, that lived and 
breathed its values and principles, that produced 
leaders – inspirational, articulate, informed 
young people. I wanted my children to know the 
bigger world around them, to have broad and 
open minds. I knew a school like this had to be 
out there, somewhere! And I found it … in the 
International Grammar School.

Thank you our IGS community for embracing 
and celebrating our culture … not just on key 
dates in the Aboriginal calendar but every day: 
every day flying the Aboriginal flag high and 
proud; every day respecting the traditional 
owners of this land. Thank you for warmly 
embracing the local Aboriginal community and 
making them part of the IGS community. Thank 
you for giving me renewed hope. Thank you for 
your vision, solid commitment and leadership. 
Thank you for investing in and creating change 
in this generation of Aboriginal children. Your 
investment is like a wildfire in our communities 
– starting small but gaining an unstoppable 
momentum and spreading across all families 
and their communities. The vicious cycle of 
disadvantage and generational trauma will be 
broken. Aboriginal children of IGS will be both 
mountains and rivers. They will have the strength 
to stand tall and strong, and also the courage to 
explore and create. 

neRiMberA 

Left: Mi-kaisha, Kristy, Kiki and John Masella 

THE dARuMbAl ABorigInaL word MEaning  
“whEre the mouNtains meEt ThE RiVER”  
kRisTY, JoHn, MI-kAisHa & kIkI MASeLlA, igs fAmIly

 

“i Have beEN So pRoud to see igs lEad the wAy 
IN buIlding TruE ANd rEspECTful PaRTNErsHiPs 
wiTh Its loCAl ABorigInaL ComMunITY.”

“i feEl VeRY ReAssurEd ThAt mY CHIldren Are gRowINg AnD 
leArnINg In AN ENviRoNMenT ThAT will not only rEspeCT 
ThEiR ABorigInaLitY, CulturE AnD ‘DiffeRent waYs of doing 
ThiNgs’, but wiLl also VaLue and ceLeBRaTe tHEM!”
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“kooRI Club is the most 
ImPoRTant waY foR inDigenouS 
Students AT igs tO keeP 
conNectEd wiTh EaCh otheR.  
As i am learning iN My ABorigInaL 
StudIEs, CONnECTedness Is tHE 
basis fOr keEpIng ABorigINAl 
cuLtuRe alIVE.”
Tjarani (TJ) Barton-Vaofanua

“inDigenouS EduCAtIoN pRovideS 
all igs sTudENTs wiTh An 
uNdeRStANdINg of ANd rEspeCT 
foR ABorigInaL tRaditIonal  
aNd CoNTeMPoRaRy CulTuRes.“
Keren Skyring 
Indigenous students coordinator

inDigenouS 
EduCAtIon  

AT igs

Mi-kaisha Masella

Jai Wright and  
Kevin Mundine Tiana Lyons

 James Eades and Kyliric Masella

Indigenous and non-Indigenous students working together  
at a recent scholarship fundraiser: Dominic Borghino,  

Mi-kaisha Masella, Ivy Vournelis and Emma Garrett
Kyliric Masella, Nyree Davison,  

Tiana Lyons and Miah Walker

Left to right (back):Tiana Lyons, Nyree Davison, Miah Walker, Tate Walker, Jai Wright,  
Kevin Mundine, James Eades, Kyliric Masella, Armani Carr. Front: Kaidyn Wright Tiana Lyons and Nyree Davison
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my appointment as principal of IGS took 
effect on January 1, 1994. An advertisement 
in the Sydney Morning Herald had attracted 

my attention. The school, a somewhat unusual 
one, with a particular emphasis on language and 
music, and housed in a refurbished cosmetics 
factory in Surry Hills, was seeking to appoint 
a new principal. Born of missionary parents in 
Zimbabwe, a head for four years in a particularly 
testing position in that country and for eleven 
years as founder head of Oxley College in Bowral, 
the fresh challenge this position offered strongly 
appealed. I was invited for interview and before 
the formal meeting I was taken around the school 
and shown the premises that was divided between 
Surry Hills and, for Years 11 and 12, Balmain. As 
accommodation for a school, the Surry Hills 
premises left much to be desired. For me, an early 
conundrum was why, in view of the bleak facilities, 
anyone would want to enrol their children in the 
school. The fees seemed grossly disproportionate 
to what, on the face of it, was being offered.  
I soon realised that the emphasis on language 
and music was a major appealing factor. My own 
experience of Africa had taught me how crucial a 
role language plays. 

That initial, disconcerting impression was 
superseded by what I regarded as the true 
measure of the worth of an educational enterprise: 
the look in the eyes of the students. At IGS, they 
shone. It was clear the students wanted to be at the 
school and were responding warmly to what they 
were being offered. Children hanker to learn. 

Clearly they found the learning at IGS apposite and 
relevant. What I saw of the staff only reinforced 
what I had observed in the children. They shared 
a similar warmth and 
enthusiasm, and were 
going about their duties 
with great purposefulness. 
Externals – what could 
be bought, lavishness of 
facilities – obviously were 
not priorities. Quality of 
education springs from the 
quality of the hearts and 
minds of those engaged in 
it. Offered the job,  
I accepted with delight.  
I relished the prospect of working in a school with 
that kind of energy, that quality of soul. 

Thinking about thinking basically indicates 
that we think with words; thus the richer the 
language, the greater the potential for more 
profound thought. Learning other languages 
simultaneously helps you learn more about your 
own. For my part, I had some competence in 
Latin, French, Greek, Hebrew and Shona.  
My knowledge was, however, largely academic. 
I learned the languages late. I could read them. 
I could never be regarded as a fluent speaker. 
I was effectively denied the opportunity to be 
introduced seriously to different cultural modes 
of coming to terms with the world. The fact that 
from preschool IGS made actual speaking of 
languages other than your mother tongue a 
priority had a great deal to commend it.

Many people of non-Anglo-Saxon heritage 
yearned for their children to be steeped in the 
cultural heritage that underpinned them.  

For that, language was indispensable. Many IGS 
teachers came from similar backgrounds. They 
loved Australia and probably spoke English more 
than their mother tongues, but nevertheless 
were intuitively aware that their unique cultural 
insights were born of the languages with which 
they had been reared. Strongest unity was 
constructed not from sameness but from the 
incorporation of difference, from respect for 
cultural diversity. I can recall one of the teachers 
telling me how, as a new Italian migrant, she 
had been ridiculed at school for having salami 
sandwiches for lunch. She saw it as part of her 
role as a teacher to dispel that prejudice. 

Well represented within the student body of IGS 
in its early years were children of what might 
loosely be described as ‘the artistic community’. 
That was a telling statistic. Artists are in fact 
significant pioneers who operate at the frontiers 
of experience. They saw that the fundamental 

dAvID wRIght  PRINCipAl 1994–2000

“i can RECAll one of tHE TeAchErs tEllINg ME how,  
as a New italian migRAnT, she Had BEen RIdiCuled  
at sCHoOl foR HaviNg sAlAmi sAndwiCHes foR  
lunCH. sHE saw iT AS PaRT Of HeR RolE AS A  
TeACHEr to dispEl tHat pREjudIcE.”

“THE impaCT of igs on ME was aLso iMmeasurAblE …  
mY tIme tHErE REpResENTed a splendID PaRT Of my  
own IntErMINAblE JouRNEYIng anD LeARNiNg, one  
ThAt i would NOt Have chANgEd foR The wOrld.”

Dr David Wright followed Rita Fin as principal. IGS had overcome the dire problems 
caused by its lack of certification but facilities remained lacklustre and the bank was still 
circling ominously. What David observed, however, was the school’s strong spirit and 
ethos. He eventually oversaw the move to Kelly Street and, as part of this process,  
he also designed the IGS logo with its emphasis on celebrating global cultures.
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driving force of their art was replicated in what 
IGS was seeking to achieve and they therefore 
supported the school in its risk-laden pursuit. 
Many parents were also drawn to IGS by the fact 
that, unlike many independent schools, it had 
no stated religious underpinning. With my own 
deep religious leanings that could have presented 
a problem. I found, in fact, the school to be as 
profoundly spiritual as any I had encountered. 
Commitment to learning for nobler ends, mutual 
caring, respect for difference, awareness of 
higher callings, refinement of moral and sacrificial 
sensibilities were deeply embedded.

Reared myself in traditional disciplinary modes, 
and with most of my teaching career steeped in 
them – with particular emphasis on aspects such 
as standards of uniform, deportment, hairstyle 
and wearing of jewellery – the lesser emphasis 
on these at IGS did not signify any lower regard 
for discipline nor reduced interest in promoting 
genuine freedom. A unique, but not inferior, 
ambience pervaded. Easier intimacy was patent. 

Hierarchy and divisiveness were less entrenched. 
The sense of everyone having equal value added 
vibrancy to the school’s environment. Students 
would quite naturally drop into my office for a 
chat or to share some personal achievement or 
disappointment. The principal was never seen 
as being shut away in an ivory tower. The feeling 
of being sensibly at ease with that for which the 
school stood and for what it valued was uplifting.

Ethos can neither be described nor made 
evident in the typical high-sounding phrases and 
pretty pictures of school publicity brochures. 
Ethos must stem from all that a school seeks 
to do. At the forefront of all meetings of staff, 
students and parents, this was the basic 
concern and emphasis: What constitutes the 
important learning? What does it mean to be a 
whole or worthwhile human being? What is likely 
to be most true, most good, and how, in any 
event, are you able best to assess such things?

 But despite all that IGS had to 
recommend it, the early history of the 

school was chequered. It did not take me 
long to realise that it could not survive as it was. 

In 1994 the bank was already circling ominously. 
It regarded the school as non-viable, wanted it 
closed. The pupil-to-teacher ratio provides the 
simplest measure of a school’s likely financial 
viability and, in IGS’s case, that ratio was far  
too small. 

A school’s facilities might be a secondary factor 
but there are limits to what might reasonably be 
expected. Schools deal with humans at critical 
stages of their development. They need to 
nurture capacities to adventure and to dream, 
and the nature of the physical environment 
greatly assists in that. More and more high 
school students had to be squashed into the 

basement of the Surry Hills premises. Few 
classrooms had windows open to the sun’s light. 

Air was humid and musty. In one of my science 
lessons, I recall a mouse, to the consternation 
of everyone, plummeting from the ceiling onto 
a student’s book. Cockroaches thrived in the 
damp, dark cupboards. Levels of hygiene in the 
preschool were of mounting concern to parents. 

Before beginning enrolment interviews I would 
invite parents to accompany me to the basement. 
They needed to know in advance what they would 
be letting their children in for. So it was both timely 
and very satisfying, therefore, for IGS to have 
been able finally to move into purpose-built, more 
spacious facilities. 

In the modern world, 
materialistic values have 
come to dominate. Personal 
worth tends to be measured 
by how much you possess or 
how much you are paid for your services.  
I always saw my role at IGS – indeed as a reason for 
the school’s very existence – to try to offer some 
counterweight to that value base. 

In the period I was principal (1994–2000),  
did IGS succeed? Is it succeeding now?  
These are ultimately unanswerable questions. 
Our aim was to nurture genuine freedom – 
not freedom from but freedom for – and for 
the test to be the quality of the striving, to 
keep going whatever the level of immediate 
disappointment, to be able to distinguish 
between failing and being a failure.

A major glory of teaching is how little, 
generally, there is to show for it; how 
little to point to and say, ‘This was a 
result of my efforts.’ For their part, 
students rarely communicate their 
feelings to their teachers. Rewards are 
intangible, derived from being part of 
a huge family, being able to share with 
students a journeying that continues, 
and being left, by turns, hurt, humbled, 
surprised, lifted, overwhelmed.

Objectives-based education might currently be 
all the rage. It has its place but it needs to be 
approached with caution. The brightest students 

I have encountered 
would often give me 
answers of which  
I had never dreamed. 

The quest for objectivity, for accurate 
assessments of performance in HSC examining, 
though understandable, has a weakness because 
it limits scope for imaginative exploration. 
Socrates’ dictum has always been a central 
plank of my own educational philosophy: you are 
educated when you know that you know nothing.

I saw as one of my duties the re-design of the 
school badge. Something less explicit was 
required: a badge subtly representing what, 
fundamentally, the school stood for. IGS’s unique 
emphasis was to help establish a bridge across 
cultures, across the world. Not any bridge but 
one that reflected the noblest aspects of what 
was involved in being human, cherishing high 
standards and reaching out to difference. On 
those terms, of course, the impact of IGS on me 
was also immeasurable. What I was always able 
to know and to value, however, was the fact that 
my time there represented a splendid part of my 
own interminable journeying and learning. One 
that I would not have changed for the world. 

LEARNING JOURNEY
Year 7 pupils of the 

new secondary school, 
Clifton College, which 

David is helping  
to establish in  

Francistown, Botswana

“befoRe beginning ENRolment INTeRViEws i would invITe pARents  
To aCcoMpAnY me tO tHe bASeMent. THEY NeEdEd To know in advANCE 
whAt ThEY would bE lEtTing TheIr CHIldren iN foR.” 

“studENtS would quItE naturAllY dRoP IntO My OffICE for a chAt oR 
To sHarE somE pErsonal aCHiEvement or dISaPpoINTmenT. THE PrInCipAl 
was nEvEr SeEN beiNg shut away in An ivoRY towER.” 

CREATIVE  
THINKING

David Wright in the  
soon to be high school 
library and reception. 
The Sydney Morning 
Herald, February 5,  

1996 

NEW GROUNDS
David Wright and 

Martin Biggs open the 
Wright building. Also in 
attendance: Stephen 

Laurence, David Baker 
and Kerrie Murphy, 

August 9, 2001 

ETERNAL FLAME
David with deputy 
principal Stephen 
Laurence and the 

Olympic torch, which 
came to IGS in  
October 1999

AROUND THE 
WORLD

The initial IGS logo 
and the current one 

designed by  
David in 1995
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If we watch the youngest learners in the 
preschool at IGS, we see that their playful 
engagement in learning is driven by curiosity, joy 
and the desire to explore. They are not limited by 
the constraints of particular disciplines; instead, 
their learning emerges through their play. 
Teaching is responsive, building from the topic, 
object or activity that is currently engaging the 
children, and in the process expands each child’s 
skills and knowledge. And that’s the challenge for 
all teachers – and indeed for parents as well: how 
do we continue to foster and create opportunities 
for such curiosity and interest in learning 
to develop throughout the school years? In 
response, IGS teachers have over time designed 
several transdisciplinary programs across the 
school, such as Thinking Hyperbolically and  
Film Studies, with the specific goal of harnessing 
and promoting students’ interest in learning. 
Mentored independent learning projects in both 
the primary (the IRT) and senior schools allow for 
specialisation in the areas that are of individual 
interest to students, as well as building their 
understanding of processes of inquiry  
and dissemination.

What hasn’t changed in IGS’s thirty years is the 
centrality of relationships to the learning process: 
how members of the school’s community are both 
nurtured and nurturing in a shared quest to better 
understand the world. IGS has always sought to 

educate young people as global citizens who will 
be well positioned to make positive contributions 
to knowledge, ask meaningful questions and lead 
social change. The school has a long tradition of 
learning through inquiry and immersion. It was 
founded on the importance of learning  
languages – including music as 
another language – to better equip 
young people to engage and express 
themselves, and to be able to see and 
understand the world through multiple 
lenses. Learning is embedded within relationships 
that are focused on the intellectual, social and 
emotional wellbeing of the learner and the teacher. 

Schools are places of living and learning for 
everyone within the community, including the 
teachers. Deep knowledge of content, diversity of 
personal and professional experiences, wide-
ranging interests, and personal engagement in 
ongoing professional development characterise 
IGS teachers. Evident in the stories on the 
pages of this book are the commitment and 
dedication of this school’s teaching staff to 
fostering individuality, creativity and high 
standards of personal achievement in their work 
with students. As prominent music educator 
and IGS elder Richard Gill observes, schools are 
not buildings but collections of teachers and 
students; with quality teachers, you have the 
beginnings of a great school.

Looking to the future, the foundations and 
culture of learning at IGS position it strongly to 
continue in its progressive educational tradition, 
one that nurtures young people who understand 
their world from local, national and global 
perspectives. The core values of IGS provide a 

basis for guiding a school of the future, in which 
learning includes knowledge and insights that 
enable young people to be ethical, caring and 
responsible citizens of our world. IGS has always 
valued the process of learning as highly as the 
products of learning. This school community 
has always understood that learning develops 
meaning and interest through establishing warm, 
respectful relationships, built on understanding 
of and care for one another. 

just as in the twentieth century, our society 
expects that schools of the twenty-first 
century will be places where students learn 

about and learn how to do; importantly, there is 
also now an expectation that schools today will 
help young people learn how to be. 

Schools are relatively recent institutions. For 
centuries and across cultures, people have learnt 
through firsthand participation in meaningful 
activities. Educational theorists such as Jean 
Lave and Etienne Wenger claim that by observing 
others and learning from those who are more 
knowledgeable and experienced, individuals 
move from being more peripheral to central 
members of communities. Everyone in a learning 
community, however, in some way shapes  
the goals, meanings and activities of that  
particular community. 

Schools are distinctive communities, focused 
on building knowledge. By considering schools 
as communities, we can better understand the 
sociocultural nature of learning, and how it is 
shaped not only by the teachers (positioned 

as expert learners), but actively negotiated by 
the students (apprentice learners) in relation 
to their current interests and understandings. 
At the same time, as a society we give experts 
in particular disciplines both within and beyond 
schools the responsibility of deciding which 
knowledge and practices will be central, through 
the development of curricula. As such, learning 
always takes place within particular sociocultural 
contexts that naturally change over time. 

Over thirty years, the tools and technology 
available for learning in these contexts have 
changed enormously. When IGS was founded 
in 1984, schools did not have computer rooms, 
access to the internet, interactive whiteboards 
or personal mobile devices such as tablets. Yet 
at IGS today, students have ready access to 
technology that enables them not only access 
to information, but increases the possibilities for 
interaction with people from around the world 
who share their interests. Such technology has 
changed how we position ourselves in relation 
to information and knowledge. New technology 
has extended possibilities for who students can 

learn from, as well as how they might share such 
learning with others. As a result, they are able to 
learn from a much wider community than that 
limited by the walls of their classrooms and the 
people in the school.

In such an electronically connected world, and 
with such easy access to seemingly infinite 
amounts of information, how do we decide what 
is important for young people to learn? IGS 
principal, Michael Maniska identifies the challenge 
of educating a ‘straddled generation’ for whom 
the risk of superficiality is inherent in the way 
a wide range of information is skimmed at the 
expense of developing the sophisticated and 
purposeful understandings that come from deep 
focus on, and technicianship within, a discipline. 
For twenty-first-century learners, North American 
academic Howard Gardner explores the idea 
that different kinds of minds need nurturing. He 
identifies five minds for the future: the disciplined, 
the synthesising, the creating, the respectful and 
the ethical. The challenge for schools is what role 
they might play in the cultivation of this so-called 
‘ensemble’ of minds.

“sCHoOl coMmuniTieS neeD To boTh HonouR  
ThE pasT And look to the fuTuRe.” 

On leARning 
In the twenty-first century, what are the most important things for children and young 
people to be taught? And how can educators meaningfully engage them in learning?

kImbErley PREssiCk-kIlbOrn – igs PARent & LectureR  
In TeaCheR EduCAtIon, unIvErsItY of TechnologY, sydnEY 
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nine years ago, a student having moved 
to Sydney from overseas joined IGS 
in preschool. She spent several years 

flourishing in the academically rich and nurturing 
environment the school provided. She was 
challenged, inspired and stimulated in more 
ways than she can even remember herself.

Along the way IGS provided great friendships,  
a supportive teaching faculty, and was the source 
of countless fond memories. 

But as wonderful as all this was, it was soon 
interrupted when she learnt of her family’s plans 
to relocate to the other side of the world. She 
was confronted with having to 
leave her friends and school 
behind. Within a matter of 
days she found herself in an 
unfamiliar environment and 
having to make new friends. 

Fortunately her early 
development at IGS had prepared her, providing 
her with the strength and confidence to tackle 
the challenges of adapting to this new and 
unfamiliar environment. She adjusted quickly, 
made lots of great new friends and thrived in a 
different school system. The opportunity to live 
in a developing country exposed her to diversity 
and different cultural experiences similar to 
those promoted by IGS. Two years would fly by, 
and before long she had to face relocating again.

Once again she had to leave her friends and 
school behind, however this time it would be to 
return to familiar faces and places. 

That girl was me, and my time abroad was 
wonderful in large part because of how well IGS 
had prepared me to appreciate and respond to 
everything about it. As I reflect on my time at 
IGS, look back over my primary education, and 
forward to the transition to high school, I feel 
once again that IGS has prepared me well for 
what lies ahead, and I suspect most, if not all,  
of my peers feel the same way. 

IGS has provided all of us with a rich learning 
environment and countless fond memories that 
stem from the warm, friendly, caring school 
community we’ve all been privileged to be a  
part of.

Take a moment to think about your favourite 
memories. They could include any of the fun-
filled camps – music, language or outdoor ed, 
the visit to Canberra, or the fierce but fun house 
rivalry between Kuyal, Baado, Bamal and Gura. 
Then again it could be the little everyday things: 
friends, favourite teachers, or special subjects. 

IGS is an amazing place, full of amazing people, 
and creates the opportunity for us all to do 
amazing things. 

EMMa PaRkER  StuDENt 

“mY tIme aBRoAd was woNdeRfuL In LaRge pART 
beCauSe of hOw weLl igs hAd PrEpARed ME To 
Respond anD AppReCiATe eVErYtHINg About IT.”

max danTA, hAYdn Tan  StuDEntS

max: Diversity at IGS is exactly that: diverse. 
Haydn is my very good friend. He is a 
Chinese-Malaysian Australian who speaks 

German. He is very neat and punctual. He wears a 
watch and he is always at school before me.  
A highlight for him was becoming school leader. 
This is all very different from the way I am.

I was born Sydney and, until I was six, I grew 
up in London. My cultural heritage is English, 
Lithuanian, German, Jewish and Australian.  
I have studied Japanese for up to eighty minutes 
a day since kindy. I got my dad to say: ‘My name 
is bum’ in Japanese to someone in Tokyo when 
he was asking for directions. That was a highlight 
for me with Japanese. 

It’s not only nationalities. I have friends in  
Years 9, 10 and 11, and a kindy buddy. Friends 
who are boys and girls. Some are religious, some 
not. Others have siblings, mums and dads,  
while others don’t. 

This rich diversity is a good thing because through 
it I have come to understand more about cultures 
and people. It helps to be knowledgeable about 
the world because knowing about what is around 
you helps you deal with situations that you will 
meet in the future. Like high school won’t be as 
challenging because of my older IGS friends. At 
IGS my classmates and I know what is ahead. The 
diversity we encounter here every day, as a normal 
part of school, prepares me for life. 

Haydn: I arrived at IGS as a shy three-year-
old and here I am now, eight years later,  
a Year 6 student leader proudly representing 

my school as a German-speaking Asian!

One of my earliest IGS memories is coming home 
from preschool and telling my mum that I was so 
lucky to be half Aussie, half Malaysian and half 
German (my knowledge of fractions was non-
existent at age three). I told her that whenever 
the teacher came into my class and asked for all 
German children to stand up, that’s what I did.  
It took my mum a long time to convince me that  
I was not actually German!

I have friends who come from many different 
parts of the world and who speak at least two 
– sometimes three or four – languages. These 
friends also come from very diverse family 
structures. I love the fact that at IGS diversity is 
not only accepted, it is celebrated.

There is always a nice buzz around the school 
with children from preschool to Year 12 mixing, 
and all nationalities going about the business of 
learning and socialising. We know each other and 
we look out for each other.

IGS is like a second home to me and I have even 
grown to love the stairs (oh, so many stairs!) 
It’s the only school I know and I will forever be 
thankful to have been a part of this very special 
IGS family.

“THE diVErsity we ENCountEr HeRe EvEry daY,  
as a noRmAl PaRT Of SChool, pReparEs me foR Life.”

55



Cecile Bonneau 

Britta Galfetti Neve

FRANCE

globAL 
RoAmiNg
as an international school that specialises 

in languages education, it is unsurprising 
that the IGS classrooms and corridors are 
populated with a significant proportion of 
people who have come to Australia from 
around the world. From the students and 
their families to the school staff, IGS is truly 
multicultural. 

The countries our staff hail from 
circumnavigate the globe. From Europe to 
Africa, from Asia to the Americas, this diverse 
group brings a wealth of first-hand cultural 
knowledge and experience that enriches 
the school community and the learning of 
the students. Whether it is a teacher telling 
stories about education in the Philippines,  
a facilities manager explaining how to survive 
winter in Nepal or a former East German 
dancer explaining how life was in the “old 
system” there, this firsthand experience is 
imparted on a daily basis and deepens our 
students’ knowledge of the world they live in. 

These are some of our international staff and 
their countries of origin.

 Maya Merlot

Pramod Mainali

Noriko Yamanaka

japan

Valerie Boisseau

Arpit Ghandl

india

Sasi Karalasingham 

Sri laNka

Audrey Roby 

FRANCE

Barbara Trottman 

SwitzErLanD

Gladys Santiguel 

Sylvette Aguila 

Mo Chaghouri 

LEBANON

Patrick Skagerfalt 

PHIlippINEs
Shuyi Wu

chInA

SWEDEN

nepAl
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hungAry

SpAIn

Tan Nguyen 

Manuela Bachmann

Jozsef Gaal

japan

Mariko Maesono

Gabor Bossanyi

Hungary

Teresa Alonso-Lasheras

Irina Braun

Emmanuel Chaveroux

Ayako Shiragaki

vietnam

Michele Nikles

Dharma Murugiah

MALAYSIA

Julia Hegarty 

FRANCE

Jennifer Yeh 

chInA

Jagdish Raniga 

JAPAN

geRmANy

geRmANy

GERMANY

fIJi
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These people are the original teachers of IGS, 
the ones who started in the beginning when 
the school was the ambitious vision of its 

founder Reg St Leon and consisted of forty-four 
students in a damp, crumbling old cosmetics 
factory at Surry Hills, and which opened its doors 
in February, 1984. Our foundation teachers are still 
here today – educating a student body of 1200 
and some watching their own children complete 
IGS at Year 12. Between them they’ve been at IGS 
for just under three hundred years and they’ve 
seen thousands of students graduate. 

One of the first teachers to be appointed at this 
fledgling language-based school in 1984 was Rita 
Morabito, but she was treated with suspicion 
by Reg St Leon and Bruce Sinclair – principal at 
Paddington Primary – because IGS met with a lot 
of resistance from the Department of Education 
so the founders were initially wary of developing 
academic programs and hence collaborating on 
long-range plans with Rita, who could have been 
an undercover saboteur, for all they knew.

Rita recalls,“As fate would have it, I was going to a 
twenty-first birthday, and a university friend had 
organised for someone I didn’t know to give me a 
lift. David Miller, a stranger, arrived to pick me up 
and during the course of the evening we got talking. 

“He was a former Paddington Primary student 
and had maintained a friendship with the 
principal. He told me to say hi to Bruce. This was 
a really important connection because once I had 
revealed to Reg and Bruce that I knew David, the 
principal ceremoniously walked out of his office 
and announced to the staff, ‘It’s okay, she’s one of 
us. She’s not an Education Department spy!’

“And so began my research and association 
with Reg St Leon. Down the track, when he was 
looking for someone to teach history in 1985  
I reminded Reg that David 
was a history teacher!”

David Miller joined IGS in 
1985. On his first day he 
had a hard time finding the 
ex-Elizabeth Arden factory that housed the school. 
His reaction – “This can’t be it?”– was shared by 
every single one of the teachers who struggled to 
find the entrance as they came to be interviewed. 
And then came the shock of such small classes.

David recalls, “I was hired to teach high school 
history and English. Back then I think we had 
Years 7 to 10 – I can’t recall there being a senior 
class. I do know that eventually there was one kid 
in Year 12. But from Years 7 to 10 at the start there 
were thirty kids across the whole high school, 
maybe not even that.

“The kids wore school uniforms even back then,” 
he says. “It was one of those things that Reg 
St Leon insisted on, and I’m still one of those 
believers that if you get the little things right, it 
sets a standard and an identity for the school:  
a sense of belonging from the very start.” 

These innovative new teachers endured leaking 
roofs, noisy pipes, mushroom-sprouting carpets – 
and nicknamed the dank basement classrooms 
“The Dungeon” and the upstairs “Rapunzel’s 
Tower”. Yet even with dubious first impressions, 
they were instantly hooked by the promise of  
the wonderful language and music programs  
that IGS would deliver, and have remained to 
bring the dream alive. They loved hearing the 
music wafting through the corridors and  
children singing in Spanish or Italian.  

They started the language camps and pioneered 
the vibrant International Day.

Maxine Blanda recalls, “We remember the days 
back at Surry Hills when the ‘Greek Room’ was no 
more than a table outside the kindy room. It was 
in the days when nut-filled baklava was one of 
the main delicacies on offer.” Even after the Greek 
language was phased out from the school in the 
mid-90s, International Day remained a way that 
all teachers could share their heritage with the  
IGS community.

Michelle Weir recalls, “We would stand behind our 
table speaking Greek to interested passers-by 
while Greek music reverberated from our small 
tape recorder! Today music plays through the 
interactive whiteboard speakers while visitors 
dance Zorba around the table shouting ‘OPA!’”

Back in the turbulent days many of the 
teachers also marched on Parliament House, 
worked without pay and went from teaching 
tiny composite classes to being heads of 
departments. They all created their own 
curriculums, and experimented and evolved their 
courses along the way to 2014. It might feel like 
yesterday, but has been a major part of their lives. 
As David Miller reflects, “Time is like an arrow.’”

stRong fouNdatIons 

“THEsE InNOvATive new tEaCheRs enDuRed lEaking 
RoOfs, NOisy PipEs, musHRoOm-SpRouTing caRpeTs.” 

Left to right: Vilma Rotellini, David Miller and Rita 
Morabito – who was the very first teacher at IGS 

How a group of young teachers took a chance on joining a very different school housed 
in a shabby old factory in a colourful part of town … and why they never left.
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Left to right: 
Rosalba Genua-Petrović ,  
Teresa Bertoli, Michelle Weir, 
Angela Sfikas

Left to right:  
Jagdish Raniga,  
Maxine Blanda,  

Paul Galea,  
Josie Nardella
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Ed Jones and I knew each other from 
university and Ed was the principal at IGS 
when I started. I was a PE teacher, so he 

asked me whether I wanted to coach the IGS 
kindergarten/Year 1 soccer club up at Ward Park 
in Surry Hills on Tuesday afternoons. Early the 
next year he called me again, saying, ‘Our senior 
biology teacher has resigned very suddenly ...’ 
Luckily I had also studied biology all through 
university, so I started teaching it for twelve 
periods a week.

I had fantastic fun with that! Once I had a prac 
class where we were dissecting rats – I had 
the rats in the freezer, then I put them in the 
staffroom microwave to defrost, and one of the 
teachers came in and said, ‘That smells nice, 
what’s that?’ It was a cooking lab rat! Then 
when we were doing the dissection, some of my 
students said, ‘Sir, my rat seems to be cooked all 
the way through ..!’ But it was all good. My biology 
class actually did really well.

As the school got bigger, I taught PE for about ten 
years with Maureen Gill. I had some very happy 
years there. But when I turned forty, I moved out 
of PE and totally into history teaching, where I am 
now. Back in the early 1990s, Peter Balding, the 
primary school principal at the time, asked me if 
I could run the after school care and clubs at IGS. 
When I started in 1992, there were four or five clubs 
in all; now there are thirty-two clubs in primary.  
The three- and four-year-olds would walk with us 
from Bondi to Bronte. You can’t do that these days. 
But we had a lot of fun. I used to drive the bus! We 
had a 27-seater school bus, and in the mid 1990s 
we’d drive to Bronte Beach or to the North Shore. 

Then clubs expanded into the high school, and  
I was in charge of all the co-curricular activities in 
high school too. So as the high school grew, my 
role has naturally grown as well. Now there are 
sixty clubs running every week, and we have a 
huge aftercare and holiday care program. When 
IGS finally arrived at Ultimo, we only had four 
hundred kids in the whole school. There was a 
stage there when I knew every single kid from 

preschool to Year 12. I still know about 98 per 
cent of the high school kids, but you can’t know 
everyone anymore. 

I recruit a lot of ex-students to teach clubs and 
run aftercare. And what’s interesting is that a lot of 
those students start out studying architecture or 
law at university, then they come back and work 
in aftercare or clubs and they end up switching 
over to primary or high school teaching. Quite a 
few of them have found their vocation by accident, 
and it’s been great to see that. One of the boys, 
Luke Naivasha, went through high school at IGS, 
then worked in aftercare, and is now teaching high 
school in my history department! So he’s done the 
whole cycle.

We haven’t got big playgrounds and we haven’t 
got huge numbers of halls or spaces, and this is 
part of being in the inner city. There are plenty of 
schools that do offer all that: but what we offer is 
something else, this intangible X. It’s very hard to 
articulate, but I think a big part of it is staff care for 
the students. From day one, that vibe was there: 
that the kids were what mattered; that making 
their experience at this school worthwhile was the 
most important thing. 

If you look at the facilities IGS has and compare 
them to other private schools, there’s got to be 
something else that makes you want to send 
your kids here. For the language, the music, the 
vibe, that sense of community – we must have 
something special, otherwise this place wouldn’t 
survive. So therefore it’s got to be something 
more spiritual, less concrete, more abstract.  
I have three kids here. There are probably forty 
staff kids at IGS. Parents send their kids here 
because they feel they’re getting a level of care, 
a really good education and a strong mark at the 
end of it. In 2012 we had three HSC students who 
achieved 99.9, so the opportunities are there to 
do well, but the other side of it is that you are part 
of something much bigger than yourself. Take 
Arts Fest – now that’s a phenomenal day. To see 
the Year 7s mixing in with the Year 12s: it really 
sums up the good stuff going on in our school.

We’ve been very lucky – we’ve had leaders 
with the right skills, at the right time, who each 
managed, in their own way, to keep that vibe 
going. David Wright was a superb person to lead 
IGS when he did because he gave the school its 
‘soul’. His integrity, quiet strength and goodness 
was something that we badly needed at the time. 
He made an enormous contribution. 

I met my wife about the same time as I started 
here, and then a couple of years later we had 
the twins and when they turned three, the most 
natural thing was to bring them to the IGS 
preschool. When they were in Year 6, my twins 
said, ‘We’ll run away from home if you take us 
away from here (IGS)’, and I thought, ‘I’m not going 
to put them to the test!’ I blink and they’re in Year 
12 now, and I’ve been at IGS for over twenty years. 
If you’d told me in 1993 that I’d still be in the one 
spot twenty years later, I would’ve laughed at you. 
I would have bet you anything in the world that  
I wouldn’t be here. But I’ve been very lucky 
because I’ve been able to reinvent myself, and 
that’s kept it fresh. In 2004 I travelled around the 
world with my family to Africa, South America 
and Europe, and it was just fantastic. And when  
I came back I was like a new man. That made such 
a huge difference, because this job is all energy. 

The big thing too is that if your kids are happy, 
that’s a giant part of your life. My kids have had 
such a wonderful journey through this school,  
so I’m very grateful to IGS.

PAul galEA 

“if you’D TolD Me In 1993 that I’D stIll be in tHe onE spoT 
TwENty YeARs lAtER, i would’Ve lAughed aT you. i would 
Have beT you anything iN ThE worLd ThAt i wouldN’t  
be heRE. buT I’Ve beEN veRY luckY BECAusE I’Ve beEN aBlE 
To reINvenT MYself, and tHaT’S kepT it frEsH.”

“wHen igs fiNAllY ARriveD At tHE 
ulTiMo buildIng, wE onlY Had  
four HundREd kIDs in the whOle 
SChool. THErE was a StAge wheRe  
i kNEw EvEry siNgle kID from 
PrEsCHoOl to YeAR 12.”

pe tEaCHER, higH sChool hIStOry tEaCHER,  
DiReCToR of stuDent aCTiVIties,  
fouNdatIon sTaff meMbeR sINCE 1992, sChool pARent
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Twenty-one years ago I started as a casual 
teacher at the Surry Hills campus. I was 
originally employed as a home class and 

Greek teacher, and I’ll always remember my 
interview with the then principal, Rita Fin. She 
said: ‘Tell me what have you done in the last five 
years, but I’d like you to tell me in Greek.’ Later  
I found out she didn’t understand a word of Greek 
but wanted to get a feel for my fluency. Rita was 
a great principal and role model. She was young, 
intelligent and a great leader. As I was a teacher 
just beginning my career, she was someone  
I looked up to and I learnt a lot from her.

Before IGS I had done a lot of casual teaching 
at Catholic schools, local public schools, other 
independent schools – and I would go in, teach, 
and go home. At IGS, it became more than a job, 
it really felt like a family. It was a small, very tight 
community. The school was extremely poor in 
those days, so we had parents coming in to help 
us with everything from building walls to create 
classrooms, helping with productions, helping in 
the classroom, we all worked together because 
everyone believed in the school. That’s what 
I still love about IGS today – it hasn’t lost that 
closeness of community between the staff and 
the families.

From the start I loved the edge that our students 
have. That’s something that has never been 
lost. The students can hold a conversation with 
anyone, they’re very aware of the world. At IGS 
the students are not just treated like children. 
The relationships they have with the adults at 
the school help them when they go out into the 
world. IGS gives them life skills. It’s not just about 
the academics, it’s a combination of everything – 
IGS produces real all-rounders who are vibrant 
and compassionate young adults.

I treat my students the way I treat my own 
children. So if I’m disappointed I’ll let them know, 
if they’re sad or something exciting happens I’ll 
give them a hug. The group of children that  
I have in my care every year are special to me.  
I go home at the beginning of the year and tell my 

husband, ‘I love this class! This is the best class 
I’ve ever taught,’ and he says, ‘You say that every 
year,’ and I say, ‘No, no, but this year ...’ and he 
says, ‘You say that every year too!’ But that’s how 
I genuinely feel, that they are my favourite class, 
they’re my kids. I also feel very fortunate to be 
working in a school that encompasses preschool 
to Year 12, where I can watch the students grow 
and develop into beautiful young adults after they 
leave my care. Even when they leave IGS,  
we still hear from them. Whether they come back 
to work in aftercare or they send you an email 
to let you know what they’re up to. I recently 
received an email from a student who 
won a substantial prize in a song writing 
competition. It’s such a delight to hear from 
them. I love IGS kids. You get all sorts of 
personalities, you don’t just get the same 
child. They have a sense of humour, they’ve  
got character! 

I have two sons – Stathi and Raphy – at IGS. They 
have very different personalities but IGS has been 
great for both of them. They are both thriving, 
each in his individual way. The boys started in 
preschool and they have loved the school. They 
have been offered different opportunities and 
experiences, which they have embraced. We have 
students from all walks of life – you don’t have 
to be a particular type to fit in at IGS. You can be 
yourself – because IGS will fit in with you. A lot of 
schools claim that they cater for the individual, 
but I think IGS does it really well. 

IGS kids also have a real love of travel and other 
cultures. Stathi’s godfather lives in Greece and 
has a beautiful farm in a village. When I told him 
IGS was organising a history trip in 2011, he 
asked, ‘Do you think the kids would like to come 
here for lunch?’ So the IGS group arranged to 
meet ‘Big Stathi’ – the godfather. The experience 
was quite unique. When they reached the village 
the bus got stuck on the very narrow village 
roads, so a convoy of relatives came and picked 
up the forty students! He had organised a huge 
Greek feast, invited the local mayor, put up a 
huge Aussie flag, the local school kids did Greek 

dancing and each of our students took away a 
package of local produce from the farm. Our 
students just lapped it all up – dancing, eating 
Greek food and mingling with the Greek relatives. 
It was just another example of how our kids are 
able to so easily connect to other cultures. Both 
my boys have had fantastic overseas school 
experiences: the Greece/Italy history trip, the 
music tour to New Zealand, and Stathi also 
participated in the Antipodeans trip to India. 
These opportunities have opened their eyes to 
the world and given them a real desire to travel. 

IGS produces kids who are world-minded, 
passionate and empathetic. For Stathi’s Year 10 
independent research project, he watched an 
episode of the program Bondi Rescue, which 
featured a Brazilian man who’d had an accident 
at the beach and was now a quadriplegic. Stathi 
decided that he was going to organise a fundraiser 
for him. He raised about $1000, for a person he 
had never met before. That’s just one example¬– 
there are lots of our students who have done very 
similar things and more. Mia Morrissey (Year 12 in 
2012) for a number of years did a lot of fundraising 
for breast cancer. It’s not because someone says 
to them, ‘That’s what good people do’, but because 
it’s something they really want to do – they have 
this initiative. 

I’ve met some of my closest friends at IGS. 
We see each other socially, we’ve seen all our 
children grow up, they become part of your 
family, there’s that connection – it’s that sort of 
place. There are certain people who are attracted 
to this school, and when they come it’s like 
they’ve been here forever. IGS is more than just  
a school, it’s a real community. 

miChellE wEiR  

   

“i love igs kids. You get aLl SoRts 
of peRsONAliTies, YOu don’T JusT get 
ThE samE ChIld. THEY hAVe a Sense of 
HuMour, they’Ve goT ChARaCter.”  

“fRom tHE stART i loved the Edge  
ThAt ouR sTudenTs hAVE. THaT’S 
SoMetHing ThAt Has nEvEr beEN loST. ” 

gREek laNguAgE & pRiMarY tEaCher, CoordinatOr  
of PREsChooL, k–6 PRImAry & AdminisTrAtIon, 
fouNdatIon sTaff meMbeR sinCE 1991, sChool pARent
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m ichelle Sullivan, primary studies  
coordinator & Year 4 classroom 
teacher – Fiji, Canada and UK

“Teaching overseas has allowed me to experience 
different curriculums and pedagogical 
approaches. I have also been afforded the 
opportunity to immerse myself in the countries 
and cultures and among the wonderful citizens 
of the languages we promote at IGS. This 
involvement has truly ignited my passion about 
the value and necessity of each of us striving to 
be a true global citizen, which I try to instil into all 
of the students I teach.”

Lucy Howard-Shibuya, student coordinator, high 
school & Japanese language teacher – Japan

“The classroom for me is an opportunity to 
increase the students’ global understanding 
of the world around them. I went to Japan as a 
trained ESL teacher, but I studied Japanese at a 
college every day for a year in Sendai and then 
Tokyo. Being a student was the best way to truly 
understand the needs of my own students. It 
makes you realise the challenges faced when 
learning a language and develops your levels 
of empathy. Having taught in Thailand as well 
as Japan, I became interested in the learning 
approach of these students. There, the classroom 
is very much teacher-centred, where opinions 
are not voiced – vastly different to IGS! These 
experiences, however, enabled me to bring 
intercultural learning into the IGS classroom.  
I often have ‘intercultural moments’ in class 
where we reflect on, for example, ‘What must it 
be like to be a Japanese teenager as compared  
to an Australian one?’” 

Irina Braun, studies coordinator & high school 
Spanish & French language teacher – Germany

“I became a language teacher because languages 
have always featured in my life and the focus of 
my language teaching is intercultural learning. 
The goal is to develop an intercultural identity as a 
result of an engagement with an additional culture. 

“I taught in Germany for many years. Languages 
play a great role in German education, hence in 
primary school students commence the study of 
English. Depending on the high school, in Year 5 
students then choose between French, Spanish, 
Italian or Latin. 

“The German school system is quite 
different to the Australian one. Public 
schools are the predominant type 
of school and students do not wear 
uniforms. Primary school finishes 
with Year 4 and then students are 
assigned to three different types of high school 
based on their academic ability. But the essence 
of teaching and learning is the same in both 
countries. Both aim for the same outcome: for a 
student to use his or her full potential to become 
a self-motivated lifelong learner.”

Anne Jackson, high school science teacher – 
Japan, Scotland & Belgium

“Different cultures, though perhaps approaching 
learning in different ways, have the same desires: 
to encourage students to take part not only in 
academic studies but to develop wide ranges of 
interests and to work together in harmony –  
in fact very similar to IGS.

“Working overseas in different countries and 
educational systems has led to flexibility in my 
approach to teaching and a willingness to accept 
different ideas.

“Living in different places and being exposed to 
different cultures is fascinating and fun as well 
as being a great challenge. As a result, friends 
and contacts in many countries enrich my life. 
Working with colleagues from all over the world 
has brought me insights into how different 
countries and education systems operate, while 
meeting people from around the globe is always a 
great adventure as well as a learning opportunity.” 

Ben Mackie, primary teacher – UK

“I was lucky to teach in London for six years, 
which was a tremendously enriching experience. 
I had to learn patience and accept that I don’t 
know everything! These qualities really helped 
me in Australia where, as a foreigner, I find myself 
often forced to learn as I go. I am learning as 
much as I am teaching, and am grateful for all the 
IGS students who have helped me grow both as a 
teacher and as a ‘settler.’

“The main similarities between the students at IGS 
and those in London are that they all demonstrate 
an innate respect for and acceptance of those 
different from themselves, and also a belief in the 
value of diversity in the world. 

around tHE woRld 
Many IGS teachers have honed their skills in lands far away. Teaching in the distant 
reaches of the globe has taught them valuable lessons and they bring a richness of 
knowledge and intercultural teaching practices to the whiteboards of IGS. 

“woRkiNg oveRSeAs IN dIffErent CouNTrIes  
aNd eDuCatIonal sYstEms Has leD To  
flExIbiLity iN mY apPrOaCH To TeACHIng.”

Left to right: Lucy Howard-Shibuya, David Smith, 
Irina Braun and Scott Kirkland
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I was quickly struck, though, by how confident 
the IGS children were towards their own learning. 
In London, however, I was exposed to different 
cultures, views and teaching methods, which 
helped improve my own teaching style.”

Suzanne Latham, primary teacher –  
UK & China

“I had to be creative in the delivery of my 
teaching, because the majority of students 
I taught overseas had English as their 
second language. This made me understand 
the importance of looking at the learning 
environment from the student perspective, 
adding humour and fun within lessons. From a 
personal perspective, working overseas made me 
appreciative of the education system we have in 
Australia, especially at a school like IGS. 

“Teaching in China was mind-blowing! The 
classroom and toilets were eye-openers: bare 
and basic concrete. I remember asking my class 
to change the table layout from straight lines to 
a horseshoe shape; they thought it was such a 
strange request! I guess this symbolised what  
I saw at that time as the culture of conformity. 
One of my Chinese students wrote about 
‘knowing her place’ in the social/class system 
and I did get a sense of hopelessness. This 
brought the reality of the communist system 
home to me. This is in stark comparison to the 
culture and attitudes of IGS students, in which 
individuality is supported and given many 
opportunities.” 

Charlotte Kootstra, primary teacher –  
New Zealand & UK

“I feel very lucky to work in a school that 
nurtures and celebrates diversity. And to be able 
to learn from staff and students of their cultures, 
backgrounds and experiences, which enrich 
my own life and that of our school. Teaching 
overseas has given me insight into different 
cultures, education systems and teaching 
philosophies. The skills and strategies I have 
learnt have helped me to cater for children’s 
individual needs at IGS and assist in making 
learning relevant and enjoyable.” 

Dan Collins, head of PHDPE – USA

“My experience of teaching in both New York and 
San Francisco gave me a greater range of teaching 
tools, which I have been able to use at IGS. 

“Teaching abroad also allowed me to compare, 
critique and evaluate what works well and 
what can be improved, and to assess the best 
practices to implement in the classroom. While 
the cultures, attitudes and lifestyles of New 
Yorkers and Californians are quite similar to ours, 
the education system has subtle differences in 
structure, procedures and curriculum, which 
makes the experience for the students look 
slightly different from that of Australia.  
I thoroughly enjoyed and savoured every day 
teaching abroad, however I’m extremely happy to 
be home and teaching in this wonderful learning 
environment that we call IGS.”

Anthony Dennehy, assistant principal,  
high school – NZ & UK

“There is a respect for learning and for the 
teachers at IGS that is quite unique. It allows you 
to reach the students at a deeper level and to 
extend them and help them achieve more. IGS 
kids have a greater awareness of themselves as 
being part of something bigger, something more 
important than themselves that my kids overseas 
didn’t. In terms of lifestyles and culture, they were 
poles apart. There is a very real culture here of 
community and family. Teaching overseas has 
made me more appreciative of varied learning 
environments and styles. It opened my eyes to 
the huge variation that exists in the needs of 
individuals in the classroom and the good fortune 
we have to live in a society that values education.”

Kirili Williams, music teacher – UK

“At Royal Grammar School, Worcester, one or two 
long-serving members of staff did not think that 
the female staff should wear trousers to work! 

“I was the second female member of the teaching 
staff ever and, at twenty-eight, the youngest. The 
RGS student body was almost exclusively white 
British, and the school was in its first year of 
coeducation when I started. All members of the 
sixth form wore suits to school. 

“When I arrived, RGS had recently celebrated its 
seven hundredth birthday. I found it difficult to 
grasp that the history of my workplace was over 
three times longer than that of white settlement 
in my home country! One of my highlights 
was training the choirs and conducting in the 
beautiful Worcester Cathedral. Working in such 
an academically high-achieving school taught 
me the value of being completely on top of 
every aspect of one’s subject matter and of 
continued learning.” 

“TeaChing OveRsEas hAs made me moRe apPrECIative of Varied lEaRning 
ENviRoNMenTs anD stylEs. it oPenEd my eYes tO tHe huge vARiAtIon 
ThAt ExistS iN ThE nEeds of inDividuaLs IN tHE ClASsRoom ANd the 
goOd foRtune we hAve tO lIvE In A soCiety ThAT values eDuCatIon.”

Left to right, top row: Dan Collins,  
Kirrili Williams, Jagdish Raniga.  
Bottom row: Suzanne Latham, Michele Ellis
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Left to right: Anne Moss, Tim Lester,  
Brian Downton, Jodie Williams

Left to right: Mala Naidoo, Anthony Dennehy, 
Glynis Martin, Anne Jackson
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Left to right:  
Charlotte Kootstra,  

Michelle Sullivan,  
Mary Duma

Clockwise from top:  
Alison Housley,  
Andrew Ackerman,  
Ben Mackie
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“if theRe’S MoRE ThAn ONe wAY To speak, theRe’S 
moRe ThAN oNE waY to dO lots of ThIngs, sO IT has 
DevelopEd a CogniTiVE CreativITY in the childREn.”

Robyn Moloney 

This was the first school I’d been to where 
there was a language immersion program.  
I knew about it because Reg St Leon was 

my German professor at university. I thought it 
would be interesting to do a project on the IGS 
kids, because there was no other significant 
research on language immersion in Australia.

In 2004 I studied Year 6 IGS students to 
determine their process, their thinking, the role of 
the teachers in those language classes. One  
of the most important things was that they 
weren’t just learning a second language, nor were 
they just learning social studies and selected 
curriculum units in the second language – it 
was a bigger picture identification. That second 
language affected their whole learning. It 
enriches the whole fabric of the primary school 
in particular, and then for those students who 
continue languages from kindergarten to 
Year 12, it’s part of their whole learning at IGS. 
What it showed was that language changed 
their perception of thinking about similarity 
and difference, about cultural and linguistic 
difference, which extended into critical thinking 
across the curriculum.

The language teachers were pivotal in opening 
up that critical thinking. There was a direct 
match between the teachers who were very 
open-minded and could do what we call the 
‘intercultural thinking’, and the quality of the way 
the kids expressed themselves. It’s always really 
interesting doing focus group interviews with  
kids – they tell you so much. They were only 
eleven but they had very sophisticated ideas 
about their identity, their bilingualism, their 
movement across languages and cultures. And 
some could even produce a kind of quotient. One 
girl told me that when she first came into IGS, 

she felt zero per cent French. But after the first 
lesson, she already felt 5 per cent French. When 
on language camp, she felt 40 per cent French. 
Eventually she felt 55 per cent French! 

Language is an attitude and a habit of thinking 
and curiosity towards difference – that’s the 
skill that students will take forward. The kids 
certainly evidenced a courage, an openness and 
a sense of freedom about engaging with other 
countries, people and languages. One boy told me 
that he had a whole bunch of friends who spoke 
Lebanese, and he doesn’t know any Lebanese, but 
he could figure it out by transferring his ‘learning 
how to learn’ skills. He said, ‘I figured out enough 
to be able to talk to them and play with them.’ That 
was extraordinary, not just the skills to figure out 
the other language, but the feeling of confidence 
that he could. And you can see it in the kids from 
IGS who go on the exchange programs – they 
have quite a fearless attitude towards the range of 
difficult things that they encounter, and that runs 
through the whole school.

My thesis was published online by the university, 
as a book, and I’ve spoken about it at Australian 
and international language conferences. Now  
I run the methodology courses for undergraduate 
language teachers. I also look after six Phd 
students who are all doing language-related 
research. I miss the hustle and bustle, the 
loveliness of the kids, the element of joy of school 
life – but I really consider that training young 
language teachers is an equally powerful thing 
to do. I can effect change by producing great 
language teachers. 

In 2010 I studied the types of questions that Irina  
Braun asked her Year 8 Spanish class, and the 
resulting construction of knowledge. The kids  

explored and used their curiosity to ask questions 
back, and that’s responsible for a lot of original 
critical thinking. Instead of the IRE pattern 
(initiation, response, evaluation) – for example, 
‘What’s this? The Eiffel Tower. Yes, good.’ – Irina 
asks questions like, ‘What do you notice about 
this?’ It is an inclusive strategy that engages the 
individual child in the process of learning language. 

Another study with Rosalba Genua-Petrović   in 
2011 was of two different groups going overseas. 
Lots of studies about exchanges use the phrase, 
‘They don’t leave home in their head,’  because 
kids need skills and training in order to maximise 
their exchange experience, to have their thinking 
shifted and be able to really move into the space 
where they have self-perception along the lines 
of, ‘I realise how Australian I am when I’m in Italy’. 
Those intercultural processes don’t happen 
without specific training. 

Canadian studies using IQ tests show that kids 
in immersion language programs display greater 
divergent thinking and creative thinking. Divergent 
thinking means there’s more than one way to solve 
a problem – if there’s more than one way to speak, 
then there’s more than one way to do lots of 
things, so it has developed a cognitive creativity in 
the children. And I think it is displayed very well in 
the strength of the intercultural work here at IGS.

It’s absolutely fundamental to learn another 
language. I’d really like to see it better supported 
in the rest of the Australian school system. When 
you look at a place like IGS, the evidence is so 
clear of the benefits to the kids, and what you’re 
giving them for the rest of their lives.

Dr Robyn Moloney became a doctor of education researching the IGS language 
immersion program. She has researched and published widely on the cognitive  
benefits of language learning as delivered at IGS.

igs dIReCtoR Of LAnguageS 2002–2008,  
seniOr LectureR iN LAnguagEs, MAcquaRIE unIvErsity
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fate brought me to the exciting word of 
languages. After the Hungarian Revolution 
of 1956, my parents migrated to Paris where 

I went to school for two and a half years. I was 
plunged into another world and immersed 
in a foreign language. I loved it! Then in 1959, 
the same scenario followed, when we came to 
Australia. Being able to communicate with people 
from other countries was empowering. After 
mastering English, I simply didn’t want to stop, so 
I picked up German at school and Indonesian at 
university. I became passionate about language 
learning and wanted my children to experience 
this immersion in language.

In 1984, when my older daughter Lara was two 

and a half years old, I heard about a new school 

offering languages from preschool and a great 

music program. It occupied a superb site in nearby 

Randwick, and when I visited I instantly thought: 

IGS is for me! So Lara was enrolled and loved it. 

I was delighted that she too would be exposed 

to the power of languages. Subsequently I also 

enrolled my second daughter, Tessa. Both girls 

recall IGS with great joy and I am proud to say that 

they are ‘true IGS products’.

IGS moved to Surry Hills and went for registration 

but unfortunately missed out on the first round. 

I was then running the languages department at 

Dover Heights High School. Over the years,  

I had had extensive involvement in syllabus and 

examination committees for the Board of Studies, 

and had worked as languages consultant for the 

NSW Department of Education. I was familiar 

with the department’s requirements. As a parent, 

I wanted to use this knowledge to the advantage 

of the school. I rang Reg St Leon and said, ‘Next 

time you go for registration I will help you with the 

language programs.’ 

I remember working in the dimly lit school library 

until eleven or twelve o’clock at night with the 

languages staff, who’d remained after a full 

day’s work. We had to translate their classroom 

teaching into programs structured to satisfy the 

department’s syllabus requirements. 

The camaraderie, the teamwork, was incredibly 

strong because we were driven by a common 

vision. I wanted to give children the enriching 

experience of a bilingual education, of looking 

at life through a different window, knowing that, 

aside from the well-known intellectual benefits it 

brings, language learning opens up the mind and 

fosters understanding and tolerance of others.

In 1988 Rita Fin, then principal, offered me the 

role of language coordinator. I was to set up the 

IGS language program. 

Although I had never 

imagined I would work 

in a private school, it 

was such an exciting 

challenge I simply could 

not refuse. The program 

evolved from the ground up. I gathered information 

by observing how the teachers taught using only 

the target language. Based on this, we gradually 

built up teaching units, centred on the topics that 

were in keeping with the NSW language syllabuses, 

inserting the necessary language structures, 

vocabulary and expressions. We also developed 

maths, science, history and geography units in 

the target language. Designing programs from 

preschool to the HSC was a task which took hours 

and hours of discussions, meetings and work over 

a period of several years. It was a true team effort 

and the credit goes to all the innovative language 

teachers who dedicated so much of their time to it. 

We also looked for opportunities to provide the 

children with immersion activities they couldn’t 

experience in the classroom. When Rita Fin, 

who had run the music camps, approached 

me about a languages camp, I was delighted. 

With the Indonesian Teachers’ Association I had 

organised weekend camps for students learning 

Indonesian, so I knew that adding this ‘practical 

component’ to our program would be of great 

benefit. We embarked on three-day primary 

camps and two-day high school camps. In true 

immersion style, everyone had to speak the 

target language all the time. 

Gradually we built up a battery of games and 

activities, such as cooking national delicacies, 

playing national sports, doing arts and crafts. 

We all had immense fun, teachers and students 

alike. The children lapped it all up, just as they did 

with the language! There were huge gains: for the 

younger ones it was sometimes an important first 

time-away-from-home experience, but above all 

it was a fruitful language learning experience in 

context, and without books.

The next logical step was to extend this period 

of immersion and give students the opportunity 

to spend two to three months in the target 

country. Therefore I spent one summer overseas, 

researching and scouting around for ‘sister’ 

schools, and I managed to find willing partners 

in Aix-en-Provence, Florence, San Sebastian 

and Salzgitter in Germany. To alleviate costs, the 

‘Overseas Experience’ was set up in 1993 as an 

‘even exchange’, with only airfares to pay, and 

every year our students also played hosts to their 

exchange partners.

When I left IGS after thirteen years, I felt we 

had achieved a great deal in terms of language 

education and outcomes. What we had built 

is still standing. IGS is a unique school. I feel 

privileged to have been part of its history.  

I’ve made life long friendships forged through 

dedication to a cause, pioneer work and 

perseverance. Professionally and personally,  

it was an extremely rewarding period of my life. 

.

katHY keREstes 

“You Are as MaNY pEoPle as  
manY languagEs you speak.” 
Hungarian saying 

“wHen i left igs afteR ThIRtEen YEaRs, i feLt we hAD 
aChieVed A gReAT deAl iN TeRms of laNguAge eduCAtIon  
aNd outCoMEs. wHat we hAd built is sTiLl StANdIng.”

dIReCtoR Of LAnguageS 1989–2001, 
SChool PaRenT
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my career started at IGS in 1989. I had heard 
there was a school recently opened with 
a focus on languages, so that inspired me 

to go for an interview. I turned up to the Surry 
Hills factory building and thought, ‘This cannot be 
real; this can’t be a school!’ I couldn’t tell where 
the entrance was. And when I finally walked 
in I thought, ‘Oh boy, is this place a cover for 
something else?’ But by the end of my interview  
I knew that I wanted to work there.

After learning how much of the curriculum was 
covered by languages in the primary and the high 
school – and how the teaching of languages did 
not just concentrate on textbook learning – 
I knew I would have the scope to use some 
creativity at this school. I’ve been teaching Italian 
at IGS ever since. I had Year 12 and a kindy class 
in the first year, and the following year I was 
teaching in preschool as well – so I’ve done the 
whole gamut. We originally taught six languages 
from the beginning of preschool, but we’ve 
evolved in how we teach our languages since  
the early days. 

Most schools in Australia don’t offer as much 
sustained time in languages as IGS – which is 
a key factor if you really want to build a school, 
let alone a country, that values the teaching and 
learning of languages. A significant languages 
program needs to be at the core of a school’s 
curriculum and behind this you need a parent 
body and whole school community that has a 
strong commitment to and belief in the learning 
of languages. This is what IGS does so well. 

We start languages in preschool, and the kids 
dedicate themselves to that language every day 
until Year 10. I don’t know anyone who regrets 
having been exposed to learning a language.  
A lot of our kids have a very fond bond with their 
language; they feel, ‘I’m part of the Italian or the 
Japanese group’, and a lot of them will follow on 
with languages studies at university, or travel and 
work overseas.

Our exchange program is extensive. One of 
the key factors is that it’s in-house; it’s not an 
outsourced program, so we know our exchange 
schools overseas quite intimately, we have very 
strong relationships with them. There’s a country 
to represent every language we teach – Spain, 
Italy, Germany, France, Japan and China, and we 
have Noumea as well, for the primary school. 

Almost fifty kids go on exchange every year, so if 
you average that over twenty years, it would be 
hundreds. Many of our students develop lifelong 
friendships with their host families. Some of the 
exchange kids come back 
to Sydney during university 
years, or our kids go overseas 
to study, and pick up with the 
families who had hosted them 
many years before. In a lot of 
cases the families themselves 
become good friends and 
stay in each other’s homes. 
It’s such a wonderful connection. 

When on exchange, the IGS kids really enjoy 
themselves because they realise just how much 
knowledge they have. It’s a wonderful experience 
for them. Our IGS kids are great communicators, 
in English or their second language – but they 
really lift their game when they’re overseas. 

While they’re overseas, we give our students a 
lot of work to do on developing their intercultural 
understanding and capabilities. We ask them not 
only to observe the way of life around them in 
their host country but also to observe how they 
see themselves in this new culture and what 
skills and language they need to use to negotiate 
and navigate their new environment and culture. 
These are the skills they will need in their futures 
as real global citizens. When our students return 
I see them feeling a whole lot better about 
themselves, a lot more confident, not needing as 
much approval as they might have before. 

IGS kids are quite open to the fact that other 
people might have different points of view. They 
come to understand this as they learn their 
second and third languages because they have 
to think in different ways and make sense of 
other language systems and cultures. IGS kids 
also like to analyse. They love to debate. They 
don’t accept everything that we say, but they’re 
open to learning about other points of view, other 
languages and cultures, they don’t want to just 
be self-referential, and that’s great. They have a 
global perspective, and they’re always thinking 
about what they can do outside Australia.

I have been at IGS for twenty-four years. 
This school has been fabulous to me. It has 
allowed me to learn and grow enormously as a 
professional. IGS teachers love the fact that they 
can do something that’s not so pigeonholed, 
and that includes the way we teach languages. 
Often you’ll find that the staff who’ve been here 
the longest are the most progressive because 
they have such a vested interest. There’s great 
innovation here.

If you count those teaching preschool, there are 
about thirty-four language teachers at IGS. So 
it’s a mini school within the school. I think what 
we have achieved is definitely a love of learning 
languages amongst the kids. They leave IGS with 
an ability to really communicate in the language 
or languages they have studied and are ready to 
go beyond Australian borders if they wish to.  
I know the languages program will continue to  
go from strength to strength.

“MoSt sCHoOls In AuStRalIa doN’T 
offeR as MuCh susTaIned tImE In 
languagEs AS igs – wHICh IS A key 
faCtoR if you REaLly wANt tO BuiLd 
a sCHooL, lEt alONe a CouNTry, that 
VaLueS LanguAge lEaRNIng.”

“OnE Of ThE BEsT fEaTuREs of exCHaNge Is NoT 
oNLY ThAt ThEY geT to go ovErsEas – but IT’S The 
ImMeRsIon, the ReAl faMily AtMosPheRE, the clOse 
TiEs aNd fRiENdShips they dEveloP for lIfE.”

italian LAnguagE TeACHER, dIReCtoR  
of LAnguagEs, fouNdatIon sTaff  
meMbeR sinCE 1989, sChool pARentRoSaLbA geNua-PeTrOvIC ´
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my language and my cultural heritage are 
French. I am an original product of France. 
This is something that I share every day 

with my students in many ways. I would like 
to give you a glimpse of how I do this with IGS 
primary students.

I bring my own culture, my beliefs and my own 
identity to the class, as I strongly believe that a 
teacher’s self identity is a crucial aspect of how 
teachers deliver the content they teach but also 
how teachers build up a rapport with students.

I enjoy sharing with students my knowledge of 
French culture; I focus on cultural differences, 
such as differences in the school system, lifestyle, 
architecture, gastronomy, celebrations and 
traditions of French culture. We also explore and 
question some clichés about French people, for 
example, that French people eat frogs and snails, 
wear berets or that men all wear moustaches. 

Learning a language opens up your mind. It is 
an open door to encounter a new culture and 
experience. It challenges your own beliefs and 
thoughts. It also questions your own culture and 
beliefs and gives you a more global perspective of 
the world.

I love to broaden my students’ vision of the  
world, build up a connection between language  
and people and share my experiences as  
a language learner myself. I share the struggles, 
the challenges and the rewarding aspects of 
learning a language. I enjoy teaching them to 
understand the workings of the language and all 
the cultural aspects and behaviours associated 
with the use of the language. I like teaching in a 
communicative way using role plays, drama, skits 
and films. This way the students feel that French 
becomes integrated as part of their own culture 
and hopefully makes them realise that they are 
global citizens. Learning another culture helps 
you to understand who you are, and contributes 
to building up your own identity. 

I like the vibrant atmosphere at IGS, the 
tolerant and liberal environment that 
encourages difference and accepts 
people the way they are without 
judgement.  For the first time in my 
teaching career in Australia I have 
felt part of the community and being 
relatively new to Australia, I have felt 
that IGS has accepted me and valued 
my wealth of cultural knowledge.

EmManuel ChAVeRoux frENCH LanguAge tEaCHeR 

“beiNg rElATively new to 
AuStRalIA, i Have feLt ThAt igs 
Has AcCEptEd me and VaLueD MY 
weAltH Of cuLtuRaL knowledgE.” 

bRItTa gAlfEttI neVE  geRmAN languagE tEaCheR

“THE LiMIts of MY languagEs  
arE tHe lImiTs of my uniVeRSE.” 
Ludwig Wittgenstein
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Reg St Leon and I met in June 1984 at the 
preschool where I was working.  Later that 
year, he contacted me to ask if I would teach 

some Italian classes at his Paddington Language 
Centre. So I did for the last part of that year. 

He then offered me a job at IGS beginning in 
1985. I accepted and haven’t looked back.  
I started teaching composite Italian classes at 
the Surry Hills campus. Kindy, Year 1, 2 and 3 
students were all in one class – a grand total of 
about fifteeen or so kids. I never thought that  
I would stay at IGS for all this time, but I have 
come to believe that this is my place.

There was always something happening at IGS 
in those early turbulent years. When the school 
failed registration, Reg took the Department 
of Education to court. When it looked like the 
school was going to close down, and we wouldn’t 
have jobs, the teachers and students went to 
Parliament House together and demonstrated. 
We were prepared not to get paid for a month 
until things improved because there was no 
money. Parents mortgaged their homes because 
they believed in IGS and didn’t want it to close 
down. It was a pretty tough time, but it was 
exciting because we were fighting for something 
we believed in.

This is the place for languages. We are pretty 
special. I’ve been to a few schools recently 
to observe the language programs, and I can 
honestly say that what we do at IGS is unique. 
Going to these different schools reinforced how 
lucky we are, and that what we’ve got at IGS is 
wonderful. Everyone values it – parents, teachers, 
and children. 

My passion for language is definitely because of 
my parents and background. When I was growing 
up, my parents only spoke Italian to us. I wished 
that they would speak English, but now I’m glad 
that they didn’t. Maybe I wasn’t as appreciative of 
it when I was young, but then finding this school – 
it made me value myself more because I realised 
my second language was a gift. 

I hope the kids at IGS feel that way too. I hope 
when they’re adults they can say, ‘Now I know 
why it was so important to be at that school’. 

We have approximately thirty-four language 
teachers from preschool to Year 12. It’s our 
biggest faculty. The staff – the 
language staff especially – are 
so diverse. That’s what makes 
IGS really special, not just in the 
classroom but outside of it as well.  
I hope that never changes, 
otherwise IGS will be just like any 
other school. I hope languages will always be a 
core value of IGS. I believe it’s a huge part of IGS; 
that’s why a lot of us are still here … 

As teachers from different cultural backgrounds, 
we’re not ashamed of where we come from.  
The kids hear us speaking in our languages. 
They see who we are. I think there’s an extra 
layer to us: we’re Australian and a little bit 
more. Hopefully the students we teach all take 
something from that. 

The unique thing about learning a language 
at IGS is that it’s not just about speaking and 
communicating. It’s also about what else it does 
for the students: it makes them appreciative of 
others, their differences and similarities. It opens 
up doors, it opens their minds, it exposes them to 
so many things. 

Languages are the reason I brought my son here. 
Anthony attended IGS from preschool to Year 12: 
he learned Japanese and Italian. I think the school 
contributed a lot to the person he has become. 
I see him with his IGS friends and they’re a 
pleasure to be with. They’re gentlemen, they’re 
happy, confident, vibrant, they are open-minded, 
and their perspective on many things is very 
different. They’re passionate about food, wine, 
languages and travel. They appreciate all the 
good things in life. The atmosphere at IGS is one 
of confidence. They’re more ‘life’ people. They’re 
extroverts, not introverts. 

And they’re all still friends after all these years. 
There was a death recently of one of their 
classmates, Valerio. They all celebrated his life, 
and the school did too. There was so much 
respect there. I can see the yin and the yang of 
their personalities. They’re well-rounded people.

Some students come back to do aftercare or to 
teach clubs. I haven’t seen these kids for many 
years, but they still come up and greet me or 
have a conversation. The culture at IGS is very 
caring, and the kids remember that. There’s a lot 
of affection. It’s like a big circle of trust.

I have great friendships at this school. We’ve gone 
through lots of different things together, whether 
it’s work or personal. There’s a sense of family 
here. This is my work, but also my home. IGS is 
a part of me. It’s chaotic, overwhelming at times, 
but it’s alive, it’s vibrant, interesting and never 
boring. I don’t feel that I’ve been here this long 
because there’s always something happening. 
You never sit down and think, ‘What am I going to 
do now?’ It’s fast-paced, but very, very rewarding. 
I wouldn’t teach anywhere else.

vIlMa RoTeLlIni  

“i don’T belIeve ThAt ThEre’S 
aNOtHEr sCHoOl IN tHE woRld tHAT 
TeACHEs four lAnguagEs in PRImAry 
SChool, fOr Eighty MinutEs a day.  
so wE’Re pREtTY SpECIaL.”

“i neveR thoughT thAT i would sTay AT igs  
foR All tHIs tImE, but i Have coMe To beliEve  
ThAt This Is my pLaCe.”

italian lANguage TeACHeR & head of JuniOr sCHoOl 
LAnguageS (EArly Learning – YeAR 6)  
fouNdatIon sTaff meMbeR sinCE 1985
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TeResa beRtOlI  
The Surry Hills campus of IGS, on Riley 

Street was run-down, quite unpleasant 
to look at. I remember coming for my 

interview. I walked in thinking, ‘My parents will 
never let me work here!’ 

I do remember getting the atmosphere of the 
place instantly on that first day. Walking through 
the main courtyard I saw the kindergarten rooms, 
then there was a little hall where they used to 
have their morning assembly, then the music 
rooms, where I could hear this beautiful music 
coming through. It was all so exciting.

The principal – Marika McLachlan – asked me 
to watch Rosalba Genua-Petrović  teach a Year 3 
Italian class. I went back to her afterwards and 
she said: ‘Can you start today?’ I accepted the job 
straight away and I haven’t looked back since.

I started off teaching Italian to Year 3, a class of 
Years 5 and 6, and a Year 7 beginners’ class. At 
the time many of us home-class teachers were 
also language teachers. One of the main reasons 
I stayed was for the language but another was 
because I met so many wonderful people. So 
many families. They weren’t just your students’ 
parents, they were your friends and I find that is 
the case still, even today.

A lot of the teachers are at IGS because it is the 
school they would have chosen for their children 
anyway: so having their children learn in the 
same enriching environment where they teach 
is a real bonus. And that’s why I’m still here – 
because I’m a teacher and school parent as well, 
and I really love that. When my kids meet other 
children who don’t go to a school like ours, they 
realise how lucky they are, because they have a 
different perspective, a different outlook on life. 

I grew up with Italian parents who came from 
post World War II southern Italy. My mother 
lost her father when she was eleven, she came 
to Australia when she was thirteen – without 
her mother – and she had to work. She was 
supposed to go to school but she didn’t. 

My parents raised me to speak Italian but it 
wasn’t ‘cool’ in those days to speak another 
language. Outside our Italian community it just 
wasn’t accepted. So my children are at IGS 
because I want them to be bilingual. And I want 
them to understand how lucky they are to be 
in a place where 
languages and 
cultures are learned 
and shared. My 
husband is Italian 
and all his family 
live in Italy, so when 
my kids go to Italy I want them to be able to 
communicate with their family because of all the 
wonderful learning they’ve had at IGS.

I love the fact that although I’m a primary 
teacher, I get to meet children from different 
year groups. Having been on my first IGS trip 
to Italy and Greece in 2011 – where we took 
twenty-seven high school students to ancient 
and historical sites from Rome, Pisa, Florence 
and Pompeii to Athens, Crete, Mycenae, Olympia, 
Delphi and Sparta – I now have kids from Year 12 
coming to say hello. I feel that rapport that you 
don’t normally get in a primary school. You get 
to see the kids growing up, which makes you feel 
very special.

There was one boy I taught in Year 2, who left at 
the end of Year 7 to attend a boys’ school. On his 
last day, he gave me a box of chocolates. I asked, 
‘Why are you coming to see me?’ and he said, 
‘I just wanted to say goodbye. I’m leaving the 
school and I’m going to miss you.’ He left for a 
year or so, then he returned to IGS and went all 
the way through. In Year 11 he went on the Italian 
exchange program and I got a Christmas card 
from Italy. He wrote: ‘I’m having such a wonderful 
time. I’m learning so much, and I’m here because 
of you.’ He wasn’t there because of me, he had 
put in all the work, but he went over and he 
loved it. And that was one of the most rewarding 
experiences of my time here.  

I think what IGS gives is confidence. Because 
if you’ve got that, you can cope with whatever 
comes your way. Wasn’t it David Wright who 
said, ‘If you leave Year 12 knowing that you know 
nothing about the world, then you’ve learnt 
something?’ He had these great quotes!

In my opinion, the typical IGS family wants to 
be part of something that’s not offered by your 
normal primary school with thirty minutes 
of language every week. They want lots of 
opportunities for their children. A lot of people 
have another language somewhere in their 
background. My students will say, ‘My nonna can 
say this or my nonno understands when I speak 
it,’ so the family has that history, and they’re 
trying to recapture it through their children. 
Some parents come to me and tell me, ‘My kid  
is really loving Italian. They’re really learning a  
lot – they come home and we hear all your 
stories’, and I think, ‘That’s good! Give them that 
love of learning, that’s what really matters’.

The fact that we do science and HSIE topics 
in the languages teaches the kids to think 
differently; we’re not just teaching vocabulary 
and grammar. And no other primary school  
I know offers language camps. It really is unique. 
In 1992 I went on my first camp, which was for 
Years 3 to 10, all the six languages together in 
one spot! The numbers were very small; you 
have to remember some of the classes were tiny. 
The really great thing was that at night we had a 
bonfire, and sat together and sang songs in all the 
languages. That was lovely. 

The teachers who’ve been here a long time, we’ve 
been through a lot together. In the mid 1990s 
many of us went to each other’s weddings. We  
all had kids, and all our kids are here now. It’s a 
real family place, because we all believe in the 
school – otherwise we wouldn’t be here.

“THE TYpICAl igs fAmIlY wAnts to be 
PaRt of someThIng tHaT’S not offeRed By 
your noRmAl PrImaRY SChool witH ThIrty 
minutEs of lANguage EvEry wEek. THey 
want loTs of opPoRtuniTieS foR theIR 
childREn, and i ThiNk they gEt ThEm heRE.”

“THE ReAllY gReAt ThiNg abouT LanguAge CAmp wAs 
ThAt at NIghT wE had a bonfire, and SaT togEtHEr anD 
Sang Songs in All tHE LanguAges. THat wAS LoVelY.”

italian lANguage & pRiMarY schOol tEaCHER, 
fouNdatIon sTaff meMbeR sinCE 1992, SCHoOL PaREnT
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a fter nine years at my previous school,  
a need for change brought me to IGS. 
I’d been teaching Japanese, English and 

history to high school students from Years 7 to 10 
and I was also the coordinator for the 

Open High School and Community 
Language students. I wanted to 

reinvigorate my teaching. 

IGS is a ‘flagship’ language 
school in Sydney, so when 
the job was advertised, 
I thought it would be 
the perfect opportunity. 
Also, my wife Mariko was 
already working at IGS in 
the preschool. We thought 
it would be nice to work at 

the same school.

I have taught Japanese in a variety of schools 
in the Sydney and rural areas and all have been 
interesting and rewarding experiences. At IGS, the 
main difference is that we immerse the students in 
Japanese. Primary students have eighty-minute-
long lessons each day, which allows the teachers 
to work on a variety of skills in an unhurried 
manner. It also provides opportunities to explore 
cultural aspects in more depth. The three-day-long 
language camp is the highlight of the immersion 
program, and IGS is one of the few schools 
that I know of which provides this opportunity. 
There are also usually a few native-background 
speakers in each class, which allows students 
invaluable speaking and listening interactions. 

I enjoy it when students begin to internalise new 
words and phrases and start experimenting 
with the language. There is something very 
satisfying and rewarding when students begin 
to communicate in another language. There 
is strong evidence to support the theory 
that learners of other languages are more 
accepting of the people and cultures from 
different countries. It can also be beneficial for 
understanding the English language at a deeper 
level. Most importantly, there is the rewarding 

aspect of becoming more and more fluent as 
you take risks and practise. I understand 

that myself as I am learning the guitar, and 
the more I practise the better I get. It’s 

like that with any other language: you 
have to work hard and repetitively, 

and it can be frustrating. But the 
rewards are priceless.

AnDrEw ACkeRmAn 

“THE ThREe-dAy-Long LanguAge CAmp is tHE 
HighlIght of tHE imMErsion ProgRaM, and igs  
Is onE Of ThE fEw sCHoOls that i kNOw of 
ThAt PrOvIDes tHis oPpOrtuNity.” 

Andrew and Mariko Maesono, his wife,  
who is an IGS preschool assistant teacher 

TeResa AloNso-LAShErAs   

originally, I started at IGS in 2003 as a French 
language teacher. In 2004 Spanish was  
re-introduced to the school curriculum 

which gave me the opportunity to teach my 
mother tongue in Australia. The following year  
we launched a three week exchange with Colegio 
Ceu Montepríncipe (the school where my aunt 
used to teach) in Madrid for students of Spanish 
in Years 8 and 9. The fact that many of my 
students have experienced what life in Madrid 
is like has made them develop a love for the 
language and culture, and has somewhat brought 
a bit of my own pre-Australian life experience 
into the school. I love hearing students who have 
been on exchange commenting on the things 
they like or find surprising about Spaniards and 
the Spanish way of life, as often it is what I miss 
or found surprising myself about the Australian 
way of life. They can’t believe how late everything 
happens, how everything is organised at the last 
minute (one could call it being spontaneous), 
and how direct but friendly people are. They also 
think Spaniards speak too quickly, kiss too much 
and eat too much meat. By the end of their stay, 
though, most have adopted some of these traits. 

When I hear Year 12 students drawing anecdotes, 
cultural references and phrases they experienced 
and discovered from their time in Spain, it is 
clear to me they developed a connection with the 
culture beyond the classroom. Many tell me they 
intend to go back to Spain after they leave school, 
so I guess it means their Spanish learning journey 
begins but doesn’t end at IGS.

Teresa with her daughter Elsa  
and son Anton, IGS students

frenCh & SpAnisH  
languagE tEaCher, 
SCHoOL PaREnT

“i love HeArINg  
Students wHo hAve  
beEN oN exchANgE 
coMmentiNg on the  
ThiNgS They LikE Or  
find SuRpRIsiNg  
abOut spaNiaRds  
aNd tHE spaNisH  
waY of Life.” 

JAPanesE LanguAge tEaCHER,  
SCHoOL PaREnT 
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oN exchANge  
IGS now has sister schools in Italy, France, Germany, Japan, Spain, China and  
New Caledonia. These trips provide students with the opportunity for linguistic, 
intellectual, intercultural, social and personal development.

“Learning CHINEse is lIkE going To tHE gYM. in the gyM, YOu ExErCIsE tHe muSCLes  
To bECome healThIER; whilE LeARNiNg CHINEse, YOu ExErCIsE tHe bRain to beComE smaRter.  
in bOtH CAses, iT REquiREs some hARd woRk, but you wIlL fEeL good AT The end!”

sHuyI wu CHINEse lANguage TeaCheR 

All’inizio del mio  
soggiorno in Italia  
il problema più grande da superare 
per me era il mio livello d’italiano. 
All’inizio dicevo cose che non avevano 
nessun significato, come “i miei 
capelli sono in bagno”. Partecipare 
ad uno scambio scolastico offre, 
senza dubbio, l’opportunità migliore 
di essere veramente immerso nella 
lingua e nella cultura.

Jack Skelley

C’était la meilleure 
expérience de ma 
vie. J’adorais ma correspondante et 
ma famille d’accueil en France. Mon 
français s’est beaucoup amélioré 
et maintenant je suis plus sûre de 
moi en ce qui concerne la langue. 
En France, je me suis fait beaucoup 
de nouvelles amies et j’adorais le 
lycée. J’espère que je retournerai à 
Montpellier dans un futur proche. 

Nina Pepper

Der Austausch 
hat mir viel Spaß 
gemacht. Es war eine unschätzbare 
Erfahrung, die mir direkten 
Kontakt mit einer anderen Kultur 
erlaubte. Ich konnte sehen wie 
andere Leute leben, und, dass wir 
in einer kleineren Stadt wohnten, 
war besonders bereichernd. Die 
Verbesserung meiner Sprache war 
ganz eindeutig und ich werde meinen 
Austausch nie vergessen.

Thandiwe Bethune

交換留学に参加して

から私達の日本語

は、だいぶ上達しました。

毎日日本語を使ったので、自分の会話や

発音に自信を持つことができました。

なれるまでにだいぶ時間がかかりまし

たが、とてもいい経験になり、私達の

最高の思い出になりました。

ですから、日本に興味がある生徒達に

は、この交換留学をお勧めします。

Hattie Beck and Marin Kondo

我在中国交流的时候我

学了很多关于中国的生

活还有得到了很多美好的回忆。我在中国

的时候遇到了很多新朋友，他们全都很好

人。中国有太多好吃的东西所以我在那里

吃了很多然后也胖了很多。我刚刚去中国

交流的时候有点不习惯他们的上课时间，

因为他们的在学校的时间比我们长很多。

这我慢慢也习惯了，可是到我回澳大利亚

的时候我却不能吃完午饭马上睡觉。我去

中国最高兴的是可以与很多的中国人练习

说中文因为我觉得我们一定要与中国人说

中文才可以改善我们的口音。

Gloria Duong

En 2010, fuimos 
a Madrid, España, 
durante tres semanas como parte 
de un intercambio con el colegio 
San Pablo CEU. Al principio, 
era difícil hablar y entender la 
lengua, pero fue una experiencia 
fenomenal y mejoramos mucho 
nuestros conocimiento de la lengua. 
Conocimos a personas que ahora 
forman parte de nuestros mejores 
amigos. Si pudiéramos volver a 
España, lo haríamos.

Nicola Irvin y Freya Krishnan

igs sTaRTed ITs studENt exCHaNge PrOgRam in 1995 witH 
SChools in itAlY, fRaNCe anD geRmANy, and as ouR sCHool 
Has gRowN aNd dEvElopEd, sO Has tHE ProgrAm
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Having just completed a music postgraduate 
course at the Mozarteum in Salzburg, I was 
looking for teaching work in Sydney. The 

concept of a multilingual school appealed to me, 
having come from an Italian background myself – 
the notion of a school that wanted to promote 
music as well as languages was right up my 
alley and a dream come true! I applied and got a 
part-time job teaching music starting in February, 
1984. It was IGS’s first term, so I was a foundation 
staff member, and proudly so. I became full-time 
from Term 2. From Day One it was an exciting 
place to be; every one of us who worked there 
really believed in this new concept of bilingual 
education. No one had ever done it to that 
extent before, at least not in Sydney. And it was 
something we all felt very passionately about and 
we worked hard to make happen. 

The idea was that we taught the normal 
curriculum in the second language. I’ll use Italian 
as an example. It wasn’t just teaching Italian 
vocabulary out of a textbook; it was reinforcing 
what the kids were learning in the English 
curriculum but in the second language. And that 
took a great deal of coordination between the 
language and homeclass teachers. For example, 
in mathematics, children might be doing 2-times 
tables in Year 2, so they would do it in Italian and 
all the other respective languages as well. The 
difficulty in those early years was coping with the 
number of kids that kept starting at the school 
and the constant changes to the classroom 
dynamics. It was hard for the language and music 
teachers because we would teach to a certain 
skill level and then we’d get two or three new kids 
in the class, continuously throughout the first 
few years. There were always students who were 

not at the same level as others – from native 
speakers right through to complete beginners – 
and it was really a challenge as a teacher to 
manage that in the classroom. 

Thirty years down the track we now know that 
the global nature of our community is beyond 
anything that we would have dreamed of all those 
years ago. So it was a real innovation that IGS did 
start thinking in this way in terms of education 
so much earlier than anybody else. The obvious 
benefit is of course to be able to communicate 
when abroad, but there is the broader notion of 
interaction, that is to do with communication and 
understanding between humans. Then there is 
language learning for its intrinsic value 
and the way it allows your mind to think 
on another level and in a completely 
different way. If you’re reinforcing, for 
example, maths in the second language, 
you’re thinking about the same thing in 
two different ways, so it gives a ‘double 
whammy’ of reinforcement. One of the 
things we wanted to achieve in those 
early days was to have the kids confident 
enough in their numeracy skills to be able to 
think mathematically in their second language. 
I’ve noticed that even migrants who’ve been 
living in Australia for over twenty years still count 
numbers in their first language, no matter how 
fluent they are in English.

In this global environment we find ourselves in, 
to be able to communicate with someone else 
in their own language is a great skill – how much 
more comfortable does that make the other 
person feel? It’s about connection, having things 
in common.

Again the word passion springs to mind. In the 
early days everybody was galvanised and aiming 
for the same thing. We all wanted the place not 
only to survive, but to thrive, and we just did 
whatever it took to achieve that, and this included 
the kids. During the court case days, we’d 
have journalists around and the kids would be 
interviewed and asked what they thought of the 
school, and it was always positive – the vibe was 
alive. It was just a really fantastic place to be. We 
got on so well together and we had fun working 
through good and bad times. I’ve never been in a 
situation like that since, where everyone’s spirits 
were so high and you could say that you really 
had fun at work. 

When I became principal I was twenty-seven, 
which is pretty young, and I was thrown in at 
the deep end. It was hard. I remember one day 
someone coming in to ask me for money – they 
had run out of chalk. And I had to say, ‘I’m sorry 
we don’t have any money in the budget this 
week.’ It sounds ridiculous, but it was true. 

I didn’t want to leave IGS but what I had missed 
during my time as principal was my involvement 
in music. Teaching music is my love and being 
principal meant that my practical music 
opportunities were diminishing. It was a really 
difficult decision and I still miss IGS. 

RITa fIn 

“To bE AblE to CoMmuniCatE wIth somEonE ElsE iN ThEiR  
own laNguAge is a gREaT skiLl buT It’S Also ReAllY satisfYIng.  
i ThiNk IT’S About ConNECtIon, hAvIng tHINgs IN ComMon.”

One of the first IGS staff members, Rita became principal at  the youthful age of  
twenty-seven, following Reg St Leon. Rita’s links with IGS remain strong and in 2012  
Rita joined the school board.

musiC & ItAlian languagE TeAcheR, 
PRINCipAl 1987–90,  
SChool boARd membEr & SCHoOL PaRent

“if you’Re reINfoRCIng, fOr ExAmplE, mAtHS 
IN tHE seCoNd laNguAgE, you’Re tHINking 
abOut the SaMe ThiNg in two dIffErenT 
wAys, sO IT giVEs a ‘DoublE whAMmY’!”
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I’m really pleased with the development and 
success IGS has had in terms of keeping to the 
original philosophy. The school’s kept all the 
fundamentals, such as the preschool to Year 12 
approach, where they’re all pretty much on the 
one campus. That’s a really crucial thing, that the 
little kids are with the big kids. That was another 
thing about the early days that was really special: 
because it was so small, it was easy to allow 
the older ones to be with the little ones. It was 
amazing to watch them caring for and playing 
with them. It was really beautiful. So it’s kept that, 
the preschool to Year 12 approach, and expanded 
the bilingualism, and the co-ed nature of the 
school. You don’t go to IGS if you want your child 
to have a traditional, square, religious, single-sex 
education. When parents are looking for a school 
for their child, they’re thinking about their own 
philosophies of life and education, so I think IGS 
attracts the type of family that is interested in 
the worldview of things, the arts, being able to 
communicate, and tolerance. It is part of the 
culture of the place. 

My understanding of Unity Through Diversity is 
that although we are all different, there ought to 
be tolerance and respect. That’s the stuff that 
unifies us as civilised human beings. There are 

not just language or cultural 
differences. We all differ in 
our strengths as well as our 
weaknesses. We all have differing 
levels of quirkiness, and that’s 
something to appreciate and 
celebrate in other people. The 
unity part enables us to get on 
with them rather than teasing or 
knocking them for it. That’s my 
interpretation of it and I think it’s 
a great motto for the school.

My daughter, Freja, has been 
doing Italian since preschool 
at IGS, and that’s her third 
language because she’s already 
fluent in Swedish from speaking 
it at home with my husband. And 
this year she’s started Chinese, 
so she’s got four languages 
under her belt at the age of 

twelve. She’s learning three musical instruments 
and participating in orchestras and choir at 
the school. She has represented the school in 
running and swimming, so the sport box is ticked 
as well! She’s proud of her Swedish heritage and 
her Italian heritage (she’s a quarter Italian). I think 
she’s working reasonably hard academically too 
because the school promotes that as well. She’s 
getting the best of everything. 

One other thing about IGS that has always set 
it apart is the approach to student welfare. 
They look after the kids no matter what age or 
level of concern. To use the language that kids 
use: It’s awesome to learn a language, it’s rad 
to be Asian, it’s cool to be gay, and it’s okay 
to be different. At IGS, whatever you are, it’s 
cool to be that, as long as you respect others 
equally. I think what the school does well is to 
set students up to be citizens that live capably 
in whatever community they’re going to go 
to. They have learnt tolerance, they’ve got the 
language skills, they’ve got some music skills, 
they’ve got the academic training. And they’re 
ready for uni. They’re ready for life. Right: Rita Fin, her daughter  

Freja Andersson (centre),  
nieces Vanessa (left) and  
Samantha (right) Mitchell  

and nephew James Mitchell.

Unity, Diversity: The history of the IGS song

Rita Fin: “In 1989 I decided after consulting 
with members of the music staff that it would 
be a good idea for IGS to have a song of 
its own – to mark official occasions and to 
celebrate what the school represented.

“It was the most obvious choice to ask one 
of our parents, Ross Edwards – who also 
happens to be one of Australia’s best-known  
composers – to write it. Ross and I talked 
about the format that the song would take. 
Neither of us wanted the kind of turgid, 
foursquare hymn with the usual stuff 
about striving for perfection, which is often 
associated with traditional school songs. 
We knew that IGS would want something 
to reflect its open-minded multicultural 
philosophy, something that would suggest 
a joyful, highly rhythmic chant that children 
might actually enjoy performing.

“And, of course, it would need to be adaptable 
to many different circumstances requiring 
a range of possible vocal and instrumental 
resources.”

Ross Edwards: “It made sense to turn 
the school motto of unity, diversity, into a 
vigorous chant using the six languages taught 
at the school. 

“When the children had been taught their 
separate parts, I was invited to witness the 
first rehearsal. I remember feeling rather 
apprehensive – all the more so when  
I noticed a marked lack of enthusiasm from 
the performers. But when the music began 
and everyone could understand his or her 
own contribution to the whole and hear how it 
sounded, there was a roar of excitement – to 
my relief. My own children were part of the 
ensemble – Jerry playing clarinet and Emily 
cello. I feel very gratified that the song’s still 
being used after all these years.”

“AlThOugH we arE All dIffErenT,  
ThEre ougHT To be toleRance and  
RespecT. that’S The sTuff ThAT uNIfiEs  
us as CivIlised humAn beIngs.“
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Twenty-three centuries after Plato wrote his 

recipe for a good education (gymnastics 

for the body, music for the brain), a like-

minded Richard Gill addressed a 2012 national 

conference of music teachers in Adelaide.  

At a time when the new Australian curriculum —  

and particularly the future shape of arts 

education — was being furiously debated,  

he told the gathering that: 

“We must, as teachers of music, never give up 

the fight to see that every child in this country 

has access to music. As music teachers, you 

are amongst the most important people a child 

will ever meet. You have it in your power to 

change children’s lives, to influence the thinking 

of children and to have a profound impact on 

the emotional, spiritual, physical and cognitive 

development of children. Teaching music is not 

for the faint-hearted.”

Richard Gill is an eminent conductor and music 

educator of fifty years standing. For much of 

that time he has passionately argued that music 

is not only important but central to a child’s 

education, and the sooner it starts, the better. 

“We know the first faculty to be developed in a 

child is hearing … the earlier you have music in 

the life of a child the greater the chances are 

of developing that capacity for hearing. And 

that capacity for hearing — and to focus and to 

concentrate — then transfers to all areas  

of learning”

Richard Gill has links with International 

Grammar School that go back to its earliest 

days. Not only was his wife, Maureen, a long-

time staff member, and his daughter a senior 

student at the school, but founder Reg St 

Leon offered Gill a job as IGS’s first principal. 

Although he was unable to take up the position, 

the school’s original philosophy and concept 

echoed his own views on how to prime children 

for learning.

“It’s what excited me about IGS, that concept of 

language and music. If you’re learning in a foreign 
language you’re thinking outside a comfort zone, 
and if you’re working in music you’re working in 
the abstract. So working in foreign languages  
and working in music with intensity puts the  
brain at a very different level from all sorts of 
other learning.”

As head of primary music, Michele Ellis, has 
spent many years teaching music to IGS 
students, and believes that, from a learning 
point of view, there are many parallels between 
music and language: “You’ve got grammatical 
structures, you’ve got inflections, you’ve got 
particular sounds that belong to particular 
languages, and, it appears to me, there’s a strong 
correlation with how we teach music, which is, 
again, patterns and sounds. So even though it’s 
an aural medium and it’s got its own notation and 
written script, the way children acquire music 
skills and acquire language skills are very similar.”

A research program called Music and the Brain 
at the Neurosciences Institute in California found 
this is because “music and language share the 
crucial feature of being syntactic systems”. Both 
are based on sounds and structures, which need 
to be organised in certain ways to make sense, 
and which the brain handles in similar ways. 

From day one of IGS, Reg St Leon ensured that 
singing, rhythm and movement were an integral 
part of every school day; long observation had 
taught him that “children love singing and if they 
learn something in song they find it easier to 
memorise”. The idea, he says, is to make learning 
fun. An early school prospectus promised:

“Music plays a significant and integral part 
of the education offered at the International 
Grammar School. Classes begin in the preschool 
and progress right through the primary and 
secondary schools. It is taught by specialist 
music teachers who are highly trained in  
Orff-Schulwerk.”

Orff-Schulwerk is a method of teaching music 
through singing, movement and percussion 
in a way that engages both the mind and the 
body. What’s important is the sense of fun and 
play which encourages children to connect with 
musical concepts at their own pace and in their 
own way, long before they pick up an instrument. 
The method is still central to music at IGS today, 
with all music staff members trained in  
Orff-Schulwerk techniques.

As Richard Gill says, “The best way to teach 
music is through singing, and the earlier that 
singing starts the better. When children have 
learned a large vocabulary of songs, they then 
construct the formal language of music. So 
certain things that they learnt in the songs 
translate into formal concepts: notation, rhythm, 
pitch, harmony, melody. Then they learn how 
to manipulate those tools in making their own 
music. Because the most important thing about 
music education is that children should make 
their own music. It’s the way they understand 
music best.”

As Plato observed, music education is not so 
much about becoming a good musician as 
preparing the mind for learning. It “puts children 
into another stratosphere,” says Richard Gill, 

“we know the fiRst fACultY to be DevelopEd IN a child is HEaRing … 
ThE earLieR You hAve musIc iN ThE lIfE of A CHiLd ThE gReAteR  
ThE CHanCeS Are of dEvEloPing ThAt caPaCItY for heariNg.”

“MuSiC IS TotalLY abstRaCT And so iT takEs childRen to A BRand New 
level. it’S The higHEsT lEvEl of tHINking … THat tRaNsfeRs to aLl 
leArnIng, sO lItErAcY anD nuMErACy COme as A CONsEquence of that.”

On musIC RiCHArd gILl – eMINENt CONduCToR, musIc EducaToR  
of fIftY yEaRs StANding & igs PArenT 
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who believes that all arts education is important 
but music is the most important of all. “Music is 
totally abstract and so it takes children to a brand 
new level. It’s the highest level of thinking and 
that level of thinking is powerful, because in order 
to comprehend it they have to listen at an intense 
level. They have to focus at an intense level and 
they have to remember what they’ve heard.  
That transfers to all learning, so literacy and 
numeracy come as a consequence of that.”

Richard Gill is not alone in his conviction that 
music education has the power to enhance 
all learning. There is now a growing body of 
scientific evidence that not only do music 
lessons increase academic performance in 
other subjects such as reading, maths and 
science, but that learning music at a young 
age actually alters the structure of the brain by 
forging new pathways and connections. 

“When children are listening to music, reading 
music and playing music, all parts of the brain 
light up – and it’s the only activity in which that 
happens. Neuroscientists are trying to work out 
how it is that music is so powerful in having this 
effect on the brain. The earlier a child learns to 
listen and to focus and to concentrate, obviously 
the better, because that has an impact on all 
learning. All learning is about listening. If you 
don’t teach a child to listen they don’t follow 
instructions, they don’t comprehend, and then 
they can’t repeat, they can’t memorise, they 
can’t copy.”

Today music is tightly woven into both culture 
and curriculum at IGS. Every child from preschool 
to Year 8 does classroom music, beginning with 
daily twenty-minute classes for the youngest 
children and building to two forty-minute 
sessions a week for older students. By the time 
they finish Year 8 students have gained what 
Michele Ellis calls a “musical literacy” which 
includes an understanding of musical concepts 
such as notation and rhythm, and an ability to 
compose their own music and “communicate  
an idea musically”.

But does that make 
for better students 
and higher academic 
results? “As a school 
we have outstanding 
results in literacy 
and numeracy,” says 
Michele Ellis. “Would they be the same if we took 
the music program away? Well I’m not going to 
test that theory but I suspect not.”

Not every school child in this country is so lucky. 
The National Review of School Music Education 
published in 2005 showed that many Australian 
school children were not getting any classroom 
music at all, a situation Richard Gill has described 
as “a national disgrace and an embarrassment”.
Two-thirds of the schools surveyed described 
their music teaching as “variable” and the review 
concluded that “the quality and status of music 
in schools is patchy at best” and is marked by 
“neglect and inequity.” 

For Richard Gill that makes for a discriminatory 
system and disadvantaged kids. “In that sense 
you’d have to describe Australia as barbaric,” 
he says. “You’d have to say that Australia is 
quintessentially a barbarous land because of 
the profound lack of arts education and music 
education generally.”

Richard Gill and many others have their fingers 
crossed that the new Australian curriculum 
will right these wrongs. He believes all children 
should finish school being able to read, play and 
write their own music: “The advantages of this 
highly evolved form of music education allow for 
individuals to emerge at all sorts of levels. And 
every child can do it. They can all sing, they can 
all make a sound, so you can have a large range of 
ability in a classroom but they’re all taking part.” 

More than two thousand years ago Plato 
philosophised that music is the most potent of 
educational tools: it prepares the intellect and 
guides the soul. For Richard Gill, it sets a child up 
for life, allowing them to be “the best in anything – 
the best brain surgeon, the best linguist, the 
best athlete. It’s not about making children 
good musicians. What it does is give them many 
more opportunities. If every child in this country 
had music at the level that I thought it should 
be at, we would have kids who are not only 
good at music but they’d be good at so many 
other things. We’d have a much more creative 
workforce, a much more creative population.”

 Alexander Chen

“wHEN CHIldren Are listENiNg tO MusIC, rEadINg MusiC  
aNd plaYing MusIC, aLl PaRts of tHe bRain lIght up –  
aNd It’S The only aCtIViTY IN wHICh tHaT HapPens.”

“MuSiCal tRaIning Is a moRe 
PoTenT iNsTrument tHaN any 
otheR, bECAusE RHYThM and 
HaRmonY fInd tHEiR wAy 
inTo tHE iNward plaCes  
of tHE soul.”
The Republic by Plato, Book III (398-403)
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my family and I moved to Australia in 2007. 

Up until that time I’d been teaching in  

New Zealand for more than thirty years, 

always involved in schools and education and 

music: that’s my passion and my love. I saw that 

IGS was advertising for a director of music so  

I applied for the job and, to my delight, I was 

offered the position.

I just loved the fact that they were giving me an 

opportunity to manage the entire music program 

right from preschool to Year 12. That was a 

challenge to me because previously I had only 

had experience in high school. The school was 

advertised as having an Orff Schulwerk approach, 

which once again I’d not had much experience 

in. I was really interested in learning more about 

Orff and ever since I’ve been undertaking training 

in that, as do all my staff. So I guess those two 

things – having the opportunity to manage an 

entire department and to extend myself – really 

drew me to the school.

I instantly knew there were things I could 

probably improve upon. That’s not to say there 

weren’t some wonderful things happening 

already. There were the seeds of many good 

things going on but I immediately had a vision  

that things could grow and be formalised, 

particularly in the area of ensembles, and I knew 

that the expectations that we gave our children 

could be extended. I knew the kids had it in them 

to extend their musical skills. 

The thing I wanted to do was create an 

instrumental program. Now all Years 4 and 

5 students have the opportunity to learn an 

instrument here at school and that’s integrated 

into their classroom programs; we’re in our third 

year of that now and it’s been highly successful. 

Students coming through now from primary into 

the high school are swelling our numbers, we’ve 

had to create more orchestras, bands and choirs, 

and the standards are rising all the time. We no 

longer have any rooms left before school or at 

lunchtime for rehearsals. 

We are reaching standards of excellence: our top 
groups, the Senior Orchestra and Symphonic 
Winds, are now playing repertoire at a grade four 
level whereas three years ago they were playing 
grade one. So they’ve just progressed out of sight. 

I realised that this school was different to other 
schools I was familiar with and it was all about 
the interaction between people. It was just so 
welcoming: it’s a wonderful community feeling. 
Every day there is laughter and it’s just a very 
friendly place to be. I think the children see that 
we have a team approach in everything we do, 
that we’re all working to make children successful 
musically. I think they click into that and want to do 
well because we want them to do well. 

We all know that music plays a very important 
role in brain development – the latest research 
tells us that. It enhances literacy and numeracy, 
and then there’s the whole social aspect of 
music, and the discipline which it instils in a 
child – the degree to which a child can sit and 
concentrate, not only playing their instrument or 
listening to a teacher but having all the sounds 
around them. If you put a kid in an ensemble, 
they’re not only working on their own part but 
they’ve got to look at a conductor and take in 
aurally all the things around them. So that’s 
enhancing the pathways in their brains and it’s 
teaching them to feel emotion through the music, 
which increases that side of their brains as well. 
So music plays a very large role in enhancing 
a child’s mental development, emotionally, 
physically and academically. I think it’s vital and 
I think the school realises that. That’s why we 
start music in preschool. Every preschool and 
transition child has music every day. That’s just  
a natural thing that happens right through to  
Year 8. In essence music is like another language 
at the school.

Music is a universal language and because 
it’s given so much importance at the school it 
pervades everything that we do. We’re all about 
involving everybody and making everybody 
equal, and, because we’re now offering music at 
an instrumental level in Years 4 and 5, everybody 

has the opportunity to say, ‘Yes, I’m going to have 
a go at doing this’. So, I think as far as the core 
values of the school are concerned, music runs 
right across all of those: Unity Through Diversity 
is our motto, of course. Every child has the 
opportunity to learn music in school, and they 
all receive opportunities outside the classroom, 
should they wish to take them. I think it fits really 
well into our school goals; I think it makes the 
students want to be here. The kids know that 
this is their family, they can speak to any of us 
naturally and freely and we’ll listen. I think that’s 
really important to them.

A measure of our success is probably through the 
performance program and the ensembles – the 
number of children who have studied music in  
the classroom and want to put it into action.  
The retention rate now in our ensembles is 
nearly 100 per cent. Students stay in the groups 
and want to move into the next group. They can 
start as beginners and go all the way through to 
advanced, so they’ve got that ladder to climb 
which must give them a sense of satisfaction as 
well. Seeing them come up that ladder is definitely 
the way I would measure success. I don’t think we 
measure it by how many people get a Band 6 in 
the HSC, I don’t think that’s what we do at IGS. 

I wake up in the morning and I think, okay, what’s 
this day going to bring? I really want to go to work 
and find out. No two days are the same. Coming to 
work is a joy, it really is. I can’t actually see myself 
anywhere else. It’s a very special place. 

I’ve taken on board Unity Through Diversity 
as well. I’ve had my eyes opened. I’ve got a 
much better idea now of how children can 
develop through their musical lives, so that’s 
been fantastic for me: I’ve really grown in that 
area. And it continues. Every day, as I say, is a 
different story.

AlIsON housLey dIReCtoR Of MuSiC 

“THErE wErE tHe seEds of Many gooD ThIngs going 
oN buT i ImMedIaTely had a vIsIon. i could sEe ThAt 
ThiNgS Could gRow … THE ThIng tHAT i wanteD To do 
was CReAte an InsTrumentAl ProgRaM.”

“IN esSenCe, IT’S AlMosT lIkE MusiC IS 
aNOtHEr lAnguagE At ThE schOol.”
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music is an integral part of my life. I began 
practising when I was little and that 
has carried into adulthood. The joy, 

contentment and challenges music has given 
me have helped me become a determined and 
positive person. My first experience of playing 
an instrument was in Tasmania on the recorder. 
My mum and dad were photographing a book on 
homemade houses and we encountered a lovely 
lady who had built her own home and also played 
the recorder. One evening I was playing one of 
her recorders and such was my progress over 
the next few hours, my parents were inspired to 
start me off with lessons. Recorder eventually 
graduated to flute, and then expanded into 
violin. I also learned clarinet, saxophone, and a 
multitude of wind instruments until I found my 
main love – the bassoon.

As a school student I participated in orchestras 
and bands from Year 4 all the way up to Year 12. 
Through that, I was involved in annual tours to 
country areas of New South Wales, and in many 
performances at the Sydney Opera House, which 
were combined with school choirs from all over 
the state. After leaving Fort Street High School  
I entered the Sydney Conservatorium of Music  
to study bassoon, and in my final year I won 
a coveted Big Brother scholarship to study 
bassoon in London, studies which then extended 
to Holland and Germany.

After graduating, I worked as a freelance 
bassoonist in Sydney, playing with ensembles 
such as the Sydney Symphony Orchestra, the 
Australian Chamber Orchestra and the Australian 
Opera and Ballet Orchestra. Over the years  
I began conducting school bands and community 
wind ensembles and taught woodwind 
instruments privately. The skill base involved in 
working with concert bands in education has 
developed as a passion and a particular interest. 
More recently I have developed my musical 
creativity into exploring ethnomusicology and 
I’m in the final stages of completing a masters in 
music at the Sydney Conservatorium. My  
research topic investigates indigenous South 

American music in the lowlands of Chile and how 
this music is expressed within a school setting. 

My first experience of IGS came in 2000 through 
Michele Ellis. I lived locally and Michele was 
keen to see if the bassoon would be a suitable 
instrument for her daughter Bronte, so she 
popped by to have her assessed at my teaching 
studio. Some months later, as head of music, 
Michele invited me to teach a handful of students 
at the school. From 
that moment, my 
teaching load has 
grown and grown.

My time at IGS has 
been a really amazing 
growth experience.  
I began as a woodwind 
tutor and over the 
years my interests as a school band director have 
gradually been utilised. Being involved in the daily 
lives of the music students at IGS, and watching 
them develop musically has been truly fantastic. 
The most important part of my job is to convey 
a love of music, coupled with teaching all the 
technical aspects of the various instruments, and 
also conducting ensembles. 

Studies show that early musical training helps 
develop brain areas involved in language and 
reasoning. For this reason alone music and 
language are the perfect combination for 
students at IGS. But also the school’s culture  
and spirit is created through an inclusive 
atmosphere – and music includes everyone, 
from the little ones in Junior Orchestra right up 
to students in Year 12. The development of the 
band program for Years 4 and 5 has enabled 
music to be accessible for many more students 
at the school. And these students are inspired 
as they get older to continue in the more senior 
ensembles. IGS embodies the spirit of inclusion 
and self-expression and this is beautifully 
expressed through musical participation.

 

Music is a connecting force between students. 
It has no racial boundaries or gender boundaries, 
and it isn’t ageist. Students respond to the spirit 
in which music is pursued at the school by all the 
music staff. For me, the greatest things about 
working at IGS are that I feel I can be myself and 
that I am able to work with a great team in the 
music department. We are all growing together to 
achieve the best result for the students, and the 
atmosphere is full of integrity and honesty.

Music creates a sense of community and 
togetherness. It creates strong bonds that cross 
over personality conflicts and differences among 
people. My mother told me a story once – she’s 
an amazing artist and she had a very difficult 
childhood: One day a lady came to her school 
and gave her an art class that changed her 
life forever. It gave her a sense that somebody 
believed in her and that created her whole art 
career, in which she’s been very successful and 
won major awards. And I think that that’s my role 
as a music teacher – to try to create a connection 
with the students that makes them feel really 
appreciated and important and part of something 
that is bigger than just school, because that’s 
what music is. Music goes through your whole life 
with you.

SaRaH butleR CoordinatOr of bANdS

“MuSiC IS A CoNneCTing foRCe bEtwEen sTudenTs. it hAs 
no rAciAl bouNdaries oR gENdeR bOunDaRies, and IT 
ISn’T AgeIST. studENtS ResPond To tHE spIRiT In whICH 
musiC is pursueD At ThE schOol bY All tHE MusIC stAff.”

“studies show that eArly MusICAl TrAinINg HElPs  
Develop bRain AReAs INvolVed In LanguAge and  
ReAsoNIng. foR ThIS ReASon Alone musiC and languagE  
arE tHe peRfECt COmBINAtIoN foR stuDents AT igs.”
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“THeRE’S no guEssIng. if 
tHEY’Re goINg to spend tHE 
next TwO yEaRs leArning 
aN inStRuMenT, wE wanT 
ThEm To feEl lIke it’s a 
ReAlly AmAzIng, pOsITive 
ExPeRIenCe.” 

Sarah Butler, bands coordinator

bAndstAndiNg how EveRY studENt gEts tO BuiLd a banD At igs

michele Ellis, head of primary music:  

“By Year 3 students are reading notes on 

the stave and they’re playing the recorder. 

They play xylophone a lot in Years 1 and 2 but  

as they get bigger they can develop their fine 

motor skills in preparation for picking up an 

instrument in Year 4. At the end of Year 3 they 

select an instrument and they go to band.  

There are lots of challenges in the crossover 

between Years 3 and 4. In picking up an 

instrument learning music becomes much  

more technical, and they need to become  

a master of that instrument.” 

Sarah Butler, bands coordinator:  

“First, we make a physical assessment of each 

Year 3 student for their suitability for either a 

woodwind instrument or a brass instrument. It’s 

about whether their hands can cover the holes 

or actually hold the instrument; whether the 

instrument is too heavy for them. If you want 

to play the trombone, for example, you need a 

certain length of arm because you have to be 

able to drag the slide down to get the notes. Then 

we get all the data gathered by the classroom 

teacher – recorder skills, rhythmic testing, plus a 

range of other testing that they’ve done through 

the year. So by the time they get to the end of 

Year 3 we know a whole lot of things we can 

crosscheck with each child’s physical suitability. 

There’s no guessing. If they’re going to spend 

the next two years doing a morning tutorial, an 

afternoon band session, and practising at home, 

we don’t want them to have an instrument they 
feel they can’t be successful with or that they’re 
not able to keep up. That’s not a great feeling for 
anybody. We want them to feel like it’s a really 
amazing and positive experience.

“There’s a huge amount of excitement around 
taking up their instrument, and I think the 
learning for the kids comes when they realise that 
it’s a process. A new instrument can be viewed 
as a little bit like a new toy – and then the allure 
rubs off. So it’s important that the students enjoy 
the process and can keep it going for two years, 
learning and staying 
excited about it every 
week. That’s our job. 
It’s exciting for us to 
see them start and 
the great thing is that 
we have the opportunity to help a whole lot of 
children learn an instrument that we all love.

“Band takes up two hours a week and students 
also have a music class with their classroom 
music teacher. Everything we do in band is co-
coordinated so that it connects with classroom 
music. If, in week one, you’re learning about four-
beat notes, the classroom teacher is also talking 
about four-beat notes and how that applies in 
other situations.”

Michele Ellis: “If they’ve got a band piece that 
they’re working on, quite often they’ll be singing 
that piece during their class music lesson. 
It’s very easy to become a technician on an 

instrument and not understand anything that 
you’re playing – not understand the context, 
not be able to hear it in your head. I think what’s 
different about our program is that we’re aiming 
to transfer the skills they’ve already learned 
and make that real in another medium, which 
is the instrument of their choice. Then through 
that comes a whole new level of learning, which 
encompasses all the ensemble skills, and  
which, I think, fits into the school’s idea of 
connectedness and diversity and vibrancy.  
A band is a massive, exciting beast to be part of.” 

Sarah Butler: “By the time they’ve finished the 

two years of the band program, they can play 

independently and can play a fairly high level of 

band music. Individually we want the kids to feel 

successful. At the end of it they want to feel like 

they can play the clarinet or the trumpet well – 

and they will be able to. In a school sense, the 

program is about keeping to all the values of  

IGS – of fairness and diversity and acceptance – 

and it’s about reinforcing all that positive learning. 

“It’s about everybody working together as a 

team. Everybody’s equal and we work together 

to make the music as interesting and wonderful 

as we can. It’s about enthusiasm and teamwork 

Each year a new band is built from scratch. This process begins at the end of Year 3, 
building on the music that the children have been studying since preschool. The result 
is the unique instrumental program that encompasses Years 4 and 5, envisioned by 
Alison Housley, overseen by the head of primary music, Michele Ellis, and managed 
by the bands coordinator, Sarah Butler. It’s a real-world example of Orff-Schulwerk 
teaching and learning in action, one that sees each child as a budding musician.

“EVErYboDY’S Equal anD we woRk TogetHeR to MakE 
ThE MusiC as inTeResTing aNd woNdeRfuL AS we Can.”
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“i ThiNk it’S quITe unIque – 
RaTheR ThAn it just  
beiNg tOtAllY extErnaL,  
ThE pRogrAm is ENTwINeD 
wiTh ouR eDuCatIonal gOals.”
Michele Ellis, head of primary music

and having fun, but also having the discipline to 
understand what they need to do to make it all 
achievable. The skills that are gathered in a band 
program are life lessons.”

Michele Ellis: “Once the band program is 
finished and students return to having two 
music class periods in Year 6, it’s assumed that 
they’ll continue as co-curricular members of 
the ensembles. Their level of operation is much 
more sophisticated after having been part of a 
band. It’s not just about learning repertoire and 
getting to a band competition – we’ve got great 
band directors who pull the music apart and then 
put it back together so that when they play the 

students have got a really good understanding of 
the choices that somebody has made to create 
something. The way we run our band program, 
I think, is unique because its linked to what the 
Board of Studies would like us to do, and it’s 
also linked to our music philosophy and to the 
Orff-Schulwerk approach. A lot of other schools 
have band programs but I don’t think they look 
at the material as broadly or as deeply as we do. 
We’ve got an academic slant to the program, so 
that students are assessed on their progress with 
their instrument and that appears on their report. 
I think it’s quite unique – rather than it just being 
totally external, the program is entwined with our 
educational goals.”

Sarah Butler: “Music is part of the core 
philosophy of IGS. The values of the school 
mean that everybody is carried along together 
as a unit, as a positive unit. I think music, and 
particularly the bands, embody that sense of 
unity. Bonds are developed among the year 
groups and among friends and among people 
you would not normally find yourself sitting next 
to. I measure success by that sense of positivity 
and teamwork that the students develop.

“In a broader sense I think it gives everybody an 
opportunity. Music is generally not accessible to 
everyone but this is all paid for by the school so 
they have an opportunity to learn an instrument 

paid for by the 
school with tutors 
here consistently 
week in and week 
out and it forms 
part of their 

general learning. And I also think that out of the 
academic arena there is a part of learning that 
is just as important as maths and English – it’s 
a sense of self-reliance and individual growth. 
Music provides a non-threatening environment 
for a lot of personal growth.” 

“I love learning violin because of the power 

of crisp strings settling under my hand. I like 

learning because of the lovely teachers.”

Aisling Matthews

“Learning music has taught me not just 

how to play an instrument but how music 

works, about all the instruments and, most 

importantly, the history of music.”

Isobel Kanaley

“Learning music has taught me to get involved 

and have fun with playing, to get inspired and 

to express feelings. I have learnt to practise 

hard and enjoy it.”

Hannah Kroeger

“Learning music has taught me to appreciate 

and connect with other musicians.”

Alex Malouf

“Learning music at IGS has taught me how to 

play French horn, to learn new folk tunes and 

about a famous composer.”

Zac Martin

“Learning music has taught me a new way to 

feel things. It has taught me how to play and 

work together when learning an instrument 

and how beautiful music really is.”

Siena Scott-Hickie

“In music, I have learnt a lot about rhythm  

and melody so now I can compose a piece  

of music.”

Stephanie Potter

“Learning music has taught me that if you 

make a mistake, never give up. Always 

concentrate and try your hardest. There are 

lots of instruments to play and songs to sing.”

Amanda Kennedy

“You can escape into another world whenever 

you want to with music.”

Maxine Baker 

“RaTheR ThAn it just beiNg tOtAllY extErnaL, the 
PrOgRam is entwINEd wiTh ouR eDuCatIonal gOals.”
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we constantly spot students with a 
musical interest, right from preschool 
age. There are lots of opportunities 

to let their individual talents emerge. We can 
cater for them either within the classroom or 
beyond the classroom, depending on what 
their particular talent is. If there’s an avenue 
for specialised tuition we’ll move them in that 
direction. If there is opportunity to extend 
them within the classroom, we’ll do that. If 
they’ve got a particular instrument that they 
like to play, we’ll put them down for a lunchtime 
concert and we’ll organise an accompanist for 
them, or we’ll highlight them in a class concert 
or a class activity. In high school it gets very 
specialised with composition workshops and 
one-on-one tuition that is beyond the expertise 
of a classroom practitioner. There’s also lots of 
fostering of performance opportunities through 
orchestra, bands, small ensembles, music  
tours – and that goes across a lot of genres.  
It’s not just classical musicians who can  
partake in those things.

So what do you do with all the singers? With 
all the rock and roll musicians? With all the 
guitarists? Luckily we’ve got lots and lots of 
ensembles. There’s the senior orchestra, which is 
huge, and an extensive School of Rock program 
for all of those people on drums, bass and guitar. 
For those learning band instruments, there are 
multiple opportunities to be involved, including 
jazz band, so if you like improvising that’s an 
avenue for you. If you’re a singer, you can come 
and sing with jazz band, or there’s an ensemble 
that’s run by a vocal teacher, and there’s also 
the massed SATB (soprano, alto, tenor, bass) 
choir. It’s lucky we’ve got staff with expertise 
in a whole lot of styles that can accommodate 
that range. And we’re also fortunate that we’ve 
got private tutors who are willing to be part of 
that community music-making as well. We have 
a very high proportion of students involved in 
co-curricular music-making at school and I think 
what drives them is the quality of the experience. 

The band program was set up with the school’s 
core values in mind – connectedness, diversity 
and vibrancy. I think it makes those core values 
real. You see them in action and I think it makes a 
community that grows together.

We have an expectation of the students that 
is linked to the idea of community. A school 
is a community and if you are taking from the 
community I think it’s right that you give back 
to the community. If you are lucky enough to 
have access to a private tutor and you have that 
wonderful experience, 
you need to return 
something to the 
community. So the 
expectation is that 
if you’re learning an 
instrument at IGS 
you will be part of the 
ensemble program – 
not just to be part of the community but also for 
educational reasons. Because the ensembles are 
run by educators, the approach is not just, ‘Let’s 
perform’; it’s ‘Let’s perform with understanding’. 

For all of us in the music department, at some 
stage in our lives somebody said to us, ’You’re a 
good musician’, and that’s why we’ve pursued it.  
If nobody had said it or noticed it, none of us in 
the office would be here, I think. IGS is particularly 
good at spotting individuals who show promise 
and nurturing them no matter what level they are 
at. There are lots of eyes at the school across a lot 
of curriculum areas, and it seems to be the right 
thing to do as an educator. You should want to 
make a difference for a child, whatever stage they 
are at at that particular time. I think it’s probably 
at the heart of education actually. A lot of people 
get into teaching because they want to make  
a difference. 

Music can take you on many different journeys, 
and one might be a personal journey where 
you have a personal goal. As a group, though, 
particularly with the ensembles, the mastery 
of pieces and going on to harder repertoire is 
a very interesting journey as well, one where 
you’re moving together and achieving goals 
together as a team. And with a community 
journey, there’s lots of celebration. I think 
there’s lots of pride and there’s actually lots 
of amazement – you can look at students and 
think, ‘I can’t believe you can do that’. 

I was talking to Michael Maniska a couple of 
months ago and he said, ‘Gee, this is a happy 
school’. And I agree. Anything that promotes 
belonging or community learning are really 
positive things and I think co-curricular music 
makes a community that grows together. If you 
want to learn something you can do it on your 
own but how much greater is it to share that 
experience with somebody else? How much 
more memorable is it when you share your 
learning with a group? 

I think this is a time in a child’s life when their 
hearts can genuinely smile. There are lots of 
things that make a child happy but if you can give 
them an aesthetic experience where they are 
creating or performing, then something’s coming 
from within their soul and music is a direct 
pathway to that feeling. 

MIchEle Ellis  

“Anything ThAT PromoTes bElongiNg oR 
coMmuniTY leArnINg IS A REaLly pOsITive 
ThiNg, and i ThiNk CO-CurRiCulAr musiC 
makes a CommuNITY tHat gRows togEtHER.”

“THE ExpECTatIon IS ThAT if you’Re learning AN 
INstRumENt AT igs YOu wiLl be pARt of the ENseMblE 
PrOgRam – noT jusT to be PaRt of tHE CoMmunity 
buT AlsO for eduCAtIoNAl ReAsons.”

head of PRImAry MusIC,  
SCHoOL PaREnT
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Senior Orchestra
Paganini Players
Sarasate Strings
Junior Orchestra
Symphonic Winds
Kelly Street Band
Bay Street Band
Training Band
Senior Stage Band
Junior Jazz Band

School of Rock  
Senior Vocal Group
IGS Voices
Years 5–6 Choir
Years 3–4 Choir
Years 1–2 Choir
Recorder Ensemble
Primary Guitar Ensemble
Mojo Xylos  
(primary xylophone ensemble)

ENsEMblEs
with a total of six hundred members 

from right across the school, IGS has 
nineteen musical ensembles. They encompass 
musical and vocal styles from classical to rock 
and roll to big band. Our students put in many 
hundreds of hours of rehearsal every year and 
perform both in and outside the school.  

113



“We’ve just finished a project on Mahler where 
we looked at the score and analysed its features. 
We dissect the harmony, the melody and the 
rhythm. I just ask questions. How did he come 
up with that idea? Where did that idea come 
from? We may not actually come up with an 
answer – and we can’t ask Mahler – but we look 
for clues. We can look at Mahler’s orchestral 
layout and we can look at how he’s treated each 
instrument, and then they learn how to write for 
those instruments. So they’re learning about 
composition from a composer.”

NM: “The process we use with Sam helps me 
to understand why composers did certain 
things, and how I can use these ideas in my own 
compositions. It teaches me how composers 
compose, why they compose and what they 
compose with.”

JW: “I think it’s given me more diversity in my 
outlook – in how I write. I always worry that 
what I write is too similar but because of this 
program, we can start taking new elements and 
challenging ourselves. 

“I really like the final product, when you finally 
hear what you’ve written – it’s exciting. I find it 
interesting just listening to what you’ve got and 
thinking, ‘How can I make this better?’ Because 
there are always ways to make it better – you’ve 
just got to go deeper, you’ve got to try harder. 
That’s also why having a class is helpful because 

other people can give you ideas and you can 
bounce off that and go to other places.”

SW: “By studying other composers they get 
to take a little bit here, a little bit there – like an 
artist: a bit of blue, a bit of green, a bit of pink – 
to see what they can come up with that would 
be musical. That’s the approach I’m taking with 
them. And they run with it. It’s taking a theme and 
then painting it in music. 

“We’ve developed a rapport and I feel weird 
saying this but it’s like some sort of symbiotic 
relationship. I’m not composing for them, but  
I give them the impetus, the inspiration and the 
tools and they have to produce something. It 
keeps me on my toes and I like that. I’m hoping to 
give them ways to be inspired because to work as 
composers they’ll have to develop a portfolio of 
diverse ideas, be able to work to a deadline, and 
work creatively. 

“One I definitely could see as a TV/film composer, 
and the other could be one of Australia’s classical 
composers. They’re very good. Their output of 
works has been incredible and their eagerness 
to compose for many diverse ensembles 
has increased. They’re actually notating and 
composing complete scores in their spare time, 
willingly, because they love it.” 

NM: “Now I can come up with a nice idea and 
because of what Sam’s taught us I know how 

to develop it and expand on it. If I hadn’t been at 
IGS then composition probably wouldn’t have 
been taken as seriously in my life. It would still be 
something I’d do simply for fun but not something 
that I‘d want to develop as a skill. In five or ten 
years I believe I’ll certainly be doing something 
musical and I’ll still be composing.” 

JW: “My musicianship teacher asked me if  
I wanted to be a musician in later life and I said, 
‘Yes, maybe’. And she sighed and shook her head.  
I know being a professional musician is hard but  
I still want to try to do something with composing 
in later life. I’m interested in film composing 
because that’s kind of my style really, film and 
game composing. If I hadn’t been at IGS  
I wouldn’t have been able to do any of this.” 

SW: “Every school in Australia has music to 
some degree but it’s very highly valued at 
IGS. If music is valued and treated in such a 
way that the students see it as a creative and 
engaging subject, the school does better as a 
whole. Art is wonderful, drama is wonderful, 
design and technology is wonderful, but there is 
something about music that involves all parts of 
the brain: the intellectual side, the creative side, 
the emotional side and the scientific side. It’s 
something that benefits children immeasurably. 
And if a school values music it benefits the whole 
school. There’s just something about music 
that, as humans, if we don’t do it in a way that is 
practical and academic, we miss out.” 

One of the more rarified musical 
opportunities offered to IGS students is the 
composer-in-residence program set up by 
Alison Housley in 2011. As well as mentoring 
aspiring young composers, the composer-in-
residence also creates original works for use 
at school functions and celebrations. Samuel 
Wright is a composer and guitarist with a 
special interest in music technology. Among 
his protégés are two high school students 
who hope to make a career out of writing 
music. Both have had works performed at 
school events.

Samuel Wright, composer-in-residence

“Composer-in-residence is a wonderful title. 
Students are targeted for the program from 
Year 5 through to Year 11 and I meet with them 
individually or in groups. It’s all about making 
music intellectually accessible. Some students, 
for example, can’t notate in a sophisticated 
manner, so I teach them how to do that, whereas 
other students may be able to notate brilliantly 
but they’re stuck for ideas. So for them I collate 
ideas from different sources from around the 
world and we work with that. Every student is 
different. I almost have to become a different 
person — like an actor — for each one. 

“I jumped at the chance to teach here. The 
Orff-Schulwerk approach is to play the music, 
interact with it and allow music-making,  

singing and performing to be the focus. And 
then composition, understanding and theory 
rolls on from that. By engaging in the music 
physically and emotionally, you understand it. 
It’s so different to how I was taught music – here at 
IGS they’re performing and playing all the time.”

Joshua Winestock, aspiring composer, student 

“I started at IGS in Year 1 and first picked up 
the guitar in about Year 2 because I thought 
guitarists were really cool. Then I picked up 
piano in Year 7, and very recently I started 
learning tuba. I wanted to learn a brass 
instrument because it’s completely different 
from the guitar and piano and also because 
I wanted to be in the orchestra. Music is 
something I can be good at. It’s also something 
that’s open-ended. You can never really feel like 
you’ve completely mastered a piece or perfected 
a composition. That’s interesting to me. 

“I had an idea for a pop song, which was 
mediocre at best. I started writing it down 
on manuscript paper but it was taking too 
long because it had something like eleven 
instruments. Then I got Sibelius, which is 
music notation software, and that really helped 
because it suddenly meant that I could just get 
stuff down. That was when I had the idea for my 
first orchestral piece. And now I’m in this project 
with Samuel Wright.”

Nathan Moas, aspiring composer, student

“I’ve been at IGS since Year 6 and one reason 
I came here was because of the great music 
department. Before IGS I played the trumpet 
and I had also started the piano but I didn’t take 
music that seriously. Then in Year 7, we started 
using Sibelius software and I started to find an 
interest in composition. I began composition 
lessons with a previous composer-in-residence 
and started developing an interest in different 
composers and expanding my musical knowledge. 
The little seed was planted at that point.

“Music is really my fundamental reason of being.  
I don’t really do anything else that I find 
interesting. So every day I practise piano, 
every day I compose. I do conducting, I’m a 
percussionist, I’m in the orchestra and choir – 
and I just find it really enjoyable. Music keeps 
me going. It also teaches you how to organise 
yourself in all kinds of things. IGS has certainly 
let me develop musically – being in the orchestra 
and choir has helped massively. Both have 
taught me so much about music in terms of how 
ensembles work and how people work together.”

The Process – Collaborating on composing

SW: “When I started here, Nathan and Josh had 
already been identified in class as very theoretically 
minded, gifted in coming up with melodies, very 
savvy in writing down the music they hear. So their 
teachers wanted to extend that ability.

keEpIng sCoRE Co-CuRriCulAR CompOsIng Comes to LifE At igs 
A composer-in-residence works with HSC music students, mentors other aspiring 
composers, and creates original works for school functions and celebrations. 

Joshua Winestock  
& Nathan Moas

Samuel Wright 
composer-in-residence

“wITh muSiC you CAn neVEr realLY 
feEl like you’Ve CompLetely 
masteRed A pieCE Or coMplEtEly 
PeRfectEd a CoMPositIon. THaT’S 
INTeREsTing To mE.” 
Joshua Winestock
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when I came here I was very unsure of 
everything. I didn’t really know what  
I wanted to do with my world. I met the 

music staff and I was amazed by the school and 
the way it felt. One of the first things I ever saw was 
a student asking one of the music staff members, 
‘Is it all right if I use a room to rehearse?’ And they 
said, ‘Sure’. And he went, ‘Do you mind if I use one 
of these little amps?’ and they said, ‘You don’t want 
that amp you want this amp’ – and gave him the 
biggest amp they could. And you don’t want that 
guitar, you want this guitar, and you can have that 
lead. The look on that boy’s face was just amazing. 
I thought, ‘This is everything I’ve ever wanted in 
music education’. Because when I grew up I had 
to fight for everything. Can we play rock? No. Can 
we do this? No. And the first thing that I saw when 
I came here was: Can we do this? Yes. From that 
moment on, that’s basically been my philosophy 
with music education. If you have something that 
you want to achieve, then I will do everything within 
my power to make that happen for you. 

From then on I was sold. So when I think about 
my learning journey, I went from being somebody 
who didn’t know what I wanted to do and was a 
little insecure in my abilities, to someone who,  
in eight years, has learnt a lot about who I am, 
how to teach, and what I know musically and  
as a performer. I owe that to being a music 
teacher here.

Classroom music is so important. We encourage 
the kids to improvise, perform, experiment, 
to enjoy music. We try to make it as all-
encompassing as we can. 

IGS students appreciate a whole range of music. 
It ties in with their language learning, which 
takes a worldly view. They are open to listening 
to different styles of music and talking about 
music from different cultures. This fosters a love 
of music, a confidence in their own abilities, and 
a love of performing. Musicianship comes along 
with those things. 

Outside the classroom, School of Rock is an 
inclusive, co-curricular program for high school 
students, mainly from Years 7 to 10, where they 
learn how to create and manage a rock band. 
Students who play instruments – guitars, bass, 
keys, vocals, drums – are all facilitated. They are 
first organised into a band, then given a rehearsal 
space, provided with instruction on equipment –  
how to run a PA system, amps, band set up – 
then supported with repertoire choices, and 
provided with tuition if required.

Running a band is a complicated endeavour. 
People’s schedules have to match as well as 
personalities, egos, level of ability and musical 
interests. I assist students to become self-
sufficient. At first they are provided with close 
support and direct instruction, then as they 
gain more experience they are treated 
as a legitimate band. They are provided 
with opportunities to gig inside school, 
manage their band, and sometimes access 
recording opportunities. I try to teach them 
how to be successful with skills that they can 
use out of school – how to rehearse efficiently, 
manage people, use equipment, source and 
manage gigs. It’s a real-world experience. 

Often, we have students who are very musically 
talented, yet not as academically minded. Their 
success in music can encourage links to other 
parts of their learning. For example, students who 
have managed a successful band can see the 
benefits and apply them to other areas. School 
of Rock is a very inclusive program and students 
are very supportive of one another – they listen 
to each other, give credit and let others join 
them. I’m a big believer of creativity as well as a 
mathematical, linear-style of thinking. I believe 
that music is important to all aspects of learning. 
There’s a discipline involved, so it teaches you 
how to focus your attentions on one specific area. 
You build on skills the whole time, and I think if 
you work through that, and you’re persistent, you 
will realise the success you can achieve – and 
that can then lead into other areas as well. 

Music to me encompasses every learning skill 
that you could ever need. 

IGS loves and values music. 
In my time here I have seen 

ensembles created to support 
individual student interest – everything 

from world music to rock music. IGS values 
diversity and that is definitely apparent in 
music. From preschool, the kids are given fun, 
encouraging musical experiences that help build 
confidence and encourage an appreciation of 
music as an art form. This is carried on right 
through the school years. The older you get, the 
more you are encouraged to find your musical 
voice. By the time you leave, you are confident, 
aware, and able to pursue musical experiences. 
There is excellent modelling from the music staff – 
we enjoy music, love teaching it, love playing it, 
and have created satisfying careers from it.  
I work with a very talented group of teachers who 
are all successful musicians in their own right. We 
have very different skills, yet collaborate to create 
an amazing musical program. We love it, and that 
makes all the difference.

 

AMy fREeMan 

“if, as A sTudenT, YOu Have SoMetHing ThAt You 
want To aCHiEve, then i wiLl Do eVErYtHINg wIthin  
My pOweR To make ThAt HaPpen foR you.”

ROCK STUDENTS 
Left to right: The Good 
Griefs band members: 

Jack O’Neale,  
Ben Grover and  

Lee Moore

musiC tEaCHER, sCHoOl of Rock CoordinatoR,  
VoCalIST, guitarist & dRuMmeR

117



119



Since I started at IGS the school has grown in 
numbers, in physical size and in curriculum 
offerings, but that growth has not been to the 

detriment of its original and authentic intent and 
culture – a culture that’s very visible in every way 
compared to other schools I have seen. 

The culture that exists here is one of healthy 
competition – but there’s an intrinsic responsibility 
for learning. And that’s in evidence in the library. 
When you walk through a library you expect quiet, 
to lower your voice, to see people sitting there 
with books open – and it’s just not the case at this 
school! What you see here has energy; there is 
focus, there is a drive in the students.

IGS is at a point where it is developing as a 
centre for academic excellence. So words like 
rigour, learning environment, academic culture 
are more prevalent. The students do value 
personal achievement. And they celebrate each 
other’s; they congratulate each other for doing 
well. There aren’t the cliques like when I was at 
school. IGS students are confident, vocal, big 
thinkers. Curious about authority. It’s a healthy 
curiosity, and it is lined with respect, but it’s not 
a debilitating respect. It’s not a fear. The saying 
of ‘Why do we need to know this?’ is a genuine 
question, it’s not just coming from a naughty 
student trying to be difficult. Students need to be 
able to engage in their learning.

Every term we give out ‘application to study’ 
awards for Years 3 to 12, and we have ‘academic 
excellence’ awards at the end of each semester. We 
also recognise areas that are not as traditional – 
for example, the co-curricular involvement that’s 
going to take someone very far in their future. If 
a student is involved in music or philosophy club 
or sport, for example, then their ability to manage 
those aspects of their life, to have such a healthy 
breadth of involvement across a community, 
connecting with so many different types of 
people, old and young, combined with the skills 

they acquire and the attitude they bring to those 
activities, then that’s the type of person I would 
be employing. What I like about IGS is that we 
celebrate achievement in those areas. 

The electives we offer at IGS enable student 
engagement; they enable the skills and the 
content to be about what is relevant to the 
students, and what they are going to need in 
years to come. Our Independent Learning Project 
elective is a real focus on inquiry and extended 
research. Students are developing very powerful 
skills to take them into Years 11 and 12 in subjects 
such as design technology, visual art, drama 
and film studies. And it’s individualised, so 
the student is at the centre of the learning; 
it’s not a teacher standing in front of the 
classroom being a beacon of knowledge. 
That way when the achievement comes, 
it’s personal. It’s owned by the student. The 
drive is planted.

When it comes to research, most students use 
the internet, and the amount of information they 
can access is boundless. When I was at school 
and had an assignment, the greater amount of 
time was spent at the library. I still remember the 
smell of an encyclopaedia! And when you handed 
in your assignment you were handing in a body of 
content. There was little synthesis and analysis 
of the information; and then when you did your 
exams, you were purging the content that you 
were able to learn by rote. Whereas now we are 
in an information world, and information is at 
students’ fingertips literally. So their devices are 
shortening the amount of time it takes to access 
the information, but increasing the number 
of access points. Students need to learn how 
to value, sort and reference information – so 
academic honesty is a big thing now. 

And the school boundaries – as in ‘the gates’ –  
have also changed. They’re now global. 
Because students access the internet, they’re 
communicating with people on the other side of 
the world at any time of the day, so not only have 
the school hours changed without bounds, so 
have the confines of the school. 

We are looking at the ‘bring your own technology’ 
concept for IGS – although social media is not 
accessible through the school’s network. There’s 
a debate surrounding students being constantly 
‘powered up’ outside of school, and while they’re 
powered up they’re possibly learning because 
they’re inquiring and investigating in various 
sites, yet they come to school theoretically to 
‘learn’, but we make them power down. That’s an 
argument I’ve read; it’s not necessarily my belief. 
But you’ve got to find that point where student 
learning is facilitated while student wellbeing can 
be monitored safely in the same environment.

When I was at school, the three main skills 
required were how to write a letter, how to write 
an essay and how to find a book in the library. 
Now it’s about how to write an email, and in time 
to come it will be about how to create a film, or 
blogging. It’s a completely different set of skills, 
and it’s changing at a rapid pace.

When I started teaching there weren’t any 
photocopiers at school, nor computers on every 
teacher’s desk. Class tests weren’t typed; they 
were handwritten. My eight-year-old, Thomas, 
asked me the other day: ‘What does a record 
player look like? Did you ever have records?’ Then 
my seventeen-year-old, Andrew, asked, ‘How did 
you use it? What did you do?’ I remember buying 
the records and taking them out of their sleeves: 
it was all so special.

Now technology has changed everything, 
especially the way we learn. The digital 
information age means that students are no 
longer waiting to be given a teacher’s knowledge. 
Now the knowledge is here, and the teacher is 
guiding the students in their quest to find it. It’s  
a very different role, it’s new territory for us.  
And that’s where we are at IGS. 

jaCQui bAkeR 

“THE stuDents vAluE PeRSonal aChIEvEmenT. AnD 
ThEY ceLeBRaTe EaCh otheR’s; they CONgRaTulatE 
EaCh otheR fOr DoiNg wEll. THEY aRE Proud of theIR 
frienDs. THErE AREn’T The CLiques lIkE when i was AT 
SChool. noT heRe. igs sTudENTs arE CoNfidenT, vOCAl.” Left: Jacqui and sons, Andrew Bolton, who started 

IGS in Year 4, and Thomas Baker, who started in 
preschool (and in fact was incubated at IGS!)

“wHat You see hEre hAs ENErgY; theRE is 
foCus, theRE is a drIVe in the StudenTs.” 

TeaCheR & AsSistAnT PRINCipAl ACadEmIc PRogRaMs, 
sCHoOl PARent
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School was a challenge that I disliked from 
day one of Year 7 to the last day of Year 12.  
I got into a GPS school on the basis that  

I was a rep rugby player, and it certainly 
wasn’t the type of place that welcomed ideas, 
suggestions or pushing the boundaries. I asked 
too many ‘why’ questions and suggested 
different ways of doing things that were never 
well received. 

Around Year 10 or 11, I decided that this was all 
wrong. If this was what schools were like I was 
going to get in there and change it all, and that’s 
when I decided to become a teacher.

In the 1980s I worked at another school and was 
involved in setting up the sporting group now 
known as ASISSA. IGS was also a founding school 
in ASISSA, and I always enjoyed talking to the 
IGS teachers and I liked the easygoing, intelligent 
nature of the children at Thursday afternoon 
sports. And so I had a good feeling about the 
school that I would be working at eighteen  
years later. 

Now, as part of my role at IGS, I interview those 
children who want to come here. I always leave 
them with the vital thought: just come to IGS and 
be yourself. People who work here commonly 
describe our students as ‘quirky’. The kids have 
their own idiosyncrasies, but they are all valued. 
Some places I have worked at it’s been: ‘If you 
want to be valued at school be good at sport or 
be in the debating team.’ But here, whichever 
the path you choose, you are going to be 
appreciated for the things that make you you. 
This is important because being yourself leads 
to finding a sense of connection. Without a sense 
of connection, none of the important academic 
things will flow. Once a child is connected they 
can do anything with their learning. 

In my eleven years at IGS the ‘what makes IGS 
IGS’ question has been asked frequently and 
usually answered without success. My take on 
this is that the IGS core values are made up of 
somewhat abstract terms more closely linked to 
emotions than cerebral understanding.  

Therefore trying to explain what makes IGS IGS in 
terms other than using emotions won’t work. IGS 
comes from the heart … that sets it apart from 
most schools. With some schools, their pitch 
is directly to the brain. Ours is to the brain but 
through the heart. There is an emotional aspect 
to learning here. That is important because 
without it you probably won’t get achievement. 
Or it’s really hollow. What is the point of achieving 
stuff if you don’t actually have some kind of 
emotional response to what you are learning?  
Or a passion for it?  Little point, I suspect.  

I think the most 
important thing 
we can do is 
have children 
leaving IGS being 
comfortable in 
their own skin, 
confident enough to pursue their dreams and 
passions, knowing that if they are not taking 
them in a direction that works for them, they can 
do something different. Many children leaving 
school now can have a life expectancy going well 
into their eighties, nineties and beyond. Much 
gets written about the changing nature of work 
itself, so who knows what young people of today 
will be doing in the future, or how they will be 
doing it. Provided they like themselves and have a 
belief system in place, whatever changes need to 
be met can be.

The language program is absolutely central  
to the primary school. It is what gives us our 
identity. The essence of IGS is that learning a 
language can open up possibilities that most 
other children in Australia just do not receive.  
It is the heart of the school, full stop. It is vital to 
global connections. There is so much stuff on 
the news that is really distressing about bigotry 
or misogyny. Here it’s not that they don’t exist 
but it’s not even an issue because we have every 
religion, every cultural background. It’s very 
United Nations. It’s happy and sad in a way. It’s 
happy to work in a place where you think this is 
actually what the world could be like. 

What keeps me connected to IGS? No doubt 
whatsoever; it’s the children. We are fortunate 
to be able to work with so many switched-on 
children who love to learn and be challenged. 
They never cease to amaze me with their levels 
of curiosity and achievement. I know that if I ever 
stop thinking that the children are the primary 
reason that connects me to the school, then  
I should not only leave the school but get out of 
education altogether. Primary educators who 
don’t like children first and foremost should not 
be allowed to teach.

Now that IGS is thirty, it is very important that the 
original story of the school and the struggle of the 
founders and supporters not be forgotten. And  
I think the core of the school is solid and does not 
need to alter. In the coming years I would like to 
think that IGS will still be rocking the educational 
boat a bit. There is a danger with all organisations 
that as they grow up a more conservative culture 
can take hold. My hope would be that into the 
future IGS is still determined to be true to itself, 
proudly so, independent in all that that means 
for an ‘independent’ school and that when others 
think about IGS they think that we are a school 
that ‘pops’ a bit. 

 

colIn bIRd AsSistAnt pRINCipaL, pRiMarY schOol

“as pARt of mY RolE AT igs, i INTeRViEw ThOse ChilDrEN 
whO waNT to CoME heRe. i alwayS LeAVe tHEm wItH 
ThE VItAl ThOugHT: just COme to igs and be Yourself.”

“wIThOut a sensE of ConneCtIon, NONe of tHe iMPoRtAnT 
aCAdemiC tHings will fLow. Once a child is CoNneCteD 
ThEY can do ANyThiNg witH theIR LeARNiNg.”
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Mozart

Charles Darwin

Walt Disney
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Helen Keller
Arthur Phillip
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Walt Disney
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Joseph Banks Martin Luther King

Fritz Lang

T his important unit of study directs the students 
to take control of what and how they are learning. 

It builds toward the skills needed for the Year 6 IRT.

The students discuss the concept of ‘eminence’ and 
how it is different from simply ‘famous’ through a 
guided open forum, online via Moodle and through 
in-class debate.  They then begin to research a 
person they believe fits the criteria. We always get 
a great variey of characters – this year we had a 
group that included Mother Teresa, Erno Rubik, 
Steve Jobs and William Shakespeare to name a few.

The students write a persuasive text as to why 
‘their’ person is eminent, they then look at their 
chosen person in more detail, writing a biography 
and creating timelines of significant events. The 
question is asked: ‘can you pinpoint the event, the 
moment when your person became eminent?

The students get a great deal out of the eminence 
project as they work at their own level and pace, 
extending themselves through the creative avenues  
designed into the unit.

The finale is the in-character presentation to  
their classmates and invited audience.  
As it is a person they are interested in,  
the level of engagement is always  
high and the eminence study is a  
highlight of Year 5.

Scott Kirkland, Year 5 class teacher

Nelson Mandela 

Alexander Graham Bell

Steve Jobs

William Shakespeare

EmInENCE - YEaR 5

Helen Sharman

Edmund Hilary

Shakespeare’s  
Puck
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when I came for my interview at IGS, 
reception was open plan, so I sat 
there for twenty minutes and heard 

and saw everything that went on. There was a 
really strong sense of community, a connection 
between year groups and among the staff. It was 
a nice vibe. I was very nervous, but listening to it 
relaxed me considerably, because I thought, ‘Wow, 
I wonder how I’d fit in here?’ Then Kerrie Murphy 
actually asked me, ‘What’s your first impression 
of the place now that you’ve been sitting there 
for a while?’, which I thought was an interesting 
question straight off the bat. 

Originally I came in as a history/geography teacher, 
but then I was offered the wellbeing position of 
head of house for Kuyal as well. We have four 
houses that run all the way through the school. 
The head of house runs all the high school tutor 
groups, so I had a handle on how students were 
going academically – whether they were active, 
whether they were happy and participating. In 
2010 I also became head of high school. It’s a 
challenge sometimes dealing with all six hundred 
high school kids, and then all the teachers, tutors 
and families who are involved, but I like to think 
that since I’ve come from the engine room and 
have seen how everything works, I am able to 
make decisions and help people because I’ve 
got a better understanding of where they’re 
coming from. And it’s good that I still teach senior 
geography: if you want to know what’s going on 
with the kids, you really need to speak to them. 

The energy levels our students have is 
astounding. It amazes me that with the range of 
subjects they’re doing, the amount of work they 
do, and the extra outside activities they have, 
they’re balancing all that out. They’re achieving 
incredibly well in their subjects, but they’re also 
doing sports, clubs, or major works when they hit 
Year 12, and they have a strong social connection 
to each other as well. The level of commitment 
here is huge compared to other schools.  

You can’t escape that enthusiasm, those interest 
groups, and that level of engagement. I don’t 
think you could come to IGS and rest on your 
laurels and say, ‘I’ll just cruise through’. There’s a 
tide of energy that just sweeps you along. 

The best thing about our students is that they have 
goals, and they know where they want to go when 
they hit Year 11 and 12. They always talk about ATAR 
and HSC performance, but they also know that 
personal achievement comes from it, which is one 
of our core values. We bring back our HSC achievers 
to talk at high school assembly and they’ve all had 
very different paths. One student who came to talk 
this year – 2013 – has gone to Oxford; one is at 
NIDA; another is travelling and going to university in 
the US. So our kids see that doing well doesn’t mean 
the same path for everyone. It’s very important for 
them to see the success that’s attached to that 
personal achievement as well, that the final exams 
are not the end result; 
that it’s something 
much bigger out there 
you’re working towards.

When subject selection 
comes up, we talk to the 
students about how you don’t just choose your 
subjects on the back of results but also consider 
all aspects of why you might choose a particular 
subject and not be too narrow in your focus. 
Because when it gets to the tough times and the 
really hard graft, it’s the love of the subject that’s 
going to get you through – and that starts at the 
tail end of Year 8. There are electives from every 
faculty – so you’ve gone through Year 7 and Year 
8 with all your subjects pretty much stipulated, 
and then suddenly you can choose. In other 
courses there’s Thinking Hyperbolically, which 
is the melding between design technology and 
maths, and is offered in Years 9 and 10. Thinking 
Hyperbolically was developed by our staff sitting 
down and creating it with the kids, seeing how 
they could use software to create programs and 
designs, how they could use maths formulas in the 
design of objects, patterns and projects. It opens 
up possibilities with other departments. 

The kids see the IGS staff differently to the way 
other schools’ students see their educators. 
It’s not a ‘them and us’ attitude. We create an 
environment that is about everyone contributing 
to the experience and the success/achievement 
of others. Once they realise we’re actually all 
learning together, that what you’re saying is 
worth listening to, it creates an environment 
where people can learn. And that means kids 
want to come to class, and they want to achieve. 
People say it’s the ‘IGS-ness’ of the school, which 
can be difficult to explain, but that’s it – the idea 
that there’s a relationship between the staff and 
the students there that’s different. It’s everybody 
together, not everyone split off and heading in 
their own direction. But that doesn’t mean there 
aren’t boundaries; it doesn’t mean that everyone 
walks around being everyone else’s friend. What 
it is, is respect for being part of IGS.

We would like our students to be happy here, and 
I think they are – but sometimes things go on 
in their lives and we need to provide a place for 
them that’s as safe as possible. Every teacher 
is part of our wellbeing team, in every context. 
The focus on relationships and wellbeing at this 
school is phenomenal, it really is. When I think 
of what some of them have gone through and 
the people who’ve helped them, then that’s a 
really strong indication of how positive those 
relationships are. 

My son Oliver is at IGS. He loves everything 
about the place, loves the teachers. The Year 12s 
and Year 11s know who he is, and he’s growing 
up living with those relationships and in that 
environment, which is great. He could not have 
had a better start to school than the one he’s  
had here. 

AnThONy dENnEhY  

“i don’T ThInk You Could Come to igs and Rest oN YouR 
laurels anD say, ‘I’ll juSt CRuise ThRough’. THeRE’s  
a TidE Of ENErgy ThAT JusT sweEps you along. ”

Left: Anthony his partner, Jodie Blacker,  
IGS HSIE teacher and social justice coordinator 
and their son, Oliver

“THE LeVEl of COmMItMenT ThAt’S heRE is Huge coMpARed  
To otHeR schOols. You Can’T EsCapE tHaT enthusiASM,  
ThOse inteRest grOups, and ThAt level of engAgemenT.” 

geogRapHY teaCheR &  
assisTant PriNCIpAl of hIgh sChooL, 
SCHoOL PaREnT
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when I first came to IGS, there was 
naturally a stronger focus on language 
and the arts than on science, so we 

seized the opportunity to make science a lot 
more enjoyable and relevant to our students. As 
an elective, the popularity of science has grown 
immensely and we now have a record number of 
classes. In 2009, the science department achieved 
three Band 6 results in each of the science 
courses offered. In other years, 100 per cent of my 
students have achieved a Band 6 result. 

One of the major ways we changed the 
science curriculum at IGS was by introducing 
contextualised programs that emphasise the 
relevance of science in students’ daily lives. With 
traditional science teaching, kids didn’t really see 
the significance. To many students, chemistry 
seems to be just about formulae, and when are 
you ever going to use that in real life? So we turned 
that around. We put chemistry in the context of 
global warming and climate change, and that way 
the kids learn about combustion reactions, and the 
chemical equation that produces carbon dioxide, 
and how that relates to the world we’re living in. 

Students also complete topics such as the Science 
of Movies: car chase scenes lead to discussions 
about the chemistry of combustion reactions, as 
well as the physics of motion and forces. Collision 
injuries result in a discussion of muscular-skeletal 
anatomy. The kids enjoy studying TV shows like  
Dr Who, and movies such as Deep Impact, Apollo 
13, where they can analyse what is real science and 
how much is just Hollywood. It’s great developing 
these analytical skills. And there’s a lot of really 
good science you can bring out of movies. When 
actors shoot guns they usually go through a whole 
canister of bullets in seconds, but if that was real, 
the gun would heat up to such a temperature that 
it would burn their hands. Same with crashing 
through windows: if you actually went through 
the window you would end up with major internal 
damage. Glass doesn’t break the way it’s shown 
in the movies. And kids find that fascinating. Then 
they realise that science is everywhere, not just in 
the classroom. 

We introduced the Young Scientist Competition 
to IGS to encourage enthusiasm for open-ended 
investigations, and to give our students the 
opportunity to submit their best experiments 
along with schools from all over New South 
Wales. In 2008 we ended up with a winner: 
Annie Feng, a Year 9 student, investigated the 
most effective type of solar furnace and then 
developed a working model that could boil 
ethanol and turn a turbine. She not only won first 
place in the Young Scientist Award, but she was 
chosen as a semi-finalist in the Australia-wide 
BHP Billiton Science Awards. The following year, 
our science department had record numbers 
of students who wanted to submit their work, 
so the school entered the maximum number of 
students per category and we won three more 
Young Scientist awards.

We developed new programs for Year 9 such 
as Forensic Science (student engagement 
skyrocketed during a unit that included photos 
and evidence from my ‘murdered’ body!), 
Sustainable Architecture and the Science 
of Music and Art – in which the kids drew, 
designed and made instruments, and  
also looked at the physics behind it. So 
the kids who were into art and music 
got more into science, and that merging 
of subjects worked really well. We also 
developed a cross-curricular course called 
the Independent Learning Project (a Year 9 
and 10 elective) in which students investigate 
topics of their own choice. It doesn’t have to be 
scientific – it can be the making of a skateboard, 
for example – but it’s about the process of 
project management, design, the combining of 
science and practical skills, or of scientific skills 
like research and analysis. Some examples of 
projects have included paranormal investigations, 
causes and effects of global warming, human 
embryonic development, crowd psychology and 
psychoanalysis of serial killers. This is a fantastic 
subject for helping students develop their 
problem-solving abilities.

We have organised a number of speakers at IGS, 
including the astronomer-in-charge of the Anglo–
Australian Telescope; the winner of the Australian 
Women in Physics Award; and a representative 
from ANSTO to discuss nuclear radiation issues. 
We’ve also had neuroscientists spend a day with 
students performing brain-related experiments. 
Our students said, ‘Oh, that’s what a real scientist 
does! Wow, that’s cool!’ 

The Year 7s love using 
Bunsen burners for 

the first time – they love 
the experiments. If they see 

experiments on TV or YouTube or at the movies, 
we give them a try. Not only does science open 
students’ eyes to the wonders of the world, it 
also encourages them to refine their thought 
processes. This ability to analyse, rationally draw 
conclusions and make decisions is an essential 
skill in life. 

TeRrifIc sCIentIfIc  

“we intRoduCeD The Young 
sCIentISt CompEtITiON to igs 
to enCourAge entHusiasm foR 
opEN-ENded inveStigATiONs, 
aNd to giVE OuR sTudENTs tHE 
opPoRTunity To SubmIT TheIR 
best ExPeRImENtS Along wItH 
SChools fRom all OveR Nsw. 
we endeD up wiTh a winnER!”

MIA SHARMA: 
“We seized the 

opportunity to make 
science a lot more 

enjoyable and  
relevant.”

MIa sHarMa -  
HeAd of sCIenCe AT igs 2006-2013
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The interdisciplinary electives that we have 
offered in Years 9 and 10 until recently have 
paved the way for thinking about how IGS 

can extend such an approach into Years 7 and 8. 
Rather than having a cross-disciplinary approach 
in just some electives, we aim to identify how we 
can focus on students’ learning and engagement 
across the curriculum in all subjects from Years 7 
to 10. The path that we have decided to take is to 
introduce the Middle Years Programme (MYP) of 
the International Baccalaureate Organisation (IBO).

There are many advantages that I see for 
teaching and learning as IGS implements the 
MYP. For starters, the framework on which 
the MYP is based is grounded in many years 
of action and empirical research that has, and 
continues to inform theory and practice. It is 
founded on strong principles and provides a 
rigorous curriculum, which promises to provide 
intellectual challenge for students. The rigour 
of the curriculum draws on the conceptual 
framework from which the MYP is derived. This 
provides an interdisciplinary means of drawing 
on, and developing, student intellect, rather than 
merely forcing students to recall facts and learn 
skills. Students will still need to learn facts  
and skills; the distinction is that these will be 
pinned to relevant and pertinent concepts that 
will transcend time and place. Concepts are 
pivotal to developing intellect and driving the 
inquiry in student learning. Concepts are abstract 
and tangible. They are universal. In other words, 
they enable a learner to construct meaning of 
content across various contexts. 

They enable a learner to abstract ideas, 
understandings and new knowledge into new 
and unfamiliar situations. The IBO identifies a 
number of concepts. Some examples of these are 
Change, Communication, Communities, Identity, 
Aesthetics and Relationships. 

The MYP curriculum is one that is values-based. 
In other words, the values inherent in the learner 
are drawn upon as meaning is constructed. When 
students value the significance and implications 
of what they understand, and contemplate the 
impact that their own actions can have on a 
global community, they will be empowered to 
act in a positive 
way. One of the 
elements of the 
MYP that I value 
the most is the way 
in which service 
and community 
involvement is embedded into the curriculum. 
This presents a huge opportunity for IGS.  
We have such generosity in our student body,  
and such powerful intellect. Opportunities 
abound when the synergies are found within 
these two elements.

The benefits of the MYP programme will cascade 
out from the Middle School years into the 
Primary School and Years 11 and 12 via a shared 
language. A shared language in a school enables 
students and teachers to reflect on their own 
learning and thinking skills and processes. It will 
enable critical and creative thinking skills to be 
scaffolded and taught explicitly. 

Assessment of student learning within the 
MYP will provide our students with global 
benchmarking. This is not only a direct benefit 
to each of our students, but an opportunity 
for greater depth in whole-school analysis of 
teaching and learning. The MYP promises a 
global network for teacher development and 
learning. This, in itself, creates appeal for quality 
teachers in an international field. An aim of 
the IB programmes is to develop international 
mindedness in students.  International 
mindedness is an intangible concept in itself, yet 
one that I believe describes our student body and 
whole community very well. When I asked our 

students what they believed an international-
minded person was, their responses were diverse 
and insightful; communicated with people from 

other cultures; thought about how their own 

actions affected other people; considered more 

than one perspective; enjoyed learning about 

other cultures and how other people think; cares 

about other people; cares about the planet; 

embraces and accepts other peoples differences. 

With that in mind I truly believe that the MYP and 
the IGS community resound vibrantly. I have no 
doubt that IGS is ready for the MYP and all that is  
has to offer. 

it’S The NEw StYle 

“THIs pRovideS AN INTeRDisCIPliNARY meaNs of drAwing on, 
aNd dEvElopIng, sTudENT IntEllecT, rAtHEr tHaN meReLY 
foRCIng studENtS To ReCall faCTs anD LeARN skills.” 

Jacqui Baker, assistant principal – academic programs, is looking forward to the 
introduction of the Middle Years Programme of the International Baccalaureate at IGS.  
She has spent the past two years investigating how the programme will contribute to 
innovative teaching and learning at IGS.

“wHEN studENtS value tHE signifiCaNCe anD 
ImPlIcaTions of what they undeRsTand, and 
contempLatE The iMpAct tHat tHEiR owN aCTiONs 
can HavE on A global COmMuNity, they will  
be eMPoweREd to aCt IN a PositIvE waY.”
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“IGS students leave Year 12 as 
optimistic and articulate young adults 
ready to take on the challenges ahead 
of them. They are confident and 
cheerful with an appreciation of the 
diversity of the world around them.”

Jane Woolley, mother of Harvey (class of 
2012) & William Green, student

“IGS kids are different to a lot of other kids because they are already prepared to 
embrace the diversity of the real world. They meet the world head on and are less 
shocked by it because they have not been protected from many of the challenges 
school leavers generally face. But one thing is for sure, they will miss their school.”

Megan Dean-Jones, mother of Isabel Muscatello, class of 2012 

igs aLuMni aRE ... EduCAtoRs, pAreNtS & sTudENTs SuM uP igs gRaduaTes 

“Prepared to embrace the world, 
to go out there and see what’s 
on offer because they’ve got the 
communicative skills to find out 
what’s out there. They’re not scared 
of the world. They’re quite open to 
the fact that other people might have 
different points of view.” 

Rosalba Genua-Petrović , teacher & 
director of languages & school parent

“Very well-rounded. Confident 
people, who love life, love learning, 
love language, love music. They enjoy 
it. They appreciate it.” 

Nancy Gagliano, teacher &  
school parent

“When these kids leave, who they 
are and how they interact with other 
people, for me, is more important 
than the ATAR. How do they present? 
How do they get on in the world? 
What sort of people are they and 
what have we done to help them be 
that person? We have a big part to 
play in that. We want people going 
out there who are confident, who 
have achieved, and to have gone 
through that process with a strong 
community and family behind them.”

Anthony Dennehy, assistant principal 
high school & school parent

“Independent, open-minded  
people with a multicultural outlook.”

Ivy Vournelis, student

“Real all-rounders. I know people 
throw that term around loosely, but 
I think IGS produces kids who are 
aware of their world. A large number 
of them do a lot of travelling, many 
of their careers take them overseas. 
I see children who have grown into 
fine young adults who are not just 
academically strong, but have have 
people skills, are streetwise. They get 
out into the world and they’re ready.” 

Michelle Weir, teacher & coordinator  
of administration & school parent

“People who are open to new ideas 
and are accepting of other people and 
cultures. It sends out people who can 
communicate with people overseas 
and therefore love to travel. People 
who are imaginative and bright.” 

Claire Thom, student 

“Their eyes are open. They realise 
there’s more than one way to do 
things. They accept challenges in 
school and life, they take them on, 
and are successful with them. It’s 
not always what we expect, it’s 
the unexpected that throws you … 
they’re not going to meet thousands 
of people who are exactly like 
them; life deals you hands that you 
somehow have to work out and play 
along with to live successfully. IGS 
gives them grounding for what’s out 
there. I think IGS sets children up for 
success in future life.”

Maxine Blanda, teacher & school parent

“Kids that have done some good 
stuff in the past. They have done 
community service and work well with 
other people. They are multicultural 
and accepting of others.” 

Jamie Madon, student

“In the early years, because high 
school was significantly smaller, we 
used to take the difficult kids from 
other schools, and most of them, if 
not all of them, ended up with very 
good outcomes because they came 
here. They weren’t stigmatised, 
they weren’t set apart, they weren’t 
discriminated against. There were 
no judgements if they bleached their 
hair, for example. The other kids just 
said, ‘Its okay!’ It’s that mind over 
matter, and ultimately they were 
better people and their results were 
miles ahead.” 

Dharma Murugiah, head of commercial 
services & school parent

“IGS alumni are aware of the world 
and its languages. We are accepting 
kids who are thoughtful and take 
time out to help others.” 

Zoe Swift, student 

“We’re sending out in to the world 
young men and women who are 
really ready to go there. I’m not 100 
per cent sure that a lot of other 
schools’ kids are as prepared. My 
feeling from talking to a lot of our 
kids who are at university – and I see 
a lot of them who come back – is 
that they’re much better prepared 
to be in that world than some of 
the other people they’re meeting. 
We produce kids who have a very 
positive outlook and hopefully we’re 
putting out kids who will make a 
positive difference to the world.” 

Paul Galea, director of student 
activities, teacher & school parent

“Responsible people who are 
multitalented, with skills they can  
use to be a success.” 

Eli Montana, student 
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as I was among the first students when 
International Grammar School had its very 
first day in Randwick in 1984, I had to wear 

the uniform from my previous school to start 
with! We all looked so mismatched, a splattering 
of ages and colours. Some of the subjects in that 
first year included gardening and woodwork, 
which meant we were able to help clean up and 
repair parts of the school and its grounds. I also 
distinctly remember learning Latin with just two 
other students and with our principal, Reg St 
Leon, as our teacher. Rita Finn taught us a range 
of percussion instruments. There were eight 
students in my maths and science lessons –  
and at the time that was the entire high school! 

I remember visiting the new site for the school 
in Surry Hills and seeing a big building with large 
open spaces. I couldn’t help wondering how 
on earth it was going to become a school! We 
affectionately called the basement level of the 
school The Dungeon, and in winter that was said 
through shivering teeth!

Arriving at school one day, we discovered 
the school was closed, and that there was 
a TV news crew outside the building, there 
because the school was being threatened with 
permanent closure. I still remember declaring 
to the journalists, ‘I’ve been at this school since 
its first day and I’m not prepared to leave it 
now!’ A highlight of my memories of Surry Hills 
happened at this challenging time. IGS was in 
court, defending itself in order to stay open as 
a school, and I recall hearing that the wooden 
collapsible stool I’d made in Mr McBain’s technics 
class had been held up in court as evidence 
of the good things students were learning and 
making. As the lawyer was showing the court how 
the stool worked, it suddenly snapped together, 
and the judge jumped, letting out a surprised 
exclamation. I don’t know what else was achieved 
in court that day, but apparently everyone 
remembered that stool!

After leaving school, I spent over a decade working 
for Qantas, so have seen a lot of the world. 
International Grammar School opened my eyes to 
being part of a multicultural environment, which 
was a very good experience to have had, working 
at Qantas as I did, alongside people from a variety 
of backgrounds and cultures. My experience as 
an international flight attendant helped keep my 
languages fresh, as well as giving me opportunities 
to learn phrases in new languages. 

While I was flying, I started 
a Bachelor of Languages by 
correspondence. When I left 
Qantas in 2002, I spent a 
year abroad in Italy as part 
of my studies. I now love 
anything Italian, and it took 
me a while after coming 
back to Australia to stop 
being expressive with my 
hands as I talk! I take any 
opportunity to speak Italian, 
German or French! 

In 2007 I trained to teach 
ESL (English as a second 
language), and worked 
in Bondi Junction for two 
years. In 2009 I married 
a lovely Kiwi guy called 
Hayden, and we now 
have a gorgeous curly 
blonde-haired daughter 
called Brooke, who is a 
total actress! She loves 
to pretend to chat on the 
phone, likes to try and do things herself, and loves 
tracing the letters of the alphabet.

In 2012 I went back to work part-time, teaching 
ESL in the city. When I’m not teaching ESL,  
I combine my home duties with involvement 
at Toongabbie Anglican Church. Hayden plays 
the drums in the music team, and I lead the 
welcoming team for our service. I also co-lead in 
our mothers’ Bible study group on Thursdays.

While many people place importance on high 
achievement, I believe there is an enormous need 
for encouragement in learning. I was only ever 
top of the class once (because I actually studied 
in my holidays) and I got a better score than a 
guy in the year above me! With this attitude of 
encouragement in mind, I donated an award to 
the school when I finished Year 12 in 1988, which 
I believe is still known today as the Streeter 
Language Award. 

LARissA sTreEtEr 

“i Still rEmembEr DeClARing To tHE JouRNAlIsTs,  
‘I’Ve beEN at this sChool sInCE ITs fIRsT day  
anD I’m not pReparEd To leavE IT now!’”

FOOD FOR THOUGHT 
Larissa at IGS,  

Randwick on Day One, 
February 3, 1984. 

“I am wearing the uniform 
from my previous school  

as IGS didn’t yet  
have one.” 

(now MCINnes) igs CLasS Of 1988,  
esL tEaCHER, bAchEloR Of LAnguageS

“wHIlE MaNY pEoPle pLaCE imporTance on higH 
aChieVeMent, i beLieVe tHErE IS AN ENOrMouS 
neEd foR enCOuRagEment in lEaRNIng.”
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Jo MATthews 

“igs was, dEspItE tHe tRoubles  
It went tHRougH, a ConsTant  
foR ME iN a ChAngiNg wOrld.”

Class of 1996, starTed igs on Its  
fiRst daY, buSinesSwOmAn

with the exception of my family, for most 
of my childhood the International 
Grammar School was the major 

influence in my life. I attended the school from 
kindergarten until Year 12 and was one of 
only four students who commenced the day 
the school first opened and who remained to 
complete the HSC.  

I remember my first day of school at the 
Randwick campus, hiding behind my father’s  
legs when I was introduced to my first teacher,  
Mrs Pretty. Since that first introduction at the  
age of five, IGS was, despite its troubles, a 
constant for me in a changing world.

It was not a conventional school, partly because 
of its language and music programs, but also 
because of the bond established between 
teachers, students and parents by the difficulties, 
closures and troubles that the school faced in 
its early years. Those of us who remained during 
those difficult times forged strong bonds of 
friendship which are different from those formed 
elsewhere. While we did not have the tradition of a 
First XV or a hockey team, we united together for 
a public protest and demonstrated in the streets. 
Many of these experiences are well beyond those 
normally associated with a school, and have 
contributed to the sort of person I am today.

IGS was like an extension of my family. For most 
of the time that I attended the school, there was 
a maximum of three hundred students. I knew 
the name of everyone in the school and had a 
relationship with all the teachers. Mrs Pretty not 
only provided me with my first year of education 
but she also taught me geography for my HSC.                 

My immediate family was also very close to IGS. 
My brother Sebastian started in preschool later in 
1984, and also completed his HSC with the school. 
My father was on the IGS board and remained 
there for some time, even after my brother and  
I had finished our education. He worked tirelessly 
alongside Reg St Leon and other parents to keep 
the school a going concern in its early years. 

My mother was an active member of the P&C, and 
spent countless hours working in the canteen, 
and at various working bees and school projects.

So why did my parents send me to IGS and not 
another school? It was a risk – it didn’t actually 
exist when they enrolled me, had no track record 
and didn’t even have a site. To this day I don’t 
know the answer. I think that most parents 
who risked sending their children to IGS 
were seeking something beyond 
the conventional education that 
most schools offered at the time. 
I can say, however, that, all else 
aside, the sense of family and 
community that the school 
provided me during my 
thirteen years of education 
as well as the ability to 
speak another language 
are gifts for which I will 
always be grateful. 

Cox fAmIly 
w e’ve had a presence at IGS for over 

twenty years. Our first son, Nelson, 
started in 1993, Emersen followed in 

1996, and our youngest, Dominic, finishes  
Year 12 in 2014.

IGS attracted us for its central location, strong 
language curriculum, emphasis on music, 
because it was non-denominational, and because 
of the teachers and the style of instruction – by 
which the kids learned from their surrounding 
educational environment and were encouraged 
to self-develop. Later we appreciated the way it 
pushed some boundaries – like the connections 
to the Indigenous community and eventually the 
Indigenous scholarships. 

Our memories of Riley Street are many and 
marvellous: Neville Wran in a black limo dropping 
off his son Hugo, who was in Nelson’s class; 
Nelson’s preschool teacher Vicki Yannakouros 
heading to Vietnam to teach at IGS there; Angela 
Sfikas taking over from Vicki – she’s still teaching 
preschool today, and her daughter Nicola is in Year 
11 with Dominic; standing in the “hall” with Dominic 
in arms watching Michelle Weir take charge of 
assembly while breakfast – toasted sandwiches 
– was cooking at the back of the room; Paul Galea 
running the holiday care program with legendary 
grouchy efficacy, and knowing that no child 
would ever wander too far on his watch; David 
Wright, who instilled in the students and parents 
a strong understanding that their surroundings 
don’t matter – that it is the greater benefit of 

supporting each other that counts. 

Our children did not align with the school’s 
drama, music and languages as much as 
they excelled in sport. At a school that does 
not treasure sport. We take heart from this 
apparent anomaly because it shows that 
at IGS every student can find a home for 
their natural abilities. No one gets lost, and 
everyone can feel part of the fabric of the 
school if they wish. 

clAss of 2007,  
2010 & 2014

“AT igs eveRy stuDent  
can fINd A hOme fOr  
ThEiR NAtuRaL AbiLitIES.”

Left to right, top: Jan, Nelson and Glenn 
Bottom: Emersen and Dominic.
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my memories of IGS centre around the 
Riley Street campus. I moved to IGS at 
the beginning of Year 11, as did many 

of my cohort. We were an unlikely bunch of 
international students, local misfits and a 
couple of musical prodigies thrown in for good 
measure. Although we didn’t know it at the time 
we embodied the school’s motto Unity Through 

Diversity in our own haphazard way. My fondest 
memories of that time are of one special teacher 
(there’s always one). Theodora Savidis taught me 
history, and as I was the only student taking the 
subject at that level, we had one-on-one classes: 
it was as if I had a private tutor! Over two years 
Theodora became more than my teacher – she 
was my mentor, sounding board and, after I left 
school, my friend. For me, she embodied the 
accepting, thoughtful and supportive values we 
still see at IGS.

As a student there I was encouraged to explore 
the world outside of academia. I was also inspired 
to initiate the first student council, which was 
made up of eleven representatives from Year 
5 upwards who all took turns at chairing the 
meetings. The student council represented 
the students and their needs, and promoted 
egalitarianism. This committed group of ‘right on’ 
students taught me that all opinions need to be 
heard and all people need to be acknowledged. 
I still think of that little group today when I am 
caught up in workplace committee meetings 
filled with competing voices and agendas. 

When it came time for my son Jude to start 
preschool, it was my mother who suggested IGS 
and it was instantly unthinkable that he would go 
anywhere else. I had confidence that the teachers 
and support staff there would care not only about 
Jude’s academic progress but also his social and 
mental wellbeing. I knew he would be recognised 
as a unique individual, a part of a wide and  
varied community. 

We have not been let down. When Jude was 
younger and I would pick him up after school 
I marvelled at the continuing camaraderie, 
warmth and laughter that was on display 
as students, teachers and parents tumbled 
out of corridors, classrooms and halls. This 
is where you see the reality of belonging to a 
well-connected and successful community;  
it is a community that supports you, 
engages with you and 
accepts that all of its 
members have a 
role to play. 

sAmantHa hAgAn Class of 1989,  
ARtS AdminisTrAtoR 
SChool PaRenT

Samantha with her son Jude

“it is A COmMuNity that supporTs you,  
ENgagEs wITh You ANd aCCePts tHaT All  
of itS MeMbeRs Have a RolE To plaY.”

Stepping into IGS’s hall for the 2012 preschool 
information night, I felt like I was back in 
high school. It’s no wonder; after all, I spent 

the majority of high school in this very building! 
I started at IGS in Year 6 (1994), beginning my 
time at Riley Street, then moving to Mountain 
Street, and finally to Kelly Street.

From my first day at IGS, I was thrust into a 
friendship that continues and has proven to be 
one of the most important relationships of my 
life. As this was my sixth school in four years, the 
feeling of being taken into the fold was crucial.

I came to IGS never having had a music class and 
with limited written Spanish. By my second year, 
I had discovered a love of music and topped that 
class. By the time I sat my HSC, thanks to the 
fact that I was able to take Spanish as a second 
language, my competency in Spanish equalled 
that of my English. These are two important 
aspects of my identity that, if not for IGS, I may 
never have had the opportunity to fully express. 

Working in the aftercare and 
holiday care programs, and as 

an assistant in preschool, 
I was impressed by the 

respect that the staff 
had for the children, 
who blossomed in that 
nurturing environment. 

This was the impetus for 
my husband and me to 

consider IGS for our children.

Language and music were also important factors 
in our decision. My heritage is Australian and 
Mexican and my husband’s is Greek and Cypriot, 
and we share an Australian upbringing. We 
recognise the positive impact multilingualism has 
on children, from brain development to fostering 
an open mind. It is imperative for us that our 
children are brought up speaking Spanish and 
Greek, and learning about all four cultures. 

Our son, Dionysio, started preschool in 2012, 
and our daughter, Idalia, in 2013. To their three 
home languages, they have now added German. 
We believe that language learning enriches our 
children’s lives. This is already evident in the great 
interest that both children show in other cultures 
and languages. At IGS, our children are part of a 
community which supports and respects their 
multicultural and multilingual upbringing. 

Often, I am caught between my new role as 
IGS parent and my former IGS identities: when 
Manuela Bachmann, my dance teacher and 
former boss, greets me with as much affection 
as ever; while waiting with Veronica Whittaker, 
my sports teacher, for our sons, who are now 
classmates; or when I meet David Miller, my 
history teacher, and his twins, now in the high 
school, and I remind them of how, when they 
were in preschool, their aftercare afternoons 
were spent stuck to me and of how they named 
me ‘Mummalina’.

The fact that thirteen years after graduation, 
and seven years after leaving the employ of the 
school, I still find so many familiar faces among 
the teachers, students and parents, is, in itself,  
a testament to the strength of the IGS 
community: once IGS gets a hold of you,  
it is very hard to let go!

AdEliNA i PlaisteD de kouRos clAss of 2000, 
Ex-staff MEmbeR  
SChool PaRenT

Adelina with her children,  
Dionysio and Idalia Kouros

“we bElIEvE tHaT laNguAge learning  
ENRiCHes our CHIldreN’S LiVEs.”
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my IGS journey started as a Year 8 student 
in 1999, when my mum and dad decided 
it would be a good idea for me to join my 

older brother David at the school. As I got to 
know David’s friends, they became like my own 
big brothers and sisters, and it wasn’t long before 
I felt a part of the community. 

In Year 10 I was lucky enough to participate in the 
first ever IGS history tour to France and Turkey 
to visit the battlefields of World Wars I and II, 
including very special visits to both the Somme 
and Gallipoli. Year 10 also marked a sad time for 
me with the passing of my mother, but I will never 
forget how my IGS friends and teachers gathered 
around me to offer their support. The school 
had – and still has – such a very strong sense of 
community. That year I was awarded the Rita Fin 
Music Prize at speech night, and I know my mum 
(herself a singer) would have been really proud 
of me!

By Year 12 our inspiring teachers had become 
our friends and mentors, which was a bittersweet 
feeling because, although we had finally 
made it to our HSC year, we all had our own 
apprehensions about what life in the big outside 
world might hold for us. During that year my 
dedicated father kept my stress levels at bay by 
taking me on long walks each evening around 
Drummoyne, while our teachers came into the 
school during the holiday breaks to offer us extra 
tutoring. A proud moment for me was at my last 
ever speech night when my HSC composition 
was performed in front of the school community. 
IGS was and still is the type of school that makes 
everyone feel special for their achievements, no 
matter what they may be. 

After the HSC I went on to study my passion 
(music) at the Sydney Conservatorium, and 
continued playing my instrument, the cello.  
I was also able to return to IGS in a role at 
aftercare and holiday care. 

Once I’d finished my degree I worked in music 
administration for a year in Sydney, and then 
decided to follow my calling and travelled 
abroad. After a few months spent exploring 
various European cities, I found myself living 
in France for close to four years! My IGS 
linguistic education served me extremely well, 
and I eventually landed my dream job as a local 
staff member at the Australian embassy in Paris 
working in both French and English. I would never 
have imagined myself in that position had it not 
been for my wonderful IGS teachers who instilled 
in me a confidence and belief that I could achieve 
my goals if I worked towards them. 

I am very excited to have returned to IGS as its 
inaugural alumni relations officer, working 
to bring former students back 
to reconnect with their alma 
mater. I’ve already had so many 
positive responses from alumni 
wanting to come back to IGS 
for events surrounding our 
thirtieth anniversary, and I’m 
really pleased that I can be 
involved in this important 
part of IGS’s history! 

I will always remember 
the many opportunities 
that IGS afforded 
me: the musical, the 
linguistic, and the social. 
I cannot imagine a more 
well-rounded education, 
and I feel passionate that 
the school continue on 
its journey of  
enriching the lives  
of all who pass 
through its gates.

JulIa glasS

“igs wAs aNd sTiLl Is tHE TYpE Of 
SChool ThAT MakEs eVErYonE feel 
SpECIal foR TheIr aCHiEvements,  
no mATtEr whAt ThEY maY Be.” 

Class of 2003,  
igs Alumni RelaTionS OffiCeR

when selecting a 
high school, it was 
generally thought 

that I would follow in my older 
brother’s footsteps and go 
to a then all-boys Anglican 
school in Sydney’s CBD. But 
when I went to look at the 
school I remember I didn’t feel 
particularly comfortable and 

the formalities of school life 
there did not appeal. 

Then I went to look at IGS.  
I immediately liked the look of  

the school and distinctly remember 
the mosaic out the front and the bright 
pink walls. I felt more comfortable;  

I liked the idea of girls, not having to go 
to church, and not doing Saturday sport 

since I already played soccer on Saturdays. 
It seemed like a place of opportunity and 

choice rather than one of obligation and 
expectation. I told Mum and Dad 

that that IGS was where  
I wanted to go. 

As with everyone, my journey through high 
school had its ups and downs, although overall 
I had a very positive experience, and by the 
end I had come to really like the school and 
the people in it. Many of those who are now 
my colleagues were highly influential and are 
responsible for where I find myself today. 
Mr White (now Jono) sparked my interest in 
geography as a young and highly effective 
teacher, and getting through ancient, modern 
and extension history could not have been 
possible without the likes of Stuart Daley,  
Dave Miller and Paul Galea (aka Captain Kuyal). 

Paul has been highly influential, not just for me 
but for many former students. He was able to 
tell me when I was doing the right and wrong 
thing, which I think is very useful in those early 
and middle years of high school. He also offered 
me work in aftercare once I had finished at IGS, 
which is where I really confirmed my interest in 
working with young people.

Returning as a fully qualified teacher has had 
its challenges, although I’ve had really great 
support, as you would expect from the IGS 
community. In essence the school is the same 
as when I was a student and the IGS values of 
diversity, acceptance and personal achievement 
are clearly apparent in the students. Now it has 
become my job to inspire and support these 
young people as they find their way through 
high school. I think IGS provides a great place for 
young people to learn in a variety of ways and to 
be prepared to face the challenges of life.

I’m sure I will leave IGS behind at some point, 
although I believe it has been the perfect place 
for me to have grown up and confirm my 
career as a teacher. I have learned to be both 
independent and to work with others, as well as 
to appreciate the true value of being part of 
a community. 

LukE nAIvAsHa Class of 2004, igs geogRapHy & hIStOry tEaCheR

“MAnY of thosE who aRe now My ColleAgueS 
weRe Highly iNfluENtIaL And aRE ResPonsIblE 
foR wHeRe i find mYself TodaY.”
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This is a very special place. It sets kids up 
as real people. Decent, hardworking, good 
people in a way other schools don’t. I don’t 

know what it is but you can almost always identify 
IGS kids. They seem to have a kind of glow.  
I think it comes from us all being ... well, loved.  
And giving love in return. The wonderful 
relationships within the IGS community can only 
be described as like family. There is this irrevocable, 
unique kind of love that comes in the form of 
support between parents, teachers and students 
that really cannot be found at other schools. 

For example, when I was away from school for  
a fair few weeks right in the heart of Year 12,  
shooting a television show called In Your Dreams, 
I had such an overwhelming amount of support. 
From everyone, not just my teachers! 

I had Maxine Blanda pulling me aside for hugs 
and general enquiries about how I was doing 
any time my schedule allowed me to come into 
school. I was never actually in Mrs Blanda’s class 
in primary but it didn’t matter. It’s just not like 
that. It is, as I keep saying, a real community. 

My gorgeous mother Lizzi Dayney tells me that 
she only had eyes for one school for me and my 
little sister Piper, quite possibly the most beautiful, 
funny and intelligent bundle of cuteness the world 
will ever know . She loved the international aspects 
and the focus on language and the arts – music 
in particular. Isn’t it crazy how mothers just seem 
know their children even before the children 
themselves do?

Mum knew there was a mile-long waiting list but 
it really didn’t matter. When my mum sets her 
mind on something, it gets done. End of story. So 
when she was informed that there wasn’t a place 
for me, she had a meeting with the principal, the 
wonderful, unforgettable Dr Wright, and broke 
down into sobs, theatrically crying, ‘She has to go 
here! There is nowhere else!’ She may have been 
a bit dramatic, (what can I say, like mother like 
daughters), but she was right. 

There was nowhere else. I even tried going to 
another school in Year 7 when I wanted to move 
somewhere closer to my home on the northern 
beaches, but I just couldn’t do it. I was back by 
Year 8. For four years my dad drove Piper and me 
every morning and it was all worth it.

I don’t think I would have been proud of my ATAR, 
or even finished the HSC at all, if I had been 
anywhere else. I couldn’t ever think of giving up … 
partially because I didn’t have the time to think 
of anything but scripts and assignments … but 
also because with the amount of support that 
surrounded me, I had zero excuse or reason to! 

I owe what is left of my already fractured sanity to 
my marvellous mentor. The mentor program is so 
IGS in the way that there is a net of people ready 
to catch you if you fall, and if that net breaks there 
is a great big fluffy pillow underneath. I was lucky 
enough to call Mama-(Mary) Duma my pillow, 
and what a beautiful, inspiring pillow she was. My 
safety net was all my wonderful teachers who 
sent me email after email just to check up on me 
or send me work I missed.

Maky Tsomis, who sent what would probably 
equate to the length of a novel in emails, never lost 
faith in me. Nor did any of my other teachers. 

Derek Patulny once had to call me while I was 
in tears on location freaking out about an 
assessment I didn’t have time to do, only to tell 
me for the thousandth time in that soothing 
English teacher voice to stop stressing and that it 
could all be handled when I returned to school.

Rita Morabito supported me in my acting from 
the time I played a monkey in The Jungle Book 
to when she encouraged me to portray Maria 
Callas for my IP monologue – and honestly (even 
as a self-critical actor) I don’t think I’ve ever 
felt as proud of any performance I’ve delivered. 
Mrs Morabito inspired me and others to strive 
to be passionate and fearless, and for that I am 
eternally grateful.

It can be easy to push aside the dream of 
being an artist to pursue a more stable career. 
Especially when people are constantly asking you 
what your ‘fallback’ is, and wishing you, ‘Good 
luck, because you’re going to need it!’ It can 
be easy … unless you’re at IGS. A school where 
creativity just oozes out of every teacher and 
student you meet. A school that encourages true 
passion. And I’ve learned that when you’re truly 
passionate about something, there’s no Plan B. 
No ‘just in case’. No ‘what if?’. You have no choice 
but to follow your dream, work hard and succeed. 
Maybe that’s what makes IGS the school it is. 
Passion. And dreams.

I know all this sounds 
incredibly cheesy 
but when you love 
something and speak 
from the heart about it, 
everything seems to come out 
like there should be an orchestra  
playing the soundtrack. 

So as usual I’m rambling off on a tangent, but 
I guess it’s because I actually don’t know what 
makes IGS IGS. Maybe it’s simply a shared 
knowledge within the community that we’re all 
very lucky to be part of something so special. But 
then again, maybe we, this beautiful community, 
this family, are what make it special. 

Whatever it is that makes IGS what it is, I feel very 
privileged to have called it my home for fourteen 
years and to call it my family forever.

MIa MoRrissey  Class of 2012, aCtoR

“i don’T ThInk i would hAve bEen pRouD Of My atAr,  
or eVEN fInisheD The hsC aT AlL, If i Had BEen  
AnywheRE Else. i couldN’T EveR ThInk of givIng up.”

EYE CONTACT
Mia – here with actor 

Ben James – in the lead 
role in the award-winning 

short film Bat Eyes, 
which was part of the 

Venice Film  
Festival
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m y guardians picked IGS; Geoff went to 
the Open Day and the thing that caught 
his eye was its global perspective. His 

attention was caught by a project that kids were 
working on to raise funds to provide water for 
a village. He felt they really cared about what 
was happening around the world. When he saw 
the school encouraging kids at a young age 
to do that, it made him think that they would 
understand how I came to the school, about how 
I was as a person, and how they could help me 
too. So that was that.

I had been to a boys’ school in South Africa. The 
school had an initiation. They’d make you wear a 
nappy and a big tag with a picture of yourself as a 
baby, your age and where you’d come from. I was 
thirteen. They would crack eggs on your head and 
then on another boy. Then you’d pour flour over 
one another. So when I started at IGS I felt a bit 
scared more than anything else. But IGS initiation 
was international students’ lunch – pizza – and 
Lucy Sensei giving us a few tips about the school. 
Paul Galea helped me out, too. He ran the Practical 
Writing Skills course. He gave me an assignment 
to design a magazine. I wrote about Cristiano 
Ronaldo, then at Manchester United. But the 
main thing is they asked: ‘How are you? How is 
everything going?’ There was so much care. 

It was challenging at first, because it was Year 9 
and Year 9 is really group-y. I was able to make a 
friend who is still my best friend – James White. 
We first became friends on the bus when James 
turned round from the seat in front of me and 
asked, ‘Is it true you learnt English in a term?’ The 
funny thing is he still annoys me by correcting 
my pronunciation after he found out that it was a 
myth. Then I had a buddy. He is a close friend to 
this very day. Andreas Richter. He was in my tutor 
group. In this system, a student has to be marked 
in by a teacher every morning – mine was Mr 
Miller. The tutor group teacher is like 

your mentor. You see them every morning and 
you tell them if anything is going wrong or you’re 
finding something hard. 

IGS has a student-teacher relationship that is 
amazing to experience. Rather than it being 
didactic, there’s a feeling of togetherness, of not 
being isolated. This forms the strong learning 
frame that drives students to achieve their best. 
I was able to get the most out of my learning 
experience because of that high support from 
teachers. Make no mistake: you do get a good 
education at IGS. They absolutely do teach you 
properly. When you have that relationship and 
that dynamic with a teacher, when they are so 
interested, well … you don’t want to let them 
down. You feel as if you would be letting them 
down and letting 
yourself down if you 
don’t do your best. 

IGS allowed 
me to have the 
opportunity to 
pursue my dream: acting. My guardian, Sharon 
Davis, says that every morning at the breakfast 
table there would be a different character. She is 
behind me finding my passion and allowing me to 
pursue it. I loved drama, but it wasn’t something 
I thought you could actually study. When I first 
came out to Australia I thought I’d do something 
that was really classified as a ‘job’. You know, like 
an architect, accountant or banker, something 
that could actually land me a career where I would 
be all right financially. Because we were very poor 
when I grew up. My parents are still poor right now. 
It’s just me here, living an … all-right life and just 
hoping one day I can actually help them out. This 
is all due to Sharon and Geoff, of course, the two 
people who gave me a chance and believed that  
I could be something. As they would say, giving me 
a chance is raising one family out of poverty. 

Rita Morabito, my drama teacher, just kept 
pushing and pushing me into different elements of 
drama – physical theatre, Shakespeare festivals, 
stuff like that. I was able to grow from being in 

drama. I thought I wouldn’t like it, then I tried it 
and it was like, Bam! I loved it. I loved working with 
the group so intensely, talking to people, cracking 
jokes, and with that you find confidence. And it 
helped me because once you settle in and can be 
yourself then you can just get on with the work 
rather than struggling with who you are. 

When I came to NIDA I found IGS had given me the 
social skills to be able to connect to my teachers 
and fellow students in order to make my learning 
experience easier. IGS gave me the confidence to 
be around NIDA and learn, and to know what I am 
there to do and be flexible enough to be able to 
talk to different people. It may sound like a basic 
tool but if I reflect on the road that I’ve travelled it’s 
been the most valuable tool. 

Before, I was just a little boy who cracked jokes. 
Who loved life but wasn’t very educated.  
I don’t think I would have finished high school or 
anything like that. I had a second chance in life. 
It really was that. But where I am now is also due 
to the weekends that Geoff and Sharon gave up 
to help me keep up at school. The marks I got in 
classes didn’t come from nowhere. It was their 
drive and hope in me to succeed. I recall being in 
my room every Saturday, when my friends would 
be at the beach. Doing economics and English 
essays with Geoff on my right every step of the 
way. This was because I was still learning the 
English language and catching up.

The IGS values that resonate with me are ‘unity 
and diversity’ and generosity. I carry these values 
with me and they have helped make life and its 
treasures accessible. They have opened me up to 
the world around me and to this very day I thank 
IGS and the strong team of teachers for injecting 
these values into my life. 

THuso LekwApe 

“wHen i caMe to nIda i fouNd igs hAd given mE tHe sociAl 
SkillS To be aBle to CONnECT to MY TeACHErs And fellOw 
Students In OrdEr to mAke mY lEaRNIng exPeRienCE easieR.” 

“igs hAs a stuDent-TeACHEr relaTionship that 
Is aMaziNg tO expErIencE. RAThEr ThAN It being 
DidaCtIC, theRe’S A fEeLing Of TogetHeRNeSs.”

Class of 2011, studYing At nIda

Left: Thuso with drama teacher Rita Morabito and 
her son Jamison Power. Thuso: “I used to babysit 
Jamison and still consider him a part of my journey.” 147



Holly: My preschool year was the last one in 
the old building in Surry Hills. I remember it 
… I think I remember it.

Harry: Oh I do. Ha! It was a labyrinth of strange 
staircases. I still have dreams – or nightmares 
– about going up certain staircases into weird 
rooms that lead to strange things. We used to 
have big holes in some of the classrooms. We had 
one hole that if you poked it … well, there were 
rats living there. I remember when we left that 
place – we did an amazing thing: The Journey.  
I played a devil, in the ‘Basement World’. We did toil 

toil boil and whatever. It was great, because since 
the whole school was leaving the place, there 
was no shame in destroying it; they were going to 
demolish it. So there was this grand hurrah. 

Holly and I did language and music but we also 
both did drama under Mrs Morabito. A lot of the 
time people don’t see IGS as a school for art or 
drama but I think it has grown into that. Thuso 
[Lekwape] is at NIDA; I was in third year there 
when he was in first.  His is an amazing story. 

Holly: I don’t think about acting any more but 
I used to love drama so much – I used to do 
Theatresports – it’s good to get your confidence 
up. Also there are a lot of artists. Mr Thompson  
really revolutionised the art department. Before, 
it was all about theory and he opened it up to 
audiovisuals. I see a lot of IGS people at COFA 
[Sydney’s College of Fine Arts]. And at film school 
[AFTRS, the Australian Film Television and Radio 
School] Olivia Fay was in the year below me, and 
Samuel Leighton-Dore was in the year above. 
He’s often in the papers. He does a lot of short 
films and is doing pretty well for himself. 

Mr Thompson came to IGS when I was in Year 8 
he was just a really mentoring type. He looked 
after you. If anyone was struggling or left behind 
he made sure he would push you back up. He 
was actually also my Year 12 mentor. It was really 

good to have a chat with a teacher that you loved. 
You could talk about how you were going in the 
HSC. Your mentor would help you structure the 
next two-week plan of what you should work on. 

Harry: The teachers make you work because 
they are your elders, in a kind of way. Through 
friendship, through the trust they impart, you 
want to work hard for them and do well. 

Holly: You respect them more when they respect 
you. It’s a good balance.

Harry: When those teachers laid down the law, 
you really agreed. Mr Galea was always good at 
pinpointing the people who were struggling and 
who to be firm with. He would be firm but fair.  
He is quite an amazing figure in the school.  
Mrs Gill was also the backbone of the school –  
I’ll always remember them as an incredible team. 

Holly: And I love Mr Miller as well. He is so great.  
I always see him around and he is really lovely. 

Harry: Arts Fest is one of the best days. I was in 
Year 7 when it started. The theme was fruit or 
something. Since then we have had the Eighties, 
Black and White, Heroes and Villains. It has grown 
from fruit. When you are in Year 12 you really take 
ownership of the day. It’s seen as a rite of passage. 
Everyone gets together and motivates the rest of 
the school. It’s not forced – it’s kind of natural.

Holly: Kerrie Murphy brought that in. She did a 
lot for the school, brought a lot of fresh energy 
and grew a lot of the programs. 

Harry: I went to Peru and Bolivia. A group of 
twelve of us went with a couple of teachers to a 
village outside of Cuzco. We built a new block of 
toilets for a school. We had an incredible time 
connecting with those kids. You realise that you 
can make a difference in people’s lives. Amazing. 
If you do those programs – they are pretty 
incredible. Holly did three trips.

Holly: It makes you reevaluate your life. You look 
at it in a different light. I also did two exchanges.  
I went to Madrid because I did Spanish.  

It was the end of Year 8. It was important to me 
because before that I was young and quite scared 
about leaving home. I changed; I remember 
feeling a little older after that. It really helped 
me. Antipodeans was in Year 9. We stayed in 
Darjeeling and we painted a monastery. I loved it 
so much. It you feel like you are doing something 
for a small community, it makes you feel good.

Harry: I never think of IGS as a school. I think of 
it like a broader community. I have always had 
friends across the years and still do to this day. 
The teachers were like friends as well. They were 
always very open and supportive. I still feel that 
connection to the school even though I have been 
out of it for seven years. 

Holly: I remember Campbell Bolton, who was 
five years above me. He spoke to my year 
group about entering high school at the end 
of Year 6. He was an inspirational young man. 
He committed suicide and it was, as always, a 
terrible tragedy. I don’t think anything like that 
had happened at the school before. 

Harry: He was one of the ‘from preschool to Year 
12’ kids. And his brother had been there. He was 
incredibly smart and talented. I remember the 
memorial service for him. Dr Wright came back 
and there were all these teachers from over the 
years that had been involved in his life throughout 
the school … everyone came back to the school. 
It was a very moving and kind of beautiful day. 
You got that sense of the community – that was 
the community on show. 

Holly: I was there from age three to eighteen.  
I never thought about changing schools. I wanted 
to be there the whole time. When you finish it’s 
like you are missing something. 

holly & hArRy gReENwoOD  

“i neveR think Of igs as A sChooL.  
i ThiNk of IT LikE A BRoAdeR CoMmunitY.”

“i neveR thoughT About chANging 
SChools. i wanteD To be tHErE tHE 
whOle time. wHEN You finIsh It’s  
like you ARe mISsiNg sOmeThiNg.”

Left: Harry and Holly Greenwood, with parents  
Hugo Weaving and Katrina Greenwood, standing in 
front of Holly’s HSC art major work

Class of 2010 & CLasS Of 2006 
studYing bA fInE ARTs at cofa  
& ACtoR, gRaduatE Of nIda
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m y first day of preschool was in 1998, I was 
wide-eyed and eager but I tripped up the 
stairs and had to enter my classroom 

with tears in my eyes. I was not the only one. It 
all seemed very daunting but within a matter of 
hours I had made my first school friend. At four, my 
parents explained to me that I would be starting 
‘real’ school the following year. I was shocked.  
I thought that I was already grown up. I thought  
I should be going for my driving licence and 
starting on a salary of $100,000 immediately and 
getting married. After all, I had spent enough time 
playing with the car keys in a white dress. 

By the end of preschool I had already learnt 
enough words to get me by in France. I thought 
that this was one of the skills you needed to get 
by in life, and so kindergarten seemed as though 
it would be too juvenile for me. However, I did what 
I was told and slipped into a lovely tartan dress 
and started up the never-ending stairs to my 
classroom. I had a male teacher. I often accidently 
called him Dad. He didn’t mind too much, which  
I was grateful for. He taught me how to remember 
the shape of the number 5 by wearing a cap while 
he faced his left hand side and stuck his belly out. 
I have never forgotten this. Show-and-tell was 
also a big part of my week. We had a cardboard 
cut-out of a camera and used to pretend that we 
were in a real newsroom. I always wanted to be 
the anchorwoman or directing the shots – now I’m  
at film school, go figure. 

In Year 6 I wanted to be one of the primary school 
leaders. At the age of eleven I had grown so much 
that I had exactly the same size body as I do now, 
seven years later. There were negatives – no 
boys liked me because I was double their size; 
but there were also positives – I was now taller, 
bigger and therefore tougher than everyone 
around me. I thought I could win leadership by 
sheer physicality. This is not how primary school 
elections work. No matter how tall I was, I was 
never quite that tough.

 So instead I went for a speech that went more 
along the lines of ‘I wish we had vending machines 
and all got a horse to ride to school, but even 
if I become your school captain that still won’t 
happen’. Apparently people didn’t get my dark 
humour and I was not voted in. But it gave me my 
first long-term goal – in six years I will be a leader. 
And after all the years of seeing people with their 
leadership badges wandering the school with a 
great big smile, I eventually got to become a leader 
of Baado in my final 
year. I lost my badge 
within a matter of 
weeks out of sheer 
clumsiness but still 
got to wear that smile.

The other day I found a letter from a girl named 
Jasmin who was in Year 12 when I was in Year 8. 
She was delegated to be my mentor since she was 
in my tutor group. I was a rotund, rambunctious 
little squirt whose confidence teetered on 
arrogance. But she took me under her wing. She 
gave me tips on how to dye my hair black without 
getting dye on my forehead (after one very 
unfortunate morning) and gave me some cool 
music to listen to. But in her final week she passed 
me the letter: it was girl-to-girl advice about boys, 
parties, Myspace and ear piercings. It was only 
recently that I rediscovered this particular letter, 
and when I was in Year 12 I remembered sitting 
some of the girls down in my tutor group and 
giving them similar tidbits as well. This revolved 
around boys, parties and Facebook.

This brings me up to Year 10 – the year we all 
thought we were far more grown-up because 
we could start going to Broadway for lunch. It 
didn’t take us long to realise that we were far 
more interested in the café culture of Mountain 
Street than trekking up Bay Street to go and eat 
overpriced sushi. Year 10 was the year that I met 
my exchange student, Morgane. She was from 
Montpellier. And she quickly became one of my 
best friends. And, in turn, at the end of the year  
I got to go to Montpellier with six other IGS 
students – and no parents. We were ecstatic. 

For six weeks over Christmas I lived like a French 
high school student, eating cheese and speaking 
French. In that time I cut my hair too short and 
wore strange vintage clothes that were neither 
fitted nor fashionable. But had I not had this 
opportunity I would never have known how to 
dress or what length I should grow my hair, and 
for that I am truly appreciative IGS. And thanks for 
making me learn French for fourteen years so that 
now I am bilingual!

There are an extraordinary number of 
extracurricular activities that IGS hosts for its 
students. Effectively they form a long list of 
teachers’ weird hobbies that they want to share 
with their students. In Year 5 I did belly dancing; 
in Year 8 it was lawn balls; in Year 10 I went to 
‘avant garde art and literature club’; and then 
finally in Year 11 I won the award I am most proud 
of: I came first in public speaking. This was due 
to my many years of involvement in debating and 
mock trial. Sometimes when I would play up my 
dad used to threaten me with a girls-only school. 
But I knew I could never leave my digital video or 
origami clubs.

My final year in 2011 is the best example of the 
essence of IGS. There were sixty-seven students 
in my graduating year and we were a tightknit, 
eclectic bunch of people. And if you are curious 
as to what kind of people are churned out of 
IGS I can describe some of the traits shown by 
my friends. They are loyal and creative; some 
are social, some are academics, intellectuals or 
musical. One is warm-hearted, another one is 
hilarious, and others are great singers, dancers, 
artists and writers. There’s no one way to easily 
sum up the characters that come out of this 
school. And I am proud of that. We are an eclectic 
bunch of multi-faceted, fantastical people with 
big dreams and even bigger hearts. 

olIViA fAY-williaMs  

“we aRE AN ECLeCTiC BuNCh  
of multifAceTed, fANtasTiCal  
PeOplE witH big dReAms and  
EvEN biggeR heARTs.” “THeRE’S no oNE waY to eAsIlY sum up ThE CHaRaCTeRs 

ThAt coMe ouT of ThIS sCHooL. AnD i am pRoud of ThAt.”

clAss of 2011, sTudying fiLmMakiNg,  
bAchEloR Of CommuNIcaTioNs  
(MedIA, ARtS & PRoduCtIon) AT uts
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A delightful place to grow up. As a former 
student and a current tutor at IGS, this is 
the best way I’ve heard it described. It’s 

not, as so many schools either are or wish to be, 
a guarantee of a high ATAR; a machine for the 
harvesting of Band 6s (a complaint often voiced 
by students of the more elite secondary schools 
like Australia’s James Ruse or England’s Eton 
College). Certainly IGS can produce these sorts 
of results – it boasts legions of 99+ alumni,  
a superb teaching staff, and is kitted out with  
all the latest learning technologies (though  
I personally harbour a deep scepticism about the 
efficacy of such tools) – but to view it through 
such a narrow lens would be to truly sell IGS 
short. It would be an injustice akin to defining 
Steve Jobs by his fondness for black sweaters  
or Bertrand Russell by his halitosis.

This is because like those people, and indeed like 
all revolutionaries, IGS offers something totally 
new; something full of promise, novelty and 
potential; something which – if judged by the old 
standards (in this case the average marks of its 
graduates) – cannot be fully appreciated. IGS is 
a place where students are nurtured not just as 
university applicants, but as people. While one 
certainly does leave its gates with a certificate, 
one also leaves with a set of values, a world view 
and a better sense of one’s identity. 

One of the comparisons made quite frequently by 
ex-students is that the school was, in retrospect, 
a lot like a university. It was the place they felt they 
became adults (or at least began to), the place 
they made their first proper, lifelong friendships. 
Certainly I felt this way. IGS gave me the freedom 
to be myself (and, in the process, to figure out who 
that was). I got to pick my own zany mix of classes, 
to study when and where worked best for me, to 
push at both my emotional and my intellectual 
boundaries. This came, of course, with its fair share 
of responsibilities (ref: Spiderman) – there were 
times I felt uncomfortable at how much my future 
seemed to be in my own hands – but looking back 
on it, I’m definitely grateful for the experience. 

That said, I know a fair few students who don’t feel 
nearly as watery-eyed and nostalgic about it. The 
reality of a school that gives its students near total 
freedom is that, if they don’t rise to the challenge, 
they can really be in trouble. This isn’t the case 
socially – the school abhors bullying and demands 
that its students treat each other with the utmost 
kindness and compassion – but the school is, 
for all its community spirit, very much a ‘sink or 
swim’ environment academically. While the staff 
will answer pupils’ questions and point them in the 
right direction, no one’s going to hold your hand 
and walk you through your HSC – you choose your 
goals and the onus is on you to meet them.

This picture of the school might seem a little 
harsh – and perhaps it is too harsh – but, over 
my fourteen years so far as a student, I think 
it is to some degree a necessary harshness. 
Bertrand Russell (back from his debut in the 
first paragraph) had these words to say about 
education: ‘There are those who say that children 
should be completely free, however bad they 
may be; there are those who say they should 
be completely subject to authority, however 
good they may be; and there are those who say 
they should be free, but in spite of freedom they 
should be always good.’ The reality, he argues, is 
that the best education is probably to be found in 
some balance between freedom and rigidity.

I would argue that IGS has found such a  
balance as far as its students’ social education 
(a feat which is in and of itself groundbreaking) 
but that academically it could benefit from a 
slight shift toward the side of stringency. The 
school intervenes (rightly) at the slightest trace 
of unacceptable social behaviour (for example 
maliciousness or ostracism), I believe it would 
do well to step in with equal alacrity regarding 
unacceptable scholastic behaviour. My quibble, 
of course, pales in comparison to my praise. It is, 
to revisit the celebrity analogies, in the order of 
the crooked hair in Einstein’s moustache, the dirt 
under Mozart’s fingernails or the blotch of pasta 
sauce on Da Vinci’s robes.

PadDY gidnEY 

“igs gAve mE tHe fREedoM tO  
be mySeLf (And, in tHe pRoCEss,  
figuRE Out who ThAt was).”

my dad got work over in Hong Kong when  
I was five, so we made the big move 
across the sea. Soon after this I started 

at an international boarding school in India, 
situated at the foothills of the Himalayas. When I 
came back to Australia at fourteen, I experienced 
a local school, where playground politics and a 
bitchy hierarchy dominated. This was so foreign 
to me that I turned to learning instruments to 
provide a sweet distraction, and we started to 
look for other schooling options. 

My mum had heard great things about IGS, and 
we were excited to hear they offered a music 
scholarship program. I remember going for my 
audition, walking down the corridor to the music 
practice rooms, hearing all kinds of instruments 
being played. I entered the audition room to a 
panel of smiling faces. They gently encouraged 
me, and I sang my heart out. A few weeks later,  
I was offered a music scholarship. 

My upbringing had been considered completely 
weird at my previous school, but at IGS, however, 
I was considered unique, and was encouraged 
never to compromise my creativity and the 
essence that was me. 

I went on to complete Years 11 and 12 at IGS, and 
received an HSC mark that I’m proud of. I was 
the ‘go-to’ girl for assembly music performances, 
which I loved, and was greatly inspired by my 
music teacher, Michele Ellis, and my modern 
history/roll call teacher, Paul Galea (how he was 
able to make boring historical facts so much 
fun remains a mystery!). In addition, it is thanks 
to the strong language program that I was able 
to take on a six-month performing contract in 
Japan, singing and conversing in the language. 

It is with much gratitude and pride that I can 
say IGS further inspired my love for languages 
and travel, reinvigorated my appreciation for 
community spirit, and nurtured my love for  
music – encouraging me so much that I chose  
to make my career in the field. 

Rosie hENshAw

“igs furtHeR InsPiREd my lOve 
foR laNguAges And tRaVEL, 
ReiNVIgOrATed My AppReCiATiON  
foR CoMmunity spIRIT, and 
nuRtuRed My LoVE foR musIC.” 

Class of 2011, sTudying 
a bsc (adV MAtHs)/llb 
unIvErsItY of syDNEY

clASs of 2004, 
VoCalisT & musICiAn
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M ax was born with severe congenital talipes 
equinovarus (club foot) in both feet. This 
condition, shared by such luminaries 

as Lord Byron and Dudley Moore, means a 
tightening of tendons, and a lack of muscle 
development and connective tissue in his feet 
and lower legs. It’s not a life-altering disability, 
but it has meant ongoing physical treatment 
and the occasional surgery to treat pain and 
discomfort and to ensure that his feet will carry 
him through the rest of his life. 

Through our doctor and hospital visits, as well as 
in talipes support groups, we met lots of children 
and adults with the condition, and a common 
complaint was that other children could be quite 
cruel, teasing about the special boots or braces, 
or the lack of speed and agility in the playground. 
It was a concern when we enrolled Max at IGS for 
preschool, but we soon learned that it was not a 
problem he would have to face.

The motto of IGS is Unity Through Diversity, 
and Max’s experience is testament to the way 
the school encourages a culture of acceptance 
of difference. While he was in preschool, at the 
age of three and a half, he went through a set 
of surgeries to split and reattach the tendons 
on both feet that left him in plaster and a 
wheelchair for three months. After the plasters 
came off, he had to learn to walk again. We were 
prepared to take him out of preschool while he 
was in the wheelchair and needed extra care, 
but Ranji Perera and the rest of the staff were 
brilliant – they actively encouraged us to bring 
him to preschool in his chair so that the other 
children would know how to treat a person with 
different needs.

Once he was back on his feet, to all appearances 
Max was able to carry on as a normal student. 
On bad days, he struggled with the stairs, but 
his friends were very patient in waiting for him 
to make his crab-like sideways climb. There was 
no more surgery, but he had to wear orthotic 
supports and have special shoes for most of his 
school career.

The orthopaedic surgeon warned us that he 
would probably need to give up sport at about 
the age of seven, 
because his 
disability would 
cause the other 
kids to leave him 
behind. We decided 
to leave it up to 
Max to choose when an activity was too painful 
or uncomfortable for him, and he continued 
to participate in many sports well into his high 
school years. He loved being part of the Kuyal, 
and then Bamal teams: even if all he could do 
was earn a point for participation by coming last 
in a short race, then spend the rest of the day 
cheering his faster and stronger classmates on.

Despite our fears, the other children didn’t 
tease him for being slow and clumsy on land or 
in the water (where the lack of flexibility in his 
ankles means he has no kicking strength); you 
can imagine how proud he was to bring home 
a yellow ribbon for coming fourth (out of four) 
in a 50-metre freestyle race at one swimming 
carnival, and how thrilled he was when the 
house captain personally congratulated him 
after the race.

Max says, ‘Going to school was always more 
than just getting an education; it was about 
being part of a community. IGS was like a 
second home to me for fifteen years.’ 

From preschool through to Year 12, Max enjoyed 
all IGS has to offer: art, music, languages and 
more. He has a great bunch of friends and a 
solid academic background to build on, and he 
has learned the school’s core values. 

MAx wHYbRO 

“goINg to sCHooL was alwaYs moRe ThAN just geTtINg  
aN eduCAtIon; iT was aBouT BEing PaRt of a coMmuNITY. 
igs wAs like a seCoNd HomE to Me foR fIfTeen YeARs.” 

“MAx’S ExpErience is tEstamENt tO tHe wAy The sChool  
ENCouRages a Culture of AcCEptaNCe of dIffErencE.”

Left: Max Whybro with parents  
Melody Lord and Mark Whybro

Class of 2012, sTudying bsc (MARine bIolOgy)  
at unIvErsItY of TechnologY, syDNEY 
mARk wHybRo & MelodY LoRD

TEAMWORK
Other kids from Max’s 

hospital clinic were 
teased or bullied at their 
schools. But Max’s IGS 
peers encouraged and 

included him.
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“foR fouRtEen YEaRs, iT Has beEN my 
SeConD hoMe. My wholE LifE is HeRe – 
mY sChooL, mY fRiENds, and mY fAmIlY.”

my entire schooling life has been at IGS. 
However, although I’ve never been to 
another school, I can tell you confidently 

and without a doubt that the opportunities I’ve 
received here – the opportunities that have been 
integral in turning me into the person I am  
today – cannot be found anywhere else. 

These include, but are by no means limited 
to, the opportunity to learn not one, but two 
foreign languages, and to visit Spain and Italy on 
exchange programs. The global focus is,  
in my opinion, one of the key factors that makes 
IGS students into such well-rounded citizens. 

But IGS isn’t just the place where I’ve learnt Italian 
and Spanish. For fourteen years, it has been my 
second home. My whole life is here – my school, 
my friends, and my family. I owe IGS a huge debt 
for doing what every school should do –  
inspiring and equipping its students with the 
skills they will need in the outside world, 
and so much more. 

When, in 2012, I was elected to 
be head boy, my first thought 
was that finally I would have 
the opportunity to start 
giving back to a school that 
has given me so much. 
Yet, even as I threw myself 
into every opportunity to 
contribute in school events 
and daily life, I was reminded 
of the single most important 
lesson IGS has taught me:  
to be myself. 

The great thing about the teachers, students  
and parents at IGS is that they don’t demand  
the best, only your best. I have tried to do this, 
and as I prepare to embark on my journey into 
 the wide world, I am content with my efforts.  

But what gives me the most confidence as  
I begin the next stage of my life is that 

at 4–8 Kelly Street I will always  
have a place to call home. 

Maeve, Cian and Niamh Galea

my time at IGS began when I started kindy 
in 1987. The school was still in Riley Street, 
Surry Hills then. I left after two years when 

my family relocated to Canberra, but I have very 
fond memories of my time there. My teacher for 
those two years was Mrs Gekis, who I remember 
as being very firm but nice. I learnt Japanese; 
and I remember the chaos and noise of everyone 
gathering into their language class lines after 
recess. I loved learning Japanese, and still have 
my original calligraphy brush from kindergarten. 
The diversity of the school meant I was friends 
with children from many different cultures; some 
of those friendships I kept after moving  
to Canberra.

I began formal music lessons at IGS, learning 
recorder in a class with Rita Fin, and I continued 
playing it after leaving IGS. Those early years of 
music at IGS fostered my love of the subject, and 
I went on to play trombone, clarinet and bass 
guitar. Amazingly, Rita later taught my husband 
music at his school!

My husband Andrew speaks German and 
researches German history, so the language is a 
big part of our lives, even though we don’t have 
a German background. Our son, Alexander, has 
already shown a keen interest in the languages he 
hears around him, not just at school but also in 
the community. We chose IGS for our children as 
we think the language program run there is very 
special and unique. The strong focus on music 
was also important to us; Alexander really enjoys 
his music and instrument lessons. Our daughter 
Claudia will start in preschool 2014 and already has 
a connection to the school through Alexander’s 
teachers, who always make her feel welcome when 
we pick him up and drop him off. I’m sure she will 
love attending IGS as much as Alexander does, and 
as I did during my own time there. 

I am always impressed by the way IGS students 
conduct themselves in public; by their kindness 
to others and their ability to see the wider  
world, a skill that many people seem to lack. 
This is a wonderful reflection of the culture and 
teaching of the school and galvanised my wish  
to reconnect with the community of IGS.

Melanie stReEt CIAn gAlea

“i am alwaYs ImPreSsEd bY tHE way igs sTudENTs 
conduct tHEmselVes In PuBlIC; bY tHeir kindnEss  
To otHeRs aNd tHeir abilITY to sEe ThE ComPlexiTieS 
aNd dIvErsItY of The wideR woRld.”

Melanie with her children,  
Claudia and Alexander

Class of 1988, 
sCHoOl PaRenT clAss of 2013, hEad bOY
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after graduating from IGS, I had several  
 months to wait until my enlistment day  
 in the Australian Army. After a family 

holiday in the United States, I came home and 
lived a fairly typical, lazy, post-school teen life: 
lounging around, going out and sleeping in. Aside 
from the occasional shift at work, my life was 
responsibility free. Normally, I wouldn’t even be 
awake until at least 12pm, and that was if I was 
feeling particularly energetic. However, eventually 
my enlistment day, 4 April 2011, came around.  
I doubt I will ever forget it. 

After growing up in possibly one of the cushiest 
lifestyles the first world has to offer, I don’t think 
there is a learning curve in existence that is sharp 
enough to describe the experience I was about  
to undergo. I can remember the first words  
I heard when stepping off the bus at the 1st 
Recruit Training Battalion – also known as 
Kapooka – in Wagga. ‘GET OFF THE ****** BUS. 
****** MOVE. HURRY THE **** UP AND FORM 
UP!’ Needless to say, at that stage the next twelve 
weeks was beginning to look like less fun than 
most Call of Duty games had led me to believe. 

Kapooka has one aim: to transform civilians 
into soldiers, something that it has been doing 
successfully for a long time. The lessons I learnt 
there I will carry with me for the rest of my life. 
I like to say that I learnt more at Kapooka in 
twelve weeks than I did in twelve years of school. 
The training was very demanding, physically 
and mentally, and ranged from learning to iron 
uniforms to an extremely high standard, to 
clearing a jammed rifle. Courage, teamwork, 
initiative, discipline and a sense of urgency were 
drilled into us from Day One. The bond formed 
between the members of my platoon was unlike 
anything I had ever experienced. We learnt to live 
and move as a team and look out for our mates. 
It is impossible to make it through Kapooka or 
survive on the battlefield without teamwork. 

My platoon was made up of a diverse group of 
men and women from all over Australia. The 
average age was mid twenties, and the majority 

of the platoon had signed up for four or seven 
years, not just the twelve months of the ‘gap year’ 
to which I had committed. By the end of recruit 
training I had absolute faith in every member of 
the platoon – I would trust them with my life and 
would have done anything to protect theirs. 

Perhaps the most important lesson I learnt 
can be summed up in the words of one of my 
RIs – recruit instructors – a corporal in the 
combat engineers who had recently deployed 
to Afghanistan, a man who I both admire and 
respect not only for his outstanding leadership 
and soldiering ability, but also for his dedication 
to his job and the genuine concern he showed for 
the recruits: ‘What the new generations need to 
learn is that it is not all about you; it’s not about 
what’s in it for you or what you can get out of 
it. It’s not about your personal comfort or even 
personal safety. It’s about your mate 
in the pit next to you. But most of all it 
is about the Army, the team and the 
mission.’ Even though Kapooka is not 
the greatest challenge that can be 
faced in the Army, I have no hesitation 
in saying that it was the hardest thing  
I have ever had to go through.

After marching out of Kapooka – no longer 
Recruit Sue, but promoted to the dizzying heights 
of Private Sue – I continued with specialist, or 
IET, training in Bandiana, Albury, in the operator 
supply course. After three months, I marched out 
of Bandiana and was posted to Gallipoli Barracks 
in Enoggera, Brisbane. I highly enjoyed my time 
there. It was great to finally be out of training 
and doing my job and being treated as a person 
instead of a trainee. 

After several months in Brisbane, with the end 
of my year drawing closer, I had three options. 
Discharge; sign on as a private for another three 
years; or apply to become an officer and be 
sent to the Australian Defence Force Academy 
in Canberra. I chose to attempt the third option 
and, after an extensive screening process, was 
selected to undergo officer training at ADFA.

I am now in Canberra, studying an arts degree 
majoring in politics and history and training 
to become an officer. I found the initial six-
week ‘boot camp’ fairly easy in comparison to 
Kapooka. My fellow officer cadets – almost all 
of who were civilians fresh out of high school – 
found it a bit more challenging. Surprisingly, 
one of the key aspects to being an officer in the 
Defence Force is creative thinking. The chief of 
the Australian Army, Lieutenant General David 
Morrison, recently said in a speech to the cadet 
body: ‘For every complex problem there is a 
simple solution, which doesn’t actually solve the 
problem.’ Warfare is a complex affair and there 
are many ways to go about achieving a mission.

IGS promotes creativity, diversity, and an open 
mind, virtues I was surprised to find being taught 
to us as future officers. The Army does not want 

robots; it wants people who can accept that there 
are many valid viewpoints and who are able to 
solve problems creatively. Strangely enough,  
I have found IGS values in a place I never 
expected to find them. 

A career in the Army may seem like an odd 
choice, given the nature of a school like IGS.  
Most people know at least two or three other ADF 
members that they went to school with. But to 
my knowledge I am the only member of my  
class – or any of the classes I have seen graduate 
from IGS – to have joined the Defence Force.  
I hope to be able to take the lessons I learnt from 
IGS and apply them to a service of which I am 
proud to be a part, and to a career that brings 
credit to Australia, the Army, and the many who 
have served honourably before me.

zACHaRY suE

“i am tHE ONly MeMbeR of MY clAss – oR anY 
of tHE ClASsEs i Have SeEN grAduatE from 
igs – to hAve jOinEd tHE defenCe foRcE.” 

“wARfAre is A COmplex AffAiR 
aNd tHeRe arE MaNY waYs to go 
abOut aChIEviNg a mISsion. igs 
PrOmoTes CReAtIvITY, aCCePtANCe  
of dIVeRsITY anD AN opEN mInd, 
whiCH aRe SuRpRIsiNglY vIRtues  
i fouNd bEing TaughT to us AS 
fuTuRE OffICErs.” 

Class of 2010,  
OffiCeR CAdeT adfa/unsw (ARTs)
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my time at IGS began in a run-down, 
converted factory in Surry Hills. I was four 
years old and remember my first day – 

entering in my khaki uniform with my green and 
yellow striped tie, beneath the large roller door that 
secured the school. With only 390 students, and in 
a difficult financial position, the school was under 
threat of shutting down. However difficult this 
situation was, it became a passionate cause for 
parents and teachers to pursue what they believed 
in: a multicultural school that was a welcome 
change from the traditional close-minded private 
schools of Sydney.

And IGS did more than survive; it flourished. 
When I left we were in a specifically designed 
complex with a community of over 1000 
students. I would describe IGS as a school 
with heart. The teachers were more than just 
educators. Some had watched me grow from 
the age of four right through to my departure as 
head boy in Year 12. Many people rejoice when 
they leave school, but for us it was a somewhat 
sad departure from a community and family we 
had grown up with. Josie Nardella, who taught 
me in Year 1 was there on my final day. So were 
Paul Galea, Rita Morabito, Michelle Weir, David 
Miller, Maureen Gill, and so many other wonderful 
teachers who all helped create the incredible 
community that is IGS. 

I always cherished the connection between 
the ‘little kids’ in primary and the ‘big kids’ in 
the high school. I have fond memories of older 
students who were mentors and cared for us, 
who I still know today. With my brother Sacha 
Kenyon in the year below me, perhaps I was more 
conscious of this. This was another important 
form of acceptance at IGS. Multiculturalism, 
gender and age. We all had to live in harmony in 
our community there.

IGS has given me one of my most 
important values: to have an open 
mind and open heart. The ability to be 
open-minded and to accept someone 
for who they are, without prejudice, is 
a quality that is hard to find in a world 
where everyone and everything is so 
clearly categorised. The importance 
of developing strong and trusting 
relationships is crucial from any age, 
and four of my best friends are from 
IGS. Two I met in kindergarten –  
Patrick Coghlan and Jai Parrab.  
They are friends I will hold close to me 
for the rest of my life.

My time at IGS has driven a passion for learning 
about other cultures, and a deep need to travel, 
to experience life with others who are different 
from me. I met Valerio De Simoni, one of my best 
friends at IGS, in the recess courtyard outside 
the school canteen. He was in my brother’s year 
and we soon became great friends, driven by one 
particular shared interest. Girls. From the age 
of fourteen our friendship grew deeper, beyond 
that interest, and through the years we would 
be at each other’s houses each day after school, 
laughing for hours. After finishing at IGS, 
I travelled with Val in Italy, where he was 
pursuing a dream of becoming an international, 
professional soccer player. 

Some years later we began discussing a goal 
of epic proportions – to travel from Europe to 
Sydney by road. By August 2010 we had made 
our dream a reality. We were in Istanbul, Turkey, 
about to depart on the journey of our lives; 
an expedition through thirty-eight countries 
across Europe, down through Africa and around 
Australia. Our aim was to break the Guinness 
World Record for the longest journey on an ATV 
quad bike (four-wheel motorcycle) and raise 
$100,000 for Oxfam Australia. We became the 
Quad Squad (www.quadsquad.org).

Even planning this 
expedition proved 
a huge challenge. 
Generating sponsorship, working out logistics 
and navigating team dynamics. We had little 
mechanical knowledge – in reality no mechanical 
knowledge. But as a team of three we did have 
the guts to give it our best shot.

We achieved our dream. We broke the world 
record, we saw the world and encountered things 
few others will ever be lucky enough to see. We 
helped others, too, raising over $100,000 for 
Oxfam Australia for a program in southern Africa. 
But tragically, roughly half way through our 
journey, and one week from breaking the then 
current record, Valerio was hit by a car that was 
attempting to outrun the police at high speed. 
After fourteen strong and determined hours, 
Valerio passed away. Kristopher Davant, the third 
member of the Quad Squad, and I brought Valerio 
home to Sydney. Six weeks later we returned to 
Malawi to complete the journey in his honour.  
I miss him very deeply. I am sure I always will.

I was lucky to have met Valerio, and to have 
accomplished the dream with him.

Without IGS I would not have achieved this dream, 
or be the person I am today. I hope one day I will 
get the chance to walk my children through the 
gates at Ultimo for their first day at school.  

 

“inTeRNATiONAl gRamMaR sCHoOl Has gIvEN me one  
of my siNgle moSt iMPoRtAnt vAluEs i TrY to AdHErE  
TO: tO HavE An Open MinD ANd oPen hEaRt.”

jaMIE kenyOn clAss of 2003, head boY,  
THE quAD squAD ExPeditIon foundIng memBER, 
businEssmAn

MAKING TRACKS
Another day on the road  

in Laikipia, northern Kenya, 
in east Africa. From left to 
right: Valerio De Simoni,  

Jamie Kenyon and  
Kristopher Davant.
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The reason I ended up choosing IGS, apart 
from it being co-ed and having a strong 
multicultural focus, was predominantly 

because Valerio was bilingual (Italian and English) 
and I thought he needed a school that prioritised 
the learning of other languages. 

Most of all, I was impressed by the principal’s 
vision for the school. I admired and respected 
Dr David Wright. I thought he was an excellent 
leader, capable of engaging teachers, parents 
and students alike, I resonated with his vision for 
the future of our children. So at Open Day 1998, 
inspired by one of Dr Wright’s speeches, 
I promptly enrolled Valerio at IGS.

I remember that at first Valerio wasn’t very 
keen to attend IGS. At the time he had a special 
love for soccer. That was his great interest in 
life, all the rest was secondary, so he wanted to 
go to a school with a strong focus on sport. We 
discussed the IGS choice at length, we disagreed 
at length, but in the end Valerio accepted to 
be enrolled at IGS provided I would also let 
him pursue his dream of becoming a soccer 
champion. I accepted the deal. Valerio would rush 
through his homework, at times ‘forgetting’ to do 
it but he never skipped soccer training.

There were times when I thought that enrolling 
Valerio at IGS had been the wrong decision 
because he might not after all benefit from the 
great opportunities the school offered him. I felt 
his teachers were very patient and caring with 
him, no doubt waiting for the moment he would 
understand how fortunate he was to be in such a 
fine school.

In time I began noticing that Valerio was becoming 
very interested in some of his subjects, at first 
drama and ancient history (Paul Galea was like 
a father figure for him), then creative writing and 
film. Soccer was always his dream but more and 
more drama and film grabbed his attention.  

He then started experimenting with photography 
and film (he did very well in film for his HSC), and 
he dearly enjoyed drama under the professional 
care of Rita Morabito, who always knew how to 
interest and motivate him.

By the end of his schooling period at IGS, Valerio 
had understood what a profound influence 
directly and indirectly the school had had on 
his upbringing, his way of thinking, his way 
of perceiving the world. He even thanked me 
profusely for sending him there!

A few years after he finished his HSC, Valerio with 
his two friends and travelling companions, James 
Kenyon (IGS) and Kristopher Davant, decided to 
embark on a ‘dream expedition’ around the world, 
called Expedition Quad Squad. Part of the aim of 
the expedition was to raise $100,000 for Oxfam 
Australia. The preparation lasted more than a 
year, and during that time Valerio went to IGS to 
promote their trip during a school assembly. He 
arrived with a cameraman filming his PowerPoint 
presentation and spoke with such confidence 
that Paul Galea together with other teachers 
wondered who the speaker was. At first they 
didn’t recognise him. The young boy obsessed 
with soccer had transformed into a competent, 
confident young man with strong environmental 
values and passionate about social change.

After Valerio’s short yet full life ended tragically 
in March 2011 in a road accident in Malawi, with 
the boys only several hundred kilometres from 
breaking the world record on their quad bikes, 
IGS was a felt presence at the memorial we held 
for him in Bronte Park. Kerrie Murphy, Rosalba 
Genua-Petrović , Paul Galea and Rita Morabito 
were all present. Paul and Rita gave two beautiful 
and very moving speeches recalling Valerio 
during his time at IGS. Michael Maniska invited 
me to a gathering that was held at IGS with all of 
Valerio’s teachers to honour him.

When Valerio’s 
diary – Real Love 

for the Turning 

World – was 
published,  
Michael Maniska 
and Mary Duma 
came to the book 
launch, donated 
money for copies 
of the diary and 
put a copy of it in the school library.  
Rosalba Genua-Petrović   decided to use Valerio’s 
diary for the Italian program.

Valerio’s memory clearly and ardently  
lives on at IGS.

vAleRio dAniEl de sImoni Class of 2003,  
By vITtOrIa PASquini,  
His MotheR

suPpOrt vAleRio’S PasSiON  
foR soCial ChangE &  
ouR planet.
After Valerio’s death, a non-profit 
association was created in his 
name with branches in both 
Australia and Italy.

Australian: valeriodesimoni.org/en_2.0

Italian: valeriodesimoni.org

The Valerio Daniel De Simoni  
Association is also on Facebook: 

Australian: Valerio Daniel De Simoni 
Association

Italian: Associazione Valerio Daniel  

De Simoni

“OnE should APpReCIaTe whAt life briNgs; 
be it gOod oR Bad, hOt or Cold, bLaCk Or white. 
at leasT wE haVE The mirAclE of beIng – beiNg aLiVe, 
beiNg pResENT In The mOment anD ExpEriencing  
whAteVeR IS OffeREd, witH a mIndful sMile.” 
Valerio Daniel De Simoni, August 22, 2007

Left: Valerio during the Quad Squad Expedition,
south of Douz, Tunisia, October 2010.
First sand dunes at the top of the Sahara Desert
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when the principal’s position was 
advertised in the Sydney Morning 

Herald in early 2000, I wasn’t looking 
for a change, but I opened the page and 
stood there and said, ‘Ah, that’s my job’. It was 
instantaneous. And when I went for the interview, 
they asked why I’d applied, and I said I just knew 
straight away. There was a clear cultural fit.

My very first morning in the school was actually 
an orientation for new students. I went down to 
the hall for orientation and a young girl, not in 
school uniform, but casually dressed, walked 
up to me, shook my hand and welcomed me to 
her school. And I think that gave me a very clear 
picture of what the students were like. She had 
walked up to the school from home because she 
thought she would like to welcome me. And she 
did all of that with such comfort and delight – it 
really explained who the student body was. 

It was an incredibly strong community. That 
was noticeable when you came into the school. 
The parents and students and staff were closely 
linked with one another. There were large 
numbers of parents in the school at any one time; 
because there’s no playground they would come 
into the building and that’s very unusual. Any 
head was going to have to be very inclusive of the 
whole community and understand that. Parents 
in the school were, and remain, highly educated 
themselves and highly respectful of educators. 
That’s probably an unusual thing in a lot of 
schools where parents are quite demanding, but 

the parents at International Grammar were very 
much, ‘You’re the specialists, you go ahead and 
educate our kids.’

The school community loved the school and they 
were passionate about what it was doing. There 
was an understanding among the parent body 
and students and the staff as to why bilingualism 
was important. And it was very clear to me that 
I wasn’t going to be able to bring about any 
changes until I had got the parents and the staff 
to see how much I valued what was there, the 
foundations. 

The students coming through from the primary 
school were very relaxed and full of life. They had 
been in a place that was like home. Many of them 
had been around the school for a long time. It 
was like a small village; the people here were their 
‘aunts and uncles’, or the equivalent in a modern 
world. The degree of comfort was really clear. The 
high school body was very mixed. There was still 
a relatively small number of students who were 
continuing their education from primary school 
into high school, and I don’t think the school 
had yet learnt how to facilitate that fifteen-year 
progression because it does require some care 

… students can become almost too familiar, too 
easy. When I arrived, Year 12 had only twenty-nine 
students and the curriculum was quite limited by 

that. The first five years that I was there, a prime 
focus was on turning around the loss of students 
at the end of Year 6 and achieving a high level of 
academic credibility for the high school.

The school was maturing at that point in time. 
There’d been a lot of development and a lot of 
growth, and some incredibly hard work and clear 
vision to get it to the point it was at. Now that it 
had the building and had settled into Ultimo and 
become such a strong part of that community, 
it needed consolidation. The shift from eastern 
Sydney to Ultimo brought with it a shift in 
the clientele, which opened up an enormous 
potential for growth. The school needed serious 
resourcing in the high school to allow that part 
of the school to grow and mature. It also needed 
the development of a student care program, but 
perhaps the thing that struck me the most, at 
first, was the need for information technology 
and new communication systems. I saw that 
could make a difference to where the school 
went, and I began the process of developing  
the technology to enable that. 

keRRiE muRPhY PRINCipAl 2001–2010 

“it wAs aN incrEdIblY sTrONg COmMuNity. THAT 
was notiCeabLe whEN you CamE IntO tHE 
SChool. THE PaRENTs aNd sTudenTs anD stAff 
weRe clOselY lInkEd wiTh oNE AnoTher.“

Following David Wright as principal, Kerrie Murphy initiated many events and programs 
that are now cornerstones of IGS life. These include developing the five core values, 
instigating the interhouse arts festival – Arts Fest – and initiating Indigenous scholarships 
and the student care program. Kerrie also saw the school grow from around 800 to 1200 
students, where it remains today. 

“it wAs VeRY clEaR tO ME ThAT i wASn’T goIng to bE AblE to brIng 
abOut anY chANgEs untIl i Had got tHE PaRENTs aNd tHe staff  
To seE how muCH i VaLueD whAT was theRe.”
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In the early days, the language program was 
the absolute essence – the raison d’être – of 
IGS. In order to develop the school we needed 
to create a whole framework around it and 
parallel with it, and I think that’s what happened 
during that period of maturing. Parents in the 
school have lived and worked internationally 
and they have a vision of their child living 
and working internationally. And that helped 
me to understand the sort of education they 
wanted. There was nothing taken from the 
language program. What was created was 
in addition to it. Things like the exchange 
programs grew enormously, but there were 
lots of other opportunities for students to 
travel. Antipodeans Abroad is another program 
commenced in that period that gives students 
an opportunity to engage with the world.

In the last few weeks I’ve been doing quite a 
number of references for old students who are 
looking at second and third degrees, and what 
I see in my conversations with them is that the 
value they place on their language program 
grows very much during their twenties. I’m 
amazed at how passionate those kids are about 
it, and how much they really understand the 
value of their language program. It says a lot.

When I see these former students now in their 
twenties, so vibrant, so engaged in their world, 
so mentally and emotionally stable, and engaged 
in learning and in contributing and wanting to 
be part of a world that they value, that’s when 
I’m proud. There were students who came to 
International Grammar, sometimes not in a very 
healthy mental state having been subjected to 
discrimination because of who they were, who 
we were able to nurture and care for. The flexible 
systems we had in place enabled them to survive 
and come through the school , finding their own 
pathway forward. The structures of respect 
and care supported them. The staff knew and 
understood their individual needs, and these 
students thrived. And that’s when I’m proud.

To me, Unity Through Diversity embodies the 
concept of respect: you respect others no 
matter who they are, where they are, or what’s 
happening to them. And that sense of respect 
led to the way the students connected with the 
staff and to the comfort that grew within that. It 
expressed the way we understood the students 
and worked with them on simple things like the 
way they were dressed. We were a whole group of 
people who together were part of a community. 
But what was fundamental to that community 
was that we were all different and we could 
celebrate and respect those differences. 

When I left IGS, I think it was a mature school –  
it knew what it was. It had grown rapidly. While 
that brought some problems, the growth 
had given it financial stability that allowed for 
development in the buildings. The new building 
that opened just after I left really enhanced 
the facilities of the school. It is contemporary 
in technology and design. The school offers a 
broad curriculum for a lot of students. I felt on 
my departure that while there were many things 
that would still need to be done, they would only 
enhance what had already become a mature 
product, much as an adult continues to grow  
and develop. 

So my vision was to create academic strength 
in the high school, to focus on the individual – to 
enable individual development – and to make the 
curriculum and the technology contemporary so 
that it had an edge that suited the new clientele  
of the inner west.

One of the first things to be worked on was 
the student care structure, and so we set up 
the tutor groups in the high school and the 
house system with a head of house who was 
responsible for the wellbeing of the students in 
their house. We took the unusual step at that 
time of employing a clinical psychologist and 
made sure the staff understood the essence of 
early intervention, counselling and referral, and 
that students with special needs needed to be 
provided for in different ways. Unless you’ve got 
the care structures in place kids won’t develop 
academically. Academic development is based 
on them understanding themselves and their 
own needs as individuals, and knowing what they 
require to develop their learning. That whole area 
was very clear to me. 

I’d worked with the Year 12 
group during my first year 
at the school, and I’d asked 
them to think about what 
types of activities 
they would want to 
spend more time 
on. Once the tutor 
group system was in 
place, and we had a 
student care structure, 
we had to develop 
activities that engaged the 
school houses. Those activities 
couldn’t just be sport because then they would 
simply be sporting houses. I worked with the 
students and realised that creative arts would 
have to be included. Knowing the community at 
International Grammar, I could see that it could 
involve a really broad range of creative arts, 
including poetry and writing, photography, and 
of course dance, music and drama. So we began 
to create Arts Fest, an event with the purpose of 
involving every student doing something.  
The idea was to get students to work together.  
And I have to say the development over the  
years was phenomenal. 

One of the critical parts of Arts Fest was 
that there had to be a whole of house event, 

a three-, four- or five- minute performance. In 
the first year, one of the houses only managed 
to get everyone on stage but could not perform. 
They hadn’t put anything together. I think 
another house managed to sing a nursery rhyme. 
But eight years later what we saw in house 
performances was months of choreography 
and a major performance involving movement 
across the whole hall and lots of dress-up. There 
was design involved and music. It was quite 
extraordinary to see that progression over that 
time. Anybody who says students find it difficult 
to concentrate just has to come into the hall 
and watch on Arts Fest day when students sit 
mesmerised for six hours, not moving. Their 
concentration is just fantastic. Arts Fest is about 
students expressing themselves, and students 
working together, and students feeling strong 
enough about themselves and their friends to 
encourage each other to perform as individuals 
and to work together to do that.

“unless you’Ve goT The CAre sTructureS iN PlACe,  
kids won’T deVElOp aCAdemiCallY. ACadEmIc deVElOpMENT IS 
based on tHeM undErsTandIng tHEmselVes AS iNdIvidualS …”

GROWING UP
Kerrie oversaw the 

growth of the school 
from 800 to 1200  

students

“wHAT i SeE In MY conveRsAtIoNs wIth forMeR  
Students IS ThAT The vAluE Of ThEiR lANguage  
PrOgRam gRows VErY MuCh duriNg theIR Twenties.  
I’m AmAzed AT how pAssIonatE ThoSe kIDs aRE About it.”

INTERACTIVE
During Kerrie’s era,  
student activities 
developed after 

discussions with Year 12.  
They eventually became 

Arts Fest, a school  
year highlight.

WORKING TOGETHER
“The staff knew and 

understood their individual 
needs, and these students 

thrived. And that’s
when I’m proud.”

“wHen i SeE tHe twENTY-yeAr-olds whO ARe so 
VibrAnT, sO engAgeD iN ThEiR wOrld, sO MENTally  
aNd emoTionaLly sTaBle anD wanTing To be pArt of  
a woRld tHat tHEY vAluE, that’S when I’m Proud.” 169



“beINg A COmMuNity sErVICE lEadeR hAs TaugHT 
me aBouT pEoPle AnD ThAT i love To be 
SuPpoRtive and HeLpfuL.”
Christina Vlotis, 
community service leader

PrImAry  
leADErs

“LeadErsHiP MEans you gEt reSpECt, but You 
also Have To gIVe reSpECt toO, whiCH May BE 
TougH, but It is fuN as welL.”
Fadi Al Hatu,  
house leader

“beINg A lEadEr is iMpoRtANt bECAusE wE haVE 
To be rEspECTful ANd rEspoNsiBlE. it hAs TaugHT 
me to bE oRgANISed And moRe reliAble.”
Olivia Hansen, house leader

Top, left to right: Wallis McRae, Anna Borghino,  
Maxine Baker, Christina Vlotis
Left, left to right: Zachary Mekler, Simon Peyrachon,  
Alex McIntyre, Haydn Tan

Right, left to right: Fadi Al Hatu, Olivia Hansen,  
Otis Connor, Stephanie Potter

Left, left to right: Benjamin Wilkins, Harrison Riedel,  
Ana-Sofia Petrović  , Sabine Taylor
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“being heAD gIRl hAS giVEN me the opPoRTunity 
To woRk wITh anD speak to sO MaNY MEmbeRS 
of tHE CoMmunity iNCluding stAff, sTudENTs 
aNd parENts. I’Ve veRY much enjoYed  
woRkIng wITh all Of ThE ComMunItY –  
ThEse CONnECTions aRE AN ImPoRTant  
PaRt of beINg A lEadER.” 
Hanako Howard-Shibuya,
head girl

HIgh 
sCHoOl  
leADErs

“being heAD boy has tAugHt me that bEing  
a LeADeR IS not rEallY aBouT tHe bIg EvenTs,  
like caRNIvAls, but RaTheR The sMall  
gestuRes suCh AS saying ‘hellO’ tO somEone  
oN tHE stAIrwell.”
Cian Galea, 
head boy 

“beINg A lEadEr CAn ProVe CHalLengIng. 
howeveR this YEaR hAs also beEN ExTremeLY 
RewaRdIng. THRougH ARtS feST, aCadEmiC 
chAllENges and otheR hOusE EvenTs, i Have 
leArnT To maiNtain MotivATiON aNd A sENsE Of 
fun RatheR than pusHINg pEoPle into wiNning 
at all CosTs. i leArnT ThAT You don’T AlwayS 
Have To be the loudeSt voIcE, the best SpOrtS 
PeRsoN, oR tHe bIggEst aCadEmiC To be able to 
StRiVE foR sOmeThiNg and aChieVe a goaL.”
Jessica Gutknecht, 
house leader

Above: Niamh Galea, Cian Galea, Joel Di Qual, Holly Howe.
Left: Monty Oldroyd, Hanako Howard-Shibuya,  
Hugh Millar, Nina Pepper.

Right: Atticus Gough, Annie Kim,  
 Olivia Rowe, Remy Pajaczkowski-Russell

Left: Jessica Gutknecht, Isabella Lamshed, Alex Theodorou.
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on the morning of my interview, I left the 
spacious grounds and magnificent buildings 
of Newington College, where I was head of 

languages, and I drove to Surry Hills, at that time 
an … interesting, I’ll say … part of Sydney. I didn’t 
know much about IGS. I knew it was a language 
school because I am a French and German 
teacher by background. And I knew of Reg St Leon.

I saw this building and I thought, ‘This is it … 
really?’ The first thing I heard was this booming 
male voice saying, ‘Tuck your shirt in, son.’ It was 
Ed Jones, who went on to coach the Wallabies but 
was then acting principal. After my interview,  
Ed said, ‘Just go for a walk on your own, go have a 
look.’ I peeked here and there. I went downstairs 
to where the high school was. The basement – 
nicknamed ‘The Dungeon’ – was terrible; no 
windows, damp and dingy. There were a hundred 
students from Years 7 to 10 down there. I thought, 
‘Wow, if this school is to survive you’ve got to get 
out of here quickly.’ Still, I went away from my 
interview with a positive feeling: the vibe in the 
school was the thing. The kids appeared to be 
fascinated with their own learning and seemed 
to be very close. I could see how committed the 
staff were to work in such conditions. And what 
they had done to make the place comfortable for 
the students, I was really impressed by that. 

David Wright was appointed principal and we 
met. We found we had a lot in common. I thought, 
‘Wow what a wonderful man he is. I would love 
to work with him.’ Then I met the school board: 
David Baker, Alan Field, Gerry Gleeson and Rita 
Fin. I am a Christian and they asked, ‘We are very 
much a secular school, how would your being a 
Christian match with this?’ I explained that the 
values IGS espouses – tolerance, respect for one 
another, and understanding of other people and 
cultures – fit in perfectly with my philosophy of 
life. Whether they are secular or Christian values, 
they are exactly the same. That was one of the 
things that attracted me to the school. So I was 
offered the position.

A school day included going up to Ward Park at 
lunchtime with the kids. We used to call it ‘Dog 
Poo Park’. After lunch, the kindy kids would have 
to leave their shoes outside because they had 
dog poo on them. We had to look out for needles 
and the ‘stranger types’ there but the kids loved it 
because they could get out of school, especially 
the high school who otherwise would have to be 
downstairs all the time. We had no computers, so 
we bought some for The Dungeon. We got them 
from PLC Sydney, where my wife Jude worked. 
They were throwing them out. I think we got them 
for $10 each, so at least we could say, ‘Look, we 
have computers in the school’. 

When we eventually found Kelly Street, we 
wanted a custom-built school and we had input 
into the building. In 1997, when it was finished, we 
were very happy with it. It was bright, colourful 
and unique. Just after we opened, I ran a couple 
of conferences, one for deputy principals and 
another for the Australian College of Educators.  
I took them around and they were really blown 
away by the architecture. We used to enjoy 
showing off ‘our’ school and ‘our’ students. 

David and I were together for seven years until 
he retired. In July 2001, out of the blue, I received 
a phone call asking me if I was interested in going 
to Tamworth to become principal of a new boys’ 
school. My last day was the day they opened the 
Wright building – a special event. IGS had been 
through an incredible transformation throughout 
my time there. 

IGS just worked. My sense of the school is happy, 
always happy. The staff have had a lot of do with 
it. In those early days you had to be a certain type 
of teacher to be at IGS, to accept the facilities – 
that it was different, that you were not going to 
be pampered as a member of staff. I have got 
nothing but praise for their willingness to go the 
extra mile. Quite a few I worked with are still there. 
Teresa Bertoli, Rita Morabito, Josie Nardella,  
Vilma Rottelini, Maxine Blanda, Rosalba Genua-
Petrović , Michelle Weir and Nancy Gagliano, to 
name a few. Paul Galea too. He is a wonderful 

guy. He has a heart of gold and the kids love him. 
David Miller and I ran the trip when the very first 
IGS students went overseas. I remember David 
Baker’s daughter went. It was a history language 
tour, we visited the battlefields of World Wars  
I and II. We had a wonderful time. If you ask the 
ex-students who their favourite teacher was,  
a lot of them will say David Miller. 

And the parents –  
I can’t speak highly 
enough of them 
and the way they 
supported David,  
the staff and me.  
They were not looking for that GPS type of school 

for their children. They saw something in the school 
that they loved. They saw beyond the façade.

When I resigned from Newington, people were 
horrified, but I thought, ‘No, I believe very strongly 
that this school will work’. I saw something that 
fitted my philosophy of teaching. IGS taught me 
you can’t judge a book by its cover. It’s a cliché but  
I could have looked at the school and run away 
when I went to that first interview. I’d say go 
beyond, go beyond what you can see. And the 
same with kids, too. Look beyond the façade of a 
person. The parents who supported us through the 
hard times by sending their kids to the school did 
that too – by sending the kids and keeping them 
there. That was the greatest gift they could give. 

stEphen LAurENCE dePuTY PRINCipAl 1994–2001

“wHen i Resigned from newington, pEople were  
HoRrIfIEd, but i ThOugHT, ‘no, i beLieVe veRY stRongly  
ThAt This SChool will woRk’. i Saw somEtHINg tHaT  
fiTteD MY PhiloSoPhy of tEaChIng.“

KELLY STREET WELCOME
Stephen showing parents 

the new building.  
“It was the great saviour 

of IGS. In July 1997 we 
finally reunited the  
pre-, primary and  

high schools.” 
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when I was about ten years of age  
I started Greek school in my local area 
of Kingsford. Looking back it was quite 

progressive of my father to initiate this, although 
I didn’t appreciate it at the time. It may come 
as no surprise that I was the only non-Greek kid 
in the class and whilst I didn’t last long I think it 
may have been the beginning of an interest in 
language and may have had something to do 
with my ending up at a school like IGS. I studied 
German for many years and in fact met my 
Norwegian wife on a Goethe Institute course in 
Germany. I was trained as an English and history 
teacher and, until the official advent of post 
modernism in the English curriculum, taught 
both disciplines at IGS. I am happily now just 
a plain old history teacher. One of my twins is 
learning Spanish and Italian, the other is learning 
Italian and Chinese, and, along with their big 
sister, we all attend Norwegian lessons once a 
week. I like to encourage an interest in languages 
in the family and certainly that is one of the 
reasons for sending my children to IGS.

I started at IGS on the recommendation of my 
former primary school teacher, Bruce Sinclair, 
who had had a role in establishing IGS with 
Professor Reg St Leon. Reg was piloting the 
language program through Paddington Public 
School with the cooperation of Bruce, who by 
this time was the principal at Paddington. I went 
from attending the job interview in the plush and 
elegant surroundings of a lovely old sandstone 
building in Randwick to commencing work in 
1985 in the dank and troglodyte world of the 
basement of an old factory building in Surry Hills. 
I don’t quite know what happened along the way, 
but I learnt very quickly that you could teach in a 
barn if you’re passionate about your job. Mind you, 
a barn would have been preferable at the time.

When it looked as if the school was closing in 
1986, I was one of those teachers who worked 
without wages. It was only for a brief period, 
perhaps a month, but it was indicative of the 
belief the staff had in Reg and what he was 

trying to achieve. I did in fact leave the school the 
following year to pursue other interests; I was 
fortunate enough, however, to return to IGS in 
1989 and have been here ever since. 

In the early days we taught Years 7 to 10 only. 
Eventually we had our first HSC candidate and as 
the school consolidated 
and gained legitimacy 
within educational circles, 
enrolments started to 
increase. Many people 
heard about the school 
by word of mouth and certainly one of the things 
I liked about it then – as I do now – is that it was 
a very accepting environment. Many of those 
students in the early years came from schools 
where they didn’t quite fit in and IGS provided 
a nice home for them. People were looking for 
an alternative; they didn’t necessarily want a 
traditional private school education for their 
children or perhaps didn’t have enough faith in 
the local schools. A school which offered a variety 
of languages was unusual and appealing to many 
as well. This combination of factors allowed, and 
continues to allow, IGS to fill an important niche 
in the pedagogical market.

IGS eventually outgrew Surry Hills and acquired 
premises in Balmain. Historic and gentrified 
Balmain was the site of the senior campus and 
consisted of Years 11 and 12. Commuting between 
campuses threw up some challenges, especially 
when one finished class at, for example, 10.40am 
in one place and had to be at the other by 11am. 
The Balmain students had a lot more freedom, 
they were allowed ‘out’ at recess and lunch times, 
and the local Chinese restaurant set a table 
aside for IGS students who were likely to drop in 
at any moment for something to eat. The teachers 
sometimes referred to the Balmain campus as 
‘The Holiday Camp’ because it was removed from 
the hurly burly of preschool to Year 10 in Surry Hills. 
There were perhaps fifty students in Years 11 and 
12 at this time. This is in the early to mid 1990s. 

Today, numbers are approaching one hundred 
students in each year, a stark contrast to the days 
when there were barely one hundred students in 
the entire school. There are now waiting lists,  
a strong endorsement if ever there was one of  
how the school has become a victim of its  
own success.

It’s quite special to see kids from preschool all the 
way up to Year 12 mixing and interacting with each 
other on the one site. It’s just another example of 
what makes IGS unique. As a high school teacher, 
I’ve found IGS students to be well informed and 
inquisitive by nature. It’s very pleasing to deal 
with young people who have opinions and an 
understanding of the world around them. IGS 
students are free-spirited and encouraged to be 
their own person while also being conscious of 
their responsibilities to the broader community.  
I think there’s a utilitarian approach to the learning 
experiences of students at IGS; they are shown 
a world beyond the classroom and how they can 
make a difference. I like to think that IGS students 
receive a balanced and well-rounded education 
and that they leave happy, well adjusted and 
prepared for life beyond school. 

I could not have imagined for a moment that after 
all these years I would still be at this school. Time 
is like an arrow. IGS is an interesting place. There 
is a strong sense of collegiality and I have many 
friends on staff. I enjoy teaching here, I always 
have and trust it will continue that way.

David milleR 

“wHEN it lOokEd as if tHe sCHoOl wAS 
clOsIng in 1986, i was one of thosE 
TeACHErs wHo woRkEd wiThout wAgEs. 
it wAs oNLY foR A bRief PeRIod, pErHapS 
a MonTh, but It wAS iNdICAtIVe of the 
beLief The sTaff had In Reg ANd what 
He wAS TryINg to ACHieVE.”

hIgH sCHoOl hIStOry & englIsh tEaCher,  
fouNdatIon sTaff meMbeR sinCE 1985, sChool pARent

“IT’S veRy PleasiNg tO dEaL wIth young PeOplE who  
ShOw INTeREsT In whAt’S goIng on aRound tHEM.”
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Rita Fin was the principal when I started. It 
was 1988. I remember walking into this 
old cosmetics factory. It was so different 

to anywhere I’d been before but the thing that 
struck me about IGS was that the staff were so 
friendly. It’s always been the staff that’s kept 
me here. I just found them so fascinating: there 
were people from all walks of life, from different 
nationalities. Everyone was very warm, kind 
and hospitable. Vilma Rotellini was great as my 
mentor because I hadn’t really taught language 
before. And we were all much younger then, 
too. There was a core group of us who went out 
together all the time.

I was teaching home class and language, but we 
had to write programs from scratch, especially 
the language programs. It was a lot more hands-
on because it was a different era. Now you can’t 
say to the kids, ‘Come on, let’s go for a walk up 
to the supermarket’, before filling out a thousand 
forms. But back then, if I was teaching my little 
ones about food in Italian, we’d just go up to the 
local supermarket so they could see: ‘Oh yes, 
that’s a melone.’ And once a term we would go 
up to the local pizzeria. But it was a different 
time. We’re talking about over twenty years ago. 
We were forced to make it into a very exciting 
learning environment because we had all these 
really shabby exteriors around us. We had to 
make it fun. We could make our own rules, write 
our own curriculums, but I think we were doing 
some very innovative teaching back then, I really 
do. I’m not saying we don’t do that now – but 
we didn’t have all the interactive and digital 
resources; we had to really get up there and 
perform for the kids.

We also had ‘Lip-sync Nights’ where staff, parents 
and kids could get up and perform! Michelle Weir, 
Vilma Rotellini, Maxine Blanda and I were The 
Supremes – and Maxine was Diana Ross, she 
had the best voice! Another year we performed 
Robert Palmer’s Simply Irresistible but we 
did the opposite. The four of us dressed up in 
suits like Robert Palmer, and the lead singer, 
Mark Richards, who was the French teacher, he 

dressed as a woman. They were just great nights. 
We would all cram into that tiny hall and  
I remember kids sitting in their pyjamas watching 
us. We had a lot of those 
events, it was like a little 
family. And that’s why I think 
in those days we formed 
such strong bonds with the 
parents. And we had a lot 
of families in the restaurant 
business in the early days, so we would always  
be having dinner at their restaurants. 

David Wright was our principal from 1994 to 
2000. We loved David. He was very gentle, very 
philosophical; he had a lot of soul about him. And 
he used to come into assembly with all these 
wonderful stories and begin: ‘When I was in 
Africa …’ He grew up in Zimbabwe, so he’d tell the 
children stories about Africa. He’s a very nice man.

At Surry Hills we also had an amazing primary 
principal, Peter Balding. He would walk into the 
assemblies and it would be dead silent. Kids 
were in awe. They loved him but they respected 
and feared him too. I always remember him 
wearing impeccable suits. I still go to the Year 12 
farewell assembly so I can see my old students 
graduating; but in the past we used to have 
combined assemblies. You really had that sense 
of one school, all of us doing things together. 

When we farewelled Surry Hills, we did a huge 
production, which was described as ‘going on a 
fantastic journey beyond the realms of the world’. 
It was called The Journey, but it was like Dante’s 
Inferno! Talk about ambitious! It was a logistical 
nightmare. Some poor classes had to have their 
lessons in what we called The Dungeon – that 
was the worst place you could be, it was always 
dank and wet and hideous. In the play, that was 
‘Hell’. But my classroom was on the top floor, with 
a little bit of a roof outside, and naturally we were 
‘Heaven’. So the kids made sets and costumes – 
our little Year 2s were dressed as angels and 
performed to the songs The Only Way Is Up and 

Moving On Up. But we had to time it so perfectly. 

We didn’t get to see Hell, we were up there in 
Heaven waiting for the parents to get to us. That 
was a huge event. The whole school was involved. 

Everyone was excited to be moving. We’d put up 
with a lot at Surry Hills. With all the wonderful 
things about the school, we did have pretty 
appalling conditions. You’d hear the pipes flushing 
from the toilets upstairs, it was pretty rundown. 
At the same time you didn’t worry about ruining 
anything or getting Blu-tack on the walls. You 
could turn your classrooms into amazing places. 
And since they were demolishing the old factory, 
we were allowed to paint on the walls. Before we 
left, my class did a fantastic, huge underwater 
mural because we were studying the topic ‘water’. 
I think every class painted something.

Teaching is different now, there’s more 
paperwork, legalities, but in the long run it’s still 
just the kids and you in the classroom, and that’s 
the beauty of it. No matter what happens, every 
year I end up getting quite attached to my class. 
There’s something about our IGS kids. I think 
they’re especially confident, and I’ve always 
found them quite affectionate as well. 

I have friends who ask me, ‘Why don’t you leave?’ 
and I tell them, ‘I don’t want to!’ It wasn’t my 
intention to stay at IGS all these years, but the 
transition from Surry Hills to Ultimo was almost 
like being at two different schools, and I really 
don’t believe that there’s another school in 
Sydney that I would like as much as this place. 
At IGS it’s more relaxed, friendly, accepting. I’ve 
been here twenty-five years. Only recently the 
school was recognising teachers who had been 
here for ten years, and I thought, ‘Wow,  
I remember when they first started!’ 

Josie nARdEllA 

“ThE tRansITiON frOm surRy hIlls to ulTiMo  
was AlmOst like bEing At TwO dIffeRENT  
SChools in sOme wAYs, and i ReAlly don’t  
beLieVe tHat tHeRE’S ANoThEr SChool iN syDNEY 
ThAt i would like as MuCh AS ThIS PlAcE.” 

“we wEre fOrCEd to mAke iT IntO A vEry exCITing 
leArnINg environmENt bECAusE wE had aLl ThEse 
ReAlly shAbbY extErIors ARouNd us.”

 
 
italian lANguage & PRImAry sChool TeaCheR,  
fouNdatIon sTaff meMbeR sinCE 1988 
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we, the teachers, grew up so much 
during those years that lots of the 
special times in our lives happened at 

IGS. As it grew, we grew.

My first job was with Marrickville Public School 
– it was almost fully Greek. We had the bouzouki 
music playing in the classrooms and in the 
hallways, and I was really sad to leave because, 
growing up, Greeks in Australia hadn’t really been 
accepted before. We used to have arnia (lamb) on 
the spit in the playground every month and the 
kids loved it. I thought, ‘Where else am I going to 
find somewhere where I belong?’ and IGS filled 
that gap. 

I didn’t realise how accepted being Greek was – 
but the difference was that at IGS it was celebrated 
by non-Greeks as well. And the people there loved 
the fact that you were part of that culture, and they 
wanted to pass it on to their children. It was just 
a wonderful place to discover. IGS still has that 
special quality that’s just not tangible. 

I taught kindergarten Greek for two years. Once 
a week we would go to a kafenio (Greek cafe) 
on Crown Street and the owner would serve the 
children, only speaking in Greek, and then he’d 
take them into the kitchen and cook a Greek meal 
– I remember one week we made a Greek salata 
with fetta and olives. It was such an enriching 
time for them! The family who owned the 
business were so excited that there was a school 
fostering the Greek language and culture, they 
just opened their doors to us. 

How do you pick one thing to value about the 
school? That’s like taking one lolly out of a jar, 
isn’t it? I would never want to lose the languages 
at the school. It’s a beautiful gift that we give the 
children, and I don’t think they realise the gift until 
they become adults. When I was younger, I was 
probably one of the few Greeks in an Anglo-Saxon 
school, and I would hide the fact. People would 
ask me my surname when I was little and I would 
never tell them. But if I didn’t have the language 
behind me, I wouldn’t have got the job here, 

because one of the first questions they asked me 
was, ‘Are you a native speaker?’ All those years of 
hiding it and hating it, and telling my parents, ‘This 
isn’t Greece and I don’t want to do it’, suddenly 
came back to me and said, ‘Here’s your reward’. 

I started at Surry Hills, and I was blown away by 
that building. Downstairs we called The Dungeon, 
and upstairs was Rapunzel’s Tower. When I moved 
from teaching kindy 
to teaching Year 4 
you had to climb 
a narrow spiral 
staircase all the way 
up! If it rained heavily on the weekend, your carpet 
would have sprouted with tiny little mushrooms 
by the time you came in on Monday. But it didn’t 
matter. That’s just the way it was. You’d walk into 
your classroom, you’d think, ‘Oh my goodness!’ 
and then you’d all pitch in. There’d be weekends 
when the staff was there, parents were there, we’d 
be painting, the children’s dads were building 
cupboards for us, it was a real family atmosphere. 

I was twenty-two when I started at IGS. There was 
Josie Nardella, Vilma Rotellini, Michelle Weir and 
me: we were all young and fresh and innovative 
for that time. We’re family here, and we’re really 
lucky – we work with beautiful people. And 
most of these people we also see out of school, 
and that tells you something. We support each 
other; most of us have our children here. My 
son Christian is in high school and he started in 
preschool. I couldn’t imagine him being anywhere 
else. I often say to him, ‘If I wasn’t at IGS, I would 
still send you here’ because once you know 
what’s at this school, I don’t know where else you 
would find it. 

My son learns Italian. My husband’s family comes 
from Sicily so they speak dialect. But his Italian 
is nowhere near as good as Christian’s. I never 
realised what a big part in my son’s education 
that language would play. He learns Spanish as 
well, which he absolutely adores. The languages 
are his favourite subjects. Even when he speaks 
Italian to his father, his father will look at him 

and say, ‘How do you know that?’ He writes it 
beautifully and it’s a real surprise, because we 
learnt Greek differently. I never went to Greek 
school but I had a lesson at home once a week. 
I remember it – Friday, seven o’clock: ‘Katse – 

ta biblia mas!’ (Sit and let’s open our books!). 
Whereas with Christian, it’s done in a way that’s 
not forced. I can’t believe how much he loves it.

When I talk about IGS, I try to fit a million things 
into one sentence, because I can’t get it all out 
quickly enough. We challenge our children more 
than just with books; hopefully an intelligent heart 
and mind meet and somewhere along the way we 
set them up for the future. I say so much about 
IGS to people I meet, but I definitely say, ‘Come 
and have a look’, because it’s hard to explain.  
You just know that you want to be here. Even after 
twenty-odd years. That says it all, you know?  
And now that we’ve experienced it, it would be 
very hard to give it up. You don’t give things up 
that bring you delight and pleasure, and still give 
you moments of wonderment and awe.

I’ve seen so many kids grow up and leave school. 
I met an ex-student in Hawaii about four years 
ago, and it was like my long-lost son from fifteen 
years ago. It was lovely. Put everything else 
out the door, but the one thing I’ve loved about 
teaching here is that you get to know all these 
children as little people. You learn from them as 
they learn from you. 

I’ve experienced a lot of things here. Michelle 
Weir and I both celebrated our marriages while 
teaching here; we’ve had children – all the major 
things in our lives over the last twenty years, 
they’ve happened while we’ve been at IGS. It’s 
special – you can’t say it isn’t. 

MAxine blaNda  

“wHen i TaLk abOut igs i TrY  
To fIT A MIlLion ThIngs IntO onE 
SentencE, bECAusE i Can’T get IT 
alL out quICkly enough.” 

“You JusT kNow ThAT You wANt tO BE heRe, EVEN afteR 
TwENty-Odd YEaRs. THat sAys it AlL, YOu know?” 

ORIgiNAl gREek laNguAgE & pRiMarY tEaCher, 
fouNdatIon sTaff meMbeR sinCE 1989, sChool pArenT
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although some say that IGS is not a typical 
sports school, this certainly does not ring 
true for the high numbers of students who 

participate in the wide range of activities on offer 
each day. IGS has experienced considerable 
success in the sports arena of late, with the 
school claiming more than its fair share of wins in 
association and representative level competition. 
Sport at IGS is certainly on the move! 

At IGS a strong focus is placed on students 
participating in diverse and varied activities 
outside the normal learning environment. 
Sport is one way students can achieve this. In 
the past few years there has been a significant 
improvement in the quality and scope of sports 
at IGS as a direct response to feedback from the 
school community regarding a desire for a more 
wide-reaching and challenging program. 

IGS’s sports program is unique because it 
caters specifically to the needs and wants of our 
student cohort. We provide a diverse selection 
with opportunities available to as many of our 
students as possible. Although budding athletes 
have ample opportunity to progress through 
the representative pathways, we work hard to 
ensure our programs are not exclusive or elitist. 
If a student displays a willingness to commit to 
regular training they always have the opportunity 
to participate, regardless of ability, and with this 
in mind we have continued to refine our programs 
to suit our specific student body. An increase 
in the quality and quantity of trainings for 
swimming, cross country and athletics is just one 
way we have achieved this. Another is illustrated 
by the explosion in popularity of volleyball, table 
tennis, soccer, triathlon, basketball, cricket and 
futsal. Students vote with their feet and they have 
delivered a clear message that these are sports 
they would like included in the IGS  
sports program! 

A safe and friendly environment for 
everyone is paramount to support 
and sustain the participants’ 
growth and development. Students 
in their later years are offered 
leadership opportunities, and 
increasingly our senior students 
are giving up their time in a desire 
to help with coaching and the development of 
our junior students. Sport offers an outstanding 
way to connect and strengthen the links between 
the senior and junior school, and this is achieved 
thanks to the increasing number of high school 
students who are willing to coach junior teams or 
assist with trainings and events such as sports 
carnivals. Amongst other things, it is another 
beneficial way the seniors can interact and 
connect with the junior students. 

Sport at IGS provides opportunities above and 
beyond motor skill development. Our program 
focuses on teaching discipline, accountability, 
teamwork, resilience and commitment – and 
provides enjoyment too. We are very proud of  
the sports program at IGS. 

An extremely high level of performance and 
participation by all IGS students is displayed 
at our annual high school and primary school 
carnivals, and this excellence has allowed 
ever-growing numbers of IGS sportsmen and 
women to participate at representative carnivals, 
including ASISSA (primary school), CDSSA (high 
school), AICES (high school) and CIS (primary 
and high school). Many of these students went on 
to experience success as representatives of IGS, 
even progressing as far as state or national level. 

IGS has also produced excellent team results  
at these carnivals, placing first at both the CDSSA 
cross country carnival and the CDSSA athletics 
carnival in 2013, with a second at the CDSSA 
swimming carnival. With a myriad other  
individual achievements and team successes,  
we have definitely held our own in the sporting 
arena – something we intend to build on in  
years to come! 

fAIR PlaY  

“sporT AT igs pRoVIdEs 
opPoRTunitIes Above 
aNd BEYONd mOtoR skIll 
DevelopMent. OuR ProgrAm 
foCusEs on tEaCHing DisCIPliNe, 
aCCountAbIlITY, tEaMwoRk, 
ResilIenCe and coMmITmENt – 
aNd pRovidEs enjoYment too.”

“At igs a stRong foCus is plaCed on sTudentS 
PaRtIciPating in diveRsE And vARiEd aCTiVIties 
ouTsIDe tHE noRmaL lEaRNIng enViRonmenT.  
sporT IS ONe wAY Students CaN aCHiEve this.”

bRiAn dowNTon, head of spoRT & OuTdOoR EduCAtIon, 
SChool PaRenT

A sporTing CHaNCe
Our sport program offers everyone a 
chance to participate. IGS students take 
part in any of the following:

AFL

Advanced skating

Athletics

Badminton

Basketball –
competitions

Basketball skills

Basketball – 
wheelchair

Beach games

Biathlon

Boot Camp

Boxing for fitness

Brazilian Ju Jitsu

Bushwalking

Canoeing

Cheerleading

Cricket

Cross country

Dance

Dragon boat

Fencing

Fitness at  
Ian Thorpe

Floor hockey

Frisbee

Futsal – boys & girls

Gridiron

Gymnastics

Handball

Hiking

Hockey

Interschool soccer

Interschool cricket

Lacrosse

Lawn bowls

Lifesaving

Long boarding

Mixed martial arts

Netball 

Orienteering

Oztag

Racquet sports

Rock climbing

Running

Seido Karate

Skateboarding

Soccer –  
boys & girls

Softball

Squash

Surfing

Swimming 

Tee ball 

Tennis

Touch football

Triathlon – 
individual and team

Volleyball

Yoga
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Born in Cracow, Poland, Martin Biggs spent 
much of World War II in concentration 
camps, before migrating first to England 
in 1947, where he married his wife Eugenia, 
and then to Australia in 1952. In 1973 the 
Biggs established their company, Marbig, 
importing stationery products from Asia and 
Europe. They became landlords to the school 
in April 2002 after IGS leased, remodelled 
and moved into a heritage building owned by 
the Biggs in Bay Street, now known as the 
Wright Building. The Biggs also own the Kerrie 
Murphy Building, having bought it originally as 
a rundown “shack” in 1981. 

martin: I started the business in 1973. We 
were originally based in Smail Street, 
Broadway, in a tiny office. As the business 

grew we needed more space and I found larger 
premises in Bay Street where we stayed for 
many years until, again, it became too small 
for us. For a time, the Bay Street building stood 
empty. Then out of the blue, a day prior to my 
wife and I leaving to go overseas on a business 
trip, I received a phone call from an architect. 
The architect explained that she dealt with 
International Grammar School in Kelly Street 
and that she was trying to arrange some plans 
for expansion of the school and that she would 
like to send a surveyor to look at our building 
in Bay Street. That was on a Saturday and we 
were leaving to go overseas the next day. For 
some reason – I don’t know why – I immediately 
contacted the agent who was managing the 
building for us. I asked him to contact the 
architect and make arrangements to show 
her whatever she wanted. And that’s how our 
association with IGS started.

Even today I can’t explain why I had the impulse 
to immediately contact the managing agent. If  
I hadn’t done that, the school would have had to 
find somewhere else and the outcome may have 
been completely different. It’s really a matter 

of luck in that situation. Coincidentally, at that 
time, I had been trying to decide what to do with 
the Bay Street property. I had already contacted 
an architect and he had designed a building 
with sixteen one- and two-bedroom units, but 
somehow I never felt comfortable with the idea 
of developing the property into residential real 
estate. I am glad I made that decision. I was very 
happy to enter into an agreement with IGS for a 
twenty-year lease starting in April 2000.

Eugenia: If I can just add a few words … the 
building in Bay Street stood there for years and 
even while we were using it as a warehouse 
pigeons loved to be there roosting under the roof. 
Now as you pass the building, instead of pigeons 
there are children. They are learning and they 
are the future of this country and it makes us 
somewhat proud.

Martin: I am a businessman. I always strive to 
be successful in business. But there’s a strong 
feeling when I think back to my younger age, 
that when I attended school, that was the 
most enjoyable period of my life. I have found a 
similarity between my school and IGS. My school 
was coeducational and it had other similarities 
too, such as teaching various languages. I’m not 
an educationalist, I’m only remembering back 
to my youth, and to being so happy at school. 
In fact, if my parents wanted to punish me for 
misbehaving they would threaten to keep me 
home from school the next day – that’s how 
much I loved my school. I can see that when  
I go to IGS the kids are happy in the same way  
I was. Genuinely – the kids are smiling and 
they’re running around.

Eugenia: I enjoy visiting the school and seeing 
the children. From such a young age, the kids 
accept all the different nationalities such as 
Chinese, Japanese and German. They are 
growing into lovely citizens. I think that the school 
is bringing up beautiful, beautiful children. It 
reminds me of my school years when I go there 
and I see the little uniforms; it is just a pleasure to 
visit. In their school song there is a motto about 

diversity and I admire that. That’s what connects 
them, that’s how they learn to be tolerant of one 
another, and that’s how they grow. They start in 
kindergarten and finish when they are eighteen 
years old. Then they go out into the multicultural 
society we have nowadays. I feel the school 
prepares them well for that.

Martin: We also owned the building on the 
corner of Bay and Macarthur Streets, which 
is now known as the Kerrie Murphy Building. 
For a while it was leased from us and used as 
a small warehouse by a forwarder of goods 
and merchandise. My managing agent tried to 
persuade me to sell that building too. However,  
I remember when I was growing up being told 
by my father that one should try to never sell 
one’s properties. So I told my agent, ‘Look, I 
imagine the school might want this building 
one day’. I felt that it could run out of room at 
some point and that this building could be an 
ideal solution being right next door to the Wright 
Building. And probably that decision not sell 
was very important for the school because, sure 
enough, later the school approached me about 
developing the building. So in 2009 I was glad to 
enter into an agreement with IGS for a second 
twenty-year lease. In all these negotiations I was 
being a businessman but I also wanted to help 
the school. I believe that certain organisations 
should never be allowed to go broke, and a school 
is one of them.

I am very happy with my relationship with the 
school and I sincerely hope that it is mutual. For 
example, the school was kind enough to call the 
new library in the Kerrie Murphy building the 
Biggs Family Library, which was very nice, very 
kind and greatly appreciated. The school is an 
excellent tenant, so good that I don’t require 
a managing agent to deal with them. I deal 
directly with the school. I think we have a good 
relationship. If they have a problem, we talk. 
If I have a problem, we talk. I believe we have 
a relationship that is both mutually beneficial 
and mutually respectful. I think it’s a very happy 
arrangement for both parties – myself and IGS.

MARtiN & EugeniA bIggs 

“I’m not an eDuCatIonalIST, I’m ONly TryINg to CoMPaRe It to mY youTh, 
To my bEing At SChool, and i can sEe wHen i go tHErE tHe kIDs aRE hapPY. 
genuiNelY, the kids arE smiLing, the kids arE RuNning Around.”

owneRS Of tHE 
keRrie MuRphY building &  
tHE wRIght buIlding
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1200 studeNts, maNY staff aNd pareNts, 
muCh food, musiC, Costumes aNd laughter. 
welCome to INterNatioNal DaY aT IgS.goiNg gLoBAl

“without a doubt INterNatioNal DaY  
is the highlight of the IgS CaleNdar.  
It is a daY of CelebratioN, exploratioN,  
Colour aNd CommuNitY, wheN we Celebrate 
our diversitY of Cultures aNd our  
iNterNatioNal perspeCtive. EaCh Year,  
the whole sChool Comes together for  
workshops, forums, performaNCes aNd  
aCtivities that explore a partiCular theme  
suCh as INterNatioNal at Home, global  
learNiNg or festivals aNd celebratioNs ...”
Rosalba Genua-Petrović 
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“inTeRNATiONAl dAy foCusEs on 
INTelleCtual anD fun eduCationAl 
ExPeRIenCes. it CONnECTs ThE sTudentS 
To tHE woRld anD deVElOps in them 
INTeRcuLtuRaL AwaRenEss AnD 
SensITivitY. THRougH this unique sCHoOl 
ceLeBRaTion we StRiVE To ENgagE The 
Students so ThAT They Can gAin a deEpEr 
aNd MorE sophisTiCatEd unDeRstaNding 
of tHEiR owN idENTity ANd of tHE 
DiffeRenCeS ACRoss CulTuREs.” 
Rosalba Genua-Petrović
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my husband had seen the advertisement 
in the paper and said, ‘Oh look, they want 
an early childhood teacher who actually 

knows Greek’, and so I applied for the job, and it 
was at the old campus at Riley Street, Surry Hills.  
That was 1994 ¬– the same year that David Wright 
started as principal and Stephen Laurence was 
the new deputy principal.

It was a bit of a shock going into a building like 
that. It was like a maze; it took me a long time to 
get used to going from point A to B. There was no 
straight path, you had to go up and down stairs 
and through old sections and floors – it was 
very interesting! As our preschool department 
needed a playground, we were at the back of the 
building that had a long veranda and a very small 
playground, It was used by all three preschool 
classes, after the children had their morning tea 
in their own room they would all go out to play. It 
was a very busy half an hour with all the children 
running around a smallish area and one fixed 
piece of equipment for them to climb on. After 
lunch all the children who did not go to have a 
rest then walked up to Ward Park, at the top of 
Riley Street for a play in the fenced area with the 
primary children. This was always an adventure 
as teachers arriving at the park first needed to do 
a thorough check of the area for any needles and 
other dangerous items that may have been left 
there. There were some interesting characters 
who lived nearby and we never knew who might 
be there at the same time as us. The walk to 
the park was not long and we always had Year 
6 helpers to walk there with us. I remember the 
excitement in the preschool when we were told 
that we were moving to a new building. We all 
were given the opportunity to contribute ideas 
for our new preschool rooms in the new building. 
Foremost was a good-sized playground so that 
we did not have to walk to a local park. 

I fell pregnant towards the end of my second 
year at IGS but I returned after maternity leave. 
In that time Greek had been phased out but I had 
missed the stimulation, and the contact with my 
peers. I had a little girl, and she’s been at IGS

since preschool. Now she’s in Year 11. She loves 
it here. And I keep thinking that, if I hadn’t come 
back to the school, then she may not have  
come here. 

The uniqueness of IGS comes from the children 
and the types of backgrounds they have. 
The parents who send their children here are 
obviously like-minded; they work in so many 
different fields, but ultimately they like the 
diversity offered within the languages. I find with 
my own daughter in particular, it’s lovely to go 
anywhere and see that she doesn’t baulk at any 
other languages spoken around her. I also see 
my daughter’s demeanour, which is very typical 
of the students at IGS, 
because she includes 
everybody. I think the 
immersion program 
allows the students 
to go beyond just 
learning languages and 
generally be interested 
in other people. 

A lot of schools 
overseas teach their 
mother tongue and they also all seem to teach 
English; but here at IGS the kids learn another 
language every day. We all grew up speaking 
our mother tongue at home, but there was 
always that stigma of being different, and being 
embarrassed to speak that language in company. 
I think that’s all broken down when you come to 
IGS. As a young girl in Year 3, I was upset because 
my parents were making me go to Greek school. 
My teacher at primary school said, ‘You’re in 
Australia now, you don’t have to go to Greek 
school!’ and so I gave my parents the hardest 
time. Now that I’m an adult I think, ‘What right 
did this teacher have to say these things to a very 
impressionable eight-year-old?’ But that was 
society then. Coming to a school like ours, you 
don’t have any of that, we’ve progressed. Parents 
want something different for their kids to what 
they grew up with.

The students who were in preschool when I came 
back from maternity leave are in Year 12 now, 
and when they come and say hello they tower 
over me! A lot of the older primary students tell 
me that preschool was the favourite part of their 
schooling because as work gets harder, they see 
preschool as a golden time when all they did was 
learn through play. There’s the continuity: being 
at the same school from the age of three makes 
it feel like an extension of their family. The staff 
know them, there’s that warmth. A lot of parents 
have said this to me, and I’ve experienced that 
too, as a parent here. Some teachers also have 
their children at IGS so there’s that sense of 
family for them too, that link. 

The location of the school is vital. It’s in the 
heart of the city. A lot of parents who bring their 
children to IGS live in a number of different 
areas in Sydney, but their children can walk out 
the school gates and see that not everyone has 
the same background, that there are a lot of 
people who have it pretty rough, and I do like that 
exposure. When the students walk out the school 
gates I think they’re a bit more grounded. 

AngeLa sfIkAs 

“THeRE’S The CONtINuitY: bEing At ThE samE  
SChool from The age of tHReE IS LikE AN  
ExTenSiON of tHEiR family. staff know tHEM, 
TeACHErs know tHEM, theRe’S ThAT waRMTh.”

“we’Ve all growN up sPeAking ouR MotheR tONguE 
at homE, but ThEre wAs alwayS ThAT stIgmA of beIng 
DifferenT, and beiNg eMbARrAssEd to sPeAk ThAT 
languagE In CoMpAnY. wHErEas i ThiNk that’S All 
brOken down when You COme to igs.”

PREsChool gREek laNguAgE & hOmeclAss tEaCHER,  
fouNdatIon sTaff meMbeR sinCE 1994,  
SChool PaRenT
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w hen I came from Fiji I applied to various 
schools – my first reply came from 
International Grammar School in 

Sydney. It’s twenty-five years now that I’ve been 
teaching maths at IGS.

The kids here are a major part of my life. Of 
course, from 1988 until now, the kids have been 
changing, but what I have always loved was 
their multicultural nature. I’ve learned a lot from 
their lives and their families’ lives. It balances 
the teacher’s life and I can see that now. I’m 
beginning to see the world as one. When you’re 
part of just one culture, you don’t ever see that. 
But then you come over here and see that there’s 
not much difference in what an individual or a 
family goes through between cultures; you talk 
about the problems, the good things, the highs 
and lows, the behaviour, the respect for people – 
things are very similar and there’s a lot to learn.  
I feel that I’ve really grown, coming to this country.

I saw the relationships between people here – the 
students, teachers, parents – and I liked that.  
I recently met an old student of mine who’s a mum 
now, and I’m sure she is applying all those values to 
her own child ... that’s the way I learn, and I’m sure 
that’s how most people learn. I would say the key 
word is flexibility. You see how everything works, 
and then you have a choice: ‘I like that, I’ll take it; 
No, I don’t like that as much, so I’ll avoid it’; so we 
take all the goodness and then we apply it to our 
world – and I think many students have learned 
to do that, unconsciously and subconsciously. We 
don’t even realise sometimes we are learning, but  
I can see it here at IGS. 

I think life is actually an ongoing learning process. 
And teaching life is about understanding 
human beings. If I try to understand them, I also 
understand their learning style. I’ve learnt one 
thing – if the kids like me, they like my subject. 
It’s got a huge impact on the learning. I’ve seen 
students who were performing pretty badly in 
maths, and it gave me an extreme joy to turn it 
around. I know that if somebody loves something, 
their learning process is going to be natural. 

I know that many people don’t love maths; but 
I have observed that if I can make them like the 
maths teacher ... Some students have actually 
said to me, ‘Its only for you I’m doing it!’ and I’ve 
said, ‘You’ve made my day! Do it for me, that’s 
fine! But when you leave this school, you will also 
realise that you’ve done it for yourself – when you 
see that a little bit of maths knowledge is actually 
useful in life.’ Maths is a boring subject, but the 
person who can make it interesting is the teacher, 
so I feel sometimes we have to be like TV stars, or 
comedians in front of the class; they should always 
see us as more interesting than the subject! And 
in doing so, the subject itself becomes interesting. 
Some schools make you learn 
something but also make you 
hate it.

I met a teacher who told me 
about an incident at a selective 
schools exam – where a student 
just lost control and threw his water bottle and 
spoiled everybody’s paper as well as his own, and 
I wondered … You can’t force children to do things; 
it can have a very negative impact on someone’s 
life. I think people are slowly realising that we have 
to accept kids as they are. And every person for the 
better, as they are. I think that’s what’s made me 
stay at IGS: because I could accept myself, I could 
accept others, and you work at accepting people. 
I think that’s what makes IGS. IGS has given me 
the experience and the opportunity to learn in that 
direction. I’m learning just as much as the students 
are learning.

I’m a grandfather now! I had two sons at this 
school for a few years; one is married now and 
has two children. Your teaching changes when 
you become a parent. You soften up in many  
ways – but not ‘soften’ as a negative term, just 
that you can understand the kids better. It’s a 
difference I’ve noticed in myself. 

Ever since I started doing meditation my 
tolerance level and understanding of the 
differences in people has grown. It’s why I feel  
I fitted in here very quickly. I’ve heard that lots 

of teachers who moved to Australia later left 
the teaching profession because they couldn’t 
adapt to different students. But if you are not 
able to adapt, there is no future. All the different 
backgrounds of the students actually made it 
much easier for me. IGS is very conscious that 
no culture goes extinct, and the staff and families 
realise that we learn a lot from each other.  
I think, as well, that the multiculturalism of the 
teachers should be maintained. Sometimes we 
have let go, delaying or postponing our ideas, 
views, our attitudes or way of doing things. We 
have to allow ourselves and others to learn after 
seeing the results. But we should always maintain 
the diversity.

Sometimes teachers know that they are a good 
teacher but that a particular school isn’t right 
for them. It happened to me in Melbourne, 
just before coming to IGS. I was asked, ‘What 
is your religion?’ I still feel the whole purpose 
of education is defeated by that question. But 
values are different here. 

I’m so happy that we started our life here.  
Paul Galea, Rita Morabito, David Miller, Josie 
Nardella, Maxine Blanda – we all started around 
the same time. We are the ones from the ancient 
times at Surry Hills! I had the experience of 
Balmain campus as well, going to and fro every 
day! We moved to Mountain Street, then Kelly 
Street. I’ve lived through six principals, six heads 
of department and six buildings. That’s been  
very interesting.

Being so long here, I always give good wishes 
from the heart to the school. And I think that’s 
how we complement each other: the school gives 
good wishes to us, and we give good wishes to 
the school. May it live long and prosper! And  
I think it is going to.

JAgdisH RAniga 

“some studENtS haVE ACtuaLly sAid 
To me, ‘it’S ONly foR YOu I’m doIng 
IT!’ and I’Ve sAId, ‘do iT for me, 
tHaT’S fine! buT when You lEaVE 
This SChool, YOu wiLl also ReAlIsE 
ThAt you’Ve done it fOr yourself.’”

“i kNOw ThAt If somebody LoVEs someThIng,  
ThEiR lEaRning PrOCeSs is gOing To be NATuRal.”

hIgH sCHoOl MAThs tEaCher, 
fouNdatIon tEaCheR sinCE 1988
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when I came to IGS I was straight 
out of university, having spent 
six months overseas researching 

bilingual education in the UK and mother tongue 
maintenance, specifically, in Wales. I’d completed 
my honours thesis titled Bilingualism Policy into 

Practice, which was new territory in Australia, and 
one of my case studies had been Reg St Leon. 
While studying primary teaching I observed that 
students who came with another language were 
still thought of as disadvantaged. I was lucky,  
I had a positive education with many languages 
spoken at home, including Greek, Italian, French 
and some Arabic. When I returned from overseas, 
Reg contacted me and said, ‘I’m going to set up 
a multilingual school in Randwick, do you want to 
come and be part of it?’ And I said, ‘Yes’.

What I loved the most at IGS in those early days 
was being able to hear lots of different languages 
spoken freely. That kept me connected and it 
felt like home. There was also the ability to forge 
something new in terms of where I went in my 
own journey from primary teaching to language 
teaching, and then to drama and the arts. Being 
able to make connections across those different 
areas has been wonderful. I was also able to 
develop curriculum in the subject of drama, 
which was relatively new in high school terms 
and make links with art forms from different 
cultures and bring language learning to it as well. 
In Years 9 and 10 drama we study Commedia 
dell’Arte and that’s a direct link for the students 
who’ve studied Italian. The same applies to 
the Intercultural Drama unit too. The exchange 
enables us to bring traditions and culture into 
the drama space and combine it with students’ 
language learning. It creates a rich curriculum. 

In a collaborative and kinaesthetic drama 
learning environment students can apply 
their languages and make historic and current 
connections. Students often select culturally 
and linguistically rich pieces to perform. Through 
learning a language you enter into another 
culture and a different way of thinking. You can’t 
put a price on that. To have a school that really 
values that and gives so much emphasis to  
it is fantastic.

With this come tolerance, 
open-mindedness, 
acceptance and social 
consciousness. That‘s 
a wonderful thing to 
witness. There is no place 
for small-mindedness 
here. One of the plays we look at in Year 12 is 
a true story about the murder of a young gay 
man. Our students can’t fathom how something 
like that could happen, how people could hate 
so much. They are able to put themselves into 
characters’ shoes and explore issues that touch 
on challenging subjects, approaching them with 
a strong sense of maturity. The fact that many 
have spent their entire lives in a school that looks 
at things from different perspectives is a really 
powerful thing. And that’s probably at the heart 
of the school – the ability to look at things from a 
multitude of perspectives and not necessarily sit 
in judgment, allowing one perspective to be more 
powerful or have more value over another. 

It is a vibrant and rich culture here and that’s 
what’s kept me at IGS – and my son Jamison 
is now going through too. He is so happy and 
does not want to be anywhere else. Because 
my parents both passed away not long after 
the school began, for Jamison to have access 
to languages is really important to me. It is like 
having an extended family. 

Students here have the freedom to take creative 
risks, especially in the arts, where we have 
consistently had strong HSC results. If students 
can feel passionate and realise their own artistic 
expression, then they can achieve very highly in 
this one measure of success. I love seeing that 
untapped potential come to fruition. It’s just 
beautiful to see the light turn on when a student 
actually realises they’ve got a creative talent and 
that they are able to express it. We identify and 
differentiate student strengths.

The staff is the living embodiment of the 
philosophy that the school promotes. We are 

Unity Through Diversity. There is a really lovely 
kind of balance that exists here too, because 
the students feel that they can approach us in a 
relaxed but respectful way, and there are some 
very strong relationships and friendships made. 
If you show that you’re a continuous learner – 
which we all are – then you don’t always have to 
have all the answers. If students can see you in 
that partnership of learning, it makes for an open 
dialogue between teacher and student. You can 
discover things together, or you can be a guide 
and a mentor. 

We forged paths into new territory, that’s what 
we did. To have created a school based on giving 
value to language and culture I think is incredible. 
IGS allows students to be able to express who 
they are – creatively, linguistically, artistically – 
and to know themselves. I am very proud to have 
been here from the very beginning.

“we fOrgEd pAThs IntO new 
TeRrIToRY … To hAve CReATed  
a sCHooL BasEd oN gIVing VaLue  
To lAnguagE ANd CulturE  
i ThiNk is InCRediBlE.”

“it’S JusT beAutiful To SeE tHe lIghT turn on when 
a stuDent aCTuAllY REaLisEs tHEY’Ve goT A CReAtIVE 
TaLenT ANd that they aRe abLe To exPrEss IT.” 

RITa moRabitO head of dRAmA, ARt, deSigN & MedIA,  
fouNdatIon tEaCheR since dAy ONe, 
SChool PaRenT
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making hisToRY
year 11 drama students, guided by Rita 

Morabito, have been playbuilding around 
the story of IGS as part of the school’s thirtieth 
birthday celebrations. The students used 
transcripts of interviews done for Learning 
Journeys – the book you are now holding – as 
part of their primary source material. They 
were astounded to discover the story of their 
school and the fighting spirit that has made it 
what it is today. 

The students divided into three groups, each 
concentrating on one of the decades in the 
thirty-year evolution of the school, focusing on 
fashion, music, people and significant world 
events of their designated era. Some used a 
verbatim theatre form to capture the essence 
and authenticity of the teachers whose words 
they were using to tell the story. They studied 
mannerisms, vocal qualities and the changing 
dress sense of staff, even recording their voices 
for use. Others adapted songs that evoked 
an era and used archival school performance 
footage as part of their set. 

They also interviewed and recorded the 
primary school community to get a sense of 
the future for the school. The students have 
made their own history through process 
drama performative work which captures that 
wonderful IGS spirit.
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aRTs fest

arts fest is wheN studeNts CoNNeCt with 
their CommuNitY aNd have a lot of fuN. 
where older studeNts meNtor the YouNger 
oNes aNd everYoNe is iNvolved. It is Not 
uNCommoN to see a braNd-New studeNt 
oN stage siNgiNg with a supportive, 
rapturous audieNCe CheeriNg them oN.
This is the esseNCe of the IgS spirit:
iNClusiveNess aNd CelebratioN of taleNt,
of giviNg it a go without fear or favour.
wheN oNe House wiNs, the others Cheer as
everYoNe has had aN iNCrediblY memorable 
daY filled with joYful sights aNd souNds.

oNe daY, four Houses, a “Creative” theme, 
teaChers iN togaS, ChaiN mail, puNChiNg the 
air or hidiNg iN a CorNer. welCome to arts fest
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clubs
my first gig at IGS was as the kindergarten 

soccer club teacher in 1992. There were three 
clubs then. By 1994, I was in charge of clubs and 
today there are about thirty primary and 30 high 
school clubs with many school families involved. 
The aim of the clubs program has always been to 
give students a chance to experiment with new 
and different activities as well as to pursue interests 
they know they enjoy, like karate, scootering, hip 
hop, science and fencing, to name a few. 

I remember thinking that the best people to 
employ as club teachers would be ex-students as 
they knew our school and they knew what sort of 
kids they would be working with. As the school 
grew, more clubs formed, often at the request of 
parents or students. As the high school grew in 
numbers, Kerrie Murphy encouraged the move 
to high school clubs. Today they range from 
Smite Club, electronics and skateboarding to 
Theatresports, School of Rock, even Boot Camp! 

Clubs are great for IGS because it gives the 
children the time and chance to interact with their 
friends, and also the opportunity for students to 
make friends with children with similar interests 
from classes and year groups that they might 
not ordinarily get to meet. The primary students 
especially love their clubs and we have over three 
hundred signed up every term.

Paul Galea, director of student actvities

Primary basketball

Primary science 

Primary cooking 

High school science

High school Warhammer

Primary gymnastics
Primary seido karate

Primary art Primary hip hop
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i often think about how lucky I am that I have 
come into a school I was actually connected to 
as I was graduating. It was because of Reg St 

Leon. I was at Sydney University studying French 
and German, and Reg was the lecturer for a lot of 
us trainee teachers. He used to say: ‘Our dream 
is to have a school where Australian children 
will have an opportunity to grow up bilingual. It 
doesn’t exist yet, when you graduate you may not 
have a job, but we are preparing you for the future 
education of children in Australia.’ 

He was a real visionary – what he said came 
true. I graduated and had no job as a language 
teacher. I was fortunate, though, that I had maths 
in my training and so I taught that. But, of course, 
during my twenty years in teaching, the language 
debate resurfaced and became a priority. And 
our school was already there. We already had 
an understanding of the benefits of language 
study, and so here I am in the visionary school 
of my mentor. It’s a beautiful job. It’s the best 
job anyone could have in a school. Truly – in the 
deputy’s role, you get to work with everyone. You 
get to form close relationships with the children, 
with the staff and with the parents – what more 
could you want? That’s what makes it exciting.

I came from a deputy’s role at St Clare’s College 
at Waverley, and before that from a pastoral role 
at PLC Croydon and Trinity Grammar School. As 
well as the languages, compared to other schools 
I find IGS refreshing for the music teaching 
because music is something I do as an interest 
outside of school. After all, music is another 
language, as is maths. My passion is Ukrainian 
church music; I just find it the most beautiful and 
most meditative music to listen to – have done 
ever since I was a little girl. I studied conducting 
in Canada with maestro Kolesnyk from Ukraine, a 
graduate of Kyiv’s Tchaikovsky State Conservatory 
and the artistic director of Kyiv State Opera and 
Ballet Theatre. Since I was eighteen, I have been 
conducting ‘Strumochok’, the youth church choir 
at St Andrew’s Ukrainian Catholic church  
in Lidcombe. 

I don’t get involved with music at the school. As 
a deputy there are so many aspects to the job 
already, so you have to be a little bit metered 
about what you can fit into the day. I do however 
enjoy witnessing our students grow as young 
musicians at the many performances that are 
made available to them. The most gratifying is to 
watch Year 12 perform just prior to their HSC. You 
cannot go to any better concert than that which 
is performed by the students of the school. The 
music level attained is staggering. 

We – Anthony Dennehy, assistant principal high 
school, Colin Bird, assistant principal primary 
school, Joseph Degeling, director child and 
adolescent development, and I – work really 
hard to ensure that we’re 
constantly looking at 
how to make the children 
feel safe. We listen to the 
voices of our students 
through discussions, 
questionnaires and working with student 
leaders. We’re working on how to make 
practices even better for children so that they 
feel comfortable in approaching their teachers, 
making sure there is no stigma in asking for 
help. How do we do that? The tutor system 
works brilliantly in the high school, as does the 
homeclass system in the primary school. Jason 
Reitmans runs his welfare team really well. And 
so does Lucy Howard-Shubuya with her heads 
of houses. But it’s got to keep being refined, 
and that’s where, as a team, we work to ensure 
that we abide by the National Safe Schools 
Framework that helps Australian schools to 
develop effective student safety and wellbeing 
policies and practices.

Governments have all sorts of policies and 
procedures in place and we have to show that 
we’re adhering to them, but we do more than 
that. We go further because we intrinsically 
believe in the value of each and every human 
being that forms a part of the community that 
we call IGS. 

I believe – no, I know – that if the kids are content 
and like being at school then they will learn. 
That’s part of what I have always been very keen 
to ensure I further my education in. I did my 
masters in guidance counselling and educational 
leadership. Guidance counselling involves the 
basic counselling skills that are imperative 
in all facets of life, including family, work and 
community. This involves good listening skills and 
working with professionals outside of the school, 
where needed. We work hard at IGS to ensure 
that we have the safety net of professionals like 
psychologists, GPs and counsellors, and a close 
connection with the police and other emergency 
services, who help us look after our students, 
staff and community. 

If you ask anyone who is graduating from Year 
12 what they love about this school, they’ll say 
it’s the care that everybody shows for each 
other, and I totally agree with them. I am in a 
school environment where the teachers really 
are committed to caring for the students and 
we all value each other. No matter where we 
come from or what our background, we all feel 
accepted here.

All those many years ago the founders of the 
school created a very caring environment, a 
family environment. Today, parents, through 
the PTF, play a vital role in connecting with each 
other, welcoming new families into the school 
and working with the school leadership team. 
One big goal for us as the leaders of the school is 
to ensure that we maintain that beautiful culture 
of Unity Through Diversity. That beautiful sense 
of whatever ‘IGS-ness’ is. We have to nurture it 
and maintain it, and we have to make sure that it 
never dies. That flame has got to keep burning.

MARy duMa dePuTY PRINCipal 

“A big And iMPoRtAnt asPeCt of 
mY role at igs is ensurIng tHAT 
ThE wElfaRE ANd the caRe of tHE 
childRen IS whAT it ShOuld bE.  
i am veRY focused on tHaT.”

“i beLieVe – nO, I know – tHat if the kids arE  
content anD satIsfieD ThAt’S when TheY’ll leARn.”
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The role of psychologist or school counsellor 
has become a lot more prominent in the 
last ten or fifteen years. IGS has a very 

strong commitment to supporting the wellbeing 
and mental health of all its community members, 
as is evidenced in the employment of two part-
time psychologists, as well as in maintaining 
close working relationships with organisations 
such as the Brain and Mind Research Institute 
at the University of Sydney. My role as the 
director of counselling services is to keep that 
commitment alive and to make it all work.

We know from lots of scientific data that learning 
is underpinned by good mental, physical and 

emotional health. At the heart of this is the wellbeing 
of each individual student – when students feel safe, 
secure and nurtured, their brains will actually be in 
a much better position to learn and remember new 
things. So creating an environment that supports 
the wellbeing of students is actually critical to their 
academic outcomes. It’s not the only factor – but it 
is a big one.

If you think about kids who may be disengaged 
in the classroom, it’s often because emotionally 
there’s something bubbling away under the 
surface –anxiety, stress, anger, boredom. 
Concentration is often the first cognitive process 
to go. So good teaching and learning needs to be 
about positive relationships, so kids can feel the 
security and safety they require to learn. This is 
what makes IGS so unique for me: all teachers 
demonstrate a commitment to the mental health 
and wellbeing of the students they teach. This 
approach is well regarded in the local community. 

Some schools may not have the resources to 
employ psychologists. But at IGS we acknowledge 
the central role of student wellbeing in terms 
of academic performance. Within the school 
community there’s a large acceptance that we all 
have difficult times, and there is, subsequently, a 
strong willingness to engage with us. 

My colleague Tamara Kezelman and I specialise 
in working with young people, assisting them 
through emotional or psychological difficulties, 
and in some cases psychological disorders such 
as depression, anxiety or academic learning 
problems. We also do a lot of work with parents 
and teachers. Individually, my role with those 
kids is to teach them coping strategies, and to 
provide a space for them to talk about some of 
their problems. I can think of many examples 
of children at IGS who have had wonderful 
outcomes following our interventions. 

When I first came to IGS, what really struck me 
was the willingness of staff to listen to what  
I had to say. It’s very different to other schools 
I’ve worked in. Here the staff are very open to 
developing their knowledge, 
and participating in professional 
development activities, and to 
trying different things to help 
different kids. And the kids 
themselves have a sense of identity 
that they are ‘IGS kids’, which I think 
encapsulates a certain sense of 
individuality, but also a very strong 
sense of being part of a group and being mindful of 
other people, as well as a really strong connection 
to justice and to human values. I would say that 
based on my experience with other schools, there 
is a difference here at IGS, both in terms of what 
the school expects of the kids, and in the kids’ 
attitudes and how they express themselves. I find 
them pretty switched-on and with a very worldly 
understanding of their surroundings. 

What’s really great is that we get referrals from the 
kids themselves, meaning that they’ve had their 
own insight into their difficulties and want to come 
and seek some help from us. For them to initiate 
the relationship and want to come and talk to us 
is pretty good. I think we’re generally well known 
among the kids – they know our faces, they know 
we’re part of the school community, and they’re 
comfortable with that. I also think that it helps that 
we’re both fairly young, because they feel that they 
can relate to us.

The school counsellor’s role is principally to 
provide a therapeutic service that will help 
support the development and learning of 
students. But at IGS we go much further than this 
– we aim to provide a service to the whole school, 
by offering education and support to teaching 
staff on the role they can play in supporting their 
students. Tamara and I work very closely with 
student coordinators Lucy Howard-Shibuya 
and Jason Reitmans – they act as a major point 
of referral to our service. We meet with them 
regularly and we sometimes advise on strategies 
that might help a particular student before they 
even need to see us. In this way we try to act in a 
preventative fashion by supporting teachers to 
support students. 

From talking to my colleagues that work in other 
schools, it’s obvious we have a higher ratio of 
school counsellors to students here at IGS. Some 
schools have a counsellor or psychologist two 
days a week for 1000 kids! But here at IGS there 
is at least one school counsellor available every 
day, while we are both available two days a week. 
It’s rewarding because we are able to have a 
positive influence on mental health right from the 
early ages of life. We can also have contact with 
families, teachers and individual students, which 
doesn’t easily happen in other settings. 

Our real aim is to create an environment that is 
very supportive of growth, learning, development, 
and mental health. I think at IGS – in all schools 
generally, but here at IGS especially – we have  
a really big role to play in facilitating that.  
And we do it well.

JoSePh degeLing  dIReCtoR Of CouNselling seRviCeS

“wIThiN ThE schOol COmMuNity theRe’s a 
laRge aCCePtANCE ThAT we alL HavE dIffiCulT 
TiMes, and ThEre Is, subsEquentlY, a stRong 
wiLlIngnesS To ENgagE with us.”

“we aRe abLe To hAVe a PositIvE InfLuenCE on 
mentAl heAlth RIght frOm ThE earLY agEs of 
lIfE. we CAN also Have contAct wITh fAmiLies, 
TeACHErs And inDividuaL sTudenTs, whiCH 
DoEsn’T EasIlY HapPen in oThEr SeTtIngs.”
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“mY favourite daY oN the IgS CaleNdar 
is the disCo. It is great fuN aNd a 
good time to haNg out with frieNds. 
The disCo is a ChaNCe to siNg aNd 
daNCe or just talk with Your frieNds 
outside of Class. It is also great to 
get photos takeN together, aNd a time 
to get dressed up.” 
Sarah Street, student

500 exCited kids + 120 exhausted 
PTf voluNteers = oNe huge 
explosioN of daNCe floor feverDiscO INtERnatIONAL
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at first I taught on Tuesdays. I taught all 
of high school – two periods of each 
year from 7 to 10, and then sport in the 

afternoon. After one semester I was asked to do 
two days administration, and then suddenly I was 
full-time the next year, taking over all primary and 
all high school physical education and starting to 
formalise the beginning of the PE department. 

It was a fabulous time. I found a really interesting 
little school with a fantastic cross-section of people 
on staff. We had the world’s dive-iest building.  
I can remember creating a basketball court for the 
boys downstairs against the science lab where I put 
masking tape down in a half circle and put a netball 
hoop up against the wall. But there was fantastic 
camaraderie. Back then, IGS was small enough for 
everybody to pretty much know each other, from 
kindergarten to Year 12. So there was always this 
sense of connectedness and sense of family. 

There was still some of that lingering siege 
mentality, thanks to the school’s rocky beginning, 
when it felt like the Department of Education was 
hanging over your shoulder or the banks were going 
to foreclose. In those early years it was difficult to 
think about long-term objectives for the school. The 
positive side to this was the really strong bonds that 
formed, between staff and students and staff and 
parents. It was a fantastic little school. 

When finally we learnt that IGS had secured  
new premises with the space and security 
it needed to grow, the challenge was how to 
maintain the philosophy and connectedness  
in a larger environment. It became one of my 
roles to work at this – at keeping the sense of 
family and connectedness. 

We decided that as the school got bigger we would 
have to create communities within the community 
so that students could connect through activities 
and events. Three houses already existed and 
it seemed obvious to use them as the starting 
point. David Wright wanted to formalise student 
leadership, so I suggested we elect house leaders, 
a boy and girl from each house, resulting in six 
school leaders chosen by a formal voting process. 

Within the house structure we decided to have tutor 
groups to maintain the continuity of connection. 
And we settled on vertical tutor groups, each with 
students from Years 7 to 12, to perpetuate the links 
across the year groups that had always been there. 
Even the students’ lockers were grouped in tutor 
blocks rather than in year groups to encourage 
incidental connection throughout the day. There’s 
so much time spent in a school. Why should a child 
only know twenty-four kids from their year group, 
who they sit with in class everyday? So that’s why 
we chose the vertical system.

The aim was to involve as many staff 
as possible and keep tutor groups 
small – no more than fifteen or sixteen 
students in each one. We wanted every 
member of staff meeting and mixing 
with kids for ten or fifteen minutes at 
the beginning of every day, to maintain 
that sense of everybody knowing everyone else 
and having a concern for everybody. 

Then we needed activities that would foster 
the interaction we hoped for. The tutor groups 
got involved in charity events, debating, public 
speaking, preparation for Arts Fest, International 
Day and end-of-year activities. All these activities 
were then held on a whole of house level, along 
with the main sporting events. There was a 
constant process of working to create activities 
that would allow interaction and connection within 
and across the house system.

IGS had employed a part-time school counsellor 
for many years but it was obvious as the school 
grew and the student body was changing that we 
needed to expand this role and provide a structure 
to support students pastorally – to make sure that 
if a child is in strife they know where they can go. 
A full-time counsellor was appointed and the idea 
was that the counsellor would work closely with 
me, as the director of welfare, and with the house 
system. We constructed a very clear pathway to 
help staff, students and parents access support 
and care. 

I’d been there long enough to actually know every 
kid in the school from kindy to Year 12; I had taught 
most of them at some stage. I felt my role was to 
keep the connections alive. To me this was really 
important. Connectedness facilitates a sense of 
identity and with that comes a feeling of comfort 
and safety. School should be a safe place for all 
students to make mistakes and be supported, and 
to feel they belong. I would suggest that we are all 
able to get on with things better if we have a sense of 
identity and self-respect – a feeling that we are part 
of something; that we belong and are not isolated.

IGS does not have a high profile when it comes to 
sports, but I would hope every kid felt that they 
could have a game of something and feel good 
about it. The language program is run so that 
everyone fits in somewhere at their level, so I’d 
hope that most kids are comfortable there and not 
feeling like they’re failing. But it’s fine to fail too –  
it helps us work out what we need to learn. Kids 
should feel safe to fail in a school and know that 
someone will help them get back on track. I think 
that IGS offers all of that in spades. It’s slightly 
more relaxed than other schools. Eccentricities 
are indulged; we’ve had some seriously eccentric 
students over the years and we’ve taken on kids 
who’ve really struggled in other schools. You don’t 
have to be the best and the brightest, the best-
looking or the fastest – everyone’s got a place at 
IGS. I think the school has always kept its core 
values at the heart of what it’s doing. Even when 
it’s been changing and growing, it’s always had 
them at the forefront.

IGS has been fantastic. I’m no longer there but 
the network of staff and ex-students is amazing. 
And if I have touched one child in some way, that’s 
fantastic too. I loved it. I loved every minute of it. 

maureEN gIll 

“ConNECtEdnesS faCIlitATes A sENsE Of IdENtItY And wITh tHat Comes  
a feeling of ComfOrt and Safety … i would suggEsT tHaT wE Are aLl  
abLe To geT ON wiTh ThiNgS betTeR If we Have a senSe of idenTiTY  
aNd sElf-REsPeCT – A fEelINg tHaT wE Are pArt of somEtHIng,  
ThAt we belong aNd ARe NoT isolaTed.”

“I’D been TheRe long enough To know eVErY  
kID iN ThE schOol fRoM kIndY to YeAR 12. i feLt  
mY role wAS To keEp ThE CoNneCTiONs aLiVe.”

StAff mEmBeR 1991–2006,  
dIReCtoR Of welfAre 2002–2006,  
SChool PaRenT
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when I arrived for my first interview 
in 2007, it was before reception had 
glass walls – it seemed like there were 

a million people walking past, a real hustle and 
bustle that was different to what I’d experienced 
before. The reception area at the school I had 
just come from was in an old mansion; you 
never saw kids over there, it was a very subdued 
environment. Any of our staff who have come from 
traditional private schools find a real cultural shift 
here. Even the way the kids speak to you and the 
way you speak to them are different, and the kids 
are more respectful of your expertise than they 
are at many other schools. They don’t respect 
you because of your position, they respect your 
knowledge and your capacity to do a good job – 
you have to work harder to get that respect, but 
once you have it, things are a lot easier. 

My job is looking after the staff. My most 
important role is the professional learning, 
mentoring and accreditation programs that 
progress a teacher’s career. I also look after all 
our prac. (or student) teachers, and that’s my 
passion. We have forty prac. students a year – 
most schools will only take three or four.  
We also have student teachers from London, 
Leeds, Maine, Boston, Minnesota – it’s our way  
of giving the school an international focus.  
We have several teachers working for us at IGS 
who started out as prac. students, and we’ve also 
supported a number of other staff to become 
teachers. For example, we have assisted staff 
from administration roles to complete their 
teaching qualifications and they are now working 
for us as teachers. It’s one of the things we do 
really well in staff services, that’s why we keep 
our teachers!

We send teachers to conferences and courses – 
we do three thousand to four thousand hours 
of professional learning a year. We also have 
in-house programs where our own staff run short 
courses in their field of expertise. The IT guys 
run a course called Plugs and Cords, for those 
having trouble with their computers; I hold a 
middle managers course on how to run meetings 

for people entering leadership for the first time; 
the language teachers run courses on using the 
interactive whiteboard to teach, so they ‘in-service’ 
the rest of their department. We bring in experts 
– we’ve been running an Aspiring Leaders course 
– and teachers, maintenance staff, administration 
staff, accounts staff all enrol in it. Those who’ve 
done that course have often become our next 
heads of house, assistant heads of departments, 
or senior tutors in 
the high school. 
If we can keep 
creating genuine 
leadership 
opportunities, 
that’s how we 
keep our people. 

When the HSC results come out, I’m always more 
proud of the kids that are middle-of-the-road 
than the top end, because the middle-of-the-road 
kids were probably heading towards Band 3 or 4, 
and good teaching got them to Band 5 or higher. 
It’s the kids who got 80 per cent – who two years 
ago you would have pegged at 50 per cent – for 
whom a teacher has made a huge difference. 
That’s real teaching to me. And that’s something 
we do really well here. 

When I recruit teachers, I look for a cultural fit. 
We are a high-paced, high-energy school, so I ask 
myself will the person be able to cope with that? 
The thing I’m most interested in is, ‘Can you form 
relationships with our kids?’ I’ve known teachers 
who have a passion for their subject, but not for 
the kids who learn their subject. When you talk to 
our ex-students, they don’t reflect on how they 
really enjoyed learning subject X, they talk about  
the relationships they formed with their teachers. 
And that’s what good teaching is. 

I teach six periods a week. Usually in my job 
people are HR generalists, so they’ve come from 
a corporate background, but because I’m from 
a teaching background I have a much broader 
role with the teachers and take an interest in the 
kids. You treat them with respect; you have to 

be genuine. Kids can see through you. In a lot of 
schools there’s the culture of ‘You do as you’re 
told because I am the teacher’ but if you took that 
approach with IGS kids, they’d just look at you 
and shrug, ‘Whatever’. Whereas if you send the 
message that you know your stuff, you’re there 
to help, you’re a good teacher, then they’ll say, 
‘Great, he’s here to look after us’. That’s what our 
kids want, that sense of security. 

They also have a strong sense of justice, 
and they’re not shy about voicing dissent. If 
there’s something they passionately believe 
in, they’re quick to question you. That’s a really 
good character trait. And our kids are really 
understanding. All schools talk about being 
inclusive, but we actually do it. I’ve attended, and 
taught at schools where you really had to fit the 
mould. But what we do really well at IGS is accept 
all the differences. That’s what life is, you walk 
down the street and everyone’s different. And 
that’s how we employ people. We don’t employ  
a ‘brand’ of teacher. IGS is ethnically diverse but 
it’s diverse in other ways, too, and that’s really 
important because it’s a role model for life.

If we want the kids to perform really well, then 
we’ve got to be prepared to look after their 
welfare. If we’re not doing that, then it doesn’t 
matter how much knowledge we’re giving them, 
they won’t succeed. Our school has a very 
good reputation for wellbeing, and a good sign 
of that is that if other schools are dealing with 
challenging situations, they’ll ask us,  
‘Can we borrow some of your staff?’ or  
‘Can we get some advice?’. That’s a real credit to 
our teachers and I tip my hat to them.

dAvID hAmpEr AsSistAnT PRINCipal – staff seRviCes 

“OuR sCHooL Has a VeRY goOd RePutation fOr weLlBeIng,  
aNd A gOod sign of tHaT IS ThAT OtHEr sCHoOls will ask  
us, ‘CAn we boRrow soME Of your StAff?’ oR ‘CAn we geT  
some advIcE?’. THaT’S A REaL CRedit tO our teaCheRs.”

“All sCHooLs TaLk abOut bEing iNClusiVe, but 
we aCTuAlly do IT. I’Ve atTended, and TaugHT At 
SChools wHErE you realLY Had to fit the mould. 
buT whAT we Do realLY weLl AT igs is AcCEpt aLl 
ThE dIffeRENCes. THaT’S whAT Life Is, YOu waLk 
DowN ThE sTrEet and EvEryonE’S diffeRent.” 
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my children needed lunch, and I needed a 
lunch menu. On the school’s website,  
I found the lunch menu and a job, and  

I started in 2010. I used to be a lawyer, then an 
accountant, and for the ten years before 2008,  
I was a banker. But IGS seemed like a fantastic 
way to use all my skills at a place that suited me 
as a person: the values, ethos, and culture –  
it made sense to me; I love it here.

Kerrie Murphy was the principal then. She sat in 
the office next to mine, and every day we talked 
for hours. She was leaving and wanted to pass on 
a lot of information. She was largely responsible 
for the carriage of culture and the diversity 
charter at IGS; she lived it and believed it, so it 
was great getting that download from the person 
who drove it. 

If you look at the business of the school as 
a whole, we’re a company that runs like any 
commercial operation. Our product is the 
frontline teaching, and it needs all the usual 
support. The finances, IT, facilities management 
and administration are my responsibility. 
Fortunately, I have three people working with me 
who are brilliant. Patrick Skagerfalt looks after all 
the IT and maintenance; Karol Glumac looks after 
the finances; and April Jackson looks after the 
administration. They don’t just go the extra mile, 
they make sure things are right. So this frees me 
to concentrate on IGS ‘growing up’. 

By ‘growing up’ I mean catching up as an 
organisation. Many things were done on the basis 
that ‘we’re just a small school’. But the school has 
grown rapidly in the last ten years. So aside from 
economic projections, I also look at demographic 
patterns, market appeal and how we manage 
the school so that the things we don’t have any 
control over have minimal impact on its future 
health and viability. 

I believe this school is what it is because of where 
it is. It wouldn’t be what it is if it wasn’t here. 

There is a unique blend of people who bring their 
children to the school because of where we are. 
So it’s very important – leaving aside all the other 
factors that impinge 
on us, such as federal 
funding – that we 
secure our future 
with the physical 
accommodation 
where we are. 

In the last three years 
we have undertaken a 
lot of work to better understand our product and 
why we appeal to the people that come to this 
school. As part of this exercise, I made a long list 
of schools that we consider our ‘peers’ and did 
some comparative analysis. In any given year our 
results in public testing for the relevant years is at 
least as good as these peers – and we are getting 
better and better. For example, for Year 5 (2010), 
against that peer group, we were number one in 
reading, number three in writing, and number 
one in grammar and punctuation. When you 
average that through, we beat all those schools. 

Counsellor Joe Degeling gave a presentation to the 
staff on a student welfare survey he conducted. 
The concept underpinning the survey is that 

students learn best when they are happy, and feel 

safe. And ‘safe’ is a very broad concept, including 
the belief that they can be who they want to 
be. Once you take that mental pressure off, it’s 
easier for them to achieve these great results. 
The resounding result of the survey was that our 
children are happy and feel safe.

We are considered by most of our peer schools 
to be the school that does student welfare really 
well. That doesn’t happen by accident. It’s backed 
up by facts. In the primary, the children are not 
directed to a perceived norm in behaviour. Rather 
they are each encouraged to be who they are. 

This principle is adhered to in high school, where 
children begin to genuinely express themselves. 
People like Anthony Dennehy really have a 
tremendous understanding of that whole ‘looking 
after the kids’. The students love him. 

Many families are aware of our excellent 
reputation when it comes to student welfare, and 
the high end support the school can give. For the 
ones that need that help, it can be life-changing.

A couple of years ago, we got a heartwarming 
email from some parents, whose son had 
struggled. They said, ‘We do not think there is 
another school in Australia that could have, or 
would have looked after and supported our child 
the way the staff at IGS did … Lucy, [Howard-
Shibuya], he will always think of you as his other 
mum and I am happy to share the role with you, 
thank you for helping keep my boy safe and well’. 
We have a large group of people focused on 
helping kids and that is our advantage. 

I have two children here, so my interest in IGS 
goes beyond my job. You become very protective 
of what you believe is working for your children. 
Téa, my daughter, asked me recently, ‘How long 
are you going to be at the school, papa? You’re 
not allowed to leave until I leave!’ My son Harsha 
is very affectionate. Whenever he sees me he’ll 
come and give me a hug. He’s unaffected by what 
other people think. He’s not into peer pressure; 
he does what he wants to do if it’s the right thing 
to do. And I always encourage it. That’s why  
I think he fits in here really well. I genuinely believe 
that the school, in its current form, is the perfect 
place for my children. 

dHarMa MuRugiAh  “i genuIneLY beLieVe tHat tHE 
SChool, in ITs CuRrENt fOrM, 
Is tHE PeRfeCt PlACe fOr My 
childREn. the chEmIStRY woRks, 
aNd you becoMe VeRY PrOtective 
of wHat You belIeve IS 
woRkIng foR YouR ChIldRen.”

“i beLieVe tHIs sCHoOl IS wHaT iT IS beCause of whEre 
It is. it wOulDn’T be whAt It is if IT wasN’t hEre. 
THat unIque blENd of pEoPle who coMe frOm DiffeRent 
PlACes, eveRything woRks because of wHeRe we aRe.”

Left: Dharma with his children,  
Harsha Gabriel Murrin, in his blazer,  
and Téa Anna Parvathy Murrin

head of CommErCiAl seRviCes, 
SChool PaRenT
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a lthough I grew up on the leafy North Shore 
from a fairly monolingual background, 
my parents encouraged the study of 

languages and were very interested in travel and 
other cultures. I then married a Japanese man 
and learnt the language while living in Japan. 
This changed my life considerably. Further to 
that, getting a job at IGS where many teachers 
spoke three or four languages was refreshing and 
incredibly exciting. The joy of teaching language at 
a place where it was so celebrated was fantastic. 

As well as teaching Japanese, I have worked as a 
year advisor, overseas students coordinator, and 
then Kerrie Murphy offered me the role as Head 
of House, which was wonderful. After a number of 
years I moved into the role of Student Coordinator. 
It’s a unique position – you really have to have 
an understanding of the whole school, so I was 
fortunate to have had that prior experience.

My role requires me to think on my feet quickly 
when it’s a student care issue, particularly if there 
is a crisis. I work closely with Anthony Dennehy 
and the counsellors Joe and Tamara, the heads of 
house and all the tutors. It is an extremely big role 
because you really are looking after the wellbeing 
of the entire high school. The orientation of Year 
7s is especially important. We make sure that 
their integration in the high school is a carefully 
managed process. We team them up with the 
Year 11s in their house, so it increases their sense 
of belonging. It’s all about our core value of 
connectedness, because that’s what gives kids the 
confidence to develop and to be out there doing 
things. At IGS everyone looks after each other.

The students just seem to be able to go out there 
and grab things. I’ve travelled overseas with IGS 
students and they are such great ambassadors 
because they’re really interested in the world 
around them. I’ve taken them on three different 
trips to India. In 2006 there were thirty of us at 
Kolkata airport – Years 9, 10 and 11 – when we 
discovered that all our luggage had been left in 

Thailand! By this stage it was 1am and the kids 
were just videoing each other, laughing, singing; 
there was none of this, ‘Oh my God, my bag’s gone, 
what am I going to do?’ They were pragmatic. And 
that’s what IGS kids are like. 

And they are so funny! A group of Year 11s made a 
film recently. It was about boys as spies, chasing 
each other on a bus, dressed like the guys from 
Men In Black. It had a sense of the ridiculous, not 
just because it was funny, but because they had 
the confidence to make it. They were so happy. 
They’d had a Samsung phone, taped to a tripod, 
filming in different parts of the city. That’s what 
I’m talking about with IGS kids. They’re quirky 
and creative. We had a whole-school screening 
of the film. Paul Galea put on one of his famous 
barbecues, the kids collected gold coins at the 
door, and donated $500 to World Vision. 

I’ve had so many conversations with students –  
ultimately they know they can trust me, and 
with that trust 
comes an 
element of 
respect. Boys 
particularly 
need to see that 
you can be firm 
but you have to 
be fair, and if you’re not fair you lose their trust. 
You need to spend time getting to know who 
our students are and what they’re interested in. 
Because if you make that connection with them 
it’s like an investment; they’re going to work with 
you. You can’t not know the kids and then expect 
to connect with them. It doesn’t work.

What marries really well with the student care are 
the social justice and the co-curricular programs. 
One aspect of the social justice program is a 
great initiative that Jodie Blacker brought into the 
house system, where each house is connected 
to a charity. The kids run it and achieve great 
things for the community. We’re teaching them 
that giving back is crucial, and I think that makes 
them better people.  

Then there’s High Resolves – this is a really  
interesting program that Robyn Moloney and  
I piloted in 2005 (it was introduced by IGS 
parents Roya and Merhdad Baghai) to teach 
kids about becoming global citizens. Now it’s 
integrated into the curriculum and is enormously 
successful. Students learn about global issues 
and their place in the world. We were the first 
school to introduce it, and immediately saw the 
benefits of running such a program alongside 
the academic programs. There’s a lot going 
on at IGS but this is fundamental for creating 
the kids we have. I don’t believe in just learning 
subjects for the sake of getting to university; if 
we can teach kids critical thinking skills along 
the way, surely that’s going to help them with 
anything they do. My daughter Hanako absolutely 
loved it. Her opportunity to be a leader here was 
definitely linked to her house, social justice and 
co-curricular involvement because she was able 
to contribute so much and also gained so much 
from them.

Year 12 mentoring is something we’ve really 
streamlined. We make sure it’s implemented in 
Term 4 of Year 11, and the Year 11s are already 
saying, ‘I know which teacher I’m going to have 
as my mentor!’ The HSC is like a hothouse, so 
it’s wonderful that they’ve got somebody who 
can say, ‘The sky’s not going to fall in, you’ll be 
all right tomorrow’. I love the mentoring here; 
it’s fantastic, and I love that the teachers do it 
off their own bat. When we bring back our HSC 
achievers to speak at assembly, many of them 
say: ‘Talk to your mentors’, and I’m air-punching 
at the back of the hall going, ‘Yes! It’s working!’ 

LuCy howaRd-sHIbuYA 

“IT’S wonDeRful ThAT tHEY’Ve goT soMEbOdy who can saY, 
‘THE sky’S not gOing To fAll in, you’ll be aLl Right tOmorRow’. 
i love ThE MENToRINg HeRE; i ThiNk iTs fantAstIC.”

“we tEaM the YeAR 7S witH The YeAR 11s. it’s  
alL About ThE CorE Value of ConNECtEdnesS 
beCauSe tHaT’S whAT giVEs kIDs tHE ConfidenCe  
To deVeLop and To be out ThEre dOing ThIngs.”

Left: Lucy with her son Jotaro and daughter 
Hanako, head girl, 2013

JAPanesE LanguAge tEaCheR 
& higH sChool studENt 
coOrdINAtor, sChool pARent
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my family was drawn to IGS by all the things 
you can glean from the prospectus: partial 
immersion languages program, secular, 

co-ed, preschool to Year 12, one campus, etc 
etc. What drew us in, however, was the unique 
community that is IGS – the fact that we really 
do live our motto of Unity Through Diversity. We 
are not just tolerant of difference, we revel in it. 
Perversely it is our culture of inclusion that  
sets us apart. 

We have many institutional features and events 
which are engendered by and reinforce our 
community ethos, such as International Day, 
our vertical tutor groups, and our languages 
and music programs. It is the myriad informal 
examples of our genuine sense of community 
that show how deeply ingrained that feeling is. 
It’s there in the high school students who are 
never too cool to help the littlies or hold a door 
open for the parents; the fact that ‘muck up day’ 
for our Year 12s is taking kindy to the zoo (more 
exhausting than the HSC); and that for our kids 
acknowledgment of the Indigenous owners of the 
land on which our school flourishes was a routine 
part of their experience long before Sorry Day.

It was an audacious step to establish a local 
school with a truly global perspective in rented 
rooms in Randwick, and it is a tribute to the 
sheer force of will of the founders that 
our school survived those perilous 
early years. It was their example 
which moved me to become involved 
in our school community and to 
contribute in the many ways we do. 

Thirty years on, IGS is an established 
school with enviable academic results, 
wonderful programs in languages,  
music and the arts, Indigenous 
scholarship students of whom we  
are justifiably proud, and a reputation 
as a lighthouse school for  
student welfare. 

I am proud to serve as deputy chair of the board 
of IGS with a team of dedicated people who 
donate their time, skills and effort generously in 
the service of the school – none more so than 
the board chair, David Baker, who has served 
on the board and as chair with distinction for 
more than seventeen years. The board and 
leadership team under principal Michael 
Maniska, are committed to ensuring that 
IGS continues to thrive and to provide 
the most conducive environment for the 
holistic nurturing of children who will  
go on to become the global citizens  
of tomorrow.

 

LARissA Cook dePuTY CHaiR of igs boARd, sChool pARent 

Left to right: Alexander Malouf, 
Larissa Cook and Ben Malouf

“at igs, we aRe noT jusT tolErAnT 
of dIffErencE, wE REvEl IN it.” 

by his second year at IGS, our son Nicholas 
was having such a good time that I wanted 
to give something back, so I turned up at a 

PTF meeting. I didn’t realise they were electing 
committee members. Anyway, they started off 
with the election for the role of president, and as 
the newcomer they all sort of looked at me. And  
I thought, ‘Oh, I don’t really want to … ’ But of 

course they all said, ‘It isn’t much work, we’ll all 
help you!’ And then they elected me president.  
I really did enjoy it; it was a good group of people, 

each committed to their child’s education. 

Unity Through Diversity is a defining feature of 
IGS. It takes all types of people to make a world 
and it is that encouragement of acceptance 
and being accepted by people that we really 
valued at IGS. We also valued the dedication and 
involvement we found there: parents passionately 
involved in their kids’ education – trying to get 
them to learn to their absolute maximum –  
and a staff that was also dedicated to that end. 

Nicholas’s social skills needed to be encouraged. 
At the very first school camp he went on in 
Year 7, Maureen Gill asked him, ‘What are the 
names of the kids in your group, Nicholas?’ and 
Nicholas said, ‘I don’t know!’ So she said to him, 
‘Well, Nicholas at the end of the day you are 
going to have to tell me all their names, so just 
focus on that,’ and he did. He just needed to be 
drawn out, and I think that that’s what I keep 
harking back to – the attitude of the teachers, the 
professionalism, the dedication. We were always 
amazed when we went to the parent–teacher 
functions. I can’t actually remember a time when 
one of Nicholas’s teachers needed to read off the 
sheet to tell us what his performance was like; 
they always knew. 

When I went to school, the emphasis was on  
not being very different, and if you were, it was 
at your own peril. We chose IGS because we  
were looking for an environment for someone 
who has got quite a quirky personality. 
Somewhere our son could be comfortable,  
be himself and pursue what he wanted to.  
And that’s been successful. We’ve ended up  
with a very relaxed, confident twenty-year-old. 
Students come out of IGS with a facility to  
reason and to test that against the core  
values they’ve been given. It’s very good 
preparation for intellectual curiosity and that 
stands everyone in good stead. 

johN aNnIng ptf PREsidenT 2005–2009,  
sCHoOl PaRenT

“in mY VIew tHe sCHoOl goT IT RigHT, tRYINg  
To encourAge good aCadEmIc ResulTs while  
ReCognising ThAT PeoPlE HavE dIffeRENT  
INTeREsTs aNd dIffeRENT lEaRNIng CAPabilIties.” 
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m y second child was three weeks old 
when my first child began preschool at 
IGS in 2002. With postnatal enthusiasm 

I volunteered to be a class representative, 
commencing a continuous involvement with the 
PTF. As a new volunteer, I organised the kind of 
function I felt was ‘expected’ — a rather  
sedate parent-teacher dinner. Although pleasant 
enough, I reflected afterwards that there had to 
be many other ways to connect IGS families and 
celebrate our unique multilingual community. 

The following year, with the help of the language 
and music teachers, I organised a Laternelaufen 

(lantern walk), a traditional German celebration. 
In class the children made beautiful paper 
lanterns and learned ‘lantern walk’ songs in 
German. Eighty families met at Bronte Beach 
to walk and sing together on a winter evening, 
lighting the way with the candlelit lanterns, 
warmed by barbecue Wurst, Gluhwein and hot 
chocolate. The making and learning preparation 
enabled the children to connect their school-time 
language learning activities with family  
time outside. 

The celebration allowed parents to share 
the language learning of their children while 
experiencing a unique tradition from another 
culture. Repeated over the years, the Laternelaufen 
is just one of many PTF activities that beautifully 
celebrate the IGS core value of connectedness.

My initial attraction to IGS was the opportunity for 
my children to learn their father’s native language 
and understand their German heritage-within 
a community that values different cultures and 
languages. I joined the PTF to contribute to their 
school and the reward has been belonging to a 
vibrant, respectful, connected school community.

As a coeducational school, with early learning, 
primary and high school students together on the 
one campus, IGS provides unique opportunities 
for students and families at the different ages and 
stages of the school journey to meet and learn 
from each other. PTF activities connect families 
which each other and through this connection 
quality relationships are formed, celebrating 
another IGS core value: authenticity.

DiAnA HaschE ptf PREsident sINCE 2011,  
SChool PaRenT

“THE LATeRNelaufeN is jusT one of mANy  
ptf aCtIViTieS ThAT beAutifullY CElEbRatE 
tHE igs COre vAluE Of conNectEdneSs.” 

Diana with sons 
Florian and Emil

Dom entered IGS preschool in 2002 and 
Anna in 2005. From the start, we knew it 
was the right place for them. We have family 

in Europe as well as Australia so we believe that 
second languages are essential. And music has 
always been extremely important in our lives.  
On top of that, the fact that IGS is fiercely secular 
meant that our values were a perfect fit.

When we heard principal Kerrie Murphy was 
leaving, José decided to run for the board 
because he thought that the choice of the new 
head was the most important decision the school 
would make for the coming decade. He’s proud 
to have helped choose Michael Maniska. I have 
been part of the IGS parent community from the 
start of our involvement, volunteering regularly 
and culminating in sharing my editing skills on 
this book.

We love the IGS ethos of inclusiveness and 
how it imbues its students with a kind of gallant 
fearlessness. There is something about the school 
— its fabled yet indefinable ‘IGS-ness’ — that 
empowers children to face daunting change with 
courage and optimism. We know this for a fact, 
because in 2013 we took the children away from 
IGS — where they, and we, had assumed they 
would be for their entire school lives — and 
moved to France. 

Ironically, it was the training (both educational 
and ethical) the kids received at IGS that 
allowed us to contemplate such an enormous 
move. We knew that the French system 
would be alien and tough, but we knew that 
their strong grounding in French language 
would help them fit in quickly. We also knew 
that IGS had actively reinforced in them a 
solid sense of their individuality and self-
worth and this would help them confront 
the (to them) unwanted change bravely. 

It hasn’t been the easiest of landings. The 
children were shocked by their reception — it 
would never have been like this for new students 
at IGS! No maps, no buddy to help them out, 
no explanation of how things worked. The local 
children were standoffish, not warmly welcoming 
as they would have been 
at IGS. But they have 
persevered in a way 
that fills us with 
admiration. I think IGS 
played a big part in 
unfolding their native 
resilience. They are 
coping with the early 
days of their new 
lives, lives that will be 
as enriching as their 
days at IGS were.

Susan mOrRIs-YATes 

Students Dom and Anna Borghino;  
José Borghino, former board member;  

Susan Morris-Yates, volunteer at the  
old uniform shop and the primary disco

“we lOve the igs eThoS Of INCluSivenesS 
aNd How it iMbuEs itS stuDents witH a 
kind of gAllANt fEaRlessneSs.”

CoPY edItOr & pRoofrEadER, 
Learning Journeys, 
ptf mEmBER, sChool pARent
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we grew up locally in Pyrmont when it 
was a slum. Everyone was poor but no 
one was lonely. Our mum, Edna Kersh, 

taught us to be respectful. It was always high on 
her agenda, along with education. At IGS, we see 

the kind of respect that our mother believed 
enhances people and communities. At IGS, 
Molly and Flynn, our niece and nephew, see 
a cultural and economic diversity as well as 
enormous respect being shown towards 

Australian Indigenous people. 

On International Day we saw Molly and her 
year perform. To open there were five 

children who did the Welcome to 
Country on stage. First was 
an Indigenous boy, then the 
others did the Welcome to 
Country in Japanese, German, 
French and Italian. Through 
that we know Flynn and Molly 
are going to go forward with 

a respectful philosophy 
and a set of 

principals that 
will stay 

with them 
forever.

In the 1960s we worked with the Kukatja people 
at Balgo, in the Great Sandy Desert. This was the 
foundation for us embracing Indigenous culture 
and where we first shared bush foods with the 
local tribe. 

In 2013, we catered at IGS’s Indigenous 
Connections event (which featured Bangarra 
Dance Theatre), and Raymond prepared native 
foods such as emu, wallaby, crocodile and cheese 
fruit. To see their traditional foods being enjoyed 
by all kinds of people from the wider community 
gave the Indigenous students a great sense of 
pride. There was a great joy there. The people 
who offered to help us were families of children 
at the school – the IGS community was involved. 
Our dream has always been that blackfellas and 
whitefellas should sit around a camp together. That 
camp can now be the boardroom or a classroom, 
a band or a sports team, but it’s about sharing and 
going forward together.

One of the most important attributes you can 
give a child is a quiet, modest confidence, 
something they will carry for the rest of his or 
her life. IGS gives that to its students. The school 
doesn’t have a feeling of being elitist. Families are 
encouraged to hang around in the morning, there 
is a sense of welcome and hospitality on a daily 
basis. It’s like a village atmosphere. This creates 
a feeling of emotional stability. Anyone and 
everyone can feel at home at IGS. And that builds 
a respectful community. Our mum, Edna Kersh, 
would have loved that.

   

“i HAve alwaYs hAd A fascinatIOn wITh TrAVEL 
and languagEs, HaVIng leARnT A few to 
DiffERIng DegREes as an adulT. giVIng ouR son 
tHE oppoRTunITY to leARn ThRougH ImMERSION 
fROm SuCh an EaRlY agE is INVaLuaBlE. at tHE 
INfoRmatIOn nigHTs we attEnded, we onLY 
wisHEd we’d beEN aBLe to attEnd A SCHoOL  
as culTuRallY RICh as igs.”

TrAcY jaMEs 

Tracy with son, Darcy O’Rourke

JenNiCe & RAymONd keRSh igs fAmIly

Jennice and Raymond with niece  
and nephew Molly and Flynn Quigley

“OuR dream hAS AlwaYs BEen tHaT BlaCkfElLas  
aNd wHiTefElLas should sIT ArouNd A CAmp  
TogetHER. THat CAmp CAn now bE tHe boardrooM  
or a clAssrooM, a bAnd oR a sporTs teaM, but IT’s  
abOut shaRINg And goINg forwaRD TogEtheR.” 

arT dIrECtoR, Learning Journeys, 
ptf mEmBER, sChool pARent
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our son Riley only just squeaked it in to 
IGS when he began in Year 7 in 2011. Even 
though we’d had his name down for the 

school for four or five years, there was a lot of 
competition for entry into the high school that 
year. For many months we held our collective 
breath as he inched his way up a very long 

waitlist. I made a complete nuisance of myself, 
phoning the school constantly, because really 
there was no other school for him. He felt that 
and we too believed it was the perfect fit – Riley 
and IGS; IGS and Riley.

And so it has been, from the minute he stepped 
foot in the school.

My interest in IGS was sparked 
many years before we had a 

child’s education to consider.  
As a reporter on a nightly 
current affairs program in  
the mid 1980s, I was sent to  
IGS to film a story on the 

school’s innovative language  
program. With me that day  

was a producer, Steve, and in  
the course of filming and learning  
the school’s extraordinary story,  

we both became quite captivated 
with what we saw and felt there.  

It was quirky, and different, and 
despite its cobbled-together 

facilities and challenging 
location, the school 

was vibrating with 
purpose and 

excitement and 
engagement.

 Steve the producer and I both said that this was 
a school we’d choose for a child.

The story gets a bit weird here because, although 
we had no inkling of it at the time (far from it!), 
years later that producer and I got married, and 
had a child. And it was more or less a foregone 
conclusion that our son would end up at IGS one 
day. Certainly we investigated other options but, 
twenty-odd years after that initial visit, it was 
clear to us that IGS was still, hands-down, the 
place for our boy.

A couple of weeks into Year 7, Riley came home 
and said, ‘I love my school’. Now with a bit more 
maturity he can put his finger on why – it’s what 
he calls ‘community’. He belongs. Everything else 
that one expects and hopes for from a school 
flows from that – especially the learning. Not just 
classroom learning either – the languages, maths 
and music – but life learning: how to negotiate 
and solve problems; how to relate to people of 
different ages, backgrounds and viewpoints; and 
how to move out into the world. He’s learning 
what it means to be Riley, how to be his best self. 
A good school, the right school, can do that.

All this is why I became involved in the Learning 

Journeys book. And it has been quite a journey 
itself, this whole two-year project. Having 
concentrated largely on the early days of the 
school, I’ve interviewed people of passion, 
determination and wisdom. I’ve heard stories of 
courage, dedication and warmth. I’m amazed 
that this school ever pulled through its rocky 
beginnings and I’m grateful to every person who 
steered IGS through thirty years to 2014. They’ve 
given our son, and thousands of other kids too,  
a great gift.

alEx PetERs 

“A couplE Of weEks into YeAR 7 RIleY CamE HomE  
aNd sAId, ‘i love mY sChooL’. now witH A Bit  
moRe maTuRItY HE Can put His fINgeR on why– 
IT’S whAT he caLls ‘coMmuNITY’. he bElongs.” 

my awareness of IGS began thirteen years 
ago: as a journalist I was commissioned 
to write a ‘Day in the Life’ story for the 

Sun Herald about an actors’ agent, who also 
happened to be an IGS parent. So after meetings 
about film projects for Alex Dimitriades in the 
morning and Bill Hunter in the afternoon, we also 
made an unscheduled stop at Kelly Street – 
swinging by the school’s magenta entrance to 
pick up the violin which the agent’s kindergarten-
age daughter had left behind. In my article  
I wrote, ‘He boasts about Mia’s upcoming recital’. 
As he tossed the tiny green case into the back 
seat of his Land Rover I made a mental note to 
take a closer look at this school.

Well, two years later I had a baby boy, and by 
the age of three he was already learning Italian 
at IGS preschool. Max is an extroverted and 
entertaining child who belongs at IGS and makes 
the classroom a fun place to be – he has also 
been fortunate to have teachers who recognise 
and nurture his vibrant personality. And my other 
son Leo? He’s an old soul who’s also found his 
home. From his toddler days, when I would have 
to extricate him from Max’s lessons, he was 
already an ‘IGS kid’.

Becoming part of Learning Journeys has been 
an extraordinary learning experience for me 
personally. I’ve listened to the life stories of 
people who joined the school from the very 
beginning as young, innovative teachers and are 
now watching their own children thrive at IGS, 
just like I am. I could relate to Maxine Blanda, to 
Angela Sfikas, to Michelle Weir, Teresa Bertoli 
and Vilma Rotellini, who all felt self-conscious 
growing up with Greek or Italian backgrounds but 
were overjoyed to find a place where languages 
and diversity were celebrated, and where their 
gifts were suddenly valued. I could certainly 
empathise that as children of first-generation 
immigrants to Australia, this would have been  
a ‘coming home’ moment. 

I enjoyed hearing about how 
Paul Galea evolved from 
part-time soccer coach 
to twenty-year veteran of 
IGS, because the school’s 
‘intangible X’ made him 
want to stay. ‘I blink 
and they’re in Year 12,’ 
he says of his twins, 
who threatened to 
leave home if he 
ever considered 
taking them 
away from 
their beloved 
school. I feel 
privileged to 
have had these 
conversations, 
to reveal the 
journeys of so many 
dedicated individuals 
who’ve made this 
school what it is. 

And of course 
the book team 
are fabulous. In a 
parallel universe, 
we may never 
have met. But at 
IGS lives become 
intertwined and 
amazing things 
happen. It’s that 
kind of place.

gina leRos 

“i feEl PrivIleged tO HavE HAD 
ThEse CONVErsations, tO REvEal 
ThE jouRNeys of sO Many 
DediCatEd INdiVIdualS who’VE 
made This SChool whAT it iS.” 

Alex with her son Riley Gina with sons Max and Leo Stolikas

writer/ReseARCheR, Learning Journeys, 
ptf mEmBER, sChool pARent

writer/ReseARCheR & photogRapHER, 
Learning Journeys, 
ptf mEmBER, sChool pARent
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an IGS story led to my own children joining 
the primary school. In the early weeks 
of Zara’s preschool year in 2009, I sat 

down in a local café after drop-off. I was feeling 
emotional myself after leaving my teary daughter 
in Ranji Perera’s capable care. I exchanged 
a smile with the young woman sitting at the 
adjacent table. She asked how old my baby 
was, and that’s how our conversation started. It 
turned out that she’d just graduated from  

Year 12 at IGS, and was about to 
start university, and so she 

shared her own IGS story 
with me. 

As this engaging young woman spoke about 
her experiences of schooling and her future 
plans, I realised that this was the way that 
I hoped my own daughter would one day 
reflect on the subjects that captivated her, her 
relationships with peers and teachers, and her 
plans to continue learning. I’m not sure whether 
Athena Vlotis remembers this serendipitous 
conversation, and I doubt that it had the same 
significance for her as it had for me. But it was 
from this moment that I started to think about 
IGS being our family’s school for the longer term, 
rather than just for preschool. So now, when Zara 
comes home excited about her latest science 
investigation, or Hugo sings a song that he’s just 
learnt in Italian, I reflect on our decision. I am 
grateful for the good match that we seem to have 
found between what IGS values and what we as a 
family value about learning.

I get to see a lot of schools in the work that I do. 
Some have better facilities than IGS. Many are 
greener. Others count passionate educators 
amongst their staff. But it’s rare to find such 
energy for the philosophy that underpins a school. 
What I hope for my children is for them to be able 
to learn in an environment where teachers and 
learners continue to ask questions of one another, 
themselves and the world; where people care 
about, connect with and are excited by what is 
interesting and important to others; and where 
students and teachers feel encouraged to take 
intellectual risks in the problems we all need to 
solve. I think that’s when learning journeys can 
become learning adventures. And an adventure 
makes for a great story.

kIMbeRley PreSsiCk-kiLborn 

“wHAT i HoPe foR My ChIldRen is for tHEm to  
be aBle to lEaRn iN aN enViRonment whEre 
TeaCheRS ANd lEaRneRs contInuE to Ask quesTiONs  
of onE ANotHER, theMSeLveS ANd the woRld.”

while it has been, accurately, said that 
the idea to start IGS was ‘audacious’, 
Professor Reg St Leon was also lucky 

that the idea came to him in the mid-seventies. 
It could not have been more well-timed – 
circumstances helped him to see through 
his vision. The descendents of Australia’s 
predominantly Italian and Greek post-war 
migrants were finding their voice. And realising 
old Blighty was cutting the apron strings, the 
existing culture was increasingly ready to listen.

As a family of first and second-generation 
migrants, we were also in the right place at the 
right time. Max got his offer just two days 
before the school year started, because 
another family unexpectedly left. I am 
grateful for these circumstances. 
I know how rotten school 
can be. My school 
was in seventies 
London’s decaying 
Docklands. The 
one subject it 
took seriously 
was religion. 
Language lessons 
involved the teacher 
silently lighting up 
a Camberwell Carrot 
and glaring witheringly  
at us through the fug.  
Showing a keenness to  
learn anything equaled  
getting seriously 
bullied. 

In comparison, at IGS the constant consideration 
shown to our son has been heartwarming. Just 
a few examples: Scott Kirkland accommodating 
Max’s love of William the Conqueror’s world; 
Paul Galea and Warhammer club; Teresa Bertoli 
inviting his new puppy to show and tell; Anne 
Moss and debating; Michelle Weir allowing a 
highly prized Swiss Army knife to be brought 
in and used on a project; Michele Ellis and 
Paul Haire tracking me down in London to 
persuade me to arrange piano lessons and then 
encouraging Max to perform music from Skyfall 

and Lord of the Rings, 
knowing he would 

be bored  
with grades.

This open-minded, can-do approach is typical of 
the school’s inclusion of all types of students and 
learning styles. Its community, languages, music 
and pastoral care have all ensured IGS’s role as 
our educational bellwether.

Personally, it has made our kid realise he belongs, 
taught him to love learning and to – mostly – 
enjoy his school days. What more could one ever 
hope for? Right place, right time indeed.

lIsa aNtHONy 

“itS CoMmunitY, lANguages, 
musiC and PastoRaL CarE HaVE 
alL ensureD igs’S RolE As ouR 
EduCATiONAl bellwEtHER.” 

writer/ReseARCheR, 
Learning Journeys, 
ptf mEmBER, sChool pARent

Lisa Anthony with son  
Max DantaKimberley with her children Zara and Hugo

MAnaging EditoR, wRitER/ReseARCheR,  
Learning Journeys, 
ptf mEmBER, sChool pARent
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EMMa cooREY   keITh SaundeRs   

after nine years, a series of small 
success stories is really why Zac, 
Phoebe and Jude are at IGS. 

Sending Zac to the preschool was 
carefully considered. We wanted him  

to experience the language and  
music programs that were on offer.  

It went really well, so a few years 
later Phoebe started at IGS too.  

By the time Jude was old enough, 
Zac was in primary school, still happy, 
and Phoebe was loving preschool, 

so there was no careful 
consideration at all. 

Over nine years, not everything has gone 
smoothly, of course. There has been every kind 
of problem. But, as it turns out, the thing that 
has best served our kids has been the care 
and support shown by the IGS staff during the 
tougher times. Their efforts in making the kids 
feel understood and appreciated have been one 
of the unexpected highlights of our involvement 
with the school. And if, like me, you ignore the 
complaining – about getting up early, homework, 
music practice, putting bags away and lunch 
boxes on the bench – you’ll see three kids that 
are still happy to go to school. That’s probably 

more than a small success story.

Emma with her children, Jude,  
Phoebe and Zac Martin

“THE ThIng tHat hAS besT seRVed our kIds  
Has BEen tHe CARe anD supPoRt ShOwn  
bY tHE igs sTaff duRINg tHe tougheR times.”

“sociAlly diVeRSE,  
SoCiAllY InCLusIVE,  
SoCiAllY sTrONg.”

Keith with his son Max 

DesignER/IlLusTrAtor,  
Learning Journeys, 
ptf mEmBER, sChool pARent

PoRtRaiT pHoTogRaPher,  
Learning Journeys, 
ptf mEmBER, sChool pARent
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“In hungAry, i went to 
unIvErsity & wOrkEd in higH 
PrEssurE jobs. siNCE CoMINg to 
AuStRalIA, I’Ve realiseD ThAT 
money ISn’T EveRYThIng. it IS 
goOd foR tHe soul to wOrk In 
a CoMmunity ThAT You lOve & 
whEre YOu feEl you BElONg.”
Jozsef Gaal

“THE besT PaRT Of mY job is 
ThE CoNveRSaTions tHAT i Have 
wiTh ThE sTudenTs. when I’m 
DoiNg wOrk in tHe ClassrooMS 
of tHE YoungEr childREn, i geT 
asked aLl SoRts of questIonS 
& i HeAr manY StOrIEs.” 
Alan Greene

faCILItIEs

Jozsef Gaal

  Bishnu Shrestha  Ming Shen

 Gabor Bossanyi  Alan GreenePaul Bourke 

Reza Jalili-Baleh Arpit Gandhi Pramod Mainali
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nANCy gaglianO 
oh my goodness, there’s a school in there!’ 

was my first impression of the Surry Hills 
factory. But you know what? It didn’t really 

matter about the building. It was the atmosphere, 
the kids, the teachers, my colleagues, my 
friends that made it all work. Yes, the building 
had its faults. You would question why parents 
were sending their kids to this school, but the 
language, the music, the vibrancy made you 
think, ‘Yes, this is a great place to be’. 

It was 1992. I was hired to teach Italian when  
I first started. I thought, ‘Wow, this is amazing. 
What an opportunity these children have.’ It’s 
definitely been a great experience because  
where else would you find children engrossed in  
a language every day, for forty minutes in kindy,  
or eighty minutes from Year 1? 

I’ve now been teaching kindy for quite a while.  
I absolutely love it. It was the best thing I could 
have done. At first I thought, ‘I’ve never taught 
kindy before, they’re just bubs!’ But I love the fact 
that at the end of the year these kids pick up a 
book and they read, and they write, and you think, 
‘Gee, I’ve had something to do with that’, and it 
gives you that sense of ‘Hey, yeah!’ It’s such a good 
feeling. And the kids respond so well. Kindy is very 
different to all the other grades – kids still look to 
you, it’s a different relationship. You’re a little bit 
like their mother figure, and some of them still slip 
up and say, ‘Mum’. It’s a beautiful age to teach. You 
need a tremendous amount of patience, but all the 
perks definitely make up for it. 

I try to introduce new concepts to the classroom. 
I’ve got this theme about the Seven Dwarves 
each having their own personalities, which the 
kindies really love because they can relate to it. 
There are lots of themes that we bring into the 
classroom, but it’s your approach, your take, your 
enthusiasm. It’s how you twist or turn it to put 
your personal touch on it that makes you slightly 
different to your colleagues. You need to have fun 
with your kids, to enjoy your time! The year goes 
so quickly. And you absolutely get attached to 

them. You think, ‘Now I’ve got you where I want 
you, you guys have figured me out and I know 
what you’re like’, and then the year’s out! You 
develop a rapport, there’s a special bond there.

I work out the personalities of my children, and 
often it’s just instinct. Sometimes 
you just have to ask them a 
particular question, or read  
a particular story, and then you just 
look at their faces and how they’re 
responding to you, and you can tell. 
Each child is so different, unique – 
there are the children who instantly warm to you 
and hug you. Or they say  
‘I love you!’ and you think, ‘How beautiful is that?’ 
because there’s an immediate connection, there’s 
something that they see in you.

Every child has something that draws you to them. 
Sometimes they really push your buttons, but if 
you don’t love children, if you don’t love teaching, 
you can’t make it work – because they feed off it, 
and children are very cluey, they’re very intuitive, 
they know. We think that adults can read them like 
a book, but I really think children can read us like 
books as well. I’ve always found it’s best to just be 
honest with them. They can sense it. I’ll say, ‘Guys, 
I’ve got a bit of a headache, can we keep it a bit low 
today?’ Or ‘Miss Gagliano’s got to do this for this 
reason today.’ And they get it. I talk to them at their 
level, and they can relate. They need to see that 
you’re human. 

Our kindy and Year 12 buddy system – where 
we take the Year 12s on our excursion to the zoo 
with us – that’s fantastic. Here are these five- and 
six-year-olds looking up to these seventeen- and 
eighteen-year-olds. It’s a great experience for 
the Year 12s, and also for the kindies. I’ve been 
involved for a few years now and it’s such a fun, 
enjoyable day. 

In 2012 my kindies had the pleasure of replying 
to the letter that Year 12 writes to them just 
before they all leave school. They got such a 
buzz from standing up at the Year 12 farewell 

assembly – and afterwards the Year 12s clapped 
and you could see the kindies getting chuffed 
and thinking, ‘Hey! They applauded me!’ It’s 
rewarding to see, that cycle from kindy to Year 12, 
and I told my class, ‘Guys, this is what you’ll be 
doing one day!’

I’ve followed the progress of kids I’ve taught in 
kindy, and the best part of it is that they still come 
up to me and say, ‘Hey, Miss, how are you going? 
Do you remember when …?’ It’s great to see the 
way they’ve blossomed, the career paths they’ve 
taken. I think the learning is different here. The 
diversity of this school makes it different. And it’s 
because of the oomph at IGS … There’s a vibe;  
I don’t know how to describe it, but it’s a good one. 

My daughter is happy here – and when a child’s 
happy, that’s when they learn. Catherine loves 
this school, she’s a very social girl. She’s fluent 
in Italian – I think if you want to learn a language, 
if you enjoy it, then that plays a big role. I see her 
during the day, she’ll pop in and say, ‘Hi Mum!  
I love you, Mum!’ It’s also nice that her friends 
don’t shy away, they acknowledge me, and it’s  
a nice feeling.

I’ve always been comfortable here, but more 
importantly I’m happy. And I believe that makes 
me want to do a really good job. I haven’t ever had 
the itch to teach at another school; why would  
I when I feel so passionate and really love the 
place that I’m working in. 

Overall it’s been a really good learning journey 
for me. And I’ve made some great friendships 
along the way … we’re all still here. They’re great 
people to socialise out of school with, and great 
colleagues to work with at school. It’s that 
community feeling. That’s the word: community.

“i love ThE faCT tHaT AT The end 
of tHE YeAR TheSe kIDs pIck up 
a book ANd they rEad, and ThEY 
write, and you thInk, ‘gee, I’VE 
Had somEtHINg to do wiTh tHaT’.”

italian lANguage & kiNdErgaRTen tEaCheR  
fouNdatIon sTaff meMbeR sinCE 1992,  
SChool PaRenT

“i was HIrEd To teaCH italian when i fiRst 
StArtEd. i ThOugHT, ‘wow, this is Amazing. 
wHat an oPpoRtuNITY tHEsE CHiLdREN hAVE.’”

Left: Nancy with her daughter, Catherine
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“THE besT ThIng aBouT HaviNg a buDdY IS ThAT 
you gEt to mEet NEw frienDs. THEY aRE OldeR 
aNd tHeY tEaCh you stuff.” 
Tilli Merten

Zoia Olubus &  
Nyree Davison

  Alex Lincoln Dodson, Owen Lang & 
Robbie Manchester

Isaac Harmelin &  
Oliver Dennehy

Sacha Pike & Cooper Kojok  Toby Dolph & Max Whybro  Tom Fletcher & Jack Block

Caitlin Bickerton & Mia Block Rosie Burge & Caeden Machin  Marcella Armstrong, Isabella Gorrell & Emma Thornthwaite

ACcess All Ages 
The vertical learning system is integral to IGS. Kindergarten and Year 12 students go to 
the zoo together; Year 4 students have buddies in Year 9; and Years 1 and 6 design a board 
game together. In high school, IGS tutor groups incorporate all years. This approach  
ensures students feel comfortable anywhere and keeps the connected spirit alive. 

lucy Howard-Shibuya: “The peer support 
that we run here is integral to our whole 
program. The Year 12 leaders take part in 

the Year 7 Orientation Day. On their first day 
of school, the Year 7s meet their Year 12 house 
leaders. Then throughout Term 1 we have a 
weekly program in which the Year 11s and Year 7s 
in a house are split into groups of four and four, 
and they meet and play games. Some of those 
Year 11s go on the Year 7 camp. You see them 
meeting in the corridors at school and they all 
know each other. Peer support works really well, 
because it increases the sense for the Year 7s that 
they belong. There’ll always be a bit of a feeling 
of, ‘We’re little fish in a big pond,’ but it’s reduced. 
IGS kids are really kind to each other … they look 
out for each other. It’s all about connectedness.” 

Nancy Gagliano: “This year, my kindy kids  
had the pleasure of replying to the Year 12 letter 
at their farewell assembly. The kindies got so 
excited, and the Year 12s did too. It was lovely to 
watch, to see the kindies hand over the letter to 
the Year 12s. I sat them down and said to them, 
‘This is what the Year 12s wrote to you, and this  
is what it means, so how do you think we should 
reply?’ and they basically got their thoughts 
together. The result was very sweet. The 
speeches from the Year 12s are so thoughtful. 
Kindy kids also have Year 6 buddies, who come in 
during the week and do Mathletics together. How 
it works, is that Kindy Gold will be matched with 6 
Gold. Some of the Year 6s already know some of 
the kindies, and vice versa, so they will ask, ‘Miss, 
can I be a buddy to this particular child?’ and then 
the others get teamed up, I’ll say ‘Why don’t you be 
a buddy to this little girl or this little boy?’”

Michelle Weir: “In the high school there are 
tutor groups from Year7 to Year 12. Both my sons 
have made connections with the kids in all of 
the grades. One of the Year 12 students come up 
to me and said, ‘Mrs Weir, I had a word to Raphi 
because I noticed he was on Facebook last night 
and it was nine o’clock,’ and I thought, ‘That’s just 
gorgeous, she took it on that he’s in Year 8 and he 
should be in bed at nine o’clock, and she told him 
that. And he accepted it because it was a Year 12 
who told him!’

“I love the connectedness between the students. 
The IGS buddy system is fantastic. One of my 
favourite stories is about a Year 4 girl who wanted 
to buy flowers for her parents’ anniversary. She 
brought some money to school, but obviously 
couldn’t leave school to buy the flowers. So she 
told her Year 9 buddy about her dilemma. The 
Year 9 buddy said, ‘I can’t leave the school either, 
but I know someone in Year 11 from my tutor 
group, and I’ll ask her.’  The Year 11 student went 
up to Broadway shopping centre and bought the 
flowers, gave them to the Year 9 buddy, who gave 
them to the Year 4 child, and at the end of the day, 
when the mum turned up, the daughter pulled 
out a bunch of flowers from her locker! I thought, 
‘That’s so IGS.’”

“When I was in kindy, I had a Year 6 buddy 

called Alison. I am in Year 8 now and she 

has said hello to me throughout my time at 

school. I still have the picture that we drew 

together all those years ago. She gave me a 

teddy that I will always keep to remember her.

“Then, in 2012, I was in Year 6 and I had a 

kindy buddy called Georgia. It was nice to 

have someone to look up to you and see you 

as a role model.”

Sarah Street

“When I was in kindy, I liked working with my 

Year 6 buddy, Issy. She helped me to learn, 

how to use adjectives in my writing and how 

to write a story. At the end of the year, she 

then made me a book. It was story that she’d 

written. SometimesI still see Issy around, 

even though she’s gone to a different school. 

We email each other and she came trick or 

treating to my house on Halloween.” ¬

Zara Kilborn

“Having a buddy in Year 4 and now Year 9 

have been great experiences. My year is a 

big year so my friend and I share a younger 

buddy. My Year 4 buddy has encouraged 

her other older buddy and me to explore 

new things and participate more in activities 

we wouldn’t otherwise enjoy. She’s mad 

about sport and we’re more arty, so we’ve 

broadened each other’s horizons.”

Alice Trenoweth-Creswell

Kamila May & Erika Bilek
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“My buddy CoopEr MoRtLoCk wroTe me a HigHLY 
amusIng leTtEr oN bRIght Pink PaPeR when i wAS 
In YeAR 4 and He wAS iN YeAR 9. wE sTiLl TaLk anD 
SwAp jokes. i kNOw Quite a few higH sCHooL kIDs. 
wHen i go beTwEen CLasSrOoMs, i feEl at homE.”
Max Danta

“You LeARN fRom YouR 
buddIEs tHat You Can 
Have frienDs fRom 
otheR YEaRs. wHen  
i wAS in kINdy i Had  
a YeAR 6 buddY, 
naMed fReyA. we  
arE BEsT fRiENds!”
Lola Merten

Gloria Duong & Nikita Pussell  

Zara Kilborn &  
Lucien Kronenberg 

Leo Stolikas  
& Harvey Green   Jager Montuno  Claudia Mullard & Lyra Egan Ava Thomas & Laura Whitehead

  Esther Hannon-Moon &  
Bridget Milkovitsch

  Bronte Leighton-Dore  
& Yulan Kung

Rachel Goldberg &  
Ava Jenkin

Aria Pezzimenti, Delphine Croke,  
Andrea Despotovic, Rachel Goldberg, Ava Jenkin  

 Jesse Garcia & Ava Wilkin  Beth Harris & Samantha Dawson

  Harry Huxtable

 Ashley Chung & Meagan Lewis

  Ally Perdikaris &  
Amelie Kenney  

 Max Stolikas & Max Saunders 

239



my husband Till and I were principal dancers 
at the Komische Oper in East Berlin. Life in 
East Germany was challenging. Seventeen 

million people had to live in a country, then 
known as living behind the ‘Iron Curtain’. We were 
confined to this country which no longer exists;  
it seems unreal now. 

1980: We were invited to Australia to dance at  
the Adelaide Festival. For six weeks we danced 
Swan Lake and other contemporary ballets 
around the country. We could not stay in this 
beautiful country because Felix, our three-year-
old son, was still in East Germany. 

It took us years of fighting East German 
Staatssicherheit (the secret service) to finally 
arrive in Australia. The story is too long to tell,  
but we came for our freedom.

1983: We arrived in Australia and eventually 
enrolled our young son at Paddington Public 
School. There we met Professor Reg St Leon, 
who approached us to help him open a special 
language school, which was to become the 
International Grammar School, Sydney. 

IGS officially opened its gates on February 10, 
1984 with a big bang! Reg asked Till and me to 
contribute a little performance on this occasion. 
I can remember the whole party. It was a nice, 
pleasant day. There was a good, friendly,  
cheery atmosphere. 

On opening day we erected a makeshift platform 
outside in the courtyard and people stood around 
it clapping. Because we are both born in Leipzig, we 
danced Toccata and Fugue by Johann Sebastian 
Bach, one of Leipzig’s most famous citizens. 

In all the excitement of the performance we 
slipped, fell, picked each other up, and restarted 
the dance. Maybe this was a sign of times to 
come: IGS fell, picked itself up, and restarted 
many times over, until it became the school it is 
today: diverse, vibrant, open and friendly.

1985: Once we stepped into the new building In 
Surry Hills, an appropriate space to continue with 
an exclusive dance school was no longer available. 

We had to do something 
different, so we left and  
re-established ourselves. 

We opened the 
Bachmann School of 
Ballet, and I taught 
ballet and contemporary dance extensively in 
many Eastern Suburbs schools. During that time, 
however, I always had IGS in my sights. 

In 1996 someone said to me, ‘Go to Paul Galea. 
He needs aftercare and club teachers.’ I met with 
Paul. He was a great, outgoing, big human being. 
He absolutely loved kids, a quality he continues 
to possess in bucketloads. After thirty years 
of giving dance classes, when my ballet days 
finally wound down, I was approached by Paul 
and Kerrie Murphy to see if I would like to run 
the school’s aftercare, and so my great working 
relationship with Paul continues to this day. 

Being a ballet dancer requires lots of discipline. 
You are a highly trained and very active person, so 
running aftercare with up to two hundred children 
each afternoon was the perfect job for me. 

Aftercare runs every afternoon from 3 to 6pm. 
Children can do their homework, socialise 
casually, or join one of the many interesting and 
exciting clubs available: drama, science, dance, 
fencing, karate, and sculpture, just to name a few. 

Till reckons I am running a big battlefield.  
I care for all the lost and forgotten children all 
afternoon, and I am always happy to give a 
shoulder to cry on if needed, especially after the 
school has closed at 6pm. 

Lots of IGS employees have worked in aftercare; 
Dan Collins and Luke Naivasha, who are now 
teaching at IGS; Reza Jalili in facilities, and Rana, 
his sister. I taught Adelina Plaisted ballet when 
she was a tiny little girl, then she came to me as 
an afterschool employee, and today she walked 
past me with her own two kids, and gave me a big 
hug. Sometimes, I think maybe it’s time to retire. 
But Manuela is not the type of person to retire.  
I guess one never retires from life. 

Everything has 
changed for the 
better as the 
school established 
itself in the wider 
community. 
Everyone is happier these days, both the 
teachers and the children. Our school has a warm 
and friendly atmosphere; individual personalities 
are formed and nurtured. 

IGS students and teachers come from all 
over this planet. We all learn from each other, 
and contribute in our own individual ways to 
understand each other’s different cultures. This 
makes IGS such a special place. I am very proud 
to continue to contribute to the school, even  
after thirty years. 

When everyone has finally left for the day, it’s a 
bit scary. There’s an eerie silence, it’s very quiet – 
too quiet. So I say goodbye to the good soul Alan, 
who maintains the school at night, and hopefully 
I’ve won another battle. Then I close all the doors, 
reflect on my day, and go home in silence.

manuElA bAchMann AfTeRCARE CoordinatOr  

“beINg A bAllEt dAnCEr RequIRes lots of disciPlInE ...  
So runNiNg afteRCAre witH uP to Two huNdRed  
children EAch afTeRNooN wAS The pErfECT job for mE.”

“we aLl leArn fRoM eACH oTher, and 
contRIbute in our own iNdIvidual wAys to 
uNdeRStANd eACH oTher’S diffeRenT CulTuRes. 
THIs mAkeS igs suCH a spECial pLaCe.” 

IGS FEBRUARY 10, 1984
Manuela and Till 

Bachmann perform 
in the grounds of the 

school’s first site, 
Stanley Street,  

Randwick
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OH, THE PlaCEs You’ll go!

Year 12, 2008, to kindy, class of 2020 

I never thought the day would come where I 
would be writing a letter to the class of 2020.

Year 12, 2010, to kindy, class of 2022

I haven’t always enjoyed school, but now that I’m 
in Year 12, and the end is looming, all I want to do 
is hold onto it forever. 

Year 12, 2002, to kindy, class of 2014

This is my last week at IGS, and I am really 
excited but I am sad.

Kindy, class of 2016, to Year 12, 2004 

It is sad because you are leaving school and you 
will miss your friends. But it is okay, and it is also 
happy because you will meet new people.

Year 12, 2007, to kindy, class of 2019

Your life here at IGS is something that you should 
treasure; it is a time during which you will grow 
and learn and hopefully reach Year 12 with a 
smile of satisfaction knowing that you have tried 
your hardest and had much fun, and that you are 
ready, like we are now, to start a new journey into 
life after IGS. 

Year 12, 2012, to kindy, class of 2024

Today, kindy, I give you the advice to be 
yourselves, be different, and know that we, as a 
community, will accept you, embrace you and 
celebrate you.

Year 12, 2010, to kindy, class of 2022

As one of the decrepit veterans of the school,  
I’d like to pass on some well-thought-out advice 
on how to make it to the point the Year 12s  
are now at.

Year 12, 2007, to kindy, class of 2019 

Don’t take for granted the small things like 
excursions to the zoo, school carnivals, lunchtime 
with your friends, the advice from teachers … 
All of these small things are what will make your 
time here so precious, and sooner than you know 
you’ll be the ones standing in front of the class 
of 2031, reflecting on the time you’ve had and 
wishing you’d had more time to enjoy it.

Year 12, 2009, to kindy, class of 2021

When I arrived at IGS, I bonded with my first 
friend in the sandpit. My second friendship was 
with the boy I picked out as a buddy on my first 
day, mistaking him for a girl. The 
third friendship I formed was in 
exchange for a eucalyptus cough 
lolly. Yet, despite the seemingly fickle 
nature of the formation of these 
friendships, they grew strong and 
deep in my time at school. Some 
of my earliest friends remain those 
closest to me to this day, and it is these people, 
my friends, and the teachers here at IGS, that 
have made my experience such a positive and 
fulfilling one. 

Year 12, 2011, to kindy, class of 2023

As Year 12s have moved through the end of 
our beginning, you little guys have taken your 
first steps on your journey. Yes, it is a long and 
daunting one, filled with walking up and down 
many flights of stairs, Mr Galea’s shouts to 
“Get to class”, and Mr Dennehy’s long, winding 
stories of Zimbabwe. Though the most important 
thing to remember is that you’re experiencing it 
together, developing together, with lessons learnt, 
and memories that will last a lifetime.

Year 12, 2002, to kindy, class of 2014

Most of the time school is fun. Other times you 
will find it hard work but it is important that you 
do your best and never give up. 

Kindy, class of 2023, to Year 12, 2011

One of the biggest things that we’ve been 
learning this year is that it is so important to 
always have a go and try your best at everything 
you do. Sometimes we don’t succeed, but we are 
proud of ourselves when we’ve had a really good 
try at something and we know that we can do 
even better the next time we do it. 

Year 12, 2007, to kindy, class of 2019

I remember when I reached Year 6 the maturity 
that we all suddenly felt because we had finally 
finished our primary years and were ready to go 
to high school with enthusiasm. Then actually 
entering high school and feeling both old and 
young at the same time, because whilst we’d 
finished primary, we were now at the very bottom 
of the high school ladder, and we had a long way 
to climb to the top – yet here I am and it has 
arrived so quickly. 

Year 12, 2009, to kindy, class of 2021

As we leave school, we become the kindergarten 
kids of the real world. 

Each September, assessments and classes end and exhausted Year 12 students are 
faced with the reality of leaving school to head out into the world. Before they do, there 
is a special Year 12 – kindy ceremony where our eldest and youngest students swap 
letters of advice on the challenges that lie ahead. Some of their wise words follow.

“i Haven’T AlwaYs enjOYeD sCHooL, but Now 
ThAt I’m iN YeAR 12, and ThE end is lOoMIng,  
all i want To do is Hold on To It foReveR.” 

“My fAvourite dAY oN tHE igs CAlendAr Is tHE 
YeAR 12 fArewelL. THeY coMe IN all shApeS 
aNd sizEs, hAiRStYleS ANd uniforM CHoiCes, YEt 
ThEY alL BElONg. in oTheR sCHooLs This Is a 
foRmAl CeREmONy aLl abOut uniforMity ANd 
TrAdItIon. but OuR YeAR 12s owN This daY. it’S 
waRm aNd HEaRtfElT – lEttErs exChangeD 
beTweEN kIndies and yeAr 12s, the housE 
LeadEr SpEeCHes In whIch eVErY sTudenT is 
mentIonEd, and muCh banteR betweEN StAff 
aNd sTudenTs. i cried buCkEts wHen My 
EldesT had his DaY AnD i am lookiNg fOrwaRD 
To tHIs YeaR’S foR his brOtHER.”
Cindy Brown, mother of Dexter Sue, class of 2012,  
and Zachary Sue, class of 2010
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Year 12, 2010, to kindy, class of 2022 

Please enjoy the novelty that comes with being 
little ones because once you’re older you’ll miss 
it dearly as I do. So take it slow and don’t try to be 
like Miley Cyrus and grow up too fast. 

Kindy, class of 2016, to Year 12, 2004

You are all bigger now and you are all grown up 
and mature and you have now finished school. 
You have to think about what you want to do next.

You could go to university to learn something 
else. But not everybody has to go to university. 
Sometimes you could hang out with your friends 
or be with your parents still. You might find a 
job where you don’t need to go to university. 
You might want to go to the Olympics instead 
of watching it on TV. You might want to play 
netball, or soccer or volleyball. You could become 
anything that you want because at IGS you have 
learnt a lot; you are ‘learn alots’, just like us.

Year 12, 2009, to kindy, class of 2021

As we enter the big wide world, we do so not 
unarmed. We will take with us the lessons, values 
and spirit that have grown within us here at IGS. No 
matter what marks we leave with, we also take with 
us things that one can’t learn from a textbook. 

Year 12, 2008, to kindy, class of 2020

My fourteen years at IGS have gone faster than  
I had ever expected and I know it will for you too 
… The people who surrounded me every day have 
now become my family and I really think that  
I am who I am because of this school. A lot of the 
friendships you create while you are at school will 
last forever. 

Year 12, 2009, to kindy, class of 2021 

It is my hope that you too will appreciate the 
uniqueness, the brightness and the intensity of 
IGS, and not take for granted how truly rare an 
environment it is. Unlike so many other schools, 
IGS is defined more than anything by its people. 
So it is up to you to hold onto what makes this 
place so special. 

Kindy, class of 2016, to Year 12, 2004

You could be in love and get married. You could 
be a hairdresser, a scientist, an archaeologist, a 
diamond miner, a jeweller, a creator, a graphic 
designer, a boss of something in the world, a 
nurse for the army people, or do something 
interesting to be on the news.

Year 12, 2011, to kindy, class of 2023

IGS has the audacity to celebrate diversity, thrive 
on individualism, and believe in multiculturalism. 
Kindergarten, you are very fortunate, these are 
the things that make IGS a special place. You, the 
graduates of 2023, are now the carriers of this 
flame. This flame will light the way when it is dark, 
keep you warm when it is cold and be the place 
you call home for the next twelve years.

Year 12, 2010, to kindy, class of 2022

I also just want to tell you what I think makes this 
school what it is today, and what has made me 
fall in love with it time and time again. The school 
has always had an ‘X’ factor, which separates it 
from the mainstream; a quality which helps define 
IGS kids as different. This became apparent last 
year when one of my friend’s brothers named this 
special quality inherent in all IGS kids, referring 
to it as ‘IGSyness kinda thing’. This has got me 
thinking about how right he was. Unlike other 
schools, which seem to have a selective breed 
of people, IGS ensures diversity. I never really 
noticed this feature of the school so I never really 
appreciated it. However, now that I’m being 
forced to leave I’ve realised that IGS thrives on 
this diversity. 

This is the quality that either gives IGS students 
their “IGSyness” or helps them develop it. I really 
hope you guys will preserve that as a favour to me 
and for the greater good of the school. You’ll be 
like Harry Potter protecting his friends from the 
evil Voldemort.

Kindy, class of 2016, to Year 12, 2004

We wish you all a happy life and good luck. 
Remember that the most important thing is to be 
caring of each other.

Year 12, 2012, to kindy, class of 2024

IGS is not just a school; it’s a family, a home, a 
nest in which we are born as eggs, we hatch, 
we grow and we learn. Then when we are ready 
to spread our wings and fly, we do. So today, 
kindy, as we all take the plunge and spread those 
wings, we look to you, the baby chicks, to carry 
on learning, experiencing and embracing. But 
to quote Dr Seuss: “Do not cry because it’s over, 
smile because it happened.”

Kindy, class of 2026 to Year 12 2014

We would like to give you some advice: Be good, 
don’t smoke, be kind to your parents and find a 
really, really, really nice girlfriend or boyfriend!

Year 12, 2014 to kindy 2026

Imagine IGS as a wonderful Lego construction. 
Every student here at IGS represents Lego blocks,  
blocks that always fit together, whatever our 
size, shape or colour. The Lego blocks of today 
interlock perfectly with those blocks of thirty 
years ago to form the most interconnected, 
sturdy and unique creation.

Remember the Lego – together as vibrant blocks, 
we have created more than a school. Our blocks 
have created a family, a home and a community 
where each of us belong. That home has nurtured 
and supported us until today – when we are ready 
to run the next race of our lives. Kindy, it’s over 
to you now – we know you will embrace this, be 
successful and go on to achieve amazing things. 

“kInDY, as wE All tAke the PluNgE ANd sPread tHosE wings, wE look to You,  
ThE BabY CHiCks, tO CarRY oN learning, expeRiENCINg And eMbrACIng. buT To  
QuOte dR seuSs: “do NOt crY BECAuse IT’S Over, sMilE beCause It hAPpENed.” 

2012 2012

2007

2013

xx

2008

“You Could be in lovE AnD 
geT MarRied. You Could be 
a haIRdRessER, a sCIentIST, 
arChAEoLogIST, a dIamONd miNer, 
a JewElLeR, a CREaToR, a gRaphiC 
DesignER, a boSs of sOmeThiNg 
IN tHE woRld, a NuRsE for tHE 
arMY PeOplE Or Do someThIng 
INTeREsTing To be on the News.” 2013

2012
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